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Helen Abadzi!"

"World Bank, Washington DC, USA

Education for All in Low-Income Countries: A Crucial Role for
Cognitive Scientists

ABSTRACT

Donor funding has helped enroll in school most children of low-income countries.
However, students get little schooling and few opportunities to encode and consolidate
information. Many fail to learn and automatize the small units needed for more complex
skills, such as reading. As a result, many children remain illiterate and drop out in the
early primary grades. However, donors and governments often focus on the
socioeconomic difficulties of the very poor and have limited insights on how to teach
students who get no academic preparation before grade 1. Furthermore, staff experiences
with middle class schools may promote complex instructional methods and raise
unrealistic expectations regarding the performance of the very poor. In principle
cognitive scientists could provide technical assistance and conduct research on issues
relevant to learning for the very poor. In practice, however, essential memory functions
needed to explicate the knowledge gaps have little value added in high income countries
and receive less attention in academia. Few cognitive scientists are sufficiently exposed
to them, while education faculties similarly do not teach them. The question arises how to
engage cognitive scientists in international development. There is a need for intellectual
leadership in this field. New avenues of collaboration are needed between those who
research learning and those who plan the education of the very poor.

Keywords: Education for all; low-income countries; cognitive science;
neuroscience, reading; working memory; observational learning; elaboration; encoding
specificity; automaticity; chunking; international education; perceptual learning; policy
advice; teacher training.

ACRONYMS
DFID- Department for International Development; FTI- Education for All Fast Track

Initiative Secretariat; GPE- Global Partnership for Education; RTI- Research Triangle
Institute; UNESCO- United Nations Educational, Cultural, and Scientific Organization;
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UNICEF- United Nations International Children’s Education Fund; USAID- United States
Agency for International Development.

1. TRIUMPHS AND TRIBULATIONS OF EDUCATION IN LOW-INCOME
COUNTRIES

About 60-72 million children are of school worldwide. Ensuring their education,

particularly in low-income countries,1 is an important goal of the international donor
community. The United Nations agencies and affiliated organizations have devoted much
thinking and resources in the last 20 years to improve access to good-quality education for
low-income populations.

In 1990, a worldwide initiative was instituted to ensure that by 2015 all children in
the world should complete primary school. The Education for All initiative [1,2] has
become a high- profile operation aimed at raising the funds needed to close the gap
between national budgets and the investments needed for universal primary enroliment.
The funds pay for budget items such as school construction, curriculum development,
textbook production, teacher training and hiring, management information systems,
student assessment, and evaluation capacity development. Efforts have borne fruit.
Some of the poorest countries, such as Niger, Burkina Faso, Ethiopia, or Cambodia
increased enrollments by multiples between 2000 and 2010 (See statistics at
www.globalpartnership.org; Education for All Fast Track Initiative, 2010).

Annually about US$13.5 billion are needed to educate the children of low-income
countries [3,4]. This herculean task is being financed by scores of donor agencies and
partners. There are United Nations organizations, such as UNESCO and UNICEF;
multilateral institutions such as the World Bank, African Development Bank, the
Organization of American States, and others; bilateral donor agencies, such as United
States Agency for International Development (USAID); many national and international
non-governmental organizations, such as Save the Children, Oxfam, or Actionaid; civil
society groups that advocate for education. Many consulting companies are also involved
that vie for contracts to implement various initiatives. Partners have worked hard to
harmonize their procurement and accounting rules to ease the reporting burdens of low-
income countries. Thousands of very dedicated staff work in these agencies, managing
the bureaucracy and providing advice to governments and donors.

So, do schools in low-income countries teach students the needed basic skills that
will help them rise out of poverty? Unfortunately not. Many of the enrolled students
learn very little and fail to reach even minimal competencies [5,6]. Early-grade reading
fluency tests in the primary grades show that in some countries 90% of the second or
third graders fail to read even a single word, and many do not even know individual

1 The World Bank defines country groups in terms of per capita gross national income,
using the Atlas method. In 2011, thresholds were: low income, $1,025 or less; lower
middle income, $1,026 - $4,035; upper middle income, $4,036 - $12,475; and high income,
$12,476 or more (retrieved from www.worldbank.org).
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letters [7,8]. As a result, students abandon school early and remain illiterate; in sub-
Saharan Africa, only about 67% of the beginning cohort graduate from primary school,
and many of the graduates are functionally illiterate [9]. The Africa Learning Barometer
(supported by the Brookings Institution) reported that overall 53% of poor children and
specifically 43% of children from rural areas fail to learn basic literacy and numeracy
skills [10]. Similar data are reported from other low-income countries, such as Yemen,
Papua New Guinea and East Timor.

Failures are not just limited to basic reading or the poorest countries of
Suhsaharan Africa; they extend to higher grades of lower-income countries. International

comparison tests such as TIMSS and PIRLS? show large performance differences
among the 49-63 countries that participate. (Most low-income countries do not
participate.) For example in grade 4, the 2011 PIRLS score for Hong Kong was 571
compared to 310 for Morocco and a scaled score of about 330 for Botswana and South

Africa [11, p. 45]. Similarly in the 2011 TIMMS, the 4th grade average score for
Singapore was 606 compared to 238 for Yemen.

TIMMS and PIRLS socioeconomic data have showed large score differences by
parental levels of income and education. For example overall students of many resources
scored in TIMMS an average of 535, and those of few resources scored 415 [12, p. 13].
The students who could do early numeracy tasks very well when they began primary
school scored 524 compared to a score of 451 for those who could not do them well. On
the basis of these and other data, it was found [13] that children in low-income
countries are able to answer correctly only about 30 percent as many questions as
children in upper-income countries. It has been estimated [6,11,13] that the learning of
the average child assessed in low-income countries is at about the 5th percentile of
children in upper-income countries.

It appears, therefore, that many lower-income countries are raising a generation of
nominally schooled but illiterate students. Organizations such as UNESCO have raised
alarms (e.g., [14]). Some publications and blog articles describe the situation as a
“learning crisis.” [15]

In some respects, the learning crisis should not come as a surprise. Many students
lack the skills necessary for performance. They often go to school without preschool
experience or home preparation for academic tasks. They may have limited vocabulary
even in their own languages; they may have developmental delays and poor executive
control. Many suffer from malnutrition and diseases that are known to compromise skills
acquisition [16,17]. These students can certainly learn, but they need specific inputs and
extra teaching time to master preliminary tasks. In high-income countries, such students
would get individualized attention by well-educated teachers, a surfeit of materials, and
follow up at home. In many low-income countries, the only available option would be
private tuition [18].

Another important reason for failure is limited instruction and little or no
feedback. To implement Education for All, public schools of countries such as
Malawi or Congo Democratic Republic must admit massive numbers of children with
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very limited class space or staff. In cities like Lilongwe, classes may have over 100
students in the early grades [19]. The teachers may have the equivalent of 4th grade
education, may not know how to teach, and may be absent on average 20% of the time.
Schools often start late in the school year and end early [20]. Countries that lack sufficient
buildings and teachers may reduce class hours to fit all students in multiple shifts. As a
result of all these constraints, the students may only get 39% or less of the instructional
time given to first graders in higher-income countries [21]. And when teachers teach,
they may interact with the few who can do the work and ignore the rest [22,23].
Nonperformers may attend sparsely until they drop out.

Multilingualism further complicates the picture. In many low-income countries
citizens speak numerous languages; so many governments have adopted English,
French, Portuguese or Arabic as their language of instruction. Nearly all countries of
Subsaharan Africa and the South Pacific face this complexity. Students must learn the
official languages during class at the same time as reading. The above languages happen
to have complex spelling systems, which may take two or three years to master. In
addition, textbooks are usually imported, expensive, scarce, or inappropriate for the
students’ knowledge level. Without them, class time is largely spent copying
incomprehensible texts from the blackboard. Scant instruction suffices only for those few
who are inordinately intelligent or the better off who get help at home. Thus, Education for
All becomes in fact education for the gifted.

Clearly the above circumstances reduce the opportunities to obtain new
information, elaborate it, practice basic tasks to the point of effortless execution, get
feedback. Despite systemic limitations, certain classroom activities could be modified to
increase precision, timing, or frequency of some inputs. However, classroom issues
receive limited attention. Instead, sociocultural factors are emphasized such as child
marriage, child labor, or the effects of income inequalities, emotional and physical well-
being in schools, safety issues in conflict-affected countries, or gender (e.g.,
[24,25,26,27]). Attention to sociocultural complexity may detract attention from

instructional variables,3

funds.

These exigencies are directed at government and donor staff who are burdened
with the complex financial and logistical problems involved in expanding their school
systems. Procurement events, disbursement schedules, budget meetings, contracts have
clear deadlines and take up much of officials’ time. Multiple and complex demands for
accountability may push learning issues low on the agenda.

or result in conflicting advice about educational quality and use of

2 Trends in Mathematics and Science Study, Progress in International Reading Literacy Study
(TIMSS).

3 For example one draft consultant report about Ethiopia stated in 2013: “Learning outcomes
depend on a variety of factors, both on the side of educational provision, and with regard to
sociocultural, environmental, and individual factors. Any assessment of the impact of higher
teaching quality on learning outcomes must take account of this complexity.”
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Given the exigencies of political economy and the extreme limitations of low-
resource schools, how can students learn more and perform better? Whose advice to
governments and donors is most likely to achieve results? The article presents some
aspects of this very complex topic and suggests how research on memory and cognition
can be used to improve learning outcomes for the poor.

One note is important on documentation. Many cited reports by donor agencies
and consultants are work documents that may not necessarily meet rigorous
academic standards. Also, certain topics that are well-known in international development
have not necessarily been documented, such as the academic background of staff.
However, the issues are critical and merit publication.

To illustrate the knowledge needed, some real-world questions are presented
below.

2. THE LEARNING CRISIS AND POLICY ADVICE DILEMMAS

A foreign service officer from a European country manages the bilateral aid
program of her country in certain African countries. Citizens in these countries speak 15-
37 languages, so instruction takes place in English, French, or Portuguese. Textbooks
are scarce, so most classroom time is spent on transcription; and about 85% of students
remain illiterate. In the course of a week, the following topics require input. What policy
advice could be offered and on what basis?

- Many donors advocate that children should learn in a language they know best,
so one government developed a policy of teaching children in local languages for the first
three years. One colleague wonders why it is necessary to delay English-medium
instruction. His children went into French immersion class and did very well. Which
research studies can be used to facilitate decisions?

- A team of economists spent about a million dollars for a randomized experiment
that tested whether better school management improves learning outcomes. The answer
was negative. (See for example [28]. The economists searched for answers, but they did
not think of examining the grade 1 reading book used in that country. The book started
with entire sentences in English and no obvious attempt to teach letter sounds. How
important was the textbook vis-a-vis school management?

- The primary education director in the Ministry of Education is preparing new books
for grade 1 reading but gets contradictory advice. Some specialists believe in phonics
and others in the whole word approach. Some suggest that instruction should start with
entire sentences, then words, then letters, and others believe in the opposite order. Which
research could be used to predict likely outcomes of each viewpoint?

- Many students completing primary school can barely decode, so the government

was advised to start youth centers that would teach “flexible” 215t century skills. A
consultant will develop competency-based curricula that will minimize teaching of facts
and focus instead on critical thinking and catalytic communicative skills. Does existing
research suggest that this will work?
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- To develop creativity among students, one government plans to buy one
million inexpensive laptops. Most students are illiterate, and the computers do not include
software for teaching basic skills. (See for example [29]). Proponents say that computers
will improve ‘lateral thinking’. Should this low-income government spend scarce revenues
to buy laptops for all children?

The above questions are hard to answer and are rarely encountered in higher
income countries. Governments and donors must decide on certain solutions that are
reasonably effective and politically acceptable, and then dedicate taxpayers’ money to
them. Many decisions have far-reaching consequences for citizens and typically
involve millions of dollars. They must often be made in a matter of days or weeks, so
research studies are out of the question. It is important therefore to follow the most
reasonable advice available at a given moment.

Which body of knowledge can effectively advise governments and donors on how to
improve learning in low-income classrooms? No clear contender exists. Staff who
work in international development typically have advanced degrees in a wide variety of
fields, which typically offer no learning-related coursework: Economics, finance, statistics,
political science, international relations, comparative education, education policy,
sociology, political science, or literature. Not surprisingly, donor agencies tend to
recommend policies that reflect the academic preparation of employees. Few documents
offer actionable instructional advice (e.g., [30,31]. Instead, agencies produce countless
documents attributing learning problems to low incomes, gender biases, psychosocial
development, community conflicts, social theory, or malnutrition [32,33].

Economic and management advice may also detract attention away from
classroom learning. Certain economists consider the classroom a “black box” and they
posit that if teachers are made accountable, they will somehow find means to make
more students learn. To improve quality, governments are urged to invest in school-
based management and give grants to schools under the supervision of citizen
committees [34]. Countries are also advised to invest in merit pay and training, in
hopes that incentives will increase attendance and teaching quality. To assess and
evaluate the results of various interventions, the donors have heavily invested in statistical
data collection and international comparative tests [35].

Added to the varied academic backgrounds of donor agency staff is the human
tendency to interpret unfamiliar situations through easily available memories (e.g.,
availability bias, [36, pp 65, 129-136]. Few studies have explored the educational beliefs
of staff (e.g., [37, p. 71; 38]. But whenever instructional advice is given, it seems to reflect
a middle-class perspective of well-trained children who have been learning academic
content since birth. As shown above there are large test score differences across
socioeconomic strata; the better-off students may be better prepared to study more
complex topics, and they are more likely to have better educated teachers. These may be
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reasons why education advisors often condemn memorization and recommend
‘modern” discovery methods over “traditional” routines. They may recommend a child-
friendly classroom climate, “active learning”, child- centered learning, constructivism,
transformative education, teaching that is individualized and relevant to children’s lives
(e.g., [39,40]. They may expect teachers who are barely literate to carry out reflective
practices and complex classroom activities [41], [24, pp. 54, 110]. Some expect all
teachers to use computer technology, discounting the training and procurement problems
likely with large-scale applications.

Since there is no clear corpus of research that guide on difficult issues, large-scale
consultations are sometimes held to arrive at “best practices”. Certain organizations may
invite hundreds of staffroom international agencies and organizations involved in
education and ask them to comment on various questions until a consensus emerges.
For example, the Interagency Network for Education in Emergencies (INEE) has
conducted hundreds of workshops seeking advice from persons involved in education on
how to teach conflict- affected children. The consensus resulted in about 70 variables to
be used as Minimum Standards for education in emergencies (www.ineesites.org). The
theoretical framework created by these standards emphasizes community involvement,
security, human rights, emotional healing, and teaching according to cultural context. The
Brookings Institution also led a large consultation in 2012-13 to determine what the
students of the world should know and how to measure their achievement [42]. In the first
two phases of the study, nearly 1,000 people in 84 countries informed task force
recommendations. However, few of the participants had experience in teaching school or
studying memory research. The document with the initial findings uses in 101 pages the
words ‘learn’ or ‘learning’ about 209 times and ‘teach,” ‘teaching,” or ‘teacher’ about 26

times. However learning research is rarely cited in conjunction with these.?

Overall, the chorus of advocates about the education of the poor rarely includes
people with expertise on how people learn. Few if any staff working in international
development have studied cognitive psychology, cognitive neuroscience or related
disciplines. If expertise in learning were more widely available, information processing
principles could be used to advise governments. An international strategy to make
learning more efficient could focus on the information processing commonalities of
humans rather than cultural and individual differences: encoding, consolidation,
retrieval, forgetting [43]. The environment certainly modifies some aspects of learning and
cognition [44]. However, similarities of cognitive development across cultures at about
the same age suggest applicability of basic information processing functions to
children [45]. It could be possible to optimize classroom activities of low-income countries
and increase efficiency in encoding, consolidating, and retrieval of needed information.

4 Another document on the education of marginalized children uses the word ‘learn” or
‘learning” 153 times in 35 text pages. It also uses ‘“teach” and “teaching” 18 times, but it does not
refer to any research or propose means for students to learn better [27].
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Research suggests that people must first learn to execute essential skills fast and
automatically, so that they can devote their working memory to more challenging
and complex cognitive tasks. Fluent performance in various skills results from practicing
and automatizing progressively larger chunks of information ( [46,47,48,49]. Students
must also acquire networks of well-connected knowledge that will effortlessly arrive in
working memory to help reach conclusions and make decisions [50]. As mentioned
earlier, many students in low-income countries fail to master fundamental skills, and
subsequently perform poorly in the more advanced skills. This pattern suggests failures

to learn what might be called for a lack of a better collective term, “simpler” cognition:5

perceptual learning, chunking, mapping letters to sounds, reading and math automaticity,
executive control. To put it simply, it is difficult for students to analyze the meaning of text
when they can hardly lift it “off the page”.

It is hard to engage in critical thinking and transformative learning when
students must consciously search their memory for essential information items. Survivors
able to tackle more complex concepts do so years later than students of the same grades
in better off countries.

Government and donor staff have not sufficiently focused on these prerequisite
skills. The “simpler” cognitive functions are largely unconscious, so people have limited
insights about them [51, p. 47]. Also middle-class children, with whom donor staff are
familiar, learn them quickly. This may be one reason why documents often lament the
lack of basic skills but rarely drill down into the specific variables that must be reinforced.

These variables could come sharply into focus if an information processing
framework guided educational decisions. It would emphasize in all cultures the acquisition
of speed and automaticity in basic skills, such as reading, writing, or math [52]. Without
this focus, advice to low-income countries can be misleading. The following section offers
some examples.

2.1 Reading Instruction for the Very Poor

Reading is the skill that falters most often in low-income countries. Early action is
crucial because often students drop out in grades 1 and 2. Fluency acquisition by the end
of grade 2 at the latest may help them stay in school; and if life circumstances force
dropout, fluent readers may continue to decode environmental print and thus retain the
skill [53]. To teach such high-risk populations governments should aim for efficiency.
Teaching methods should target the weaker students and aim to teach nearly everyone to
read.

S “Lower-level” processes are not simple, but the term ‘simpler’ cognition is used as a
placeholder, given the frequent use of the term “complex cognition”.
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Reading neuroscience helps point to the important variables and activities that
may speed up automaticity. Visual perception research suggests that simpler visual
patterns are faster to automatize and critical spacing affects reading speed [54]. Practice
with corrective feedback reduces reaction time and links letters into increasingly larger
chunks [55]. Eventually, the visual word form area is activated, enables recognition of
entire words [56], and makes it possible to process multiple letters in parallel. Many
psychological and educational studies suggest that teaching individual letters matched
with sounds may efficiently automatize reading (e.g., [57, 58]. In consistently spelled
languages, which constitute the vast majority of the world’s languages, fundamental
instruction requires only about 100 days in most scripts [59]. By contrast, literacy
instruction in the complex orthographies of English or French takes about three years and
requires some learning of whole words [58]. Word shapes constitute more complex
patterns that take longer to automatize.

Unfortunately low-income countries often get garbled advice. Reading specialists
tend to come from high-income Anglophone countries and may have ambivalent feelings
about phonics, given that instruction in English cannot completely rely on them. And since
middle- class children progress quickly, curricula are often designed to focus on textual
meaning rather than teach the script [60, pp. 2, 116].

However, to understand, students must read fast enough to input sufficient text into
working memory and retain it long enough to make sense out of it. If they know the
words, they may understand their literal meaning [59]. The relationship between speed
and comprehension has been documented repeatedly in education [61,62,63], but without
understanding working memory functions, the relationship makes no sense to some
education advisors. Some argue that speed should be discouraged because children
may just “bark at print”. [64] Several others state that if students do not understand what
they read, they are not really reading; they are merely decoding. But with limited practice,
it may take years to acquire fluency. And those who manage after years of schooling may
read too slowly to make sense of texts or learn much information from them [7].

Teacher training transmits these ambiguities about reading. For example, Kenyan
teachers are rarely taught how to teach reading and may even use whole word
techniques for consistently spelled languages like Swahili; they are sometimes advised to
focus on language development, picture recognition, inferences, and prediction [65].
Another result of ambivalence with respect to speed and practice is the design of grade 1
reading textbooks. They typically have big pictures, few pages, and small amounts of text,
so children who parents cannot afford books cannot get more practice [66].

The outcome of confused beliefs about reading acquisition is evident in the
textbooks of many low-income countries (e.g., [67]). Students receive whole-word
instruction without textbooks in an unknown language that has a complex orthography. It
seems a bizarre way to teach reading, but all over Africa it happens every day.

With political will, this fundamental cause of the learning crisis can be mitigated in
about two years. Given the time limitations of low-income students and schools, curricula
might prioritize fluency. To help nearly all students attain automaticity, governments are
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advised to adopt synthetic phonics and teach reading in local languages whenever
possible, since the latter are consistently spelled. Letters are to be taught one by one,
with pattern analogies, plenty of practice opportunities, phonological awareness, and
writing. Grade 1 textbooks should have well-spaced letters, should maximize text than
pictures, and contain substantial amounts of text since no other reading materials exist to
help achieve automaticity [66]. Reading in official languages such as English or
French might best be deferred until students have acquired automaticity in the same
script. During the months that students are engaged in this process, the official language
could be taught orally.

Some governments agreed to implement this advice, and school-level pilots
showed greatly improved student performance compared to control schools: In
Cambodia, performance improved from one year to the next in all measures. For
example, letters by minute rose by over 100% (from 30 to 63 letters), words per minute by
63% (from 23 to 35 words), and comprehension by 70% (from 48% to 68% answers
correct; [68]). In the Gambia, only 50% of the lessons were taught on average. Still, the
percentage of first graders knowing at least 80% of the letters was 69% in the Pulaar
language and 57% in Wolof (target was 85% of children [69]. Following six months of
application in grade 2 in Egypt, word and text reading fluency rates doubled in
comparison to rates obtained two years earlier (from 7 to 15 and from 11 to 21 words per
minute respectively; syllable reading tripled from 10 to 28 syllables per minute. By
contrast, the same measures in control schools improved only by about 27%. The
percentage of students reading 0 correct words was cut by half in project schools (from
44% to 21%) while in control schools it improved only by 10% [70]. The Cambodian and
Egyptian programs have been scaled up nationwide by the third year of implementation.

Learning research also helps predict and improve outcomes of teacher training.
Poorly educated teachers have been hard to train, and methods imported from middle-
income countries have given limited results [71]. Knowledge gaps may impede the
retention of unfamiliar pieces of information, and efforts to bring consciously much
material in mind may result in cognitive overload [72,73]. In addition, inservice training
often is offered through intense brief courses given at training centers. Under such
circumstances state-dependent learning and spaced learning research would predict
limited recall for long-term use [74,75]. Thus when teachers return to their classrooms,
the content may become a vague memory and without reviews, it may fade as work
urgencies take over. However, observational learning research findings suggest that
teachers may remember better to carry out activities they watched, particularly if they also
visualized themselves executing them in class [76,77,78]. Thus, videoclips of the desired
behaviors may effectively help train teachers of limited education. These and other
learning concepts can help use donor funds more effectively when teachers are
trained.

The need to execute effortlessly the building-block skills before engaging in more
complex problems seems applicable at all educational levels. Methods that skip
preliminary steps or assume that students will learn them rapidly on their own may
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succeed in teaching mainly those who are better off. Also methods that require little-
educated teachers to make multiple rapid decisions and keep track of many items
simultaneously may be abandoned. For governments this implies revision of curricula
to ensure fluency in component skills, affordable textbooks for all students to facilitate
formation of cognitive networks, use of classroom time for practice and elaboration of
knowledge, training of teachers to engage students in relevant tasks, and remediation at
public expense to those lagging behind.

To disseminate and apply these concepts on a large scale in lower-income
countries, experts are needed who understand these principles in detail and can clearly
enunciate them. But very few exist. The following section discusses the reasons and
proposes some solutions.

2.2 Attracting Cognitive Scientists to International Development

Most studies exploring chunking, automaticity, working memory capacity, or
conditions that optimize retention are old. Hundreds of publications from the 1940s to the
1990s explored elementary memory operations. (See for example [79].) The findings
have been taught in cognitive psychology courses for decades. Over time, research
has specified variables better and measured them more exactly, while neuroimaging has
succeeded in linking some cognitive functions to brain functions. Overall, the information
processing framework remains valid.

This older body of research has considerable utility for low-income schools. Often
nonsense words were used in order to limit knowledge about a subject, and in
some ways the paradigms resemble the poor students’ limited knowledge. For example,
the relationship between instructional time and practice can be clarified by using the
cognitive psychology experiments of that period (see for example, [80]).

For the education of high-income countries, however, elementary memory
operations offer little added value. Students enter grade 1 with much academic
knowledge and move quickly beyond basic skills towards issues of greater cognitive
complexity [81]. With parents attentive to children’s learning at home, the
relationship between classroom time and outcomes becomes muddled. Thus
fundamental topics such as chunking have become less interesting, and they get less
space in cognitive science syllabi. And as complexity increases, the earlier
paradigms may appear simplistic. For example, Daniel Reisberg’s 2001 edition of
undergraduate cognitive science had informative illustrations of nodes and links of
cognitive networks, but by the 2009 edition, they had been omitted [50,82]. Lack of
opportunities in explaining and applying these concepts may make it hard for cognitive
scientists to identify potential applications and advise low-income countries.

Psychologists may be leaving these concepts behind, but colleges of education
have rarely taught them. Traditionally, educators and psychologists have rarely
collaborated [83,84,85,86]. Faculties of education have constructed theoretical
frameworks on the basis of practices and philosophies of educators such as John
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Dewey, Lev Vygotsky, Maria Montessori, or Paulo Freire. These luminaries exerted their
influence before most cognitive research was carried out. Some contemporary educators
discuss learning in terms of ultimate results, as in transformative learning [87, p. 3-4].
Specific or intermediate memory processes seemed to have been locked in a black box.
Few know where to find the key, and there is limited interest in looking for it.

Moreover certain education professors express caution against cognitive science or
neuroscience. Some believe that information processing is a reductionist framework that
leads to narrow and mechanistic prescriptions [88,89,90,91]. Similarly certain textbooks
that teach reading to university students caution against using cognitive science [92].
Such beliefs are inevitably transmitted to students who are the next generation of
workers in international development. It is difficult to base justifications on concepts
that specialists have learned to ignore.

To mitigate the learning crisis in low-income countries therefore, the challenge is
considerable. The existence of building-block cognitive concepts must be demonstrated,
often to skeptical audiences. The concepts must become attractive to teach in seminars
or training events aimed at government or donor decisionmakers. Potential middle-class
biases must be discussed diplomatically, and somehow decisionmakers must be trusted
to remember and use explanations that run counter to their beliefs.

Thus solutions with a high payoff for the poor may be mired in perennial
philosophical disputes among academics and lie unused. Arguably, the standards of
higher-income countries create obstacles for the education of the marginalized.

Can cognitive scientists fill the needed role of learning specialists in international
development? Graduates are relatively few and are usually absorbed in the job markets
of higher-income countries. When they conduct research, it is funded by institutions as
the National Science Foundation that are interested in topics pertinent to high-income
countries. So cognitive scientists are unfamiliar with donor agencies, and the latter
are similarly unfamiliar with what cognitive scientists can do.

And the cognitive scientists who are interested in international development need
preparation. They must become familiar with the learning needs of very constrained
environments. It is hard for inexperienced people to conceive of students dropping out in
grades 1-3 or of the need to make children literate by the middle of grade 1. There is a
need to understand international development issues and the functions of various donor
agencies. There would also be a need to function in foreign languages such as French,
Portuguese, or Arabic. Coursework and internships in bilateral or multilateral organizations
would fulfill these needs. Thus, interested professionals would become able to function as
consultants or full- time staff of donor agencies or contractors.

Some cognitive scientists might collaborate productively with departments of
comparative and international education. These departments focus mainly on sociocultural
and economic issues of education across countries and offer no courses in learning.
However, the faculty and students often conduct field research in low-income areas,
sometimes observing classes for months in rural Subsaharan Africa. Joint research might
be most useful in addressing priority topics on improving learning efficiency for the poor.
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And it may encourage international education departments to introduce coursework on
learning.

3. PRIORITY LEARNING RESEARCH FOR LOW-INCOME COUNTRIES

The research on the building blocks of learning is broadly applicable to all humans,
but the studies were mainly conducted with college students in the U.S. Findings are
being used translationally to formulate hypotheses. However, new rigorous research
is needed to unravel the learning issues that hold the very poor back at all stages of
education.

Of primary importance are topics pertaining to the acquisition of automatized
perceptual and performance skills by children and adults. Crucial are visual pattern
recognition features that can help speed up literacy acquisition in children and unschooled
illiterate adults [93,94]. To help determine the easiest methods to teach basic reading to
nearly all students, parameters for chunking might also be developed, picking up where
older research left off (e.g., [95]).

For fluent and effortless performance in basic math, there is a need to
understand better how to develop the number sense and the Weber fraction of poor
students, particularly given the limited instructional means of poorly resourced schools
[96].

One risk of dropout in the early grades could be referred to as literacy attrition. If a
student drops out soon after acquiring reading automaticity, is that lost? Research
suggests that 6 year olds forget more information than 9 year olds [97]. But is
automaticity as forgettable as episodic information? A 1986 study [53] found that
Egyptians who dropped out fluent readers in grade 4 maintained and improved their skills,
while those who could not read well forgot what they knew. As with language attrition,
children may forget how to read, but the parameters are not known. Variables
influencing the permanence of automaticity could be aggregate hours of practice,
maximum reading speed attained, practice intervals, age at abandonment, or something
else.

Countries with large numbers of languages are often advised to offer reading in a
subset of languages that are used for regional communication. Residents often learn them
from casual interactions, such as commercial transactions. Community learning is
certainly important [98]. However, the parameters of learning languages from the
environment are unknown. On average how much do students learn across time? How
does language knowledge limitations affect their reading automaticity?

Some people ask why it is worth using a regional lingua franca rather than use
English from the beginning. The consistent spelling seems to confer an advantage over
English and French, so one small study showed benefits [99]. But how big are they and
what are the costs? Languages are learned through interaction, so children cannot learn a
language merely by watching TV [100, pp. 133-144]. However, does a broadcasting
teacher in a class constitute an intermediate situation? These issues must be explored.
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Students’ knowledge is limited by teachers’ information processing capacity. To succeed
in training teachers who have limited education, many questions ought to be answered.
For example, what are the most effective ways to improve teachers’ automaticity in basic
math calculations so that they can check students’ work instantly and effortlessly?
Insights are also needed on how many and how complex tasks these teachers can
comfortably carry out and how to estimate these empirically. To use observational
learning protocols in teacher training, information is needed on the optimal “dosage” that
would maximize the probability of executing in class the behaviors presented through
videos.

Some officials expect that marginalized students will somehow learn
acceptable skills despite scant instruction. To provide some realism, older studies of
learning rates could be repeated with low-income populations. For example, what would
be the lowest amount of time spent engaging in a task, and what would be the
optimal distribution of practice sessions that would enable 85% of learners to attain
reading rates of 60 words per minute in two school years? Similarly, what would be the
minimum amount of time and optimal distribution that would enable 85% of the students
to carry out correct arithmetic operations on 10 or more digits per minute in grades 1-3?
[59]. The questions are not limited to primary education. For secondary or higher
education students who have spent their school lives without textbooks (as in
Mozambique), there is a need to research how to optimize the remaining time and teach
efficiently the basic concepts they have missed. The contribution of technology must be
studied from this perspective, though large-scale remediation programs have been
limited.

An important advantage of engaging cognitive (neuro) scientists in this research is
training in neuroimaging and instruments such as event-related potentials. To optimize
instruction in difficult circumstances, it is insufficient to collect mere paper and pencil data.
There is a need for eye trackers, experience sensing devices, or psychophysics displays.

fMRI® can be realistically used mainly in countries such as South Africa or India, but
eye tracking and event-related potentials equipment have become portable. These
would provide valuable insights in the workings of children who read and count under
circumstances that have probably never been researched.

One difficulty with the needed research is that such studies have limited relevance
to higher- income countries; therefore funding has been nearly impossible to get.
However, donor agencies are becoming more interested in financing learning research. A
partnership led by the World Bank has been developing parameters for various topics. It
is hoped that suitable amounts of funding can become available. Research targeted on
learning basics is urgently needed if the Education for All initiative is to succeed.

6 Functional magnetic resonance imaging (fMRI)
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4. FUTURE PROSPECTS IN THE EDUCATION OF THE VERY POOR

The learning outcomes of the very poor clearly demonstrate why it is
important for the donor community to understand better the principles of learning.
Certainly, economic and other socioeconomic factors must be mitigated so that
children can enroll, attend, and stay in school. But when children come to class,
they must process information according to certain biologically determined
requirements. One of them is a need to learn the fundamental components
first and perform them with sufficient speed to undertake sequences of operations
within the capacity limits of working memory.

In high-income countries, students usually get plenty of elaboration and
practice opportunities, so they become adept at basic kills and can quickly
progress to more complex tasks. Tackling more complex concepts may help
students become more efficient learners, so the amount of information that
higher-income students can abstract, organize, and retain increases exponentially
[101]. But in low-income countries, the limited prior knowledge and instruction
make it hard for learning rate to take off. Delays in acquiring the basics delay the
acquisition of complex information. Limited practice with reading, writing, and
math may make work slow and tedious and limit what children can achieve.
Each operation may require extra milliseconds, and these add up. But operations
must nevertheless be conducted inside a working memory window that has
limited capacity. Thus, processing speed can affect whether a test item can be
answered correctly, incorrectly, or just abandoned. Small but systematic
differences in basic skills performance may add up over the grades and result in
large performance differences between the higher and lower-income countries in
international comparisons.

Differences in learning rate may explain to some extent the findings that the

average child of lower-income countries performs at the 51[h percentile of
wealthier countries [13]. The score difference in PIRLS between Hong Kong and
Morocco suggests that very roughly fourth graders in Hong Kong may get 150%
more information than Moroccans, given an equivalent text and same timeframe.
Fourth graders in Singapore may do roughly three times more arithmetic
operations than fourth graders of Yemen.

Scores of tests like TIMSS are analyzed through sophisticated procedures
and extensively discussed in various countries and the donor community. Much is
made of the differences in international comparison tests, but insights about their
evolution are rather limited. Certainly home background is important, but in some
respects it is distracting. Educational systems cannot educate homes; they must
concentrate on what can be done in class.

21
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The author has found a few cross-cultural studies on reaction time [102]; ,
but no studies have been found that tracked performance on variables leading to
those test scores, such as response time to simpler and more complex tasks and
amount of information retained over weeks or months of school. Possibly
response times to simple reading passages and math operations could follow a
logistic S curve, with low-income countries at the bottom. But without a good
handle on information processing variables, government and donor
decisionmakers find it hard to focus on the critical variables to improve during
school. And without a valid causal chain, it is not easy to remedy deficits.

Intellectual leadership is therefore needed to explain issues convincingly
and open new areas for research. Such leadership might best be provided by
scientists who understand the how memory works. If governments focus curricula
on the automaticity of small information chunks, the performance gap between
the poorer and richer countries may be reduced. Without expertise on
information processing, such an outcome is unlikely. Colleges of education
produce legions of PhDs every year who lack the training to deal with information
processing. And there is no evidence of imminent change in this respect.

Due to a lack of expertise, the education of the children who live on a dollar
pay day may be compromised by the very people who aim to help them.
Education specialists in low-income countries routinely design curricula that seem
aimed at average rather than lower scores of international tests. The curricula
cover large amounts of material, expect students to read several pages on their
own per day, develop reading textbooks on the basis of whole- language
methods, assume that students somehow have learned thousands of English and
French words by grade 4, and leave much to the discretion of poorly educated
teachers [103]. Therefore students get little if any exposure to the preliminary
knowledge needed for learning the more complex materials. This is how middle-
class standards may rob the poor of the scant learning opportunities that
international donors put at their disposal with so much effort.

As things stand in 2013, the academic community that once generated the
basic memory principles has moved on. But the mission to educate the millions
of students who live on a dollar per day is barely underway. To serve them, we

must reintroduce the 20t century research pertinent to simpler cognition.
Teaching and researching essential memory principles might produce better
informed policies and learning outcomes. Without them, pouring billions of
dollars into the budgets of low-income countries is tantamount to dropping food
packages on isolated villages and hoping that some will fall into cooking pots.
Disappointment may reduce donor investments or divert them from education
to other sectors (See for example [104]).

an Journal of Scientific Research
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The challenges to disseminate and apply these concepts are significant
but if suitably prepared cognitive scientists become engaged, there is hope. To
teach the poor efficiently and fulfill children’s UN right to education, human
cognitive commonalities offer unique opportunities. In all countries, governments
must offer students dense and well-connected networks of knowledge, with
automatized basic skills. Thus human capital can be optimized worldwide. And
some currently obscure psychological research can be shown to have
worldwide implications.
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ABSTRACT

Many studies have explored attitudes to communication skills learning
before and after a teaching intervention but there remains a dearth of published
longitudinal studies. An area currently unexplored is medical student’s attitudes to
communication skills teaching and learning over the entirety of the undergraduate
programme. A longitudinal approach was utilized in this study involving all medical
students (n= 128) entering a Medicine Under Graduate Degree Programme in
2007 in a Dublin Medical School. Participants completed a previously validated
Communication Skills Attitudinal Scale (CSAS) on Day 1 of the second medical
year prior to clinical exposure. Once baseline attitudes were established, the tool

was completed sequentially at the end of the 2"d, 3™ 4t ang 5t (final)
medical years. Results indicated a mean Positive Attitude Score (PAS) of 51.9
(range 13-65) at the beginning of 2nd year declining to 45.5 at the end of this year.
This decline in positivity was statistically significant with p < 0.035. Results
indicated a mean Negative Attitude Score (NAS) of 29.8 (range 13-65) at the
beginning of 2nd year rising to 33.8 at the end of this year. However, the
longitudinal approach taken highlighted that attitudes rose again by the end of the

3rd year -mean PAS 48.7, and 4th - 49.3 and attitudes almost returned to

baseline by the end of the 51N Year - mean PAS 49.3. The NAS score remained
constant at 31.4 at the end of 3rd year, 31.4 at the end of 4th and 29.6 at the
end of the 5th year

These changes in NAS were not statistically significant. A qualitative study
is indicated to investigate the causation of the fall in positive attitude scores and
rise in negative attitudes at the end of the second year. As communication
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skills are a core requirement for practicing in a professional discipline further
research into these findings is warranted.
Keywords: Communication skills; attitudes; undergraduate medicine.

1. INTRODUCTION

A recent area of interest in the European literature is that of medical
student’s attitudes to communication skills teaching and learning. This has been
investigated previously in medical student cohorts in the UK [1], Norway [2],
Scotland [3] and more recently Korea [4]. It has been largely under investigated in
Ireland. Initially, Doherty [5] investigated medical student's attitudes to
communication skills training and attitude change following formal teaching. She
reported that student’s confidence improved in areas relating to direct patient
encounters. Students reported that they felt they were better listeners, less
nervous around patients and more comfortable in knowing what to say to patients
following formal training. This was a small exploratory study and pioneered
interest in this topic area in Ireland. Subsequently, Rees et al. [6] published a
series of papers in the UK which culminated in the design and validation of a
communication skills attitude scale CSAS (Appendix 1). During this process Rees
reported that UK medical students had varying attitudes to communication
skills learning, with some believing good communication skills were essential to
be an effective doctor. However, others believed these skills came naturally and
time spent learning these skills were futile and wasteful. Communication skills
were seen as a soft science as they were not quantifiable and were perceived to
be of low academic credibility. She suggested that student resistance to the
integration of the social sciences into medical training may be owing to a number
of factors. These included student’s uncertainty in the early years of their
relevance to clinical practice, incongruity with the biomedical model, teacher's
attitudes and poorly defined educational goals.

Subsequently, Tor Anvik et al. [2] re-tested the CSAS following a
translation to Norwegian. They distributed the CSAS by postal survey to 4
Medical Schools and yielded a 60 % response rate (n=1833). On analysis of the
data they concluded that "attitudes’™ were more complex than merely positive or
and negative. They suggested there were 3 concepts measured within the tool,
namely “attitudes to learning™ (Items 7,10,12,18, 21 and 25), attitudes to the
relative importance of good communication skills from the students perspective’
(Items 1, 4 positive, and 3, 9, 22 negative) and thirdly ‘respecting patients and
team members’(Items 5,9,14,16). They postulated that attitudes may affect
cognitive and affective learning and suggested that repeated measures of the
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CSAS may assist in curriculum design and evaluation [2]. A limitation of this study
was that it was cross sectional not longitudinal. Cleland [3] then re-tested the
CSAS tool in Scotland where similar findings to Rees [1, 6] were observed.
Students indicated a positive attitude initially, but this declined over the clinical
years. A limitation of this study was that of ‘cohort effects’ as three separate
cohorts of students were studied and compared rather than one cohort
progressing through the undergraduate years [7].

More recently, Sowon-Ahn [4] utilized the CSAS in Korea to explore
potential differences in attitude of medical students to communication skills
learning in a different culture and where English was not the first language. The
results again indicated that students had doubts about the need for
communication skills learning in medicine and concern regarding the facilitation of
interpersonal skills. Ambiguity regarding their motivation to learn these skills and
a negative attitude towards assessment ultimately resulted in a displayed
overconfidence in their skills. In summary, despite a variety of research study
settings, the finding of a decline in positive attitude pre and post an initial
training course appears consistent. The aim of this study was therefore to
utilize a longitudinal approach to investigate attitudes and attitude changes in
an Irish Medical School over the entirety of the training programme.

2. METHODS
2.1 Research Sample

A total class of 128 medical students was initially invited to participate on
Day 1 of the 2nd Medical Year, pre clinical exposure. Participants were informed
of the research aims and asked to complete a communication skills attitude scale
(CSAS) whilst in a large lecture theatre. All were assured that participation was
optional and anonymous. All data was collected by the first author who was not
involved in teaching or assessing the communication skills programme to reduce
potential bias [9]. This initial dataset formed the baseline attitude scores. All
students completed a CSAS, n=128 , however, one student who was repeating the

ond year was, following discussion, excluded from this study as previous clinical

exposure may have been a confounder. The final sample at the beginning of year
2 was 127 medical students. The CSAS was distributed again to all participants
in a large lecture theatre by the first author at the end of their 2nd Medical Year
(n = 127) and then sequentially at the end of the 3rd (n= 96); 4th (n= 110) and
5th (n= 47) medical years respectively. The entire original cohort started and
finished the programme.
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3. RESEARCH INSTRUMENT
3.1 Communication Skills Attitude Scale — CSAS

The Nottingham Communication Skills Attitude Scale (CSAS) [6] was
utilized in this study (Appendix 1). This previously validated tool consists of a
likert scale consisting of 26 statements, 13 of which are positively worded and
13 are negatively worded. Positive and negative statements are randomly
interspersed throughout the instrument. Student’s scores range from 13-65 for
positive attitude statements (PAS) and 13-65 for negative attitude statements
(NAS). The validity of the tool is further enhanced by students having a high
positive score (PAS) having a reciprocal low negative score (NAS).

3.2 Analysis of the Data

The CSAS forms were completed anonymously at the start of the
programme and were thus not coded with an identifier that could be used to link
each student’s survey data over the five measurement points. Furthermore, the
number of survey responses in the five measurement points were disparate
(min=47, max=127). Consequently, it was not possible to utilize paired statistical
tests or repeated measures ANOVA in this study [7]. Resampling methods [7,8]
were therefore utilized to analyze the data. The underlying statistical estimator for
PAS / NAS was ANOVA, whereas the Kruskal-Wallis non-parametric test for used
for individual questions [9]. Where significance was determined across the five
measurement points, a second level analysis was conducted. This analysis
consisted of removing one measurement point at a time and repeating the
resampling analysis with the remaining four measurement points [8, 9].

4. RESULTS
4.1 Positive Attitude Score (PAS), Negative Attitude Score (NAS)

Weak statistical significance was determined for a difference across the

five measurement points for the PAS score (90th percentile p=0.075). Second-
level analysis determined that the beginning of the second medical year and the
end of the second medical year measurement points were the cause of the
difference across the five measurement points. Third-level analysis showed that

5th

there was statistical significance (9 percentile p=0.035) for a difference
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between the PAS scores of the start and end of the second medical year (Table 1

and Fig. 1).
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Table 1. Mean PAS & NAS scores

Year 2 start Year 2 end Year 3 Year 4 Year 5
PAS 51.9 455 48.7 49.3 49.3
NAS 29.8 33.8 31.4 31.4 29.6

Fig. 1. Box plots of 5 measured points of PAS

No statistical significance was determined when comparing the NAS scores
across the five measurement points (Table 1 and Fig. 2).
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4.2 Positive Items

ltem 7 "Learning communication sKills is interesting"

Item 9 " Learning CS has helped or will help facilitate my team-working
skills"ltem 21 "I think it’s really useful learning communication skills on the Medical
Degree”

Weak statistical significance was determined for a difference across the

five measurement points for items 7 (90th percentile p=0.077), 9 (90,[h percentile

p=.08) and 21 (90’[h percentile p=0.069) - Table 2. Second-level analysis revealed
that only the start of the second medical year measurement point was responsible
for the change across the five measurement points in item 7. Similar analysis
showed that the beginning and end of the second medical year measurement
points were responsible for the change across the five measurements in items

9 and 21. Third-level analysis revealed that there was a statistically

significant difference (95th percentile p=0.046) between the start and end of the
second medical year measurement points for item 9. Similarly, a weak

statistically significant difference (90,[h percentile p=0.038) was determined
between the start and end of the second medical year measurement points for
item 21.

Table 2. Mean values for items having statistically significant changes

Item Year 2 start Year 2 end Year 3 Year 4 Year 5
2- Neg 1.35 2.28 1.92 1.94 1.66
3- Neg 2.48 2.9 2.7 2.35 1.91
7- Pos 3.58 2.9 3.02 3.03 2.96
9- Pos 4.22 3.48 3.89 3.86 3.96
11- Neg 2.77 3.33 2.94 2.74 2.55
21- Pos 415 3.45 3.8 3.83 4.04
22- Neg 2.82 3.42 3.33 2.94 2.66

.3 Negative Items

Item 2 - "I can’t see the point in learning communication skills"

ltem 3- "Nobody is going to fail their medical degree for having poor
communication skills" Item 11. “Communication skills learning states the obvious
and then complicates it “ltem 22 “My ability to pass exams will get me through
medical school rather than my ability to communicate”.Statistical significance was

determined for a difference across the five measurement points for items 2 (95th

percentile p=0.0155) and 3 (951[h percentile p=0.0064), Table 2. Weak statistical
significance was determined for a difference across the five measurement points
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for items 11 (90" percentile p=0.0999) and 22 (90" percentile p=0.0504).
Second-level analysis showed that only the start of the second medical year
measurement point was responsible for the change in item 2 across the five
measurement points. For item 3, it was determined that the fifth medical year
measurement point was responsible for the change across the five measurement
points. The end of the second medical year and the fifth medical year
measurement points were determined to have caused the change across the five
measurement points for item 11. Third-level analysis for item 11 revealed a weak

statistically significant difference (901[h percentile p=0.041) between the end of
the second medical year and the fifth medical year measurement points.
Second-level analysis of item 22 showed that the end of the second
medical year, the third medical year and the fifth medical year measurement
points were responsible for the first- level difference across the five measurement
points. Third-level analysis of item 22 showed a weak statistically significant

difference (90th percentile p=0.057) between these three measurement points.
Fourth-level analysis showed that the fifth medical year measurement point was
responsible for the difference identified in the third-level analysis.

With regard to other items of interest and relevance on the CSAS, 60 % of
participants disagreed with ITEM 19: | don’t need good communication skills to
be a good doctor from the beginning to the end of the programme demonstrating
a positive correlating between good communication and good doctoring. Equally
of interest was ITEM 20: | find it hard to admit to having some problems with my
communication skills. It appears the further into the training programme the
student progresses the less able they are to admit to difficulties with
communication. This needs to be observed for and addressed at this crucial point
in the training programme pre certification.

5. DISCUSSION

The results identified that students had positive baseline attitudes to
communication skills teaching and learning at the beginning of their second
medical year. The findings of a positive attitude at the beginning of the pre-
clinical course concurred with Rees’s (1) original UK study’s findings albeit the
power of Rees’s study was greater with a sample size of 216. The educational
methods used by Rees are similar to those employed in Ireland with small group
experiential learning methods, supported by seminars and assessed at a
history taking station at OSCE (1).Thus these findings may be generalisable and
be reflective of attitudes of medical students in other Irish and UK medical schools.
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Students in this study were less positive in attitude to communication skills
teaching and learning at the end of the first clinical year (Year 2). With regard
to interest in learning, usefulness of skills set and impact of communication skills
on team working .This concurs with previous UK findings [6]. Tor Anvik also
reported an attitude decline in 3 out of 4 medical schools in Norway over a 6
year programme. He described this attitude change as being more specific to
“affective” attitudes [10] and reported "cognitive™ attitudes remained constant. His
study suggested students feelings regarding the teaching of communication
changed in the early years perhaps owing to a dislike of teaching methods such
as video- recording and feedback and poorly delivered feedback. These
factors may leave the students uncomfortable and vulnerable with resultant
negativity.

Over 60% of students at every data point disagreed with the statement that
that they don't need good communication skills to be a good doctor. The
need for this skill set is recognized, this has been described previously as a
cognitive attitude [10]. It may be the manner in which it is taught that is affecting
the attitude change or affective attitude [10). Aspegren [11] previously reported
student’'s preferred practical experience and experiential learning to attain
communication skills rather than formal teaching. As students tend to over-
estimate their communication skills abilities [3] they may feel that their skills are
not in need of improvement and be 'unconsciously incompetent' in this skill set in
the earlier years. A decrease in negativity in the later years may be due to the
progression of the students from the ‘unconscious incompetent’ to the ‘conscious
incompetent’ [12].The relevance of this skill set may become more evident as the
students near completion of the training programme and begin to appreciate the
realities of joining the clinical workforce. Students did report an increasing inability
to report problems with communication as they progressed through the
programme. It could be postulated that by the programme end students become
more aware of their limitations. It is essential that they are supported at this crucial
point of transition from student to health care professional. This self awareness
may be owing to natural ageing and maturing or may be as a result of becoming
more self reflective as they progress through a medical training course. Further
qualitative research is indicated to fully explore this area.

A suggested cause of a decline in attitude at the end of year 2 is
that following the theoretical component of the taught course and actual patient
contact; the students may have gained insight into their limitations in this area.
They may experience a loss of positivity as they experience difficulty with the
application of theoretical classroom taught knowledge in the reality of clinical
medicine. It could be that medical students merely espouse the theories of good
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communication in the early years giving the socially desired responses on the
CSAS. A further suggestion for the decline in attitude is the de-emphasis of
the importance of communication skills in the clinical years. The culture of
medicine to which the students become exposed to in which communication skills
were not traditionally considered a priority. Making communication clinically
relevant to junior medical students may address the decline in attitudes.
Educational initiatives may include shadowing of Senior Staff as positive role
model and direct observations of Inter-Disciplinary and Intra-disciplinary
communication interactions in the clinical setting.

Communication skills are often seen as a soft science, not quantifiable and
of low academic credibility. Students decline in attitudes to communication skills
learning may be due to their uncertainty in the early years of their relevance to
clinical practice as they spend little time there. Incongruity with the biomedical
model may be a causative factor reflected in students attitudes. Equally teacher’s
attitudes may influence the students' experiences [10]. Poorly defined educational
goals may fail to emphasize the fundamental need for good communication skills
for professional practice. It is accepted that attitudes are difficult to influence but
may change when new knowledge is presented, provided that the knowledge is
convincing and the presenter is credible [11]. Recently there is an increased
interest and review of the selection processes for candidates entering
Medical Schools in Ireland. Medical Educators accept that attitudes will impact
on skills and ultimately on behavior [11]. Good communication skills need to be
identified early in the selection process to identify personnel truly suited to a
career in Clinical Medicine. Tomorrows doctors need to demonstrate above
average intelligence quotients (1Q), emotional intelligence and ultimately positive
attitudes to communication skills learning.

6. LIMITATIONS

A potential limitation of this study is the use of a 5 point Likert scale. The
use of a seven or nine point Likert scale [8] is indicated in future studies to yield
more sensitive data that would facilitate exploration of the potential impact
clinically of a change in attitude. Coding of the CSAS forms with confidential
individual identifiers throughout the 5 years would have enabled comparisons
to be made with regard to individuals' changes and allowed for analysis of
paired data. Inclusion of aspects of the curriculum, socio-demographic data and
individual differences may explain some of the outcomes and would have enabled
comparisons to be made with findings from previous studies [1,2,3,4,5,6,10].
Further cluster analysis of the items changing most significantly on the CSAS to

39



40 alian Journal of Scientific Research

identify any latent factors would have potentially strengthened the results. These
limitations will be addressed in future studies.

7. CONCLUSION

In conclusion, undergraduate students in an Irish Medical School have a
positive attitude to communication skills teaching and learning at the beginning of

the training programme. By the end of the first clinical year (2nd year), the

decline in attitudes to communication skills teaching and learning was
statistically significant. By the end of the training programme attitudes are
almost back to the original baseline attitude scores. The decline in attitudes at the
end of the 2nd year is an area for concern and needs to be addressed with
effective teaching interventions. Communication skills are a mandatory and
core component of professionalism and a prerequisite to inter-disciplinary clinical
work.
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PRACTICE POINTS

— Medical students in Ireland commence their training with a positive
attitude to communication skills teaching and learning.

— There is a statistically significantly drop in positivity at the end of the
first clinical year (Year 2).

— Educational initiatives need to address this decline in positive attitude
supporting students through the middle years of training promoting the
attainment and retention of the core skills of good communication required
for professional practice.
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APPENDIX 1

Communication Skills Attitude Scale- (Rees) 2002

Please read the following statements about communication skills (CS) learning.
Indicate whether you agree or disagree with all of the statements by circling the most
appropriate response:

1=strongly disagree 2=disagree 3=neutral 4=agree 5=strongly agree
In order to be a good doctor | must have good communication skills 12345
| can’t see the point in learning communication skills 12345
Nobody is going to fail their medical degree for having poor Skills 12345
Developing my CS is just as important as developing my knowledge 12345
Medicine

5 Learning C.S has helped me or will help me respect patients 12345
6 | haven’t got time to learn communication skills 12345
7 Learning communication skills is interesting 12345
8 | can’t be bothered to turn up to session ns on communication skill 12345
9 Learning CS has helped or will help facilitate my team-working 12345
10 Learning CS has improved my ability to communicate with patient 12345
11 Communication skills teaching states the obvious then 12345
12 Learning communication skills is fun 12345
13 Learning communication skills is too easy 12345
14 Learning CS has helped or will help me respect my colleagues 12345
15 1 find it difficult to trust information about communication skills

To me by non-clinical lecturers 12345
16 Learning communication skills has helped or will help me recognize

Patient’s rights regarding confidentiality and informed consent 12345
17 Communication skills teaching would have a better image if it sounded

More like a science subject 12345
18 When applying for medicine, | thought it was a really good idea to

Learn communication skills 12345
19 | don’t need good communication skills to be a doctor 12345
20 I find it hard to admit to having some problems with my communication

Skills 12345
21 | think it's really useful learning communication skills on the Medical

Degree 12345
22 My ability to pass exams will get me through medical school rather than

My ability to communicate 12345
5 23 Learning communication skills is applicable to learning medicine 12345
24 | find it difficult to take learning communication skills seriously 12345

25 Learning communication skills is important because my ability to
Communicate is a lifelong skill 12345

26 Communication skills learning should be left to psychology students
Not medical students 123T45
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Indicators of Systemic Development of
Future Social Pedagogists’ Informational Culture

Abstract: A list of indicators of future social pedagogists’ informational culture is
given in the paper. The importance of studying specific infomedia in the process of
systemic development of future social pedagogists’ informational culture is emphasized.
Besides, a number of aspects of the concept of future social pedagogists’ “informational
culture” is singled out. The components of future social pedagogists’ informational culture
are also defined.
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Pauyn OnekcaHdp, KiposoepadcbKuli Oep)xagHul
rnedazoeiyHul yHieepcumem iMmeHi BorioOumupa BuHHUYEHKa,
KaHOudam nedazoaidyHuUX HayK, OoueHm,

akynbmem rnedacoaiku ma rncuxosioaii

NMokasHUKN CUCTEMHOro po3BUTKY iH(hopMaLiNHOI KyNbTypu
ManOyTHiX couianbHUX negaroriB

AHoTauifa: Y cTaTTi HaBedeHO nepenik MOKasHWKIB iHhopMaLuinHOI KynbTypu
ManbyTHIX couianbHuUx negarorie. [ligkpecneHo BaXNMBICTb BUBYEHHS chneumndiku
iHdbocepenoBuLla y NPOLECI CUCTEMHOrO PO3BUTKY iIHOPMALINHOT KynbTypu MamnbyTHiX
couianbHux neparorie. KpiMm TOro, BUOKPEMIIEHO HWU3KY acnekTiB NOHATTA «iHopMmauinHa
KynbTypa» wWwoAo ManbyTHIX couianbHMx neparoris. TakoX BM3HAYEHO CKMAAHMKK
iHdbopMaULiNHOT KynbTypy ManbyTHIX couianbHUX Neaaroris.

KnwouyoBi cnoBa: iHdopmauinHa KynbTypa, MambyTHi couianbHi neparoru,
iHpopmaTKn3auia oCBiTKU, OCBITHIN NPoOLEC, HaBYanbHUM NpoLec.

CknagHukamn iHdopmauinHoi kynbTypu (IK) y Oyab-skomy 3 BugiB npodecinHoi
AiSANbHOCTI ManbyTHIX couianbHUX NeJaroriB € 3HaXO4XKEHHS, 3aCBOEHHS N BUKOPUCTaHHSA
HOBOI, HAMKOHLUEHTPOBAaHILLOI iHpopMaLil i3 MeTO NiABULLIEHHS TX NPOdECINHOIo PiBHA W
MaNCTEPHOCTI, 3HAHHA HWMW Cy4acCHOI CTPYKTYpU HaAyKOBMX [OOCHILKEHb i pO3po6oK,
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00i3HaHICTb NPO AIANbHICTb MPOBIAHUX HAYKOBUX KOMEKTUBIB i BYEHWUX, YCBIAOMMEHICTb
CBOET poni SIK NOLWMpoBaYiB akTyaribHOro NPOgECiNHOro 3HaHHSI.

OpieHTauis B iHbopMaUinHUX pecypcax ranysi, OBOMNOA4IHHA MeTogaMn aHaniTUKo-
CUHTETUYHOrO  OMpautoBaHHA iHpopMauii, YMiIHHS nepepobnatTu Benuki  Macueu
iHpopmaLil, pPO3yMiHHA BaXMMBOCTI YUTAHHA NPOdECINHOI niTepaTypn W YMiHHSA
NiATPUMYBATU OiNOBi KOHTAKTU — Lie KOMMOHEHTN IK ManbyTHix couianbHUX neaaroris.

Y paxiBus, KOTpUM iHTenekTyanidye npodecinHy AisneHicTb, IK 3HaxoauTb CBIiN
NPosiB y BMIHHAX | HaBMyKax onepyBaHHA NpodyecinHo iHopmadien, 3a4aTHOCTI A0
camoperynsauii i camoaHanisy (pedniekcii) BnacHoro iHopmauinHoro nons W
iHdbopMaLinHOT NOBeAiHKN, B PO3YMiHHI BCEOCSIKHUX 3aKOHIB iHpOpMaLiNHOMO PO3BUTKY 3
MeTO nobyaoBU KOMAOPTHUX W e(EKTUBHUX B3aEMOBIOHOLWEHb i3 HaBKOJIMLLHIM
iHdpopmaLinHum cepegosuilem [1].

MokasHnkamu IK manbyTHiX couianbHMX neaarorie MOXHa BBaXkaTu: a) cnocobwu
OTPMMaHHA HeoOXigHOT iHdopmaUii, BKOYAKUM LWASXM O3HAWOMITEHHS 3 IHO3EMHOK
nitepatypoto; ©6) iHTEHCMBHICTb HeOopManbHOro  CniflkyBaHHA 3  BITYU3HAHUMU 1
3apybikHUMM KOneramu; B) OPIEHTOBAHICTb Ha MOLUMPEHHSA HOBOI iHGOpMaLii; ) yMiHHS
dopMyBaTU BRACHi MNOLIYKOBIi CUCTEMW; ') MParHEHHA OTpuMyBaTUM OOCTyn OO0
cneuianizoBaHux 6a3 pfgaHux; fg)obcar i cknag ocobuctux 6ibnioTek; e) xapaktep
iHpopmaLinHux NoTpebd; €) KOHKPETHI iIHpopMaLUinHi 3annTu.

Y pocnigpkeHHsax ocTaHHix pokiB  (I. A. 3a3toH, I. A. KpaBuoBa, B. Ky3b,
. M. MonosuHa, Jl. B. ®egopyyk, C. M. lWepbuHa, B.B. ArynoB) HeogHopa3oBo
3BepTanacs yBara Ha B3a€EMO3B'I30K MiXK iHGOPMAUINHOK Ta TBOPYOK aKTUBHICTIO
ManbyTHIX couianbHUX negaroris. YCTaHOBMEHO, WO Y ManbyTHiX couianbHUX negaroris,
SKi MaloTb BMCOKY iHpOpPMaLiiHy aKTUBHICTb, MOKa3HMKM TBOPYOI aKTMBHOCTI € Habarato
BULLIMMM, HiX y X koner. BoHn marwoTb Ginbwe onybnikoBaHMx npaub B YKpaiHi n 3a
KOPAOHOM, aKkTuBHilWe O6epyTb yyacTb Y MiKHApPOOHUX KOHMEepeHUiax, niaTpumyoTb
MiXXHapoaHi 3B’A3KM, HaAcunarum 3apybibkHUM Koneram BiTYM3HSHI HaykoBi nyGnikauil Ta
OTpUMyouM 3apyOikHi MOHOrpadii Ta nepioguydHi BMAAHHS, JNIMCTYIOTbCA 3 KOSeramu.
MoxHa cTBepgXyBaTtu, WO iHopmMauiiHa aKTMBHICTb ManByTHIX couianbHUMX neparoris
3HA4yHO BMNMBAE Ha X TBOPYY MPOAYKTUBHICTb, @ TAKOX IHTEHCUMBHICTb 3anyyeHHs HUMU
doopmManbHUX i HepopmMarnbHUX KaHaniB CnifikyBaHHA.

CuctemHun possutok IK manbyTHix couianbHux neparorie  nepenbavae
HeoOXiQHICTb BMBYEHHSA HUMK cheuundikn iHdocepeoBua: a) iHpopmauinHMX pecypcis;
6) OCHOBHMX iIHPOPMALIMHMX LEHTPIB; B) cneumdikn iHopMaLinHOT KOMYHiKaLii.

CuctemMHun possutok IK HEeMOXNUBO 34iMCHIOBATM NMLLE LNAXOM  KiSTIbKiCHOrO
HAKOMWYEHHS] KOMM'IOTEPHOI TEXHIKM, NporpamHoro 3abe3neyvyeHHs. HuHi BaxnveBum €
PO3BUTOK CBITOrNsAy, AkMi mae 6yt nepenHsatum IK, konu iHopmauia ctae HeBIQ EMHUM,
OCHOBHMM KOMMOHEHTOM YCIi€l XUTTEQIANBHOCTI ManbyTHIX couianbHUX Neaaroris.

Ak nokasana npakTuka, Hapasi BUCOKOro PIBHA MaWCTEPHOCTI B couianbHin cdepi
He JocTaTHbO. EekTMBHICTb NpodecinHOI AianbHOCTI ManbyTHIX couianbHUX negaroris,
sKka Mae, B OiNbLIOCTI BMNAAKIB, TBOPYUK | Aedani iIHTenekTyanbHillnum Xxapaktep, Bumarae
BifL ocobuctocten MambyTHIX couianbHUX nedaroris LMPOKOI Ta SKICHOI OCBITHY,
KyIbTYPHOrO PO3BUTKY, CaMOPO3BUTKY. |HWMMK crioBamMu, 3MICTOBHE HaMOBHEHHSA npadi
ManbyTHIX couianbHUX negaroris 06yMoBMOE HEOOXigHICTb HEeOAMIHHOI Ta MOCTINHOI
NIATPUMKN NOTEHUIMHOT NPOdECiNHOI FOTOBHOCTI 0 HENepepBHOro CamMoBOOCKOHANEHHS.



Australian Journal of Scientifi 45

Ocobnunee 3HayeHHA HaBuykaM |IK HagaeTbCs B LapuvHi OCBITM, O€ YMOBOK FOTOBHOCTI
ManbyTHIX couianbHMX negaroris 40 poboTK € KynbT Ni3HaHHS K MOTMUBALiMHE NigrpyHTA
AisiNbHOCTI, OCHOBa NPOMeCinHO-MNi3HaBasIbHOI Ta 3aranbHOKYNbTYPHOI akTUBHOCTI [2].

Mpn po3poObneHHi uiel NpobrnemaTuku HamMmm BUOKPEMIMEHO HU3KY aCneKTiB NOHATTA
«iHpopmaLiviHa KynbTypa» WoA0 ManbyTHIX couianbHMX neaaroris:

1. TeopeTnyHe oOcCMUCNEHHS ocobnmBocTen iHdopmauii 9k  deHomeHa
MaTtepianbHOro CBiTY Ta WOro pofi B KOHTEKCTI KynbTypu 3i 3HaAHHAM couianbHUX
3aKOHOMIpPHOCTEN, AKi MaloTb iIHPOpPMaUiHY NpupoAay.

2. CniBBigHeCeHHs NpoecinHOT XxapakTepUCTUKM ManbyTHIX couianbHUX neaaroris
i3 npobnemamu couianizauil ocobucTocTi Ta npodpecioHanisauii  nig  ynaveBom
iHdbopMaLiNHO-KYNbTYPHOro cepefoBuLLa.

3. O®yHKUIOHYBaHHS pPi3HUX couianibHUX IHCTUTYTIB (CiM'A, HaBvanbHi 3aknagwm,
MacoBi KOMYHiKkaLii, 6i6nioTekn Towo) Ta iX y4acTb y CMCTEMHOMY pO3BUTKY IK ManbyTHix
couianbHMX negaroris cBoiMM cneumdiyHMMmmn 3acobamu.

4. T[lpuvknagHuM XxapakTep CcucTtemHoro po3suTky IK ManbyTHiXx couianbHMX
negaroris y nnaHi OBOSIOAIHHA ManOyTHIMW couianbHUMKM negarorammn iHpopmMauinHUMK
pecypcamu, HaBu4YKamMmum NOLLYKY iHpopmMaLil Ta Il BAKOPUCTaHHS Y BCiX BUAax NpodecinHol
AiSNbHOCTI, BMIHHSAMW BUOKpemmBaTh HeobxigHy iHdopmauito, nepeocMmucnoBatn Ta
TBOPYO OMpauboByBaTW 1i, CNMPAKYUCb Ha BeECb KOMMSIEKC BUPOBMEeHMX 3acobiB i
cnocobiB. «Ha nepwui nnaH HWHI BUCYBAeETbCS He 36upaHHsa iHopmauii, — nuwe
E. Todhdnep, — a BMiHHA Bigwykat y BCiM Maci gaHux Te, WO HeobXxigHO, NpaBuUSibHO
npoaHanisyBaTu BiACisIHi BiZOMOCTiI Ta CBO€EYaCHO AOCTaBUTK iX MOTPIOHOMY 3aMOBHUKY»
[3].

5. TymaHiTapHa nigctraBa |IK ManmbyTHiX couianbHUX negarorie, 3B’si3aHa 3
BUXOBAHHAM MOparbHUX SKOCTEM OCOOUCTOCTEN, $Ki rapaHTylTb BignosiganbHe
CTaBMNEHHA [0 MOXMMBOCTI OTPUMAHHS, MOLIMPEHHS W BUKOPUCTAHHA iHdopMauii B
iHTepecax cycninbCcTBa.

Haw nigxig y Bm3HayeHHi IK mManbyTHiX couianbHMX neaaroris rpyHTYETbCA Ha
Cy4aCHUX OOCMIMXKEHHNAX, $SKi  BUOKPEMMIOKTbL: a) PYHKUii  KynbTypun 0COBUCTOCTI;
0) OCHOBHI CTPYKTYpHi cknagHukn IK manbyTHix couianbHMX negaroriB (3HaHHS, BMiHHS,
HOPMMU, LIiIHHOCTI TOLLO); B) pe3ynbTaT NpucBOEHHS IK, kM BUpaxaeTbCs Yy B3aEMO3B 3Ky
HaBYE€HOCTIi, BUXOBAHOCTI 1 piBHA NPOGECIMHOro PO3BUTKY.

OpHieto 3 nigctaB  knacudikauii  IK  manbyTHiX couianbHMx negaroris €
BUOKpeMIeHHSA 11 BuaiB. byayym 3B’a3aHuMun 3 piBHAMU Ta npodyecioHanisauieto, suaun IK
BIATIHAIOTL CTyMiHb KOMMETEHTHOCTI KopucTyBadiB iHdopmauii. 3Bigcn  noriYHo
BUNNMBaKOTL Taki 1i Buaun: a)lK kopucTyBadiB i3 3aranbHOK nigrotosneHicTio; 6) IK
daxiBuiB pisHnx npodinis; B) IK camux daxisui-iHgoopmaTopis.

3p03yMino, WO BCepeanHi KOXHOrO i3 LMX BUAIB € CBOI rpagadii.

Tak, y nepwomy Bugi IK noMmiTHO BUOINATUMYTbLCA Y4Hi Konegxis Ta ctyaeHTn BHS,
AKi Ha CTapluMx Kypcax HabnmxkaTuMyTbCA MO NiArOTOBMEHOCTI A0 daxiBuis. Y Apyromy
Buai IK BOHM MOXYTb pO3NOAINATUCA 3anexXHo Bif Xxapaktepy npodecii, a B TpeTboMy BUi
— Bigpi3HATUCSA 3a rany3siMmn (B HayKoBIN cdpepi, OCBITHIM cucTeMi, Ti, XTo npautoTsb Y 3MI
TOLLO).
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Ha rpyHTi npoBedeHOro aHanisy BMOKpeMMMO Taki cknagHukn [K manbyTHix
coujianbHUX neparorie, fKi MOXYTb CcTaTuU MigrpyHTAM Ond BU3HA4YeHHA napameTpis
AiarHoCTUKM cuctemHoro po3suTky IK mManbyTHiX couianbHMX negarorie, a TakoX
OpieHTMpIB, SKi BM3HaAYalOTb Uini, 3aBOaHHsA, 3MICT W e(eKTMBHICTb 1X MNpodecinHol
niarotoBkM B nepiog HaByaHHa y BH3: a) iHpopmauinHa (komm’ioTepHa) rpamMOTHICTb;
0) iHpopmaLiiHa KOMNETEHTHICTb; B) iIH(POPMALiMHMIA LiHHICHO-CMUCIOBUIA KOMMOHEHT;
r) iHdbopmauinHa pednekcis; r') iHdpopmMauinHa KynbTypOTBOPYICTb.

B. A. KanmiH BMOKpeMmIiloe rofioBHy O3HaKy BMCOKOI, Takol, WO cdopmyBanacs,
iHdpOpMaLiNHOT rPaMOTHOCTI — L& CaMOCTIMHICTb pob0oTKM i3 3acCTOCyBaHHAM KOMM'OTEPa,
BMiHHS paxyBaTu, nucaTtu, ManBaTn, WykaTn iHpopmaLito 3a JONOMOro KOMM IOTEPHOT
TeXHiku [4].

Mig rpaMOTHICTIO MM PO3YMIEMO HEOBXigHWMA MiHIManbHUIM Wabernb i OCBIYEHOCTI, i
KOMMETEHTHOCTI, i KynbTypu B Uuinomy. |HpopmauinHa rpamMoTHiCTb — ue wabenb B
onaHyBaHHI KynbTypo, OOCTYMHWUW KOXHIM FIOLMHI, KOTpa HOpMaribHO PO3BUBAETLCS.
OpHak, 6arato cyyaCHMX BYEHMX MPAKTUYHO HE PO3PI3HAKTb MOHATTS «MPAMOTHICTbY |
«KOMMETEHTHICTbY». Bce X, BUxoasum 3 iCTOPUYHMX MipKyBaHb, XOTiNocs 6 po3pi3HnTK Ui
ABa NOHATTA.

Y TpakTyBaHHi iHpopMaLiHOT KOMMETEHTHOCTI ManbyTHIX couianbHUX negaroris Mu
AOTPUMYEMOCHA  BU3HAYEHHS  KOMMETEeHTHOCTI, 3anponoHoBaHoro M. A. XonogHoto.
IHbopMmaLUinHa KOMNETEHTHICTb — Lile 0COBNMBMIA TUN OpraHisauii npegMeTHO-cneundIivHnX
3HaHb, 9K 0O3BONSE NpUMMaTK ePEKTUBHI piLLEeHHS Yy BIAMNOBIAHIN ranysi OianbHoOCTI [5].
BogHouyac iHopMauiiHa KOMMETEHTHICTb — Ue CcKnagHuk He nuwe |IK mManbyTHix
couianbHMX negarorie, BOHa TakoX MOXe OyTu 3aranbHow, AonpodecinHo. BigMiHHICTb
npodecinHol iHpopMaLiNHOT KOMNETEHTHOCTI Bif 3aranbHOI NoONArae B KOMi po3B’a3yBaHMX
3aBOaHb, Npobnem, a TakoX piBHi IX PO3B’A3aHHS.

[o cknagy IK manbyTHix couianbHMX negaroris BXogAaTb: a) MOTMBaLis, noTpeba
iHTepec 40 OTPUMAHHSA 3HaHb, YMiHb | HABUYOK Y LL@pUHi TEXHIYHMX, NPOrpamMHuX 3acobis 1
iHpopmaLii; ) CykynHiCTb CyCnifibHUX, NPUPOAHUYMNX i TEXHIYHUX 3HaHb, SKi BioGUBalOTb
CUCTEMY Cy4yacCHOro iHopmauilnHOro CycninbCTBa; B) 3HAHHSA, KOTPi  YTBOPHIOTb
iHopmaTuBHE MIArPYHTS MNOLUYKOBOI Mi3HaBasnbHOI AisnbHOCTI; r) cnocobu w Aii, ki
BM3HA4aloTb oOnepauivHe nigrpyHTa MNOLWYKOBOI MidHaBanbHOI AiSNIbHOCTI; ) AOCBIg
MOLLYKOBOI AiSANbHOCTI B LlAPWHI NporpamMHoro 3abe3neyeHHs W TEeXHIYHUX pecypcis;
A) AOCBiA BiAHOCUH «Jt0AMHA - KOMT'IOTEPY.

Ha Hawy AyMKy, BHECEHHA MOTMBALINHO-LiHHICHUX | pedsieKCUBHUX acnekTiB Yy
BM3HayYeHHsa IK manbyTHix couianbHUX negaroriB € He LiNKoM KOpekTHMM. Ha Haw nornsag,
IK BM3HA4aeTbCA MOXNUBICTIO ManOyTHIX couianbHUX negarorie 3abe3neuntn cooi:
a) BiflbHUIM OOCTyN A0 iHpopMaLil, sika He € TaEMHULEID, a TaKoX 34aTHICTIO onybnikyBaTu
MW po3ronocut BnacHy iHdopmauito y nosaueH3ypHomy surnsgi; 6) 3abesneuntn cobi
npaBo BifbHOrO BUBOPY [Kepena, npoBavgepa, ¢opmarty, craHdapTy, nporpamm 1
TexHonorii poboTn 3 iHopmauieto; B) peanidyBaTu AOCTYMNHI B CYCMifbCTBI MOXITMBOCTI
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LWoOO0 NpOoAyKyBaHHSA, nepefaBaHHs, MOWMPEHHS, BUKOPUCTaHHS, KOMitOBAHHSA, 3HULLEHHS
BCi€l 4OCTYNHOI TM iHbopMaLil, BKNOYak4u i ix BnacHy iHgopmadito.

Mpn uboMy B yMOBax [LEMOKPATUYHOI AepXaBW Ui MOXIMBOCTI MaloTb OyTn
3abes3neyeHi cycninbCTBOM.

IK Mmoxe ByTn cxapakTepu3oBaHa 3a SOMOMOrol e(eKTUBHOCTI, KOHCTPYKTUBHOCTI
iHbopMaUiNHOT  AisANbHOCTI  (30BHIWHBLOT Ta BHYTPIWHbLOT) Ha [PYHTI KOMM'OTEPHOI
rPaMOTHOCTI, WO O3Ha4yae edeKTUBHe 3aCTOCYBaHHA 3HaHb, YMiHb AOf1 PO3B’A3aHHSA
noctaeneHnx nepea ManbyTHIMM couianbHMMKM negaroramy 3aBaaHb. |HopmauinHO
rpaMoTHi ManbyTHI couianbHi Negarory 3HarTb NPO WOCb abCTpakTHO, a iHhopMmaLinHO
KyNbTYPHI — MOXYTb Ha I'PYHTi 3HAHHSA KOHKPETHO W edeKTUMBHO po3B’adyBaTn Byab-sike
iHpopmauinHe 3aBaaHHA n / abo npobnemy. BogHoyac, IK o3Havyae BigMoBYy Big NpsiMoOro
KOMitOBaHHS Yy>KOro AOCBidy, HOpM, Tpaguuin, 3paskis, cBoboay Big cTepeoTuniB, YMIXOChb
BKasiBOK, pO3nopsagkeHb, HACTaHOB.

Takum YMHOM, OCHOBHA BIAMIHHICTb iHbOopMauinHoI rpamoTHOCTI Big IK nongrae, Ha
Haw nornsg, B TOMy, WO iHOpMaUiiHO rpaMoTHI ManbyTHI couianbHi negarorn 3HarTb
(Hanpuknag, WO HeoOXigHi M OOKYMEHTW MOXHA 3HaWTU B TENEKOMYHiKaLiHIN
KOMM'IOTEPHIA Mepexi), a iHopMauiMHO KynbTypHi — pearibHO WU e(EKTUBHO MOXYTb
BUKOPUCTOBYBATM 3HAHHA B pPO3B’A3aHHI TUX 4M TUX NpodpecinHMx npobnem, 3gaTHi
nepenTn Big cniB OO cnpasu, Big 3aranbHUX MipKyBaHb A0 BYWMHKIB. |HGOpMaLuinHO
rpaMoTHi ManbyTHi couianbHi negarorn 3HalTb «NPO KOMM'OTEpU», a iHopMaLinHO
KynbTYypHI — pearibHO 1 ePEKTUBHO Ui 3HAaHHS BUKOPUCTOBYHOTb.

LliHHicHO-cMuncnoBuin kOMNOHEHT IK ManbyTHIX couianbHUX neaaroriB € CyKymnHicTH,
CUCTEMOI OCOBUCTICHO 3HAYMMMUX M OCOBMCTICHO LiHHMX NparHeHb, igeanis, NepeKoHaHb,
nornsagis, nosvuin. Y uapwuHi iHopMauinHUX npoueciB i BIQHOCUMH Le NigTBEPAXYIOTb
PO3rOpHYTi  AOCMIAKEHHA  CMWUCNOBMX  YTBOPEHb  OCOBUCTOCTI, SKi  BegyTbCs
A.T. Acmonosum [6], O. A. JleoHTeeBuM [JleoHTbeB 1996] Ta iH. YBaxaemo, WO LiHHICHO-
cMmucnoBun KomnoHeHT IK mManbyTHiX couianbHuX negaroris ynnvBae Ha OOpPMyBaHHSA
rPaMOTHOCTI 1 KOMNETEHTHOCTI, PO3BUTOK pediriekcil Ta KynbTypOTBOPYOCTI.

MoxHa cdopmynioBaTM OCHOBHUIM 3MmicT |IK manbyTHiIX couianbHMX nenaroris.
CyyacHui (paxiBelb, y HOBOMY PO3YMiHHI LbOr0 BU3HAYEHHS, MOBMHEH: @) MaTU LOCTaTHI
HaBWYKM BUKOPUCTAHHS TEXHIYHMX NPUCTPOIB (Big MOBinbHOro TenedoHy oo Komr'ioTepa i
KOMM'IOTEPHUX Mepex); 6) Bonoaitn 34iOHOCTAMM BMKOPUCTOBYBATU Yy CBOIM AiSANIbHOCTI
cydvacHi IKT; B) BMiTK Bunydatn iHpopmaLito 3 pisHUX maxepen (K i3 nepiognyHoi npecw,
TakK i 3 eNeKTPOHHUX KOMYHIKaLin), npe3eHTyBaTu 1i y 3po3yMirioMmy Burnsagi 1 epekTmsHo
BUKOPUCTOBYBATU; ) BONOLITM OCHOBaMW aHaniTUYHOro oOmnpautoBaHHSA iHdopMauii Ta
0Co6IMBOCTAMM IHPOPMALIMHMX MOTOKIB Y CBOIN NPOdECINHIN AisiNbHOCTI.

HanpukiHui cTaTtTi 3a3HayMmo, WO, Ha Hawy AOYMKY, cuUcteMHun po3sutok IK
ManbyTHIX couianbHUX NeJaroris cnig po3rnagatv, ik CUCTEMOYTBOPHOBASTbHUIM YNMHHUK TX
niarotoBkM [0 ManbyTHbLOI NPOMECINHOT AianbHOCTI, KOTpun 3abeanedye BMiHHSA
OpiEHTyBaTUCA B yMOBax MOCTINHOro GaraTopasoBoro 36inblueHHA obcsary iHgopmauii,
BUKOPUCTOBYBAHOI 4119 pO3B’A3aHHA NpoeciHNX 3aBaaHb | HenepepBHOT CaMOOCBITH.
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Moka3Hukn piBHA cucTemHoro po3sutky IK manbyTHiX couianbHUX negaroris
BMpaXarTbCs Y: a) NPUAHATTI ManbyTHIMW couianbHUMK negaroraMyv Ha OCOBUCTICHOMY
PiBHI  LUiHHOCTI  iHOpMaUiNHOT  OianbHOCTI  NoanHM  (iHopmMauiiHa  akTUBHICTD);
0) opieHTauil Ta aganTtauii B iHpopmauinHomy noToui (iHdopmauinHa TONepaHTHICTb);
B) THYYKOCTi W afanTUBHOCTI MUCMEHHS NpuW  YCBIOOMMEHHI 3MicTy iHdopmauil
(iHbopmauiHa rHyuYKiCTb); ) BUKOPUCTaHHI iHopmauii ana edeKkTUBHOMO pPo3B’SA3aHHS
npodpecinHnx 3aBgaHb (iHpopmauiiHa BigNOBIAANbHICTL); ') NPOdECiNHO-coLianbHiIn
aganTadii y MiHnmBomy iHbopmauinHoMy cepenoBuLli (iHbopmauiiHa KPUTUYHICTD).
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shown that the origins of modern agricultural vocational education were laid during the
Stolypin times. The analysis of this problem in historical perspective proves that one of the
main factors of rural development is people. This article details the public agricultural
courses beginning of XX century on individual sectors of agriculture of Russia, on the
example of the southern districts of Perm province. Beliefs of Pyotr Arkadyevich Stolypin
that life in the country, the rural economy directly depends on people who are strong,
sober, capable of creating modern and up to date nowadays. The ideas of the beginning of
the last century, was continued at the present time in the project called «Agroprofi». The
project took a creative approach to the heritage of the Stolypin reforms of education of the
vilage and on the basis of advanced information technologies embodied advanced
economic and pedagogical thought in life. Scientific work covers social, economic
problems of formation of personality, professional, agricultural workers. «Agroprofi» groups
- itis a kind of "elite units" of the village, which are designed to implement these ideas to
life. This is one of the first and contemporary articles on this topic, which increases its
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At all times the land fed people. At the beginning of the last century Stolypin reforms
have helped the rural economy to go to a qualitatively new level. Agricultural courses
helped farmers to receive modern knowledge about the management of their own
business. At the end of XX century agriculture went out again to the market economy, and
other spheres of the economy, but now the industry is not profitable and of a little prestige.
Today there is an acute problem of attracting new qualified personnel in the industry,
which would be implemented and used innovative approaches to farming.

The Ministry of State property was established in 1838 and from this time
agricultural education was developing. The Ministry made a system of agricultural
education - high, middle, low. St. Petersburg agricultural Institute was standing at the head
of this system. Secondary schools appeared largely in place of abolished "educational
farms" — these are primary schools for education of the state and landowner farmers. Then
agricultural schools began to emerge, designed to educate salesmen, supervisors and for
general purposes in order to popularize agricultural knowledge among people.

Beside special schools, the government took other measures. To give teachers
knowledge in fruit-growing, gardening and other branches of agriculture, the Ministry
organized courses on these subjects during the agricultural and horticultural
establishments. Under the guidance of specialists, there were talks about local farms and
the most accessible means of its improvement.

School gardens and apiaries in the agricultural education system served to spread
common knowledge among farmers and other small owners. Teachers in the summer
willingly were engaged in agriculture on the school's land. In 1889 school gardens were in
most regions of European Russia. The huge contribution to development of agricultural
education was made by A.A. Kofod. He has developed basic principles and program of
study, the conditions and specific requirements for the trainees. The foundation for
learning served domestic and foreign experience, which was successfully realized on term
courses for farmers: "it is obvious, that the training was too solid - she opened the
graduates broader horizons than those they were intended to have. There was nothing to
blame young people, if they went to work to the place with better earnings. The school is a
beautiful thing, but let the student visit it at the end of the practice, then science will
become a kind of a revelation for them, explaining the reasons known to them already in
practice phenomena. As for the place of study, of course it would be better to organize
them in Russian peasant farms. It's hard to doubt in the fact, that practical knowledge is
best absorbed by the participation in allied activities".

At the beginning of XX century in the agrarian reform great attention was paid to the
development of persons’ creative abilities. The reform included a large training program
for the population. "Realizing the need for using great efforts to raise economic welfare of
the population, the government is clearly aware that efforts will be fruitless, while
educating people is not delivered to the proper level". The ideas expressed by Pyotr
Stolypin hundred years ago are still relevant today. In the reform period, farmers were
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always under the great agricultural and economic assistance. In towns and large villages
courses were organized for cooperation, accounting, dairy, butter-making, cheese-making,
beekeeping and flax with terms of study lasted from two weeks to six months. If in 1905,
the number of students in agricultural courses amounted to 2 thousand people, in 1912
that was 58 thousand. In 1913 in Russia already worked 9000 employees of the
agricultural extension service.

In such way, there was a search of the peasantry in the most convenient form of
adaptation to the market economy, forms the most relevant to Russian conditions,
traditions, cultural values. Bu the main thing is that Russia continued to accumulate human
potential, and that was the main contribution of Stolypin. The success of the reform can be
estimated based on the unprecedented population growth: from 139 million in 1902 year to
175 million people in 1913 year.

The made analysis of archival sources shows that a considerable part of the rural
population of the Perm province was supported by agrarian transformation. The attitude of
the peasants to agricultural courses conducted in accordance with the Stolypin views was
favorable. The development of agricultural education and the impact of the reforms
undertaken in Russia of that time can be clearly seen in the example of southern villages
and districts of Perm province. Fertile soils and a lively transport road junction promoted
the development of agriculture. In a small number of urban settlements there was a high
density of villagers. The Urals region always attracted people because of forests, where
there is a great amount of different kinds of animals, rivers which are abundant in fish,
fertile lands.

On the basis of the industrial College in 1911 the first public dairy courses were
organized in Krasnoufimskii County. The report «The state of the dairy sector and the
needs in Krasnoufimskii County to 1 August 1910», presented for consideration of the
local meeting of Krasnoufimsky district in 1910, said that "it is advisable and appropriate"
for improvements in the field of dairy farming to organize "special systematic courses".
Attention was drawn to the fact that thanks to these courses it will be easier to instill the
idea of team-work production of oil and selling it."

The courses in Krasnoufimskii County in the first year of studies had to give the
amount of basic information, constituting the known degree of novelty and prepare for the
lectures, to take the audience probably less time- "the period which is not exhausting for
unaccustomed listeners to special lectures and more sufficient for initial result". It was
stated that the courses should be available for all local citizen men or women over the age
of 16-18 years, who are interested in the whole amount of the issues of milk production".
The results of the courses in Silvenskii rural municipality (according to the County
agricultural statistics — 1287 yards) were the following: 89 men and 47 women visited
them. Sum total is136 people. 18 lectures were read.

The teaching courses on agriculture for adult peasants in Ohanskii county were
various in using devices: lectures, using notes and handouts, visual AIDS, drawings,
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tables, etc. At that time there were a few books for teaching agriculture sciences, so part
of the necessary of them was prepared by local forces.

The program of the courses was by agronomists of Ohanskii county under the
General guidance of the provincial agriculturist V.N. Vargin. Later it was revised, but the
general content of the courses, the distribution of theoretical and practical knowledge, the
order of lectures was not changed. The courses visited the students from different areas of
the county, were even from other districts of the region (table 1). The date and duration of
the courses were settled in advance. T is significantly increased their popularity and
availability.

Table 1
The territories of Ohanskii County where the courses were organized in 1913.

Town Themes of the | Applicants Graduates
courses

Zyukayka milk dairy 58 26

Merkushenskaya beekeeping farm 14 8

farm

Nytva village agriculture 89 45

Ocher city agriculture 104 42

Siwa village agriculture 81 32

Markushenskaya agriculture 48 30

farm

Sheria village household 64 30

Pavlovskiy factory agriculture 110 50

Karagai village 82 34

Bolshaya Sosnova | agriculture 81 40

village

Nozchovka factory | agriculture 32 17

Thus, in these examples, we see that at the turn of the twentieth century, special
attention was paid to agricultural education of Permskii Krai. At a scale and at this level
such work was not carried out earlier. Methods of training in the form of courses have
been and remain one of the main ways of obtaining of agricultural knowledge. Today, at
the turn of the century, with a high degree of urbanization, the rural population is extremely
slowly acquires and develops new information. The relevance of agricultural courses only
increases. Moreover, the training should be based on modern information technologies
and modern approaches to the development of personality.

In the modern economy of the village the dominant factor is people. Professional
and practical approach in agricultural education now is a leading, at the same time
supporting the traditions of humanism, which help comprehensively and fully reveal the
human abilities and talents[7]. P. Stolypin said about the necessity of humanistic principles
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in agro education. Humanists, scientists felt themselves teachers and considered their
main task to bring up the perfect man who can become an ideal citizen thanks to
education.

In the modern realities and problems of agricultural education, we see that the
solutions have already been proposed and partially implemented by P. Stolypin. In
connection with the fact that the bulk of the main workers are specialists of middle
professional level, it is necessary to solve problems of increasing the quality of agricultural
professional education in order to provide cooperation between representatives of
agribusiness and educational establishments of agrarian profile, to form the desire of
young specialists to work in the industry.

As can be seen from table 1, in the sector of agriculture has been a trend of
increasing the share of specialists with higher education. On the contrary, the share of
workers with primary vocational education is reduced. The major part of agricultural
workers has secondary or basic vocational education [8].

Graph 1

The structure of vocational training of agricultural workers (in % of those with
vocational education)
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Specialists for the agroindustrial complex in Perm Krai prepares 22 secondary and
primary vocational agricultural education institutions with branches in which about
5,900 students study . Annually about 2000 specialists graduate from Perm State
Agricultural Academy by D.N. Pryanishnikov.

Due to weak cooperation with employers, low attractiveness of the sector and weak
awareness of the possibilities of self-realization in agriculture, only from 15 to 22% of
graduates work on their qualification.

Thus, in the Perm region, as in Russia in general, there is an important aim to
attract young people in the industry, to train them on the basis of modern technologies, to
increase the professional level of workers of agriculture and farmers, to increase literacy of
the rural population in general.

The government develops issues of agriculture sector using program-target
method, i.e. a long-term target programs, such as "The development of agriculture and
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regulation of markets of agricultural products, raw materials and food in the Perm region
for 2013-2020".

Concerning the development of personnel potential of agroindustrial complex of the
region, Perm Ministry of agriculture has 2 basic directions - support of rural youth and
agricultural education, development of professionals who already work in agriculture.

Young people are the engine of progress. Education and training of young
specialists for villages is very relevant now. And we investigate this issue in this article in a
more detailed way.

One of the main mission that stands before the government is building of
agroeducational cluster in the region "school - College - UNIVERSITY — agro business".
The development of this system and cluster approach is explained by the fact that there is
a clear mismatch between the skills given by agrarian educational institutions for experts’
needs that demand intensive and innovative development of the AIC. The problem is
aggravated by migration of the rural population, especially young people.

The vocational education system should closely cooperate with business, to fulffill
its needs, to form the competencies necessary for business development. Therefore, the
main element affecting the quality of personnel potential is the business itself, the leaders
of successfully developing enterprises, which can become an example for others, can
share their experience. This provision on obligatory participation of agribusiness in system
of improvement of quality of personnel potential of agro-industrial complex is the main one.

Effective mechanism of inclusion of agricultural enterprises were the projects of the
Ministry of agriculture and food "Agroclasses" and "Agroprofi". These projects are focused
on the formation of business thinking in the young generation, to improve prestige of agro
branch by demonstrating the success stories in agribusiness, as well as on the formation
of a professional orientation to work in the agricultural sector.

The project "Agroprofi", developed and implemented on a pilot basis since
September 2011, it uses the best traditions of agricultural education of the last century in
combination with modern technologies of delivering them to the participants. This project is
an effective tool for increasing the prestige of the industry, attract young entrepreneurs and
the formation of cluster links between the agribusiness, education and government.

In the framework of the project in the agricultural technical schools and colleges are
formed and trained agrogroups. Agrogroup — is a kind of "elite group", whose members
receive additional support, experience and knowledge from representatives of big
agribusiness and successful farmers, teachers of universities and business trainers,
representatives of authorities of region. In agrogroups were selected students with an
active life position, seeking to obtain additional knowledge and skills and are prepared in
the future to realize themselves in agro industry.

The main advantage of training in the agricultural group is the practical orientation
of the course. Classes withvideo lectures, meetings with representatives of successful
agricultural enterprises of the region and small agribusinesses, practice. During the school
year, children will learn about the basics of agro-business, business-planning, financing,
forms of state support of small business. As a result, participants of agrogroup develop
their business plan in agribusiness.
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Thus, the project "Agroprofi" solves the problems connected with the inclusion into
the educational process of the representatives of agro business, and is a step on the way
of formation agro cluster - existing system of the order of specialists, their training in theory
and practice, employment, formation of communication business education-authority. The
function of government is to co - ordinate action in the initial stages of cooperation
between the enterprise and education, support these interactions, primarily informational
and ideological.

The next step on the way of development agro cluster should be the consolidation
of the results of the project "Agroprofi" and distribute it to all the technical schools of the
region, the formation of platforms for training of students on the basis of successful
agricultural enterprises.

On the Perm forum "Man. Society. The country» was repeatedly raised the topic
about that in the Urals region a lot of interesting ideas and projects, which should be
demonstrated at the Federal level and in other regions as example of development in a
particular area. However, the projects are not ready for the si called format "technology",
its a standard that can be broadcasted on[9].

Returning to the issue of the need to improve the quality of personnel potential in
agriculture, we can say that the project "Agroprofi" affects its positive resolution. First, in
the process of teaching and teachers, and students receive current information on the
development of the industry. Second, its constant contact with farmers, specialists and
managers of successful agricultural enterprises of the region, that allow educational
institutions to invite them to the educational process, to articulate the requirements of the
employer to future specialists not at the level of claims and complaints, but at the level of
language competence. Third, students have faith in themselves and their own strength,
and they see support from government and business. "In general, incentives to work it's a
spring, which forces people to work. Its impossible to accustom a lazy person to be hard-
working, a stupid one to working age. Consequently, the cultural level will decrease. A
good host its a host - inventor. The goal of the government is certain - the government
wants to see peasants rich enough because that is where the wealth is, there is, of
course, and education, there is real freedom" (P.S tolypin)[10 c.46].
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AwarHocTtuka ccpopMUpoBaHHOCTHU
NPOrHOCTUYECKUX YMEHUN CTYAEHTOB
neparorMyeckoro By3a

AHHOTaUMA: B CTaTbe PacCMOTPEHbl KpUTEPUM U MNokasaTenu chopMUPOBaAHOCTU
MPOrHOCTUYECKUX YMEHUN Yy CTYOQeHTOB MedarorMyeckoro By3a. NpeacTaBrieHbl
pe3ynbTaThl KOHCTATUPYHOLLEro 3KCNEPUMEHTA.

KnioueBble cnoBa: npPOrHOCTUYECKNE  YMEHM, KpUtepum 1N YpPOBHM
chopmMmnpoBaHOCTN.

MpeoBuoeHne negarorom ABneHnn B o6pasoBaTenibHOM Nnpouecce, OCHOBAHHOE Ha
Hay4HbIX 3HaHUWAX, obecneynBaeT He NPOCTO OTPaXEHUEe CyLLeCcTBYHOLLEN, a TBOPYECKOE
co3faHve HOBOW nefarorMyeckon peasnibHOCTH.

Ewe B.A. CyxoMnuHCKMn oTMedan 4to: «6e3 Hay4YHoro npeasuaeHuns, 6e3 ymeHus
3aKknagbiBaTb B YerioBeke Te 3epHa, KOTopble B30MAYT Yyepes3 AeCATUNeTUs, BocnuTaHme
npeBpaTunocb Obl B NPUMMUTMBHBIA NPUCMOTP, BOCMUTATESNlb B HETPAMOTHYH HAHbLKY,
neparorvka B 3Haxapctso» [6]. NMog negarormyeckum nporHO3vpoBaHMEM Mbl NMOHUMaeM
CaMOCTOATENbHYIO YHUBEPCAarbHYO MOMIMBAPUAHTHYKO MeAarorm4eckyo AedTerlbHOCTb,
HanpaBfEHHYID Ha WccnegoBaHME BO3MOXHbIX TeHOEHUMW, npeobpasoBaHui U
NepcrnekTMB pasBuUTUS CYOBbEKTOB M OOBLEKTOB Neaarormvyeckon OesTENbHOCTU. YMeHuUs,
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HeoOXxoauMble Ofs  OCYLLECTBIIEHUST  MPOrHOCTMYECKOW  OesATeNbHOCTW,  KOTopble
POPMUPYIOTCA N NPOABNAIOTCS B NPOrHOCTUYECKON OEeATENbHOCTU, crefyeT TpakToBaTb
Kak NpOrHoCTnYeckue.

B cBoen pabote Mbl UCXOOUM M3  MOHUMaHUS YMEHUA KaK CIOXHOro
NcMxXoniormyeckoro obpasoBaHns, 00 bEANHAIOLWETO MbICIIUTENbHbIE MPOLIECCHI, 3HAHUS U
HaBblkKM C AencteuaMK, obecnevmBaloLMMK yCcnex B negarormyeckon pabdote. NMoatomy
NPOrHOCTUYECKNE YMEHUA Mbl OMpPedensieM Kak BO3MOXHOCTb OCYLLUECTBNATb AENCTBUS,
HanpaBfieHHbIE Ha MOSy4YeHne NPOrHo3a.

OtmeTM 4TO dounocodckas KaTeropusi «BO3MOXHOCTbY Kak 0ObekTUBHas
TEHOEeHUNs  pas3BuUTMs  nNpegmMetTa WM sBMEHUst  CBsi3aHa C  KaTeropuen
«OenCcTBUTENbHOCTb». BO3MOXHOCTL MOXeT BbITb peanbHoM (Korga gnga nepexofa e€ B
AENCTBUTENBHOCTL CO3aHbl BCe HeobXoauMMmble M OOCTaTOYHble AS1 3TOro YCroBud) m
abcTpakTHOW (Korga He CroXunucb Heobxoaumble Anst 3TOro ycrnosusi). [ns Hac BaXKHO
OCO3HaHWEe TOro, YTO YMEHUS, ABNAACb BO3MOXHOCTbIO, COOTHOCATCS C OEWCTBUEM
NPOrHO3MPOBAHUA Kak C [OEWUCTBUTENbHOCTLI. [lo Hawemy MHEHWM0, BO3MOXHOCTb
OCYLWECTBNATb CYObEKTOM [AENCTBMS MPOrHO3UPOBAHUA CTAHOBUTCSA peanbHOW npu
yCrnoBuW: BNageHMn UM HeoBXOOUMbIMM 3HAHUAMU — OCHOBaHUAMU Ofs1 MOCTPOEHUS
nporHo3a; npu BOCMPOU3BEAEHUM COCTaBHbIX OEWCTBUMA MNPOrHO3MPOBAHUS, NpU
obnagaHuM 4YernoBekOM CMNOCOBHOCTM K MNPOrHo3MpoBaHuio. HaseaHble ycrosBus WU
onpeaenstoT KOMMOHEHTHbIM COCTaB uccregyemMblx Hamu ymeHun Mbl  Bbligensem
cnefyouwmne coctaBHble KOMMNOHEHTbI YMeHUN: 1) 3HaHWEBBIN, XapakTepu3yoLWnn 3HaHNS -
OCHOBaHWSA  MNPOrHO3MPOBaHUSA; 2) AOEATENbHOCTHbIA,  BKMOYAKOWWA  OENCTBUSA,
COCTaBnslOWME NPOLECC MNPOrHO3NMPOBaHUSA; 3) MbICIUTENbHbBIA, NpPeaCTaBfEHHbIN
KayecTBaMuM  MbICIUTENbHbIX MPOLECCOB MNPOrHO3MpoBaHus. BsaMmocBasb WX U
COCTaBMsET CTPYKTYPY MNPOrHOCTUYECKNX YMEHUN. DopmMmMpoBaHME MPOrHOCTUYECKUX
yMEHUA — npouecc B3auMOAEWNCTBMS, B3aUMOBMUAHUA  Mexady OBnageHuem
NMPOrHOCTUYECKMMN AEUCTBUSMU U Pas3BUTMEM CMOCOOHOCTEM K OCYLLECTBMEHUIO 3TUX
AENCTBUA NPUMEHUTENBHO K Pas3nnYHbIM Negarorm4eckum oobekTam.

Ha ocHoBe TeopeTuKo-3KCNepUMEHTanbHOM paboTbl Mbl OMpPeAenunn Kputepum
OLIEHKM M MX MoKasaTenu, B COOTBETCTBUM C KOTOPbIMU Noabupanncb guarHoCTUYecKue
meToauku. lNMog Kputepnem noHMMaeTcs NpM3HakK, Ha OCHOBaHMM KOTOPOro NMpOu3BOANTCS
OLleHKa, onpeaerneHne nnu knaccmgukaums yero nmbo.

B kadecTtBe kpuTepueB BbiCTynawT: 1) 06BLEM M KaA4eCTBO 3HAHMMK; 2) YPOBEHb
NPosiIBIEHNS OEWUCTBUW, BXOAALWMX B oOnepaumoHarbHbii COCTaB MPOrHOCTUYECKOWN
AeaTeribHoCcTn; 3) YPOBEHb KavyeCTB MbICIUTESNbHbLIX npoueccoB. Kputepun HanpasneHsbl
Ha U3MepeHue Tpex BblAeNEeHHbIX KOMMOHEHTOB MPOrHOCTUYECKUX YMEHUWA CTYOEeHTOB:
3HAHWEBOro, AeATENbHOCTHOMO W MbICNIUTENbLHOrO. BmecTe ¢ TeM Mbl CTPEMUSIUCH
paspabotatb KpuTepum n nogobpaTb ANArHOCTUYECKUA WHCTPYMEHTapUK, Y4uTbiBas
npeanosioXXeHne O eOuMHCTBE Tpex Ha3BaHHbIX KOMMOHeHToB. OcHoBOM pa3paboTku
ANArHOCTUYECKOrO MHCTPYMeHTapus nocnyxunu pabotel H. A. lNanetoson [2], A.®.
MpucsxHon [3], J1.A. Peryw [4],

H.J1. ComoBown [5], n ap. PaccmoTpum Kaxabin U3 Kputepmes noapobHee.

lNepebili kpumepuli - 3HaHMEBbIN. KpuTepusiMmm 3HaHMA nNegarorn4yeckoro
NMPOrHO3MPOBaHNA BbICTYNalT OO6bEM 3HAHUMN WM KaA4YeCTBO 3HAHUA HEeoOXOAUMbIX ANiS
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OCyLLeCTBMNeHUss  nporHosupoBaHus. O6a  KpuTepuss  OUEHMBaNUCb  HamMu MO
yeTblpexbannbHOW WKane:

O6beM 3HaHMI NMEET YNCTIEHHbIE BbIpaXKeHUS:

«3» - NOSHbIN 0OBEM 3HAHWUIM NO NPOrHO3MPOBaHMIO (NO NpPorpamMmme crneukypca);

«2» - JOCTaTO4YHO OOSbLLON, XOTS HEMOSHbIN 0ObEM 3HAHWUI;

«1» - HebonbLLOW 06BEM 3HAHUI;

«0» - HeQOCTaTOUHbIN AN NPOrHO3MPOBaHMS 0O bEM 3HAHUM.

KayecTBO 3HaHWWM OLEHMBANoCh Mo creayrLlen wkane:

«3» - BbICOKOE Ka4yeCTBO 3HaHUN;

«2» - [OCTAaTOYHO BbICOKOE Ka4yeCTBO 3HAHWN;

«1» - HEBbICOKOE Ka4yeCTBO 3HaHWN;

«0» - HegocTaToOYHOE A5 NPOrHO3MPOBAHNA Ka4eCTBO 3HAHWUNA.

M3mepeHne ypoBHS MNPOrHOCTUYECKUX YMEHUN npegycmaTpuBano npUMEHeEHne
TECTOBbIX 3adaHun paspaboTaHHbix A.®. MNMpucsekHon Hapsagy ¢ Tectamu HanpaBneHHbIX
Ha onpeaeneHns YpOBHSA 3HaHWA O NpouecCyaribHOW CTOPOHE MPOrHO3MPOBaHUS Mbl
onpenenanu Te 3HaHWs, KOTopble CTYAEeHTbl MOryT WMCMONb30BaTb Kak OCHOBAHWUS AN
NPOrHO3MpoBaHunA. B cBA3M ¢ aTMM nepen peleHneM ANarHoCTUYeCKUX 3agad cTygeHTam
npegnaranocb BOCNPOU3BECTU Te 3HaHWS, KOTOopble Heobxogumbl, OyayT Ons peleHus
Ha3BaHbIX 3agay. B npouecce pa3paboTkm TECTOB U TECTOB-aHKET Mbl PyKOBOACTBOBANUCH
paboton T.I'. Mwuxaneson, B.A. XnebhukoBa, A.H. Mawnoposa [1]. Mbl yuuTbiBaNu
TpeboBaHNA K CTPYKType TecTa, COrfacHO KOTOpblIM B TeCTOBble 3afdaHusa OOSTKHbI
BXOOUTb MHCTPYKUWUKN, TEKCT 3aJaHNn, BapuaHTbl OTBETOB, NpaBuiibHble OTBETLI. Takke Mbl
npuaepXxuBanucb OCHOBHOrO TpeboBaHMs O TOM, YTO TECTOBble 3aJaHUsA OOMKHbI UMETb
OAHO3HA4YHO npaBwnbHbiM oTBeT [1, c.77]. B cBA3M C 3TUM Mbl pa3dbunn Bce
n3mepuTenbHble Matepuanbl Ha OBe rpynnbl: TECTbl U aHKkeTbl. Cnegyet OTMETUTb, YTO
TpeboBaHNA K TecTaM Mbl YYMTbIBanM TOMbKO B NEPBOW rpynne uaMepuTerbHbIX
MaTtepuarnos.

Bmopou kpumepuli - YpOBEHb MNPOSIBIeHUs OEeUCTBUM, BXOOAAWMUX B
onepaumoHarsbHbI COCTaB NMPOrHOCTUYECKON AeATeNbHOCTU. B cocTaB nporHoCTUYeCcKon
AEeATeNnbHOCTM BXOOAT BbIABWXKEHME W aHanu3 runotes, MoAenupoBaHue, pacyet
nocrneacTsvMm 1 nnaHvpoBaHue. Onsa oueHKM UX Mbl BOCMOMb30BaNNMCb AMArHOCTUYECKON
Metoamkon  «llporHoctnyeckass  3agadayr, paspabotaHHon  J1.A. Peryw n
ctaHgapTtuampoBaHHon H.J1. ComoBon #n  MOOUMULMPOBAHHOM HaMM C  y4eTOM
npodeccuoHanbHOro cogepXaHus pedatensHocTn yuutensa. MeTtoamka npencraBnsieT
cobo Habop wu3 nNATUM NPOrHOCTUYECKUX 3aday, KOTopble MpeanaraeTtca pewmnTb
UCMbITyeMoMy:

1. BbickazaTb 1 060CHOBaTb rMNOTE3bl O 3aTPyAHEHUSsIX, KOTOpble MOryT
UCMbITbIBaTb yvallMecs npuv yCBOEHMM HOBOro mMaTepuana (npu onpegeneHnm noHATUN,
BbINOJSTHEHUWN YNPaXXHEHU NepeHoca paHee YCBOEHHbIX 3HAHW Ha pesyrnbTaT OBradeHus
HOBOIO B KOHKPETHOW TEME).

2. BbickazaTb 1 060CHOBaTb rMNoTe3bl O BO3MOXHOM MOBEAEHUUN OTAENbHbIX
yyallUMXcs 1 Kracca B LUefloM B JaHHOW KOHMPIMKTHON CUTYyaLnn.
3. Onpegennte nNocneacTBvsl, NPUHUMAEMOrO yyuTenemM B KOH(IMKTHON

cutyaumm peLueHunA.
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4. Onpegenutb  NOCNEACTBUS  KOHKPETHbIX  CIMOBECHbLIX  BO34EWCTBUM
(noowpeHust 1 nopuuaHns) ons AByX pasHbIX yYaLLMXCS.
5. CocTaBuTb NnaH KraccHoro cobpaHvs unm nnaH NnoAroToBKU NpasgHoBaHUSA

Hosoro roga.

PesynbTaTtbl BbINOSIHEHUS BCEX 3a4a4 OLleHMBAOTCA NO 16 nokasaTensam

3agauv 1 1 2 oueHMBanach No creayLwmm nokasaTensm:

— LLinpoTa noncka npu BbIABMKEHUN TUMNOTES;

— YueT TpeboBaHuin yCrnoBus Npu BblABUXEHUN TMNOTES;

— MBKOCTb rMNoTes ;

— O60CHOBaAHHOCTbL rMMNOTES.

TpeboBaHus 3 n 4 npegnonaranyn UCNofib30BaHNE TakMx NokasaTenen:

— YpoBeHb BepbanbHoro o606LeHnst cneacTeni,

— O0B0CcHOBAHHOCTbL BbIBEAEHHbIX CNEACTBUN;

— [MepcnekTMBHOCTL CrneaCcTBUM;

— JlormcTtuka nocTpoeHnsa cneacTeum;

— Oco3HaHMe BEPOSATHOCTHOIO XapakTtepa CrneacTBui;

— Oco3HaHuMe aTanoB npouecca NPorHo3MpoBaHWS;

— YpoBeHb BepbanbHOro 0600LLeHns NpUYnH;

— [MonHOTa NPUYMHHO-CNEOCTBEHHLIX CBSA3EN;

— CyLecTBEHHOCTb NPUYNHHO-CIIEACTBEHHOMN CBA3MN;

— [MepcnekTMBHOCTb NMPUYNHHO-CNEACTBEHHbBIX CBA3EMN.

3agaym Ha NOCTPOEHME NaHa OLEHUBANUCh No ABYM MoKasaTensam

- Oco3HaHue uenu nnaxa;

- MonHoTa onepauumn NNaHNPoOBaHUA.

Kaxabih 3 nokasaTtenemn oueHmBarncs no TpexéannbHoun WwKane n UMen YNCrneHHble
BblpaXKeHus1.

Tpemud Kpumepul HanpasfeH Ha onpegerieHne KavyeCTB  MbICIIUTESbHbIX
npoLeccoB (aHanMUTUYHOCTb, [NybGuHA, OCO3HAHHOCTb, [MOKOCTb, NEepPCneKTUBHOCTD,
AokasaTeribHOCTb). KavyecTBa MbIWNEHUs oueHuBanucb no 16 nokasatensdm, Ha Kaxabln
N3 KOTOPbIX NpeaycMaTpMBannchb ABa anbTepHATUBHbIX BbiCKa3blBaHMSI.

BbinonHeHne TecTta npegnonaraeT OTBETbl UCMbITYEMbIX HA OCHOBE HabnaeHna 3a
TUMUYHBIMU OCOBEHHOCTAMM CBOEW NPOrHOCTUYECKON OesATenbHOCTU. B cBA3n ¢ aTum B
OTBETax Ha Kaxabll BOMPOC codepXaTcs YPOBHEBbLIE ANXOTOMWUYECKME Pa3nuyust o
KaxgoMmy rnokasartento. Micnonb3ys ypoOBHEBO-KpUTEPUASbHYIO LKAy, B NPOrHOCTUYECKNX
YMEHUSX Mbl BblAenunn Tpu ypoBHSA: | ypoBeHb - BbiCOkuW; Il ypoBeHb - cpegHuu; Il
YPOBEHb - HU3KUM.

Bbicokuli yposeHb B OONbLUMHCTBE CRnyyaeB npeanonaraeTt, 4YTOo YMeHus
NPOrHO3NMPOBaHUS MPOSBIISAOTCA NOJSTHO N KOHCTPYKTUBHO BO BCEX AENCTBUSAX, BXOOSALLMX B
onepaumoHarbHbIn COCTaB NPorHo3npoBaHns. CTyaeHT Npu 3TOM MMeeT rnybokne 3HaHus
no negarorm4eckoMy npoOrHo3MpoBaHMIO BO BceM ero obbeme. Habnwopaetcs
ONTUMasbHbIN YPOBEHb NPOSIBNIEHUS KAYECTB MbICIIUTENbHbBIX MPOLECCOB.

CpedHul yposeHb npepgnonaraeT, YTO YMEHUS MPOrHO3MpPOBaHUA NPOABNATCH Ha
AOCTaTOYHOM YpOBHE BO BCeX [AENCTBUSX, BXOOAWMX B oOnepauuoHarnbHbI COCTaB
nporHosvpoBaHnda. CTydeHT npu 3TOM MMeEEeT XOpOoLlIMe 3HaHUA MO negarorn4eckomy
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NPOrHO3NpPOBaHUIO B Heob6xo4MMOM ans NPOrHo3npoBaHuUs obbeme.
YoBneTBopuUTENbHLIN YPOBEHbL NPOSABEHUS KA4YECTB MbICIUTENbHbLIX MPOLECCOB.

Hu3skut yposeHb npepgnonaraeTt, YTO YMEHUA MPOrHO3MPOBaHUA NPOSABIISAIOTCA He
BO BCEX OENCTBUAX, BXOOSALWMX B onepaumoHanbHbid COCTaB NPOrHO3npoBaHus. CTyaeHT
npu 3TOM UMeEeT HeOoCTaTO4YHble 3HaHMA MO negjarorMyeckomy MnpPOrHO3NPOBaHUIO.
Heobxoaumble ka4yecTBa MbICANTENBHbLIX MPOLLECCOB HE CHOPMUPOBAHDI.

Kputepyn wumeroT pasfiMyHoe 4YUCNo noka3aTenem U COOTBETCTBEHHO pasHoe
KONnuyecTBeHHOE BblipaXxeHue. PaccuMtaem ananasoHbl YPOBHEWN AN KaXKOOoro Kputepus.
[na pacyeTa gnanasoHa YpOBHS Mbl BOCMOSfb30Banuchk oopmyrnon, npeanoxeHHon A.0.
MpucskHom (1) [3]:

Pa3HOCTb KONMYECTBEHHbIX NoKa3aTenen ypoBHemn

[lnanasoH ypoBHA = 4UCO YPOBHEN (1)

1. MakcumarnbHbI NoKasaTenb No 3HAaHMEBOMY KPUTEPUIO cocTaBndaeT 6 6annos.
MwuHumanbHbI paBeH 0 6annoB. PacueTt gnanasoHa ypoBHs no opmyne (1) coctaBnser
6 — 0/3 =2.

2. MakcumanbeHbIM nNokasaTenb No AeATeNbHOCTHOMY KpUTEpUD cocTasndeT 48
6annoB. MuHumansHbin paBeH 0 Gannos. PacyeT gnanasoHa ypoBHs rno copmyne (1)
coctaBnsieT 48 —0/3 = 16.

3. MakcumanbHbI nokasaTeflb Mo MbICIUTENTbHOMY KpUTeputo cocTasnseTr 16
6annoB. MuHumansHbin paBeH 0 Gannos. PacyeT gnanasoHa ypoBHs rno copmyne (1)
coctaBnsaet 16 -0/ 3 =5,3.

Onpenenve ananasoH YPOBHEW MO KaXAOMy KpUTEPUIO, PacCMOTPUM, KakuMm
obpa3om cnefnyeT onpenenaTb YpoBeHb CHPOPMUPOBAHHOCTN MPOrHOCTUYECKUX YMEHUI B
yenoM. Mbl y4nTbiBaeM, YTO KOMMOHEHTbl MPOrHOCTUYECKMX YMEHUN (3HaAHWEBbIN,
AeATerNIbHOCTHbBIV U MbICIIUTENbHBIW), BblAeNeHHble HaMu B naparpade 1.2 npegcraBngaoT
coboNn LenocTHOCTb M, credoBaTernibHO, B paBHOM Mepe LOSDKHbl onpefensatb YpoBeHb
nposiBreHns copMMpPOBaHHOCTM MPOrHOCTUYECKUX YMEHUN. B CBA3M C 3TUM KaXabin
YypOBeHb Obls1 0603HaYEH PaHroBbIM YMCIOM (HU3KMIA YPOBEHDb - 1, CPEeOHNIN YPOBEHDb - 2 U
BblCOKMMN - 3). Takmm obpa3omMm, MakcumanbHOe paHroBoe 4mcro 9 (ecnu no BCEM
KPUTEPUSIM CTYAEHT UMEET BbICOKUIA YpOBeEHb). MMHUManeHoe yncno 3 (Npy nokasarensx,
COOTBETCTBYHOLUNX HU3KMM YPOBHAM MO TpeM KpuTepusiM). PasHuua Konu4ecTBEHHbIX
nokasaresien 6. [ins onpegeneHns yposHs ¢ oOpMUPOBAHO CTa NPOrHOCTUYECKUX YMEHUI
Mbl MPYMEM CIEeAYoLLYIO LKany: BbICOKMA YPOBEHb = paHroBbiM yYncnam 8, 9, cpegHun
YPOBEHb = 5, 6, 7, HU3KUK = 3, 4.

lMunoTaxHbld 3Tarn, Ha KOTOPOM MpuHANU ydactue 185 CTyAeHTOB BbIMYCKHbIX
kypcoB [OY BI1O «Mwmumcknin rocygapCTBeHHbIM negarornyeckum MHCTUTYT um. [T
EpwoBa» nokasan, 4to:

1) cCTygoeHTbl  MCMbITLIBAKOT  3aTpPyAHEHUS B MHTepnpeTauum  MOHATUN
«negarornyeckoe NPOrHo3npoBaHne» «MPOrHOCTNYeCKne YMEHUN», cnabo
MHPOPMUPOBAHLI O CTPYKTYpe MNPOrHOCTUYECKON AEATENbHOCTM Yy4yuTens, Metodax U
dopmax nporHo3nposaHus, crnocobax u cpeacrTeax OPMUPOBaAHUSA YMEHWUI;

2) nuwb 1% CTYAEHTOB MMEET BbICOKUIM YPOBEHb NPOrHOCTUYECKMX YMEHUN, 15% -
cpepgHi - 84% ctypgeHToB obnagaeT HU3KMM  YpOBHEM  CCHOPMUPOBAHHOCTMU
NMPOrHOCTUYECKUX YMEHUN.
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YpoBeHb chOpMMPOBAHHOCTU NMPOrHOCTUYECKUX YMEHUN OyayLMX yuuTeneun
Ha NUMOTAXHOM 3Tane onbITHO-NOUCKOBOW PaboThl.

Takmum o06pas3oMm, KpUTEPUU OUEHKM YPOBHEW  MPOrHOCTUYECKUX  YMEHUN
uenecoobpasHO KOHCTPyMpoBaTb WMCXOAS U3 MPOSABNEHUA CTPYKTYPHbIX KOMMOHEHTOB
NMPOrHOCTUYECKUX YMEHWUN: 3HAHWEBOrO, AEATENbHOCTHOrO WM MbICAIUTENBHOIO B XOA4e
peleHns MNporHocTMyecknx 3agad. [lpumeHeHne BbIOENEHHbIX HaMWU  KpUTepues
No3BONISIET AMarHoCTUpoBaTb YPOBEHb CHHOPMUPOBAHHOCTM MNPOrHOCTUYECKUX YMEHWN
CTYOQEHTOB MefarorMyeckoro By3a YMEHUSI KakK LEenoCTHOro 4BreHus. PesynbTaTthl
KoHcTaTupytowlero atana OO3P noatBepaunn  HeobxoguMMOCTb U BO3MOXHOCTb
ueneHanpasneHHon paboTbl MO POPMUPOBAHMUIO MPOFHOCTUYECKUX YMEHUN OByayLimx
yuntenen. NpoBeaeHne Takon paboTbl BO3MOXHO Npu pa3paboTkm u peanusaumm mMogenm
N TEXHOSOMMN POPMUPOBAHNS MPOrHOCTUHECKNX YMEHUI.
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aKyrbmem ricuxosio2uu,peKknambl U cessel ¢ 0buecmeeHHOCMbIO

HpaBCcTBEHHOCTb M y4eOHass MOTUBaALUA CTYAEHTOB:
NCUXOJNIOrMYEeCKUN acnekKkT

AHHOTaumA: B pesynbtate TEOPETUKO-IMMUPUYECKOrO MUCCNeoBaHNS NOKa3aHo,
YTO HPABCTBEHHOCTb KaK SBMEHMS OOBLEKTMBHOM W CYOBLEKTMBHOM pearibHOCTW, Kak
ob6sa3aTenbHbI KOMNOHEHT y4ebHO-NpodeccMoHanbHON AesaTenbHOCTU, HeceT B cebe
onpefeneHHoe HpaBCTBEHHOE coaepKaHue.

KnioyeBble cnoBa: HpaBCTBEHHOCTb, LIEHHOCTU, y4ebHast MOTMBaLWS, CTYLAEHTHI.

HpaBCTBEHHbLIN KpU3NC  COBPEMEHHOro  obuiecTea, COMpOBOXAaKLLMINCS
rnobanbHbIMM COLManbHO-3KOHOMUYECKUMM, NOSIMTUYECKUMM NOTPACEHUSIMU, CrEeaCTBUEM
KOTOPbIX SIBMSIETCA pasryn NpPecTyrnHOCTW, BOWHbI, 3a4acTtyio XeCcTokme n
GeccMbICneHHble, pacnpoCTpaHeHMe ankoronmama, pPocT  HapKOMaHUM He MOXET He
BbI3blBaTb Oecnokoncrea. MoatoMmy B nocrnegHuve rofbl 3Ha4YUTENbHO aKTMBU3MPOBANoCh
nccnefoBaHne HPaBCTBEHHOCTM BO BCEX HayKax O YerioBeKe, BKMKYAsA MNCUXOMOruio.

O6palleHne K HpaBCTBEHHOW NpobnemaTtuke, HabnoaaeTcss B pasnuyHbiX OTpacnsax
COBPEMEHHOW MCUXOMOMMYECKON Hayku: B WUCTOPUKO-MCUXONOTMYECKUX WUCCReLOBaHUSX
(B.A. KonbuoBa, A.A. lToctes, B.A. Enucees,), B akmeonorum n repoHtoncuxonorum (K.A.
AbynbxaHoBa, J1.U. AHubicepoBa, A.A. [epkay, B.I. AceeB), B 3KOHOMWYECKON U
counanbHon ncuxonorum (AJl. XKypasnes, A.B. Kynpenyenko, O.C. [enHeko, A.C.
YepHbiwos, A.B. Opesuy u gp.), B atHoncuxonorum (M.U., Bonosukosa, H.M.
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Ilebepesa, M.A. Kosnogsa, KO.lN. MNnaTtoHos, T.E. PasaHoBa... n gp.). O6ocHoBbIBaeTCS
Heob6Xo0aUMOCTb M NpoucXoauT OOpPMIIEHME TaKoOW OTpaciM HayKm Kak rcuxosioaus
HpascmeeHHoCMu.

CnepyeTt akueHTMpoBaTb BHMMaHWe Ha TOM, YTO, COBPEMEHHas couunanbHO-
nonuTuyeckaa OencTBUTENbHOCTb TpebyeT akTMBHOIroO y4acTusi MCUXOFIOMMYECKOM HayKu,
3aKMoYaloLWenca npexae BCero B WM3MEHEHWM CROXMBLUENCA cuTyauuu, B paspaboTke
KOHKpPETHbIX npakTtudecknx pekomengaumn (PesHukos, 2009; CocHuH, 2009, Bopobbesa ,
2012) no HpaBCTBEHHOMY BO3POXAEHWUIO NIMYHOCTM 1 0BLLeCTBa.

OaHMM K3 BaXHEWLWMX pPecypcoB, Ha OCHOBE KOTOPbIX BO3MOXHO CO34aHue
Ka4yeCTBEHHO HOBbIX NOAXOA0B K HPaBCTBEHHOMY BO3POXAEHMIO NIMYHOCTW M O6LLEeCTBa Ha
Halwl B3rnsag siBNseTcs cucrema obpasoBaHus, B 4aCTHOCTU npodbeccrMoHanbHoro. B xope
npodeccnoHanbHOro obyyYyeHMa kak ocobon opMbl couManbHOrO perynimpoBaHna U
CONpOBOXAEHUS NPOodeCCUOHaNU3auumn JIMYHOCTM NPOUCXOANUT KaYeCTBEHHbIN CKAayoK B
pa3BUTUN YerioBeKa - OH CTAaHOBUTCSA NPOecCnoHanomMm, y Hero hopMmpyeTcs CUCTEMHOE
KayeCTBO «FOTOBHOCTb K cOLManibHO-NpodeCCUOHaNbHON AeATENbHOCTMY. A OT TOro Kakumm
LEeHHOCTAMW U NpUHUMNaMn oH ByaeT pyKOBOACTBOBATLCA B CBOEW XU3HU N OeATENBHOCTU
3aBUCUT HE TONBbKO IKOHOMMYECKOe pasBuTue U 6narococTtosiHMe CTpaHbl, HO U MUP BO
BCEM MUpeE.

CTypeH4ecTBO Kak coumarnbHo-gemorpaduyeckas rpynna obwecTtsa, Bblaensemas
Ha OCHOBE COBOKYMHOCTWM XapaKTEpPUCTUK, OCOOEHHOCTEN COLManbHOro MOSOXEHUS U
OOYCNOBNEHHbIX TEMM  WAW  OPYrMMK  couMarnbHO MCUXONOrMYECKMMM CBOMCTBaMMU,
KOTOpble onpefensitoTcs YPOBHEM COLMAnbHO-9KOHOMUYECKOrO, MOMUTUYECKOro Pa3BuTusS,
0COBEHHOCTSMMN coumanusaunum U HPaBCTBEHHOINO COCTOSHUA obuwiecTBa, uWMeeT psag
0COBEHHOCTEN, BbITEKAKOLWMNX, Npexae Bcero u3 ee OO6BLEKTMBHOM cywHOCTW. B cuny
CBOMX 0COBeHHOCTen Monoable noan Hanbornee BOCIPUNMHMBBI K MPOUCXOOALLNM BOKPYT
N3MEHEHUAM, M 3a4acTyl CTaHOBATCA opyauemM Manunynauun. W HecrnyyYamnHo
MOAEpPHM3aLMs COBPEMEHHOIO NpodeccnoHanbHOro obpasoBaHnsl, «B pPamMKax KOTOPOM
OOIDKHA  OCYWECTBNATbCA  MHTerpaumsa  obpas3oBaHWsl, HaykKm U 3KOHOMMUKM,
npegycmaTpmBaeT nosbleHne TpeboBaHMM K  YPOBHIO  UHTENNEKTyanbHOro U
HPaBCTBEHHOIO Pa3BUTUS YenoBeka C BbicluMm obpasoBaHnem» [1. C. 11].

MNMpodbeccmnoHanbHoe obpa3oBaHMe oOKasblBaeT OrpOMHOE BMUSHUE Ha  MCUXUKY
MOJSIOLOr0 4erioBeKa, CTaHOBMEHME €ero fMYHOCTU. 3a Bpems obydyeHuss B y4eBHOM
3aBefileHnn NMpu HanMuumn 61aroNPUSATHBIX YCITOBUN Y CTYAEHTOB MPOUCXOAUT pa3BuUTUE BCEX
ypoBHen ncuxukn. OHWM ONpedenstoT HamnpaBfeHHOCTb yMa 4YerioBeka, T. €. hopMupytoT
cknag MbILLIIEHMS, KOTOpbIN XapakrepusyeT coumnanbHO-NPOgECCUOHANBHYHO
HanpaBfieHHOCTb NMYHOCTW. B 3TOT nepmog Hanbonee akTMBHO pa3BMBaOTCS HPABCTBEHHbIE
KayecTBa M YyBCTBa 4erioBeka, (hopMnpyeTcs cucteMa LEHHOCTHbIX OpueHTauum u T.4..
OueBnagHo, YTO NpoheccnoHanbHoe CTaHOBMEHME HEBO3MOXHO MCKYCCTBEHHO OTOPBAaTb OT
HPaBCTBEHHOrO, He HAHOCHA Bpeaa NCUXONOrMYecKon opraHn3aLmnmn NMYHOCTU CTyaeHTa.

HpaBCTBEHHOCTb KaK sBNeHUst OObeKTMBHOW M CYyObeKTMBHOW peanbHOCTH, Kak
ocoboe nposBrieHne NHAMBUAYaNbHOW MCUXMKWU, B NMPOCTPAHCTBE CoUMarbHbIX OTHOLLEHWN,
OKasblBaloLLlee CyLIeCTBEHHOEe BMUSHWE Ha CO3HaHWe, YyBCTBA, >XU3Hb, OEATErbHOCTb,
CMUCTEMY OTHOLUEHUIR, MOTMBALMOHHYIO cdhepy, noBedeHue 4ernoBeka, KakK BblCLUAS
WMHCTaHLUMSA MCUXOSNOMMYECKON OpraHmM3aumm X13HU U OesSTenbHOCTU 4enoBeka obnapaeT
CNOXHbIM W MHOrorpaHHolM cogepxaHuvem. Mbl oTgaem cebe oTyeT B TOM, 4TO
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HPaBCTBEHHOCTb JIMYHOCTU, B MNOSIHOM 0O6beme nccnegoBaTb HEBO3MOXHO. Kak oguH
N3 BapuvaHTOB MUCCNeaoBaHUs OaHHOMO NCUXOSOrM4yeckoro peHomeHa, Hamu paspabora
MoeNlb  MCUXONOrNMYecKoro UccnegoBaHUsi HPaBCTBEHHOCTW, MpeAcTaBlieHHas
CUCTEMOW HPABCTBEHHO-MCUXONOIMYECKUX OTHOLLEHUIN NIMYHOCTH [3].

BeigeneHHbin B.H. MacuweBbiM NPUHLMMN CUCTEMHOCTU N LESTOCTHOCTU NIMYHOCTHU
Kak «aHcambnsi» OTHOLIEHWW, NO3BONSAET roBOPUTb O €4MHOW CUCTEME HPaBCTBEHHO-
NCUXOSIOrMYECKNX OTHOLUEHUN TJIMYHOCTU, COCTOSILLEN U3 OCHOBHbIX CTPYKTYPHbIX
KOMMOHEHTOB: OTHOLWIEHMe K cebe, ApyrMMm noasM, OOLIEeCTBY, penurun, a Takke
HPaBCTBEHHbIX LEHHOCTEN KaK CTEPXHEBbIX, WHTErPUPYIOLWNX BCe COCTaBnsoLne
KOMMoOHeHTOB. B gaHHOM cTaTbe Mbl OCTAHOBUMCS Ha MUCCreoBaHUN HPABCTBEHHOCTU U
y4yebHOn MOTMBaALMKN CTYOEHTOB.

Mog M™MoTuBaumenm B  MNCUXONOMMN  MOHUMAETCS  COBOKYMHOCTb  (DaKTOPOB,
OpPraHun3ylLMX U HanpaeBnsWmMX NoBedeHue 4ernoBeka. OTOT npouecc AeTepMuHauumm
noBedeHusi, [LOesTenbHOCTU, KoTopas MoxXeT OblTb obycrnoBrneHa BHYTPEHHUMMU
(ncmxmnyeckumn, prU3nonNornyeckMMmn) n BHeLWHMMN (NPodeCcCcMoHanbHbIMU, COUManbHbIMMU,
9KOHOMUYECKMMN)  pasgpaxutenamu. MoTMBaLMOHHbIE MNPOLECChl  OTHOCATCA K
perynaTMBHbIM KOMMNOHEHTaM MCUXNYECKOrO (PYHKLUNMOHMPOBAaHUSA, KOTOpble nNpuaanT emy
BHYTPEHHIOK CYOBLEKTUBHYIO OKpacky. OTW MpPOLECChl CBA3aHbl C (POPMUPOBaAHMEM WU
peanusaunen MOTUBOB (YCTpeMneHusi, OeWCTBUW NOo peanusauuum notpebHocTen mnnu
OoKa3aHus BHYTPEHHero nobyXaeHust K akKTMBHOCTW) W obragatoT nobyanTenbHbIMU
dyHKUMaMun [5, c. 234]. MotmBaumsa npeacTtaBnsieT CUCTEMY, COBOKYNMHOCTb MOTUBOB,
CBSA3aHHbIX C KaKOW-NMMBO KOHKPETHOM [OeATeNbHOCTbo, B Hawem crydae  yd4ebHo-
npodeccnoHanbHOW, OPUEHTUPOBAHHOM Ha MOSIydeHUEe KOHKPeTHou npodeccumn. Kak
obsi3aTenbHbIi  KOMMOHEHT  y4ebHO-NpodheccnoHanbHOn  OEeATENbHOCTU  yyebHas
MOTMBaUUSA ABMNSETCHA peLLatownM NCUXorornyecknm aktopom 3apdekTMBHOCTU y4ebHOo-
npogeccuoHanbHOM [OeATenbHOCTU W OBfajeHus CTyaHTaMmu BbiCOTaMu  npodec-
cuoHanuama, a Tak xe hopmmpoBaHus cebs Kak AOCTOMHOW, BbICOKOPA3BUTON NMUYHOCTM.
B aTOon cBA3M CTAHOBUTCA O4YE€BUOHbIM, HEOOXOAMMOCTb MCCrefOBaHUA B3aWMOCBS3U
HPaBCTBEHHOCTU M Yy4€BHON MOTMBALMMN CTYAEHTOB.

lunome3a wuccnegoBaHWA COCTOUT M3 MNPEANONOXEeHUs O ToM, YTo y4vebHas
MOTMBaAUMA Kak nMepBbin M 06sa3aTeNbHbIi  KOMMOHEHT y4ebHO-npodeccnoHanbLHOm
AedaATenbHOCTU, HeceT B cebe onpefeneHHOe HpaBCTBEHHOE coepXKaHue.

MeToauku u nx onucaxHue

B kadecTtBe rncuxoduacHocmu4yecko2o UHCmMpyMeHmapusi 6binn MCnonb30BaHbl:
aBTopckasi MeToguKa UCCredoBaHWA  HPaBCTBEHHO-MCUXOMOMMYKCKMX — OTHOLUEHUN
nu4HoCTU [2],, MeToauka ansa nsydeHus LeHHocten nuyHoctu L. Weapua [10 v meToanka
AN OWarHoCTUKM  y4yebHow MoTuBaumu cTtygeHToB (A.A. Peana, B.A. fAkyHuHa
moanduumpoBaHHas H.L. bBagmaeson) [4]

1. Metoanka «HIOJl» npegHas3HayeHa AnNs wuccnegoBaHWs HPAaBCTBEHHO-
NMCUXONOrMYeCckUX OTHOLLEHUIN NMMYHOCTU KaK €ANHOM CUCTEMbI OTHOLLEHUIN K cebe, Apyrnm
nogam, penurnn, obuwectsy. [lokasatenu Tecta obrnagaloT KOHCTPYKTHOM (constract),
cogepXaTenbHOM  BanMOHOCTBIO  (pernpes3eHTaTMBHOCTbIO).  HapgexHocTb  TecTa
XapaKkTepuayeTcs Kak BHYTPEHHeW COrflacoBaHHOCTb MYHKTOB, BXOAALWMX B OOHU U Te Xe
WKanbl, TaK U C NOMOLLbID PETECTUPOBAHUSA C UHTepBaniom B Tpyu Mecsua. OCHOBHblE
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NMCUXOMETPUYECKNE  XapaKTEPUCTUKK METOAMKN  yaoBneTBopsitoT  TpeboBaHu4,
npeabsaBneHHbIe K NCUXonornyecknm tectam|2].

2. OnpocHuk L. WBapua, HanpaBrneH Ha W3yyYeHWe LeHHOCTen nuyHocTw. L.
WBapu eblgenun gecaTb MOTUBALMOHHO OTAMYaOWMXCA TUMNOB LEHHOCTEN: BMacTb,
AOCTWXEHNEe, refoHN3M, CTUMYNSAUUS,, CaMOCTOATENbHOCTb, YyHMBepcanuam, gobpora,
Tpaguumm, KOHPOPMHOCTb, 6Ee30NacHOCTb.LWECTBA, OTHOLWEHMA 1 camoro cebs [14]. He
CTaBa CBOeW LUenblo BCTynatb B AUCKYCCUMIO MO Kraccudukaumm HpPaBCTBEHHbIX
LueHHocTen, nbo, kak cnpaseanueo 3ameTun M. C. Karan, Bpsg N1 HY>KHO A0OKa3biBaTb, YTO
HW OQHA N3 CUCTEM LIEHHOCTEN He sBndeTcsl abCcontoTHOM Aaxe B OAHOW UCTOPUYECKON
obwHocTtn [9, c. 32], cpean 6a30BbIX LLEHHOCTEN, BblAeneHHbIX LLIBapuemM cooTBETCTBEHHO
UX LeHTparbHON QOYHKLWMKW, Mbl YCIOBHO Ha3blBaeM HPaBCTBEHHLIMW Cregylolne Takue
TUMbl LLEHHOCTEN KaK yHMBepcanuam, JobpoTa, 6e3onacHoCTb, KOHPOPMHOCTL 8, ¢. 87].

MeToauka LLBapua gaet KONMYeCTBEHHOE BbIpaXXE€HME 3HAYMMOCTU KaXKOoro
M3 OeCATU MOTMBALMOHHbIX TUMOB LLEHHOCTEN ABYX YPOBHAX:

*  Ha yposHe HopMamueHbIx udearsios u

*  Ha yposHe uHOusudyarsibHbIX MPUOPUMEeMmMos.

MepBbIi ypoBeHb Gonee ctabuneH n oTpaxaeT NpeacTaBfeHnst YenoBeka O TOM,
KaK HY)XHO MocTynaTb, onpefensas TeM CamMblM €ro >XM3HEHHble MPUHLMMbI NOBeAEeHUS.
BTopon ypoBeHb 6oriee 3aBuCMM OT BHELWIHEW cpeabl, Hanpumep, OT rpynmnoBOro
AaBMNeHUs U1 COOTHOCUTCS C KOHKPETHbLIMW MOCTYNKaMn Yenoseka.

3. MeTtoguka pgns guarHoctukm ydyebHom motmBauum ctyaeHToB(A.A. Peana, B.A.
AxkyHmHa moguduumpoBaHHaa H.L. BagmaeBown). ABTOpbl METOOAMKM UCCeQoBaHUS
BbIAENUN CEMb LUKaMN, XapakTepu3ylolwmX MOTUBbI YYEHUA: KOMMYHUKATUBHbIE,
npodeccuoHanbHble, Yy4yebHO-Nno3HaBaTenbHble, CcouManbHble, MOTMBbLI TBOPYECKON
camopeanusauuu, mnsberaHns Heygad, Npectuka, KOTopble XapaKTepuU3yrT CTPYKTYpYy
y4yebHOM MOTMBALMM CTYOAEHTOB [4].

YyacmHukamu uccrnedosaHusi seunuck 189 cmydeHmos gy3oe, 191 konnedxed u
188 npogheccuoHarnbHbIx nuyees 2. bpsiHcka. O6bem 8bIbopKku cocmasus 568 yernosex.

Pe3ynbTatbl uccnenoBaHus

[laHHble MeToaMKM MccnenoBaHUs HPABCTBEHHO - MCUMXOSIOrMYECKUX OTHOLUEHWI
NIMYHOCTM CBUAETENBLCTBYOT O HECTAbMMbHOCTW, MPOTUBOPEYMBOCTU U CUTYyaTUBHOWN
N3MEHYMBOCTN CUCTEMbI HPABCTBEHHO-NCUXOSTIOMYECKUX OTHOLUEHUIN NIMYHOCTU CTYAEHTA,
a MMeHHO: no wkane 1 oTHoweHne K cebe wn wWkane 4. oTHoWweHMe K obLiecTBy
npeobnagaeT BbICOKMN ypOBEHb, @ MO LWKane 2. OTHOLEHWe K ApyroMmy M no wkane 3.
OTHOLLUEHME K PENUTNN - CUTYATUBHbIA YPOBEHb OTHOLLEHWNA.

Pesynbtatel onpocHuka L. LWBapua nokasanu, 4Yto Hambonee BbICOKYHO
3Ha4YMmocTb M3 10 TMNOB LEHHOCTEN LEHHOCTN Yy ob6cneanyemon BblIOOTKM CTYAEHTOB, Ha
YPOBHE HOPMAaTUBHbLIX MAeanoB uMeeT  2e00HU3M. BTOpoOW paHr  npuHagnexuT
©e3onacHocTy, TPETUN  CaMOCTOSATENbHOCTU, YETBEPTbIM  OOCTUXKEHUIO, NATbIN
KOH(pOpMHOCTHK 1 WwecTon gobpoTte. HU3Kyo 3HAYMMOCTb AN UCMbITYEMbIX AaHHOW BbIOOKU
UMEIT CTUMYNSUMsS U BnacTb 7-8 paHrn, 9 paHr — yHuBepcanuam. n 10 - Tpagmumn. Ha
YPOBHE WHAMBMAYaAlbHbIX MNPUOPUTETOB LOMWHUPYET  CaMOCTOATESNIbHOCTb — 1 paHr,
aanee naoyTt OOCTWXKEHUA 1 reqoHnsm. CpegHuin ypoBeHb 3aHuMMaloT: Jobpota — 4 paHr,
ctumynaumsa — 5 paHr, 6e3onacHocTb — 6 paHr. Huskne nokasarenn 'y yHuBepcanuama — 7
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paHr, KOHGOpPMHOCTM — 8 paHr, Bnactn - 9 paHr. K oTBepraeMblM TaK >Xe OTHOCSTCSH
Tpaguum.

Mpn conoctaBneHnn cpeaHnx 3Ha4YeHNn N gucnepcun nokasatenen, NofyvYeHHbIX ¢
NOMOLLbIO METOOUKN OUArHOCTUKM y4ebHOW MOTUBALMW CTYOEHTOB, YCTAHOBSIEHO, YTO B
obcnegyemon Bbibopke AOMUHMPYET npodyeccuoHanbHbli Mot (M=4,017, D=0,626),
CBMAOETENLCTBYOLWMIA O CTPEMIEHUN MOMoAbIX nogen oBnagetb NpodecCuoHaribHbIMU
3HAHUAMW, YMEHUAMK, HaBblkamu. CnegyeT OTMETUTb, YTO AAHHbLIN MOTUB HaMnpaBreH Ha
nprnobpeTeHne npodeccrMoHanbHOM KOMNETEHTHOCTU Y3KOro pagnyca OeNCTBUS, B pamMmKax
KOHKpeTHOM npodoeccuun. [pyruM BecbMa 3HA4MMbIM, MO BCeW BbIOOPKE UCMbITYEMbIX
ABNAETCA KOMMYHMKaTUBHbIN MoTuB (M=3,823, D=0,580), HanpaBneHHbIn Ha peanusauuio
notpebHocTen B OOLLEHMM, HOBbIE 3HAKOMCTBA C MHTEPECHbIMW JIHOABMW, pacLUMpeHune
Kpyra apysen. HeckonbKo HWxe No 3Ha4YMMOCTU - coumanbHbii MoTue (M=3,689, D=0,727)
HanpaBlieHHbI Ha nony4vyeHne B Oyayuwlem MartepuarnbHbix Grar, couvanbHbIi NPEeCcTU,
cnyxebHbln pocT. [lanee nget MoTMB TBOpYeckon camopeanu3aummn (M=3,667, D=0,869).
- y3HaTb HOBOE, 3aHUMMaTbCA TBOPYECKOW OEeATEeNbHOCTbI. HanmeHee 3HaYUMbIMbI Y
AaHHOWN BbIOOPKMM CMbITYEMbIX BbICTYNalT ydebHo-No3HaBaTenbHbin MoTMB (M=3,593,
D=0,800), n motmB npectmwka (M=3,576, D =0,754). Mot un3beraHunsa - mnsbexatb
OCY>XAEHUS N HaKa3aHWsl, He OKa3aTbCs B YWCIe OTCTalWmnx3aHMMmaeT NnocnegHnmn nosnumn
B CTPYKTYpe y4ebHON MOoTMBaLmMK CTyaeHTOB uccrnegyemon soldbopkn (M=2,933, D=0,707).

[ns ycTaHOBNEHWA B3auUMOCBS3M HPABCTBEHHOCTM U y4ebHOM MOTUBaLUK
cTygeHtoB  6bin npoBeféH (PaKTOpPHLIM aHanu3 [aHHbIX MEeTOAWKW HPaBCTBEHHO-
NMCUXONOMMYECKNX OTHOLLEHNI JIMYHOCTKM, TUMOB LeHHOCTEN MeToaukm LBapua wn ydebHon
MoTuBaumn ctygeHToB OnpegerneHa Tpex pakropHasa cTpykTypa, onuckiBatowas 90,95 %
obLen cymmapHomn gucnepcum npuaHakos (tabn.1.).

Tab6nuua 1.
dakTopHasa CTPyKTypa nokasatenen MeToaukm HpaBCTBEHHO-NCUXOSTOrMYECKUX OTHOLLEHUI
NNYHOCTK, TMNOB LieHHOCTen MeToamku LLiBapua
n yyebHOM MOTMBaLMM CTYAEHTOB

dakTopHble Harpy3kn (Factor loadings)

LLIkanbl OTHOLUEHWN 0o nocne Bap1MMakc- BpalleHus

TUNbl LEHHOCTEN U | BapuUMaKc-

y4ebHbIX MOTUBOB BpaLleHuns

F1 F2 F3

OTHOLLEHNE K
apyromy 0,454 -0,173 -0,104 0,916 -0,314 -0,098
OTHoLleHue Kk cebe 0,441 -0,159 -0,141 0,888 -0,288 -0,133
OTHoLUeHne K
penurnm 0,424 -0,191 -0,094 0,854 -0,346 -0,089
OTHoLLeHne K
obecTtBy 0,453 -0,171 -0,131 0,913 -0,309 -0,123
KoHdopmHocTb YHU 0,269 -0,004 0,200 0,726 -0,007 0,297
KoHdopmHocTb YU 0,024 0,149 0,326 0,066 0,260 0,483
Tpaanunn YHA 0,315 -0,066 0,098 0,851 -0,116 0,145
Tpaguunn YU 0,056 0,046 0,248 0,151 0,080 0,368
Ho6pota YHA 0,278 0,011 0,063 0,750 0,020 0,094
Ho6pota YU 0,155 0,007 0,126 0,419 0,011 0,187
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YHueepcanuam YHU 0,275 -0,034 0,129 0,743 -0,060 0,192
YHusepcanuam YU 0,125 0,102 0,362 0,337 0,179 0,538
CamocToaTenbHOCTb

HA 0,271 -0,170 0,021 0,734 -0,297 0,032
CamocToAaTenbHOCTb

nn 0,088 0,005 -0,188 0,199 0,064 0,153
Ctumynauua YHA 0,246 -0,255 -0,117 0,666 -0,446 -0,173
Ctumynsauua YUI 0,145 -0,145 -0,281 0,393 -0,254 -0,417
regoHnam YHA 0,164 -0,256 -0,114 0,442 -0,447 -0,169
MegoHnam YU 0,042 -0,131 -0,179 0,165 -0,210 0,204
DocTtmxkerHna YHU 0,254 -0,020 0,022 0,687 -0,035 0,032
DocTtmxkernsa YU 0,198 -0,159 -0,285 0,535 -0,277 -0,422
Bnactb YHU 0,284 -0,150 -0,043 0,767 -0,263 -0,064
Bnactb YWUTI 0,088 -0,078 -0,317 0,237 -0,136 -0,471
BesonacHocTb YHU 0,262 -0,047 0,118 0,708 -0,082 0,175
BesonacHocTtb YU 0,237 0,027 0,311 0,640 0,047 0,462
KoMMyHVKaTUBHbIN

MOTMB 0,090 0,428 -0,362 0,181 0,774 -0,341
MoTuB nsberaHuns -0,058 0,308 -0,511 -0,117 0,557 -0,481
MoTuB npecTuxa 0,165 0,433 -0,220 0,333 0,784 -0,207
MpodeccrmoHanbHbIN

MOTUB 0,323 0,162 0,366 0,652 0,292 0,344
Motns TBOpYecKomn

camopeanmsaunm 0,099 0,315 0,095 0,200 0,569 0,090
YyebHo-

no3HaBaTesbHbIN

MOTMB 0,189 0,368 0,598 0,381 0,666 0,563
CoumanbHbIi MOTUB 0,159 0,391 0,045 0,320 0,707 0,043
O6Lwwun Bec 52,92 22,09 5,93

lNpumedaHue: NONYXNPHbLIM PN TOM BbiAENEHbl 3HAaYNMbIE CBS3N.

daktop 1 uvmeeT HaubonblMiA BeC WM Hambonbluytd WHPOPMUPOBAHHOCTb
(52,92%). [TlpepnctaBne, NMONMOXUTENbHLIM  MOSIIOCOM  NEPEMEHHbIX  METOAUKN
nccnenoBaHHUS HPABCTBEHHO - MCUXOSTIOMMYECKMX OTHOLWEHUA NIMYHOCTWU: OTHOLIEHMUS
kK cebe, gpyromy, penurum un obuwecTsy, nepeMeHHbIMM BCEX TWUMOB LIEHHOCTEN Ha
YPOBHE HOPMAaTMBHbIX WaeanoB, NnepeMeHHbIMM 6e30MacHOCTU, AOCTWXKEHMS, JOOPOThI, Ha
YpOBHE WHAMBMAOYalNbHbLIX NPUOPUTETOB, a TakK Xe npodeccruoHanbHbiM MOTUBOM. Mbl
0003HauMnn ero akTopoMm "HpaBCTBEHHOCTMU".

®akTop 2 (MHPopMupoBaHHOCTb 22,09%). MonoxuTensHbIM NOMKC NpeacTaBneH
NepemMeHHbIMW  KOMMYHUKATUMBHOrO  MOTMBaA, nNpectuxa, usberaHns, TBOPYECKON
camopeanusauuu, ydebHo-no3HaBaTesibHbin. OTpuuaTenbHbIN - TUMNaMU  LLEHHOCTEN:
CTUMYNAUMEN Ha YpPOBHE HOPMATUMBHbLIX Waearnos, rejoHM3MOM Ha YpOBHE
MHONBMAOYANbHbIX MNPUOPUTETOB. ITOT (PaKTOP MOXHO 0003HAUMTbL Kak OGUNONAPHLIN
dakTop «y4yebHaa MOTMBaUUSA - CTUMYNALMS, reOHU3M.

dakTop 3 npencTtaBneH yMepeHHOW haKTOPHOM Harpy3kon, (MHOPMMPOBAHHOCTb
15,93%). T[lonoxuTeneHbIM MNOMOC NpeacTaBneH MNepeMEeHHbIMU  HPaBCTBEHHbIX
LEHHOCTEN:  KOHQIOPMHOCTbLI,  yHMBEpcanuamomMm, 6e30nacHOCTbi0  Ha  YPOBHE
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nHOUBMAOYanbHbIX MPUOPUTETOB. a TaK Xe MnepeMeHHbIMU Yy4ebHO-NMo3HaBaTenbHOro
MoTmBa. OTpuuaTtenbHbii Nositoc hatopa: CTUMYNAUUS, JOCTUXKEHUS, BNAacTb HA YPOBHE
WMHOMBUAYANbHbLIX NPUOPUTETOB U MOTUB M3beraHuns. [JaHHbIN hakTop MOXHO 0003HAYUTb
Yyepes OnNno3nLMI0 «HPABCTBEHHbIX U MparMaTUYeCcKUX LLEHHOCTENY .

PesynbTaTtbl hakTOPHOro aHanmMsa roBOpsiT O TOM, 4TO y4ebHas mMoTMBauusa Kak
nepBbIN 1 06593aTenbHbIN KOMNOHEHT y4ebHO-NpoeccMoHanbHON eATENbHOCTU, HECET B
cebe onpegerieHHoe HpaBCTBEHHOE cogepxaHue. o710 nogTeepxgaeTcs
AOMUHMPOBAHMEM (paKkTopa «HPABCTBEHHOCTUY», B (PAKTOPHOM CTPYKTYype nokKaaTesien.
CnepoBaTtesnbHO, NULWb ONTUManbHOEe codeTaHne HPaBCTBEHHOCTU M y4eOHOM MOTUBaLUK
CTYOEHTOB, CMOCOGHbI obecneunTb noaroTeky BbICOKOKBaNUULMPOBaHHbIX
cneumnanucTtoB. K coxaneHuto, 3Ha4YMMOCTb HPABCTBEHHOCTBEHHbLIX (PAKTOPOB KaK B
y4yebHOM MOTMBaUMW CTYAEHTOB, TaK M JIMYHOCTHOM pPasBUTUM CTYLAEHTOB OCTaeTcs
HeaOOLLeHEHHOMN.

BbiBOoAbI

1. B pe3ynbrate TEOPETUYECKOrO aHanm3a ObIfI0 BbICKA3aHO CYXXKAEHWE O TOM, YTO,
OLHVM U3 Ba)XHEWLLMX PECYPCOB, HA OCHOBE KOTOPbIX BO3MOXHO CO34aHME KayeCTBEHHO
HOBbIX MOAXOAOB K HPAaBCTBEHHOMY BO3POXAEHUIO NMYHOCTM M obulecTBa dABNAeTCS
cuctema obpasoBaHusA, B 4acCTHOCTU npodpeccuoHanbHoro. 3a BpeMsa obydeHnsa B
y4ebHOM 3aBedeHMM MpU Hanmyum OnaronpusaTHbIX YCNOBUA Y CTYOEHTOB MNPOUCXOAUT
pasBuTMe BCEX YPOBHEN MCUXUKM. lMpodeccnoHanbHoe paBuTUE HEBO3MOXHO
WUCKYCCTBEHHO OTOpBaTb OT HPABCTBEHHOrO, HE HaAHOCA Bpeda MNCUXONOrM4YeCcKon
opraHuMsaummn NMYHOCTU cTyaeHTa. B cBow ovepenb yyebHasi MoTUBaUMSA CTYLEHTOB Kak
o0bs13aTenbHbIi KOMMOHEHT Yy4yebHO-npodeccnoHanbHON AEeATENbHOCTU, HeceT B cebe
onpeaeneHHoe HPaBCTBEHHOE COAEPKaHME.

2. [aHHble 3MNUPUYECKOrO0  WUCCNEeOOBHUS TOBOPAT O  HecTabunbHOCTb,
NPOTUBOPEYNBOCTU U  CUTYaTMBHOW  WU3MEHYMBOCTU CUCTEMbl HPABCTBEHHO -
NMCUXONOrMYECKUX OTHOLUEHUA JIMYHOCTU CTyAeHTOB. B cTpykType L€HHOCTHbIX
OpUEeHTauun CTYAEHTOB ucneayeMon BbIOOPKM Ha ypOBHE HOPMATUMBHbLIX WAeanoB
AOMUHUPYIOT Takne TUMbl LEHHOCTEN Kak regoHn3Mm, 6e3o0nacHOCTb, CaMOCTOSTENBHOCTb,
a Ha YpoBHE uvHAMBMAOYANbHbLIX MPUOPUTETOB CaMOCTOATENbHOCTb, [LOCTUXEHWS,
reqoHmsm. B yyebHOM MOTMBaumm CTyaeHToOB Haumbornee 3HauYMMbIMU  OKasanucb
npodgeccnoHanbHbIN 1 KOMMYHUKATUBHBLIM MOTUBI.

3. B pesynbTate (pakTOpHOro aHanmsa [JaHHbIX MEeTOAMKNM HPaBCTBEHHO-
NMCUXONOrMYeCKUX OTHOLLEHWUI SINYHOCTK, TUMNOB LIeHHOCTEN MmeToamku LBapua n yyebHon
MOTMBaLUKN BblAENEHO TPN OCHOBHbIX haKTOpa: « HPaBCTBEHHOCTbY, «y4ebHast MoTuBaums
- CTUMYNAUMS, FeAOHU3M», ONNO3ULNA «KHPABCTBEHHbLIX M MparMaTtuyeckux LLIEHHOCTENY.
JomMuHupyowmmMm  hakTopoM BbICTyNnaeT «HPaBCTBEHHOCTb». TakuMm 00pa3oM, ecTb
OCHOBaHMA yTBepXAaTb, 4YTO Yy4yebHad MoOTMBaLMs Kak nepBbini U 0b6sA3aTenbHbLIN
KOMMOHEHT y4ebHo-npodheccnoHansHON OesaTenbHOCTU, HeceT B cebe onpeneneHHoe
HpPaBCTBEHHOE cofepKaHue.

4. lMonyyeHHble pes3ynbTaTbl CBUMAETENLCTBYIOT O HEOOXOAMMOCTU NepeoLeHKU
3HAYMMOCTM HPABCTBEHHbLIX (PAKTOPOB KakK B Yy4ebOHOM MOTMBAUMM TakK M pPasBUTUM
NINYHOCTU CTYAEHTOB. JlMWb onTMManbHOEe coYeTaHWe HPaBCTBEHHOCTU M ydebHoWn
MOTMBaAUMN  CTYOEHTOB, CMNOCOOHbI  obecneunTb  NOAroTBKY  NpodbeccrnoHanos,
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obnagalLIMXHe He TOMbKO KMoYEBbIMU KBannMUKaLMAMN, HO U BbICOKOHPaBCTBEHHbLIMU
xapakTtepuctukamu. M6o, npodeccuoHan — 3To, Npexae Bcero, CyObekT coumanbHOu
cpedbl, AeATeNbHOCTb KOTOPOro SABMSAETCA OCHOBOW GnarococTtosHusa o6LecTBa, ero
CYLLIECTBOBaHNA U Pa3BUTUS.
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How Teachers Perceive Their Classroom
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ABSTRACT

Aims: To examine teachers’ and observers’ perceptions of classroom
climate and goal orientation in high school biology classrooms in Kenya.

Study Design: A mixed design utilizing quantitative and qualitative
approach.

Place and Duration of Study: A boys’ and girls’ boarding high schools in
Kenya, observed between May and July of 2010.

Methodology: Participants included 12 biology teachers from two same
sex boarding high schools (5 females, 7 males).

Results: Tests of means and t-tests showed that male teachers perceived
themselves to be supportive, {(10) = 3.76, p = .01, d = 2.201 and innovative,
t(10) = 2. 93, p = .05, d =1.882. Male teachers also reported greater school and
classroom performance goals. Observers reported significant differences in the
classroom climate and goal orientation, where they saw the girls’ classrooms to be
more innovative, t(10) = 5.10, p =.01, d = 2.125,high in order and organization,
t(10) = 3.10, p =.01, d = 2.200 and affiliation. They also found teachers in the
boys’ school to be more supportive, t(10) = 2.41, p = .02, d = 1.809. Conclusion:
Male teachers perceive themselves to be more supportive and innovative.
Observers see girls’ classrooms to be more innovative and well organized.

Keywords: Biology classrooms; classroom climate; goal orientation.

1. INTRODUCTION

Teachers do not choose their classrooms. However, they do have control
over the kind of classroom climate they construct with their students and the kinds
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of instructional practices they utilize. The classroom environment shapes
teachers’ relationships with their students, and students’ relationships with each
other and with classroom concepts. Teachers often speak of a classroom’s
atmosphere, tone, ethos or ambience and its importance for student learning
[1,2,3,4]. Typically, teachers concentrate almost exclusively on the assessment of
academic achievement, and devote little attention to factors which might be
related to their students’ patterns of adaptive learning and performance. There is
research evidence indicating classroom climate to be a factor in the types of goals
students establish [5,3,6].

1.1 Classroom Climate

Although classroom environment is a somewhat subtle concept,
remarkable progress has been made over the last three decades in
conceptualizing, assessing and researching it [7,8,9]. This research has attempted
to answer many questions of interest to educators, such as does a classroom’s
environment affect goal orientation? Can teachers conveniently assess the
climates of their own classrooms? Questions such as these represent the thrust
of the work on classroom environments over the past three decades.

Teachers play a vital role in the conceptualization of the classroom climate.
They create both the social and physical environments for learning. The very
nature of classes, teaching, and students makes a positive classroom climate a
critical ingredient of student success [10]. Teachers who are successful in
establishing effective classroom climates create more time for learning, involve
more students, and help students to become self-managing [11,12]. A positive
learning environment must be established and maintained throughout the year.
One of the best ways teachers accomplish this goal is by having a good
classroom management plan which includes ways to prevent problems from
occurring, having clear rules and procedures, a physical environment that is
well organized, ways in which to communicate effectively with students, and how
students can interact with each other [10]. According to Doyle [10] classrooms
are particular kinds of environments. They have distinctive features that influence
their inhabitants no matter how the students or the desks are organized or what
the teacher believes about education. Furthermore, classrooms are
multidimensional, they are crowded with people, tasks, and time pressures, have
people with differing goals, preferences and abilities, inhabitants must share
resources, and actions can have multiple effects and influence student
participation [10].
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The social and physical environment of a classroom can support or
interfere with student learning and well-being. Therefore, teachers carefully
plan and create appropriate and effective classroom climates. There is
empirical evidence that shows teachers’ perceptions of classroom climate differ
based on subject matter [1,7,13]. Teachers’ perceptions of science
classrooms have produced mixed results in terms of classroom climate, with
some studies finding teachers’ perceptions of science classrooms to be high in
competition and low in affiliation [14,8], whereas other studies show teachers’
perceptions of science classrooms to be low in cooperation and cohesion [15,2].
However, recent research has revealed a wide variety of science classroom
climates, with this diversity based on the teacher’s teaching style [16,4,17].

1.2 Goal Orientation

Does a subject-specific climate influence the learning goals that teachers
structure in their classrooms? Recent research on classroom climate has focused
on the classroom instructional goals that teachers establish. Teachers’
perceptions of the fit between their classroom environment and their goal
orientation are important for the learning outcomes. A goal is an outcome or
attainment an individual is striving to accomplish [18]. Goal orientation refers to a
pattern of beliefs about goals related to achievement in school. Goal orientations
include the reasons teachers pursue goals and the standards they use to evaluate
progress toward those goals. There are four main goal orientations: mastery
(learning), performance, work-avoidance, and social [19]. For the purposes of this
research, only three goal orientations will be utilized. Mastery-approach goal
orientation refers to the need to improve and focuses on learning, understanding,
and developing competence in academic situations [20,21,22,19]. Students with a
mastery goal are concerned about the task itself instead of their self-presentation
compared to others. Their evaluation for goal progress is intrapersonal in that their
success is based on the improvement of competence and the mastery of the
material. For these students setbacks or even failures are not threatening [22].

Performance- approach goal orientation refers to both the need for
improvement and a fear of failure, and a focus on demonstrating and validating
one’s competence [23,24]. Performance approach goal orientated individuals, are
mainly concerned about their self- presentation compared to others. They use
interpersonal standard to evaluate their performance in that their success is
determined with other people as referents. Demonstrating competence,
outperforming others and garnering favorable judgments are signs of success and
meeting goals. For these students, their ability is constantly on the line. Setbacks
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and especially failures are threatening and suggest a lack of ability [25].
Performance approach goals may sound quite negative. Earlier research
indicated performance goals generally were detrimental to learning, but current
research suggests that a performance goal orientation may not be all negative. In
fact some research indicates that both mastery and performance goals are
associated with using active learning strategies and high self-efficacy [20,26,25].
Performance- avoidance goal orientation refers to a fear of failure and a focus
on masking incompetence; in other words, performance-avoidance oriented
students try to avoid being seen as incompetent [24,27]. Students with
performance avoidance goals are typically characterized as having a high fear of
failure and low competence expectancies [24]. Thus, they are likely to orient
themselves towards the possibility of failure and are highly sensitive to
information suggesting anticipated failure [24,19].

1.3 Classroom Climate and Goal Orientation

Goal theory researchers have found a relationship between teachers’ goal
orientation and their classroom climate [28,29,17]. Furthermore, goal theory leads
us to expect that instructional practices and the nature of educational tasks and
assignments that teachers design can pull for either mastery or helpless
motivational patterns that have profound influence on student achievement. In
other words, the goal orientation of classrooms influences whether students will
pursue learning goals (mastery orientation) or performance goals (ego
orientation). Mastery goals, in the United States, are associated with
achievement, better academic coping, and positive affect towards school while
performance goals are associated with deterioration of performance, impaired
academic coping, negative affect and disaffection from school
[30,31,14,5,32,33,34,35]. However, recent research indicates that performance
goals may not be bad all the time. This research indicates that both performance
and mastery goals are associated with high achievement and efficacy [20,25].

Dweck and Leggett [36] defined two major kinds of goal orientations:
performance goals and learning goals. Individuals with a performance goal
orientation seek to maximize favorable evaluations of their ability and minimize
negative evaluations of ability. Questions like, “Will | look smart?” and “Can | beat
others?” reflect performance goals. In contrast, with a learning goal orientation,
individuals focus on mastering tasks and increasing competence at different tasks.
Questions such as “How can | do this task?” and “What will | learn?” reflect
learning goals. Nicholls and his colleagues [37] described two similar
achievement goal orientations; they used the terms ego-involved goals and
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task-involved goals, e.g. [37]. Classroom environments that were high on task
involvement and innovation had students with mastery goal orientations,
whereas classroom environments that were high on competition had students
with performance goal orientations [38]. Teachers who embrace mastery goals
are more likely to maintain positive learning environments [39,40,17].

Researchers studying goal orientation have focused primarily on academic
outcomes. Recently, however, scholars have become interested in ethno racial
differences. In their study of eighth grade African American and White students,
Freedman, Gutman and Midgley [41] found that African American students
espoused personal mastery goals and extrinsic goals significantly more than did
White students, suggesting cultural differences in student goal orientation.
Similar studies have established an interaction between performance-
approach goals and race in predicting the use of self-handicapping [42,43,21],
and the role of academic self-efficacy in mediating the relations between
performance-approach outcomes [17,44]. These studies indicate the importance
of conducting studies in other cultures before reaching concrete conclusions.

Whereas a vast research literature exists on the influence of classroom
climate on goal orientation and learning outcomes, these studies have been
largely conducted in the United States and Europe. Indeed few studies have
investigated the nature and influence of classroom climate and goal orientation
in African cultures [45,46]. Research in the United States and Europe has
established that teachers’ perceptions of classroom climates and students’
patterns of adaptive learning vary between wurban and rural schools
[47,48,49,35,50,51]. Gender and ethnic differences have also been established,
suggesting a possibility of cultural differences in classroom environments and
goal orientation [32,40]. However, these findings cannot be generalized to other
cultures.

Teacher practices most likely reflect the values and beliefs of the larger
culture they live in. Glover and Law [52] found a strong link between school
culture, teacher practices, and the learning experiences of students. As revealed
in the macrosystem, the uttermost level of Bronfenbrenner's model, society’'s
cultural values, laws, customs and resources significantly affect the activities and
interactions of its members [53]. For example, studies on child rearing
practices reveal that even though authoritative child rearing has advantages
across cultures, ethnic groups often have distinct child-rearing beliefs and
practices. Some involve variations in warmth and making demands that are
adaptive when viewed in light of cultural values and family circumstances [54].
These cultural variations remind us that just like parenting practices, teacher

75
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practices such as the conceptualization of their classroom environments and
goal orientation can be fully understood only in their larger ecological context.

This study investigated teachers’ and observers’ perceptions of the nature
of classroom climates and goal orientation in biology high school classrooms in
Kenya. The following research questions were addressed: How do teachers
perceive the classroom climate in their biology classes? Are there school and
gender differences in the teachers’ perceptions of the classroom climate and goal
orientation? Do teachers and observers perceive the classroom climate and goal
orientation in biology classes similarly?

2. METHODOLOGY
2.1 Participants

Participants included 12 teachers who taught tenth- and eleventh-grade
biology classes of two boarding high schools in Kenya. Five of the teachers
were from a boys’ school (2 females and 3 males) and 7 from a girls’ school (3
females and 4 males). Professional experience ranged from 2 to 12 years. Both
schools are national schools, admit only high ranking students -those who score
350+ out of 500 points on the eighth grade national examination [55]. Teachers in
both schools are all graduates from either one of the two main teacher-training
national universities in the country. (Note: Except for few cases, majority of the
high schools in Kenya that admit students who pass the eighth grade national
examination are same sex boarding schools. This is typical of the Kenyan
education system). The average class size for both schools was 45. The size of
the schools ranged from 980 to 1,120 students. Biology was chosen for this
study because it is a required course for all high school students.

2.2 Procedures

Participation in this study was voluntary; research information and purpose
was sent to all biology teachers in both schools requesting their participation prior
to data collection. Data was collected from multiple sources using self-report
and direct observation measures during the second term (May-July) of the
school year.

2.2.1 Construct validity

Prior to the visit, the Classroom Climate Questionnaire (CCQ; [9,56]
and Patterns of Adaptive Learning Scales (PALS; [43,42] were sent to two
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volunteer teachers from each of the schools where the project was conducted.
The teachers (4) were asked to examine the validity of the items by pointing out
any terms that might be confusing or misunderstood. The volunteer teachers were
recruited via e-mail and personal phone calls. All four teachers identified two
terms that may mean something different in the Kenyan context on the PALS and
gave suggestions for changes. In their view, “smart” meant dressed up, and
‘dumb” meant hard of hearing. Therefore, “smart” was replaced with “bright”
and “dumb” was replaced with “stupid”. To control for possible bias, these four
teachers did not participate in the final study.

2.3 Measures
2.3.1 Teacher surveys

All of the teachers completed the two surveys (CCQ and PALS). The
surveys were administered in English. (Note: English is the main language of
instruction in the Kenyan schools, starting in third grade.) The teachers responded
to the surveys in their free time and returned them to the researcher upon
completion. It took approximately 10—-15 minutes to complete each survey.

2.3.2 The classroom climate questionnaire (CCQ)

This 54-item instrument adapted from the student survey [57] was
developed by Trickett and Moos [9,56] to assess three underlying sets of
classroom dimensions in junior high school classrooms: Relationship, Personal
Growth, and System Maintenance and Change. The Relationship dimension
identifies the nature and intensity of personal relationships within the environment
and assesses the extent to which teachers and students are involved in the
environment and support and help each other. The Personal Growth dimension
assesses basic directions along which personal growth and self-enhancement
tend to occur. The System Maintenance and Change dimension assesses the
extent to which the environment is orderly, clear in expectations, maintains
control, and is responsive to change.

Under these three dimensions are nine specific subscales (the original
alphas from Trickett and Moos’ study of [9] appear here): (a) Involvement (e.g.,
“Students put a lot of energy into what they do in this class”, a = .60); (b) Affiliation
(e.g., “Students enjoy helping each other with homework in this class”, a = .59);
(c) Teacher Support (e.g., “I take a personal interest in students in this class”, a =
.72); (d) Task Orientation (e.g., “Students sometimes spent extra time on activities
in this class”, a = .36); (e) Competition (e.g., “Some students try to see who can



78 lian Journal of Scientific Research

answer the questions first”, a = .65); (f) Order and Organization (e.g., “Activities in
this class are clearly and carefully planned”, a = .54); (g) Rule Clarity (e.g.,
“There is a clear set of rules for students to follow”, a = .49); (h) Rule Strictness
(e.g., “I make it a point of sticking to the rules | make”, a = .45); and (i) Innovation
(e.g., ‘I like for students to try new projects”, a = .39). All items are presented in a
four-step Likert continuum (e.g., never happens to often happens), with higher
scores representing the high end of the scale. This survey has been used in
classroom climate studies [57,3,9,56,58] and has proven to be reliable and valid.
A test-retest reliability of individual scores on scales, when administered twice
with a 6-week interval between occasions, ranged from .83 for Rule Clarity to .95
for Innovation [56].

Traditionally, this survey has been used to assess learning
environments mostly in the United States. Therefore, there was a need to
determine if the internal consistency reliabilities of the scales in the present study
were comparable to the original survey. To this end, the Cronbach’s alpha values
were calculated for the nine subscales. Reliabilities are presented in Table 1. As
seen in Table 1, most of the current study scales’ reliabilities were comparable to
the original survey. Rule Clarity, Rule Strictness, and Innovation had relatively high
reliabilities compared to the original subscales. However, Competition (a =.36)
and Order and Organization (a = .34) had low reliabilities. Teachers had several
questions regarding these subscales that could be attributed to cultural
differences.  For examples, most teachers put question marks or asked the
researcher to explain the meaning of the following items: (a) “A student’s grade is
lowered if he/she gets homework in late” (Note: Because the schools are
boarding schools, homework is usually completed during class time.); (b)
“Students have to work hard for a good grade in this class”; (c) “| hardly ever have
to tell students to get back in their seats”; and (d) “Students don’t interrupt
when | am talking.” As several teachers commented, “Isn’t that common sense...”.

Table 1. Reliabilities for the original and the current study classroom
climate subscales

Subscale Original  Current
Involvement .60 .86
Affiliation .59 .58
Teacher support 72 .63
Task focus .36 49
Competition .65 .36
Order & organization 54 .34
Rule clarity 49 .79
Rule strictness 45 .80
Innovation .39 .60

Note. Number of items per subscale = 6.
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2.3.3 Patterns of adaptive learning scales (PALS)

This 22-items survey was developed and used by Midgley et al. [42,43] to
assess teachers’ perceptions of various constructs associated with students’ goal
structures. It assesses mastery and performance-approach goal structures at the
school and classroom levels. The School Mastery Goals scale (seven items)
assesses individual teachers’ agreement that the purpose of academic work in the
school is to gain mastery over content and to demonstrate student improvement
(e.g., “In this school, the emphasis is on really understanding schoolwork, not just
memorizing it”, a = .81). Note: the attached Cronbach’s alpha values are from the
original scale [42]. The School Performance-Approach Goals scale (six items)
assesses teachers’ perception of their school’'s desire for students to appear
able and outperform others (e.g., “In this school, students hear a lot about the
importance to getting high test scores”, a =.70).

The Classroom Mastery Goal scale (four items) assesses teachers’
perceptions of whether the purpose and meaning of academic tasks and
achievement emphasized in their classes focuses on student improvement and
mastery (e.g., “In my classroom, | consider how much students have improved
when | give them report card grades”, a = .69). The Classroom Performance-
Approach Goal scale (five items) assesses teachers’ perceptions of whether their
classroom academic tasks focus on competition and ability (e.g., “In my
classroom, | display the work of the highest achieving students as an example”, a
=.69). All items are presented in a five-point Likert-type format (strongly disagree
to strongly agree), with higher scores representing the high end of the scale. The
scale has been used in several studies [48]; [43]; [42] which have proven its
reliability and validity. Reliabilities of the subscales in the present study were
reasonable (Table 2).

Table 2. Reliabilities for the original and current study patterns of adaptive
learning scales

Scale # of Items Oriadinal Current
Perceived School Goalls:

Masterv 7 .81 .53
Performance- Approach 6 .70 .51
Perceived Classroom Goals:

Masterv 4 .69 .61
Performance-Approach 5 .69 .60
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2.3.4 Classroom observations

Prior to data collection, a team of graduate students received a 2-day
mandatory training of classroom observations. Several observations (ranging from
6-8) were made for each of the twelve teachers, with approximately six
observations per teacher, spread over the second term (May—July) of the school
year. At least two graduate students observed each classroom at the same time
for all the observations used in this analysis. Observation time ranged from 40-80
minutes. Observers used two observation forms: the Classroom Climate
Observation Form [57] and the Patterns of Adaptive Learning: Classroom
Observation Form [43,42]. Both observation forms tapped into similar concepts
as those of the teachers’ surveys. The classroom climate form was developed
by the researcher and has been used in previous research with reasonable
reliability [57,3], and the patterns of adaptive learning was developed and used by
Midgley et al. [42,43]. They were on a four-point Likert-type format, with space
provided at the bottom for observer comments. Using Cohen’s Kappa statistic, an
inter-rater agreement beyond chance was established at 0.95.

3. RESULTS
3.1 Teacher Survey Data

A preliminary analysis was conducted to determine if there were
differences among dependent measures by the length of teaching experience. No
significant differences were found. Some of the teachers taught more than one
class and grade. There were a total of twenty classes (11 from the boys’ school
and 9 from the girls’ school). Some teachers taught both grades 10 and 11.
Therefore, a second preliminary analysis was conducted on the teachers’ data to
determine if there were differences among the dependent variables by class
and grade. No class and grade differences were evident. Consequently all the
classes and the two grades were combined in subsequent analyses.

Note: Cohen’s d was used to calculate effect sizes.

3.1.1 How do teachers perceive their classroom climate?

Two t-tests were conducted on the classroom climate variables to examine how
teachers perceived their classrooms. The first test examined the nine classroom
climate variables with school as the independent variable. No significant effects
were found. The second analysis examined the classroom climate measures with
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gender as the independent variable. This test revealed significant effects
between male and female teachers on Teacher Support, t(10) = 3.76, p = .01, d
= 2.201 indicating that the male teachers perceived themselves as being more
supportive of their students compared to the female teachers. In addition, male
teachers saw their classrooms as being more innovative compared to female
teachers, t(10) = 2. 93, p = .05, d =1.882. There was no significant interaction
effect between school and gender on classroom climate variables. See Table 3 for
all the means and standard deviations for the classroom climate measures.

Table 3. Overall means and standard deviations for classroom climate for
male and female teachers

Subscales Females Males Sig.
Mean SD Mean SD
Involvement 3.17 .66 3.45 .52 n.s
Affiliation 3.43 .32 3.69 .35 n.s
Teacher support 3.17 .24 3.64 .20 .01
Task focus 3.57 .25 3.59 .36 n.s
Competition 3.03 14 3.31 42 n.s
Order & Organization 3.17 .39 3.31 .24 n.s
Rule clarity 3.30 .96 3.59 .33 n.s
Rule strictness 2.70 .83 3.29 .38 n.s
Innovation 2.60 .56 3.36 49 .05

Note. Mean range: Low=1.0, High=4.0; Males: N=7, Females: N=5

3.1.2 What are teachers perceptions of their school and classroom
goal orientation?

Descriptive statistics were conducted to determine what types of goals
teachers report on the PALS subscales. Overall, teachers reported greater school
and classroom structured performance-approach goals. Tests of means revealed a
significant difference between male and female teachers’ perceptions of their
school performance goals, t(10) =2.98, p =.05, d =1.874 and classroom
performance goals, t(10) =3.12, p =.05, d = 1.964. Compared to female teachers,
male teachers perceived their school to be encouraging performance approach
goals. Similarly, they perceived their classrooms to be encouraging performance
approach goals. See Table 4 for all means and standard deviations. Tests of
means revealed no statistical difference between the two schools. In addition,
there was no significant interaction between school and gender on goal
orientation.
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Table 4. Overall means and standard deviations for goal orientation
based on gender

Scales Females Males Sig.
Mean SD Mean SD

School Performance Approach 4.13 .36 4.82 37 .05

School Mastery goals 4.26 27 4.29 .61 n.s

Classroom Performance Approach 3.64 .26 4.46 .70 .05

Classroom Mastery goals 3.45 .62 3.62 72 n.s

Note. Mean range: Low=1.0, High=5.0; Males: N= 7, Females: N=5

3.2 Classroom Observations

Only observations that were made by two observers at the same time
were used for analysis. After establishing an inter-rater reliability at 0.95, only one
observer’s ratings for all the twelve teachers were used for analysis. Seventy-two
observations were analyzed, with six observations per teacher. All observations
conducted by the same observer were combined to provide multiple
samples of data for each teacher which could then be averaged as a
general profile of the teacher's classroom climate and goal orientation
according to the subscale ratings. Descriptive statistics and independent t-tests
comparing schools, gender and grades were conducted on the data.

3.2.1 What are observers’ perceptions of the classroom climate in
biology classes?

Preliminary analyses exploring class and grade-level differences in
observers’ survey reports revealed no statistically significant effects. Therefore,
class and grade were not included in subsequent analyses.

From the overall descriptive statistics, observers saw classroom climates
conducive to high student involvement and task focus and with highly supportive
teachers. Teachers were also observed to make clear rules and to be strict in
enforcing these rules. See Table 5 for all means and standard deviations.

Table 5. Overall means and standard deviations for classroom climate
based on observation data

Overall Boys’ School Girls’ School

Mean SD Mean SD Mean SD Sig.
Task Focus 3.63 27 3.55 .27 3.70 .24 n.s
Teacher Support 3.45 .32 3.60 .31 3.30 .25 .05
Rule Strictness 2.50 .00 2.50 .00 2.50 .00 n.s
Rule Clarity 2.50 .00 2.50 .00 2.50 .00 n.s
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Innovation 2.22 .52 1.83 .18 2.60 .31 .01
Student Involvement 2.01 .29 1.90 .16 2.21 .35 n.s
Affiliation 1.85 73 1.50 40 2.20 .82 .05
Order and Organization 1.55 .53 1.25 42 1.85 A7 .01

Note. Mean range: Low=1.0, High=4.0; boys’ school: N=5, girls’ school: N=7. Values are based on 6
observations per teachers (total = 72 observations)

Tests of means were conducted to examine whether observers reported
significant differences in the classroom climate between the schools and the
teachers’ gender. The first t-test revealed significant school differences in the
classroom climate on Innovation, t(10) = 5.10, p =.01, d = 2.125 with the boys’
school teachers’ classrooms being perceived as more innovative; Order and
Organization, t(10) = 3.10, p =.01, d = 2.200 with the girls’ school teachers’
classrooms being reported as more organized; Teacher Support, t(10) =2.32, p
= .03, d = 1.988 with the boys’ school teachers being perceived by observers
as more supportive of their students; Affiliation, t(10) = 2.41, p = .02, d = 1.809
with the girls’ school classrooms being perceived as more friendly compared to
the boys’ school’s classrooms. No significant gender differences were found.

3.2.2 What are observers’ perceptions of goal orientation in biology
classrooms?

Descriptive statistics conducted on the patterns of adaptive learning
classroom observations showed class activities to be carefully planned.
Observers noted that teachers stayed on task and covered the amount of
material intended to be covered during class time, and they (teachers) also
checked to see if students understood the material being covered. Rarely did
observers see students being recognized for their work or emphasis being placed
on trying hard and making learning fun. Observers reported few incidences where
students worked in collaborative groups. All observers marked “N/O-Not
Observed” against the items examining the teacher’s authority. The items were
(a) “The teacher is consistent in dealing with students who break rules”, and
(b) “The teacher explains what the rules are and enforces them if necessary.”
Table 6 reports all means and standard deviations.
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Table 6. Overall means and standard deviations for goal orientation
based on observations

Subscales Overall Boys’ School Girls’ School Sig.
Mean SD Mean SD Mean SD
Task 3.21 .33 2.78 .35 3.60 24 .01
Time 2.50 14 2.50 .00 2.50 19 n.s
Evaluation 2.16 43 2.1 27 2.20 .50 n.s
Social 1.71 .26 1.50 22 1.85 27 .05
Grouping 1.67 .23 1.00 .34 1.05 .25 n.s
Help-seeking 1.60 .56 1.61 .57 1.60 .58 n.s
Messages 1.38 31 1.61 22 1.65 .38 n.s
Recognition 1.25 .39 1.22 .45 1.20 .39 n.s
Authority 1.00 .00 1.00 .00 1.00 .00 n.s

Note. Mean range: Low=1.0, High=4.0; boys’ school: N=5, girls’ school: N=7. Values are based on 6
observations per teachers (total = 72 observations)

To examine whether the means were significantly different, tests of means
were conducted with the goal orientation measures as dependent variables and
school and the teacher's gender as independent variables. The first test of
analysis examined the four goal orientation measures with school as the
independent variable. Significant effects were found for Task Focus, t(10) = 4.29,
p = .01, d = 2.210 with the teachers in the girls’ school’s classrooms being
perceived by observers as more task oriented. The classrooms of the teachers in
the boys’ school were perceived as significantly social, t(10) = 2.54, p = .02,
d = 2.005 compared to the girls’ classrooms. The test of means by gender
did not reveal any significant effects for the goal orientation as reported by
observers.

4. DISCUSSION

The aim of this study was to examine teachers’ perceptions of their
classroom climate and goal orientation in high school biology classes. Teachers
from the two schools did not differ significantly in their perception of their
classroom climate. All the teachers saw their classes as being high in task focus,
student involvement, affiliation, and order and organization. This perceived
similarity could be due to the fact that the two schools are boarding, all the
teachers are trained at either one of the two main teacher training
universities, the curriculum is centralized across schools in the country, and all
students wear uniforms [55]. For example, during the second term of the school
year (the period of observations), all the tenth grade teachers in both schools
were teaching about “pollination” and “human reproduction”, while all the
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eleventh grade teachers were teaching about “gaseous exchange” and
“immunity and the immune response in humans”.

However, when the classroom climate was assessed by the teachers’
gender, a significant difference emerged. The male teachers from both schools
saw themselves as being more supportive of their students compared to the
female teachers. This finding was surprising. Since the two schools are boarding,
students are away from their parents for nine months per year and teachers act
as “surrogate parents” we expected no significant difference in the teachers’
perceptions of their support for their students. More research is needed to further
explain and understand this finding. Male teachers also perceived their classroom
climate to be high in innovation.

Results on goal orientation revealed all teachers perceive their schools’
and classrooms’ practices as more performance focused. However, male
teachers reported significantly high school and classroom performance-focused
practices. The fact that male teachers perceived their classrooms to be high in
teacher support and innovation and also reported high performance-focused
practices is contrary to the findings from [36] and [38] studies which found that
classroom climates that were high in task involvement and innovation led only to
mastery-focused practices and goals. It is likely that teachers’ perceptions of
environmental goal structures are partially influenced by their existing goal
orientations. As Pintrich [33] study in the United States found, if teachers believe
that there is an emphasis on competition and demonstrating ability, these beliefs
should affect their own motivation and classroom practices.

The other possible reason for these teachers’ inclination to performance-
focused practices could be the nature of the education system in the country. The
Kenyan education system is examination oriented. The centralized national
examinations for twelfth graders are quite intense. Eleventh-grade students start
preparing for the national examination in January, the beginning of the year.
Eleventh-grade teachers spent a considerable amount of time reviewing past
examination questions with their students. Bear in mind that all but two of the
teachers participating in this study taught at least one eleventh grade class.
Teachers whose students perform well are publicly recognized by the school and
sometimes given awards. In addition, the government, through the Ministry of
Education, publicly announces and publishes the top ten schools. Plus, this
national examination is the single determinant to college or university [55]. It is
therefore safe to say that the academic practices that these teachers report are
emphasized within the societal context and also relate to their own perceptions of
the academic goal orientation emphasized in the school context. As Ames [30]
and Midgley et al. [29] reported, practices such as public honor rolls or special
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privileges based upon academic standing send important messages to
teachers and students regarding what constitutes success in a given school.
Likewise, the results from this study support classroom climates being a reflection
of cultural contexts.

In the past, research has found that those in positions of power, in this
case teachers, perceive environments they are in more positively than those not
in positions of power [56,57,3]. Contrary to these findings, teachers and observers
in the present study viewed the classroom climate similarly. Like the teachers,
observers reported more student involvement, high teacher support, positive
student-student interactions, clear classroom rules, and hardly any disruptive
incidences. The observed classroom environment enabled teachers more time
to devote to student learning. However, when the two schools were compared
statistically on classroom climate, significant differences emerged on innovation,
order and organization, teacher support, and affiliation. Observers noted that in
the girls’ school, the teachers were more innovative and organized, and students
were friendly towards each other. On the other hand, teachers in the boys’ school
were observed to be more supportive of their students. This finding was quite
unexpected. Further research investigating teachers’ perceptions of their support
for their students in same-sex schools is warranted. In addition, future research
conducted with students and teachers to assess their perception of classroom
climate would be helpful.

On the patterns of adaptive learning, observers just like the teachers,
reported high task focus; teachers stayed on task and made sure that the amount
of material to be covered was covered during the allotted class time. Teachers
consistently checked to make sure their students understood the material being
completed. However, significant differences regarding task focus were found
between the two schools. In the girls’ school, observers reported significantly
more task focus in the classrooms compared to the boys’ classrooms. In addition,
observers noted high positive student-student interactions in the girls’ school. It
appears that students engage in more positive interactions in the girls’ classrooms.

In both schools, observers noted that teachers rarely recognized students
for their work or class participation. In the same vein, hardly any emphasis was
placed on making learning fun. The only work displayed in the classrooms were
science related posters, a class time table, and a schedule of after-class activities.
In addition, there were few incidences of collaborative group work during class.
This is interesting since science classrooms in the US and Europe have been
shown to regularly have small group-based experiments [1,8]. It appears as
though the teachers in this study emphasize mastery of content more than
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critical thinking skills and inquiry learning that is usually embedded in active
student-student interactions or small groups’ activities.

The teacher’s authority was apparent. Students sat in rows facing the
teacher, did not get out of their seats nor talk without the teacher’s permission. All
classrooms appeared to be well-managed with clear rules and the greatest
emphasis placed on covering the material intended to be covered during class
time. The overriding element was task focus regardless of the grade, gender,
class, or school. It was no wonder that observers consistently checked “N/O-Not
Observed” on items inquiring about the teacher’s authority.

This study had some limitations. The sample of teachers included in this
study was limited to 12 teachers and thus restricted higher level statistical
analyses. This calls for caution in interpreting the findings. In addition, these
teachers were in same-sex boarding schools, therefore, the results may not
generalize to all high school biology teachers. Furthermore, this study did not
collect data on the students in these teachers’ classrooms to examine their
perceptions of classroom climate and goal orientation. In addition, the
reliabilities, particularly those of the classroom climate scale, were generally low.
This could be attributed to the cultural differences where some of the items might
have been interpreted differently.

5. CONCLUSION

In conclusion, the study findings from teachers and observers reveal
positive classroom environments that are high on task focus and high
performance-focused practices at both the classroom and school level. Previous
research in the United States examining classroom climates and goal
orientations has reported a positive correlation between positive classroom
climates and mastery goals [30,31,38,17]. Kaplan and Maehr [32] for example,
found mastery-focused practices to be associated with positive outcomes,
whereas performance-focused practices were associated with negative outcomes.
Importantly, these studies do not explicitly include aspects of culture or perhaps
the interpretation of goal orientations by different cultures.  Given that the
definiton of a mastery goal centers on learning, understanding, and
improvement, it is likely that culturally valued activities that reflect this goal are
necessary, if not sufficient, for the creation of a meaningful goal orientation.
The two schools in the present study are among the top national schools in the
country [55]. If the primary objective of students, teachers, and administrators is
to perform better on the national examination, it is unlikely that they would focus on
activities that do not meet this end. In this study, performance-approach goals
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could be defined as “learning” due to the nature of Kenya’'s national testing
protocol. This finding supports current research in goal orientation that indicates
performance goals to be associated with high achievement and self-efficacy
[20,26,25].
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Abstract: The article examines the psychological characteristics of the process of
reincarnation.
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Every day, people do not one, but several roles. For example, one and the same
person can be a father, leader and athlete. House in the family he had accounts into the
role of his father, at work-head, in the sports section-sportsmen. Rendering from one role
to another, this is the reincarnation. When viewed from this perspective on the activities of
the actor, it is-a series of reincarnations. However, between the everyday reincarnations of
each individual actor and transformations is a significant difference. Role performed by
each individual every day is their individual roles due to their individual lifestyle. Role as an
actor are caused not by their individual positions, and professional responsibilities. If every
person in the course of daily changing roles not specifically prepare for reincarnation, the
actor for weeks and months to prepare for it.

Each specific social role does not define the behavior of its support in detail, it is
directly dependent on the degree of assimilation of her personality. The process of
assimilation is determined by a number of psychological characteristics of personality.
Based on this public relations in a particular manifestation of becoming a kind of "personal
color", though they are essentially role-impersonal relations. Each person has their status
in the social status in the environment. Under of this notion it expresses any of social
position of the individual, and the role here as a demonstration of a definite gap.

The idea that people in their ability to live like an actor on stage, expressed even in
very ancient times. Roman Stoic philosopher Epictetus, who lived in the I-ll cent. n. e,
often compared to the human actor. So, he said: "Do not forget - you're an actor and play
in the play the role assigned to the author." By the author here refers to God as a higher
power. Shakespeare in the play "As You Like It" by the mouth of one of his characters say:

"The whole world - theater.

In the men and women - all of the actors.

They have their exits and their entrances.

And each one does not play a role. "

Here we can recall the words of Omar Khayyam: "We are all puppets in this world
and the sky plays with us"

It is believed that the theory of social roles, personality emerged in the twentieth
century. But if you carefully grasp the meaning of the last line of the fragment of
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Shakespeare's plays, we can understand that Shakespeare speaks through the hero of the
multiplicity of social roles of the individual. Shakespeare did not prove the existence of
social roles, he was using artistic means just showed their presence.

Each person has a number of different social positions, which makes it "set a
status." Thus, one and the same person may appear before the others as a doctor,
husband, father, brother, friend, player-arrester, a member of the union. Consideration of
any position in a group or society always implies the presence of other, related products.
This implies known interdependence between people who are in unrelated positions. For
example, the position of the head implies the existence of a subordinate position. Position
doctor implies position of the patient. There is a definite relationship between the
employees of any organization, between family members, relatives, generally between
individuals which react with each other, even in a single short contact (for example,
between the seller and the buyer, bus conductor and a passenger). Thus, we can speak of
a corresponding relationship between these entities. As part of these relationships,
individuals perform certain social roles, and these relationships are called role-playing.

Currently, there are many definitions of the term "social role", and in his
interpretation, there are marked differences between the researchers. Role can be
understood as a normative system of actions expected of the individual in accordance with
his social position (position). It follows that the role due to a specific place in the structure
of human social relationships and in a sense it does not depend on individual
psychological characteristics. Thus, the performance of the role of university teachers
should be subject to the requirements of the official one, and serving as a student - to
others. These requirements are impersonal, they do not focus on particular characters of
various teachers and students.

Often, in order to have the necessary information surrounding the social role of this
or that person at the moment, resort to role-playing characters. An example of such a
character can be any uniform. Insignia of the military, indicating the branch of service and
rank of the person, according to his social status and the respective roles. Strict evening
dresses for women and dark suits men can highlight the official nature of any situation.
The presence of white coat on a man in the hospital talking about his belonging to the
medical staff. Place of social interaction between individuals also has a characteristic sign
of role. Managers often behave quite differently at his work on and off, even when dealing
with one and the same person. Change the location used by them at times in order to
show a corresponding change in their role, for example, the transition from the role of chief
of the role of the other.

If people around you known the social role of an individual in the moment, they will
be required to hand over his behavior appropriate role expectations. These expectations
may include very specific requirements (what a person must do required), certain
restrictions (what a man should not do), and a number of less well-defined expectations
(what a person should do in this role.

The man has a certain degree of freedom in relation to its role behavior. That is why
the implementation of the same social roles of different individuals often have some
differences, though with all this their actions can be assessed as successful. Just the
same as in that reincarnate various actors may differ significantly from each other. But
these differences should be part of an overall artistic concept portrayed the hero.
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When the behavior of an individual performing any social role, consistent with the
expected pattern, it is considered a success. Similarly, the role of the actor is considered
successful if it can show on the stage of the individual, community, professional features of
a hero. The success of an actor depends largely on the success of the transformation.
Before talking about the success of transformation, you must define the essence of the
concept of "transformation."

In reference and encyclopedic literature transformation is defined as "a person's
ability to take any new type of image, turn to someone or to something."

Among the conditions of formation of the ability to reincarnate should first call the
innate tendency to imitate, image, and teasing others. Important strong memory of various
types (visual, auditory, motor). This memory is linked to the ability to self-observation (from
the period of early childhood), and observant, contemplative special interest in the spiritual
life and a stranger to the exercises on the knowledge of this life. There have been attempts
to bring the experience to discern the purpose of mental changes, as well as exercises
over himself - using a mirror, dressing and others. Paramount importance for the
development of the activities of reincarnation has fantasies. These include a tendency to
invent situations and different types of literary writing experiences and fine art.

In everyday life, the transition from one role to another occurs without special
training and stress. These transitions are assigned multiple daily repetitions. The actor is in
the process of reincarnation honed multiple rehearsals.

An important part of the cast of reincarnation is to switch. In the course of the play is
switched from the life of the dynamic stereotype of the actor to the stereotype role play.
This process is no less important than the confluence of stereotypes in the rehearsal
period. The ability to switch from highly developed experienced actors.

Possible by switching to acting, the existence at the same time as in two
dimensions, the ability to manage a way to assess in the game your job, take into account
the use of audience response.

Links habitual action actor in the role of a rather complicated and branched chain of
conditioned reflexes. This system tends to be easily rebuilt, including a new device acting
on a par with everyday habits and individual style of the actor. At the same time, the
system of role-playing activities and behavior sufficiently defined and stable. It takes on the
character of automatism, repeated from performance to performance.

The man's passion for any action, becomes insensitive to all other influences.
Moreover, any third-party stimulus of moderate intensity, which in the absence of culture
could distract a person from the action, now makes it even more vigorously to delve into it,
that is. E. Stimulates attention.

The task of the actor and is learning how to create a dominant active concentration.
Only active focus on the highest stage of its development can defeat negative dominant
and provide the necessary conditions for the creative act. On what should be focused the
attention of the actor at any given moment? Ability to choose an object - a necessary
quality of the artist.

One of the requirements, which makes the actor Stanislavsky, is that the actor was
looking for objects of its attention "on the other, and not on this side of the ramp," "on the
stage and not in the auditorium." But to find such an object "on the other side of the ramp"
is impossible without understanding and feeling of what is happening at this moment in the
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hero's mind. Only in connection with his experiences can be understood that he is
interested in the environment and, therefore, the object of his attention at the moment.

On this basis, we can say this: at every moment an actor should focus on where to
concentrate on the logic stage hero of his inner life. For example, if the actor is currently
admiring a painting that hangs on the wall, then the actor must be actively focused on what
he sees on the wall; if the actor is currently listens to what he says his companion, the
actor and the attention should be focused on the words and thoughts expressed by the
partner; if the hero of the play something bites and remembers something and actor must
have an internal object of attention in a certain range of thoughts or memories.

Therefore, the actor if he wants to play convincingly on stage behavior of a living
person must first be able to keep a continuous line focus of this image - to be able to
switch attention from one object to another without creating any gaps, no cracks in the
continuously occurring process. One has only actor to break unbroken line of attention
hero, as in the crack immediately penetrates one of the foreign object,

Meanwhile, keep a continuous line focus of the image is very difficult if the actor
previously has not studied it carefully, if it has not set a pre-defined sequence in the
alternation of objects; if he does not feel about the reasons due to which the attention of
his character changes from one object to another.

Creative individuality of each artist is always striving to express one main idea that
runs as a leitmotif through all his works. The same can be said about the identity of the
actor.

Actor mistaken belief that it can play a role in the care of their personal feelings. He
is not always aware of the fact that his personal feelings tell him only about himself and
can not say anything about his role. Only sympathy able to penetrate into someone else's
soul. Even in everyday life, you may have noticed that you really penetrate into the soul of
another person only if filed your sympathy. The same thing happens in moments of
creative state.

How often do we hear, for example, that there is only one Hamlet, one that
Shakespeare created. Who dares to say that he knew what was Hamlet in Shakespeare's
own imagination? In fact, there are and should be as many Hamlets as talented,
inspirational actors portray it to us on the stage. Creative individuality of each of them
portray us some, the only one of its kind Hamlet. In all modesty, but with all boldness
should actor if he wants to be an actor on the stage, to find its own approach to the roles
they portrayed. But for this he must try to discover in themselves their individuality and
learn to listen to her voice. Without it, no real transformation.
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The article describes a system of conditions and factors in the formation and
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roTOBHOCTU JIMYHOCTUN K MHHOBALMOHHOMN OeATEeNbHOCTHU

B craTtbe packpbiTa cuctema ycrioBun n paktopoB POpMUPOBaHUS U PasBUTUSA
rOTOBHOCTM NIMYHOCTU K MHHOBALUMOHHOW AeaTenbHocTU. NpoBeneH Mopgosiormyeckum v
CTPYKTYPHbI aHanmM3 copoka OBYX 3fIEMEHTOB 0OCy)XOaemon CUCTEMbI YCrOBUW, AaHa
XapaKTepucTmka OgHOro M3 YCroBUN — «LLEHHOCTU U LLEHHOCTHbIE OTHOLWEHUs». CambiMu
BaXHbIMW O HOBATOpPOB B  rpynne TepMUHamnbHbIX LIEHHOCTEN  SABMHAKTCS
npodeccuoHarnbHble UEHHOCTW, OOMWHUPYIOLLMMU - couuanbHO-MaTepuarbHble W
WHCTPYMEHTanbHO-TEXHOSOMMYECKNE AaHHOCTN obpa3oBaHus.

KniouyeBble crnoBa: 06bEKTMBHbIE YCIOBUS, CyObEKTUBHbIE YCIOBUS, 0OBbEKTMBHO-
CyOBHEKTUBHbIE YCIOBUS, LEHHOCTU U LLEHHOCTHbIE OTHOLLEHUS, TEPMUHASIbHbIE LIEHHOCTH,
WHCTPYMEHTarbHbl€ LLEHHOCTU, JaHHOCTN 0Bpa3oBaHuS.
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YpoBeHb T[OTOBHOCTM K WHHOBAUMOHHOW [OeATenbHOCTU [O0CTUraeTcsl He B
NIMYHOCTHOM BaKyyMe, a B CIIOKHOM B3aMMOMEpPENnNeTeEHUN YCrOBUIA, ONpeaenstoLmx
NoSIMMOTUBHOCTL ee cTaHoBneHusa [1, 2, 3, 4, 5, 6, 7]. Cuctemy ycrnosum n gakTopos
dopmMMpoBaHNa U pPasBUTUA TOTOBHOCTU JIMYHOCTM K WHHOBALMOHHOW OEATENbHOCTU
COCTaBNAT OObEKTUBHbIE, CYObLEKTUBHbIE M OOBEKTUBHO-CYObEKTMBHbIE YycnoBus. C
uenbio MopdonorMyeckoro M CTPYKTYPHOrO acnekToB aHanmMsa CUCTEMbl YCNOBUA U
dakTopoB (POPMUPOBAHNA WU PasBUTUA TFOTOBHOCTM JIMYHOCTU K MHHOBALMOHHOM
AEATENbHOCTU MPOBEAEM AEKOMMO3ULMIO BCEW CUCTEMbI, NPEACTaBUM 3SNIEMEHTHI, €e
coCcTaBnsilowMe; AaguM  KayeCTBEHHYIH  XapakKTepUCTUKY  KOHKPETHbIM  CUCTEMO-
o0pasyroLmM CBA3SM.

|. OBbEeKTUBHbIE YCNOBUSA U DAKTOPbI:

1.1.Pa3zeepmnbigaHue 60/1bW0O20 UHHOBAUUOHHO20 UUKa 8 rosumu4yeckol cghepe
(1, 30ecb u Oanee yugpa obo3Hadyaem ropssOKoebIl HOMep 3rieMeHma).

Kaxpgaa cuctema npoxoauT Tpu cTaguu: pasButus, QYHKLMOHUPOBAHUA B
pa3BUTOM, 3pESIOM COCTOSIHUM W, HaKOHeu, Aerpagaumm BMANOTb OO0  MOSHOro
ncyesHoBeHus. PasBepTbiBaHNE MHHOBALMOHHBIX LIMKIOB B NOSIUTUKE SABMSETCS YCNOBUEM
XN3HEecnocobHOCTU rocygapcTaa.

1.2. CywecmeogaHue 605bWO20 UHHOBAUUOHHO20 UUK/Ia 8 3KOHOMUYECKOU
cgpepebl(2).

Cpean BaxHbIX U3MEHEHUA B 3KOHOMMKE Poccuu - 3HauuTenbHO Gonbluee, 4Yem
paHee, 3Ha4YeHWe BHELUHEIKOHOMMYECKMX CBA3EW (IKCMOPT IHEPrOHOCUTENEN U CbIPbS;
3KCNOPT NPOAYKUUM OTPaCreN BbICOKMX TEXHOMOMMI; NMPOMBbILLSIEHHOE MMMOpPT3aMeLLeHme
N 3KOHOMMYECKasi CaMogoCTaTOYHOCTb; pa3BUTUE arponpOMBbILLSIEHHOrO KOMMekca Ans
UMMOpT3aMeLLEHMS U IKCNOPTa NPOAOBONLCTBUS).

1.3. Bo3HukHo8eHuUe 60s1bWo20 UHHO8AUUOHHO20 YuKra 8 coyuaribHou cgpepe (3).

OpgHOM M3 rnaBHbIX 3aday HaCTOAWEro MOMEHTa $BMSETCA BOCCTaAHOBMEHWE
camoyBaXeHnsa Haumm, nbo 6e3 camoyBaXeHWss HEBO3MOXHbI Taknme Gas3oBble kavecTBa
rpaxgaHckoro obuiectBa, Kak CrnocoOHOCTb K CaMOKOHTPOM, CaMoopraHuM3aumu,
CaMOCTOATENBHOCTWN, CAMOANCUUNIINHE

[I. Cy6bekTUBHbIE (MCUXONOrNMYECcKne) ycrnoBmus n akTopsbl.

2.1. BHympeHHue rcuxosioeudeckue ¢hakmopbl hopMuUpo8aHUsi 20mMo8HOCMU K
UHHOB8aUUOHHOU dessmeribHocmu.

* AKmusHocmb criocobcmeyem [OeACTBEHHOMY, NpeobpasylowemMy OTHOLLUEHUIO
YyernoBeKa K oKpyxaroLuemy Mmupy (4).

* HarnpaeneHHOCMb Ha WHHOBALMOHHYIO AEATENbHOCTb, PUKCMpyemMasi B YPOBHE
CKIMOHHOCTM K BHEOPEHUID HOBOro, MNepefoBoOro, SIBMASETCA BaXHeuwen NUYHOCTHOW
nepemMeHHon, onpegenswowen nos3mumio  cybbekta  OTHOCUTENBHO  BBOAUMBIX
HoBLuecTBB(5).

* MIHOusudyarnbHo-murnosioeuyeckue ocobeHHocmu /IlU4HOCMU He CTOAT B CTOPOHE
UM psgoM C WHHOBALMOHHOW OEeATENbHOCTbI0, @ OpraHMYecku BKMAOYEHbl B Hee Kak
Ba)KHEMNLUNIN KOMMOHEHT 1 hakTop pa3sutus (6).

* MHOusuOyarbHbIl cmusnb OessmenibHOCMU BAUsieT Ha BblIGOp MHAUBMAYanNbHO-
cBoeobpa3HOM CUCTEMbI MPUEMOB WM CMOCOOOB WMHHOBALUMOHHOW OEATENbHOCTU U Ha
pacnpegeneHve pornen ee cyobekTos (7).
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* YcmaHoeka Ha UHHOBaUUOHHY OesimeflbHOCMb BO BCEX CBOUX MPOSABIEHUSAX
(KOTHUTUBHOM, 3MOLMOHANbHO-OLLEHOYHOM W MNOBEAEHYECKOM; MNPSAMO CBsi3aHa C
OTHOLUEHMEM K HOBOBBEAEHWIO M C (QOPMUMpPOBaAHMEM HeobxoouMMbiX AnNA  ero
3(pPEKTUBHOCTN 3HAHUI U yMeHUN (8).

* «S-KoHUenuus» udHocmu cybbekma UHHO8aUUOHHOU OessmesibHOCmuU, ABNAACH
MTOrOBbIM MPOAYKTOM CaMOCO3HaHus, onpegensier no3vumio fIMYHOCTM B OTHOLLEHMU
HoBauwun (9).

* LleHHOCMHbIE OpuUEHMauuu U UEHHOCMHbIE OMHOWEHUS MOTUBUPYIOT
WHHOBALMOHHYKD [OEeATEeNbHOCTb WM MNOBeAeHMe, TMOCKOMbKY oOpueHTauus cybbekTa
BHEAPEHUSI N CTpeMIeHNe K HOBOBBEAEHNIO COOTHOCATCA C LLIEHHOCTSIMW, BKIMOYEHHbIMU B
CTPYKTYpY nuyHoctn (10).

* CriocobHocmb K meopyeckoli desmenibHocmu opMupyeT TMBKOCTb W
3aMHTEepecoBaHHOCTb (4TO obecneuvMBaeT OTKPbITOCTb MbIWAEHNUS W MO3UTUBHOE
BOCMPUATUE HOBbIX, HETUMUYHBIX N OPUTMHANBHBLIX MbICNIEN, Kak CBOMX COBCTBEHHbIX, TaK
N OKpyXalwLwmx rngen), YyTKoCTb M HabnogaTtenbHOCTb MO3BONSET (UKCUMPOBATb
MHOFOYUCIIEHHbIE AeTanun, pofib U 3HaYeHUe KOTOPbIX B MHHOBALMOHHOW AEATENbHOCTU
MOryT OKa3aTbCsl BECbMa 3HaunTenbHbiMK) (11).

* MIHHOBaUUOHHO-8aXHble Kadecmea J/IU4HOCMU pacnonaralTca B MNATUMEPHOM
CEMaHTNYECKOM CYyOBLEKTMBHOM MNPOCTPAHCTBE, OCHOBHbIE CMbICIIOBbIE OCKM KOTOPOro
YecTHoCcTb - LleneyctpemneHHocTb - Bblgepxka - lNporpeccuBHOCTb - PelwmnTtenbHOCTb
(12).

» [IpogeccuoHanusm obecrieyugaem BbICOKYH CTeNeHb KOHIPYSHTHOCTU 3HaHWW,
YMEHUA N HaBbIKOB Creumanucta COBPEMEHHbIM AOCTUXKEHUAM HaykMm U MNPakTUKM B
AaHHon obnactu (13).

* [omosHOCMb K puUCKy - 3TO HeusbexHoe YCrnoBue XU3HEeHHOCTM obliecTsa,
NPOAYKTUBHOCTU €ro 3KOHOMUYECKUX CTPYKTYP, 3aror ero ycronynsocTu (14).

2.2. BHewHue nicuxorioaudecKkue ycrioeusi U chakmopbl ¢hopMuposaHUs U paseumusi
20mo8HOCMU K UHHOB8aUUOHHOU OesimesibHoCmu.

* HanpaeneHHocmb epynnogol desimesibHOCMU Ha coyualribHO-3HadyuMble uesu
8HEOpPEeHUSs - LEHTpanbHbIi KOMMOHEHT CTPYKTYpbl HoBoBBegeHun. OHa wnaeanbHO
npeacTaBnseT UHTErpaTUBHbIA pe3ynbTaTt, K KOTOPOMY CTpeMUTCHA OBLLHOCTb MHAMBUAOB
(rpynnoBow cybbeKT MHHOBALMOHHOM AeaTenbHocTH) (15).

» [pynnosol uyeHHOCMHbIU cmaHdapm (MHUUMaTUBa, copaencTeue, b6esgencreune)
dopmupyeT ponesble rpynnsl (16).

« Cosmecmumocmb 4rieHO8 epyrnbl HaynHaeTcss C  NCUXodU3nN0orIorMyeckomn
COBMECTUMOCTM TEMMEePaMEHTOB, COrNaCOBaHHOCTM POMEBbLIX OXWMAAHWWA M OOCTUraeT
LeHHOCTHO-OpUEeHTaLMOHHOro eauHcTea (17).

» CrinoYeHHOCMb YrieHo8 epyrnbl co3faeT ycrnoBusa ANns eAMHOMbICNUSA CyObekToB
BHegpeHus (18).

* [lo3umueHble MeXIUYHOCMHbIE OMHOWEHUS NO3BONAT MNpPeoaoneTb MCUXo-
nornyeckme 6Gapbepbl, BO3HMKaWOLWME Yy NNYHOCTM B Mpouecce BHeApeHus, co3faTb
YyBCTBO MNPUHAONEXHOCTU K rpynne, nNoAAEpPXKWM, MOHMMaHUsA W coumanbHOro
B3aumogencteus (19).
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* OpeaHusosaHHOCMb ABNAETCA (hakTopoM (POPMUPOBAHUA YMEHMWI TPYMNOBOro
cybbekTa BHeApeHMs ONTUMaribHO CUMHTE3NPOBATb BbIMOSTHEHHYKO ee YneHamu paboTy u
obecrneunBaTb UTOrOBYIO Lienecoobpa3HoOCTb MHHOBaLMOHHOIO B3anmogenctaus (20).

* CmumynupogaHue meop4yeckol 0essmesibHOCMU YNEHOB rpynnbl coO3daeT cpeay
ANS pasBuTMSA 3a0aTKoB M cnocobHocTen (21).

» CompydHu4yecmaso cocmaesisowux KoInekmue 2pyrn BolpaXxaeTcsl B COAENCTBUN
Kak pes3ynbTaTMBHOM MOMOLLN, aKTUBHOM CMOCOBCTBOBAHUN LOCTMXKEHUIO OOLLMX 1
rpynnoBbix Lenen (22).

» Cos0aHue 6naz2onpusimHoO20 CcoyualribHO-NCUX0102U4eCKO20 KuMama SBNAEeTCH
«COBOKYMHbIM» ycnoBueM 3¢deKTMBHOCTU MHHOBALMOHHOIO npotecca (23).

» CosepweHcmeogaHue yrpassieHusi KOo//ieKmueoM CnocobCTBYEeT Hay4yHOCTU W
NOCTOAHHOIO BHEAPEHUA NHHOBALMOHHbLIX TeXHororum (24).

*  OcywecmeneHue uHOuUBUOyanlbHO20 U OuhhepeHyupogaHHo20 nodxoda
nomoraeT onpeaenntb 0COBEHHOCTN cybbekTa 1 npegmeTa BHegpeHus (25).

*  CmumynuposaHue epynnosou meopyeckol OdessmenibHocmu opmupyeT
LLeNOCTHOCTb CyObekTa HoBoBBeAEHMS (26).

.  Ob6bekmueHo-cybbekmueHble  (ncuxosio2o-nedazoauyeckue) ycrosuss U
hakmopbl hopMupo8aHUs U pa3sumusi 20mo8HOCMU K UHHO8AUUOHHOU O0esimesibHOCMu.

3.1. HayyHo-memoduueckue ycriogusi u ¢hakmopsl, SABASOTCA OOHUM U3 CPEACTB U
YCNOBUA pelleHMs 3afad (3agaya ecTb Uenb, AaHHas B ONpeaerieHHbIX YCNOBUSIX).
MocTtaHoBKa uenen (27) Nnpoucxoamt B Npouecce WU3ydeHuUst U aHanmM3a HOPMAaTMBHbIX
AOKYMEHTOB, B MpoLiecce NpoekTUpOBaHUS Bbixoda U3 NPOTUBOPEYUS MEXAY KCYLLUHbIM» W
«OOITDKHBIMY.

CopepkaHue aTon rpynnbl YCIOBUNA:

* Hanuyue KoHuenuun (cucTembl B3rnagoB, obLiero saambicna) HoBoBBeaeHUs (28);

* Hanu4ymne KoHuenuuu nporHosmposaHus (29);

* Hanm4yue KoHuenuuu cnctemHoro nogxoaa (30);

* Hanun4ue KoHuenuuu npeameTa BHeapeHud (31);

* aHanu3 CrioXuBLUErocs onbiTa (BbISABNEHWE «3anagarolmnx MecT» W MNPUYUH
OoBHapyXeHHbIX He4OCTaTKOB; BbISIBNIEHNE UMEIOLLNXCH NHHOBALMOHHbIX TaKTUK; co34aHue
nepcrnekTMBHOM Mogenn BHeapeHus (32);

* MoAenupoBaHue/npouecca BHeagpeHus (33).

3.2. YuyebHO-mamepuarsibHble ycrio8usi U ¢hakmopabi.

HakonneHne wn cucrtematmsaums B Yy4dyebHoOM 6Gase cuCTEMbl MNOBbILLEHNS
KBanudukaymm:

* HeobxoouMMOM Hay4yHO-METOL4MYECKOW nuTepaTypbl, 4YTO CHMMaeT 3aTtpaTbl
BpeMeHU Ha ee nouck (34);

» obecneyeHne mMeToouYECKMMU pekoMeHOauMsaMu, OoBedeHne ux A0 cyObekToB
BHegpeHus (35);

* co3gaHue 6aHka HarnsaHoCTW, NOBLILWEHWE ee coaepXaTernbHON eMKOCTU 3a cyeT
BblAEMNEHNsT CMbICMOBbLIX OMOPHbLIX MYHKTOB, CEMaHTUYeCKoOM W MPOCTPAHCTBEHHON
rpynnMpoBkn y4yebHOro maTepuana, npeacrtaBneHMss ero B opme HarnsgHoro
3puTenbHOro obpasa (HarnsgHOCTb MpPOANeBaeT ANUTENbHOCTb BO3AENCTBUS y4ebHOM
nHcpopmauun) (36).



Australian Journal of Scientifi 1 01

* co3gaHuve 6aHka nHdopmMmaumm o xoae BHeApPEeHNss NHHOBALMOHHbBIX TEXHOMOrMI; O
HOBaTOPCTBE (CO34aHUM HOBOrO B OMNPEAEeSieHHbIX YCMOBMAX C LEnbl uccnenoBaHus),
HaKoMneHne MaTtepuarnioB O COBOKYNMHOCTM HeobXxoauMMblX ANS ynpaBneHust 3HaHWA U
YMEHWN, 3aN0XeHHbIX B CXeMax, nnaHax, nporpammax (37).

Cucrematumsaums Takou NHopMauuun WHTeHcUuuupyeT nosblLLEHNE
KBanuduKauumn, MOCKONbKY MNO3BOMSET B Npedenax KOpOTKOro nepuvoga  BpeMeHU
pacwmpmnTb OCBEAOMIMEHHOCTb CriywlaTenen o coctosHuM gern, oboratme TeM CambiM UX
NoHMMaHne NpodeccnoHanbHOW AeNCTBUTENBHOCTN.

3.3. Cos0aHue  opeaHU3ayUOHHHBLIX  ycrosuli U  ¢hakmopos,  KOTOpoe
COMPOBOXAAETCs LEeNeyCTpeMIIEHHOCTbI0, MyOUHON coaepXXaHusi, OnepaTUBHOCTLIO,
MHPOPMaTUBHOM HACbILEHHOCTbIO, A4OCTYMHOCTLIO, TOYHOCTLHO.

* UeneBasi HanpaBneHHOCTb NOArOTOBKM K BHegpeHuto (38);

* NepCrneKkTUBHOCTb M MMaHOBOCTL (39);

* B3aMMOAENCTBME BCEX CpeacTB y4yebHom nHdopmauum (40);

* OpraHu3auma nponaraHpl nepegoBoro onbita (41).

* OgHMM 13 BaXXHEMLUMX OpraHmM3auuoHHbIX yCrnoBun obcyxgaemoro deHoMeHa
SIBMSETCH LUMPOKOE BOBMEYEHME CaMUX HOBAaTOPOB BO BCe BMAbl 0OpaTHbIX cBsA3en (42), ¢
TEMWU, KTO YXe npolwen aTanbl BHEOPEHUS WMHHOBAUMOHHbBIX TEXHOMOrMM, OHO
cnocobCTByeT CO34aHMI0 BHYTPEHHMX (POPM camoperynauum OeATenbHOCTU: 4YyBCTBa
Aonra n OTBETCTBEHHOCTM.

Hun ogHa 13 uenen NOAroTOBKM K BHEOPEHW0 He MOXeT ObiTb JocTurHyta 6e3
obecnevyeHnsa LENOCTHON CTPYKTYpbl 06bEKTMBHLIX (I), 00 BbEKTUBHO-CYObEKTMBHLIX (II) 1
cyb6bekTuBHbIX ycnoBun u daktopos (lll) dopmmupoBaHus n pasBuUTUS FTOTOBHOCTM K
WHHOBALMOHHOW [fesTenbHoCTU. Bce cBA3M B pamkax ogHou paboTbl 0b6cyauTb
npakTuyeckn HeBO3MOXHO. [lpeactaBum  Begywume, obecneyuBarolimMe  B3auMMO-
3aBUCMMOCTb CYLLIECTBOBaHMSA LaHHbIX YCNOBWUIA, YCTOMYNBbBIE U HEOOXOAMMbIE CBA3M.

Ceasb | —> T[1. CBA3b MNPUUYNHHO-CNEACTBEHHASA CyLEeCTBEHHas, MOCKOSbKY
OOBHEKTMBHbIE YCMOBMSA BbICTABMAAT onpefeneHHble TpeboBaHMs K OOBEKTMBHO-
CYObEKTMBHBIM.

Cesasb Il —> |. ATpubytmBHasa cBsA3b npeobpasoBaHus. be3d O06bLEKTMBHO-
CYObEeKTMBHbBIX YCrOBUN OOBLEKTMBHbIE Npouecc POPMUPOBAHUA U Pa3BUTUS TOTOBHOCTU
WHHOBAaLIMOHHOWN AeATeNbHOCTN obecneyntb He CMOryT.

Cesasb | —> ll. Tlpsmas, cywectBeHHass cCBsA3b npeobpa3oBaHWsa, OHa
obecneumBaeT coumnanbHyro NpUpoay CyGBbEKTUBHBLIX YCNOBUA U (pakTOpOB UccnegyemMoro
deHoMeHa.

Cssasb Il —> | obpaTHas, cylecTBeHHas CBA3b NOPOXAEHUS. ABNAACL Cy6bekToMm

WHHOBALUMOHHOW OeATeNbHOCTN, JIMYHOCTb, rpynna uim KOnnekTuB HoBaTOpPOB y4acTBYyeT B
co3gaHum 1 PYHKLMOHNPOBAHNN OO BbEKTUBHBIX YCITOBUN N (haKTOPOB.

Cesasu Il —> 1, Il —> 1, lll —> |l aBNsOTCA B TO Xe BPEMSI CBA3SAMU MEPaPXUMN.
Kaxxabih 610K, Haxo4sCcb Ha CBOEM YPOBHE Mepapxun, cneumanuampyeTcs Ha BbINoSTHEHUN
onpeaeneHHoro U KOHKPETHOro Kpyra cBoux pyHKumn. Camblin BbICLLNA YPOBEHb MEPAPXUN
3aHMMaeT B AaHHOW cucteMe nepsbin 6rok. KoHeYHo, aTa umepapxusi He sBNsieTcs B
HaweMm crnyyae abConioTHO XecTkon, Hanpumep, cBasb | —> Il npsmas n obpartHas
OLHOBPEMEHHO, OHAKO UHTerpaums BCeN CUCTEMbI YCNOBUN OCYLLECTBNAETCH UMEHHO B
nepsoMm 6noke. 3TO onpefeneHo uUensaMn MNOAroTOBKU K BHEAPEHMIO U 3arOXeHO B
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CoAepXaHUN Kaxaoro afieMeHTa MnepBoro, BTOPOro U TpeTbero 650oKoB mnccnegyemomn
cucteMmbl. Mbl HE MOXeM B paMKax OOHOW cTaTbuM OOCyaAUTb BCE 3fIEMEHTLI, NMO3TOMY
OCTaHOBMMCS Ha 3rieMeHTe C koaoBbiM HomepoM 10 «LJeHHOCmHble opueHmauuu u
UEHHOCMHbIe OMHOWEeHUS1».

M3yyeHne LeHHOCTEN B HalleM MCCredoBaHUM NpoBOAUIIOCE No3TanHo. B obuwien
CINOXXHOCTW Ha BCeX aTanax Hallero aMnmpuyeckoro nccnenosaHus NnpuHAnu ydactme 301
YyenoBek B Bo3pacTe oT 17 go 59 ner.

Ha nepBom aTane u3yyanucb UEHHOCTU TepMMUHanbHble U WMHCTPYMEHTalbHble
pykoBoauUTENEN WHHOBALMOHHBLIX MPOLECCOB. TepMUHarbHble LEHHOCTU OonpenensioTcs
Kak ybexxgeHnsa B TOM, YTO Kakasi-TO KOHeYHasi Lenb MHANBMAOYaNbHOMo CyLeCTBOBaHUSA C
NNYHON M OBLWEeCTBEHHOM TOYeK 3peHust CTOMT TOro, 4to Obl K HEen CTpPeMuUTbCH;
WHCTPYMEHTanbHble - Kak ybexaeHns B TOM, YTO Kakom-To obpa3s OelCTBUSA sIBMSIETCHA C
NINYHOMN 1 OBLLEeCTBEHHOW TOYEK NPeanoYTUTENbHBIM B MOObIX CUTYaLMSX.

McnbiTyemble Ha nepBOM 3Tane MNpoLnM TecTupoBaHMe Mo onpocHuky Kattanna
(wkana «koHcepBaTU3aM-pagukannam») [8], n Hac MHTepecoBana KOppensauus CUCTEMbI
LEHHOCTHbIX OpUeHTauun C nokasaHMeM 3TOM LiKanbl A5 KOHKPETHOro CyObeKkTUBHOro
CTPYKTypupoBaHusa. B obcnegoBaHmMm npuHano ydactme 88 pykoBogutenen, 28 mM3 HUX
ObInn gBHbIE KOHCepBaTOPbI U 40 - «KYyMEPEHHbIEY.

B wuccnegoBaHun LEHHOCTENW pyKkoBOAUTENen-HoBaToOpoB obpawaloT Ha cebs
BHUMaHue cregyrouime LeHHOCTHbIe 610Ku.

TepMuHanbHble LLEHHOCTMU:

* Haubornbliero npeanoyTeHna — uHTepecHas paboTa, akTMBHaA OesTerbHasd
XW3Hb, NPOAYKTMBHAA >KU3Hb, pasBuUTME, MO3HaHWe, TBOPYECTBO, OOLLEeCTBEHHOE
npusHaHue, 300poBbe, CHACTNNBAs CEMENHAs XN3Hb.

» CpegHero npeanoyvteHnsa - yBepeHHoOCTb B cebe, maTtepuanbHoe obecnedeHue,
Apy3bsi, cBoboAa, XKN3HEHHAS MyOpPOCTb.

* HanmeHbLLero npeanoyTeHus - KpacoTa Npupoabl U UCKYCCTBa, pa3BiedYeHns.

NHCTpymeHTanbHble LEHHOCTH pyKOBOAUTENN-HOBATOpPbI pacnpegenunm
cnegyrowmm obpasom:

* camble 3HauuMmble - 06pa3oBaHHOCTb, 3APPEKTUBHOCTb, LWMPOTA B3rMAA0B,
OTBETCTBEHHOCTb, YECTHOCTb, CMENOCTb, paLuMoHanM3m n Teepaasi Bons;

* cpegHe  3HadYMMmble - BOCMMUTAHHOCTb,  TEPNUMOCTb,  CaMOKOHTPOISlb,
XWN3HEPaaoCTHOCTb N HE3aBUCUMMOCTb.

* HaMMeHee 3Ha4yMMble - HENPUMUPUMOCTb K cebe M Opyrum, BbICOKME 3anpochl,
NCNOSTHUTENbHOCTb, YYTKOCTb W aKKypaTHOCTb.

AHanun3npya OTNN4YMS B PaHXUPOBAHUM MHCTPYMEHTAarbHbIX LEHHOCTEN Mexay
HOBaToOpaMn M KOHcepBaTopamu, BUAUM, YTO HaMbonblnin pa3pbiB B NpeanodTeHusx (B
CTOPOHY BaXHOCTW [Ons  HOBaTOpPOB) MNPUHAANEXUT  CcregylwuMm  LEeHHOCTSAM:
He3aBUCMMOCTU (CNOCOBHOCTM OENCTBOBATb CAMOCTOSTENBHO, PELUNTESIbHO), YECTHOCTH,
apbekTMBHOCTM B [Jenax, pauumoHanuamy, TBepaou Bony, cmenoctu. PasHuua B
LEeHHOCTAX-CcpeacTBax rOBOPUT O  PasfMyHbIX  MHHOBAUMWOHHBLIX  BO3MOXHOCTHAX
nccnegyembix rpynn.

Mobno4yHoe cpaBHEHME TEPMUHASIBHBIX LEHHOCTEN BO BCEX rpynnax pecrnoH4eHTOB
nokasaso crnegytouiee: npoeccroHasrnbHble LEHHOCTN ABNATCHA CaMbIMU BaXXHbIMU OS5
HOBaTOPOB, KOHKPETHbIE XN3HEHHbIE LEHHOCTU - ANA KOHTPOJSTbHOW rpynnbl.
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Ha BTOopom atane m3ydanucb gaHHocTM obpasoBaHud. [ns cbopa amnupuyeckmx
AaHHbIX O pedrieKCMBHOM BblGope pasHbiMM cybbekTaMu aaHHOCTeN obpasoBaHus Gbinu
NCNoNb30BaHbl pasHble MEeTOAbl U TEXHWUKW: ONMPOCHUKN C FOTOBbIM CMUCKOM LIEHHOCTEMW;
ONPOCHUKW, nNpegnonararolme MosHOTY NPeacTaBleHns BCEX acnekToB Kakou-rmbo
rpynnbl Mnn 6noka LEHHOCTEN; OMNPOCHWKM And nogpobHoro aHanmsa ogHon 6as3oBown
LEHHOCTWN; 3CCe, COYMHEHUS; MNPOEKTUBHbIE TeXHUKU. Bbin cdopmmpoBaH KOHEYHbIN
CMUCOK AaHHOCTEN 0bpa3oBaHus, cOCToAWMN 13 55 egnHnl. B KOHEYHOM UTOre 4aHHOCTU
obpasoBaHna ObiNM pasgeneHbl No NATUM rpynnam: MHCTPYMEHTaNbHO-TEXHOMNOIMMYECKHNe,
NINYHOCTHbIX AOCTUXKEHWUI, coLmanbHO-MaTepuanbHble, OTYYXXOEHUS, 3K3UCTEHUMarbHbIE.

MeToamka «[aHHOCTM oOpasoBaHWSA» MO3BOMWUIIA MPOBECTU KONNYECTBEHHbLIN W
Ka4yeCTBEHHbI aHanuM3 BblboOpa [aHHOCTEN COBPEMEHHOro 00pa3oBaHUA pasHbIMU
KaTeropusmu cybbektoB obpasoBanuna (A.J1aHrne) [9].

B npouecce npoBegeHna uccnegoBaHMst MO M3YYEHUO  pPedrIEKCUBHbIX
CUMBOJIMYECKNX OPUEHTaUMN YeTbipex rpynn cybbektoB o06pa3oBaHUA MNOMyYeHbI
cnegyowmne pesynbtaTbl.

Bbibop aaHHoOCTen obpasoBaHus yyawjuxcs masucmpamyps! (62 yen.).

+ CoumanbHo-maTepuarbHble [OaHHOCTUM — couuanbHbIi CcTaTyc, Kapbepa,
dunHaHcoBoe OnarococTtosiHne, npecTwxkHas paboTa, MaTrepuanbHbIi  AO0CTaTOK,
noaroToBka K >XWU3HW, OOLLUeCTBEHHOe npu3HaHue, yBaxeHue konner: 128 BbibopoB —
29,5%.

*  VIHCTpyMeHTanbHO-TEXHOMNOIMYEeCKMe [OaHHOCTU — HOBM3HA, MeXaHu4eckoe
3ayymBaHue, MHHoBauUuK, 3HaHue: 47 BoibopoB — 10,8%.

*  [1aHHOCTM NMUYHOCTHbIX AOCTUXXEHUN — cCamopeanu3aunsi, yBepeHHoCTb B cebe,
OTKpbITME cebs, cuna, camoBbipaxkeHue: 142 Boibopos — 38,1%.

* [laHHOCTM OTYYXOEHUS - 0653aHHOCTD, AOJKEHCTBOBAHME,
agMUHUCTPaTUBHbIE NpoBepkn: 32 Bbibopa — 7,3%.

*  OK3ucCTeHumanbHble AaHHOCTU — cBoboga, MOHMMaHWE MUpa, OCMbICIIEHHOCTb
XW3HW, TBOPYECTBO, AYXOBHOCTb, OTBETCTBEHHOCTb: 80 BbibOpoB — 14,3% (87 yen.).

Bbibop gaHHocTen obpasoBaHus nedazo208 npakmukos (794ern.).

+ CoumanbHo-maTepuarnbHble [[OaHHOCTUM - TMOArOTOBKA K >KWM3HW, BbICOKas
3apaboTHasa nnarta, obLWEeCTBEHHOE MpuU3HaHWe, MaTepuarbHbI 4OCTATOK, COLManbHbIn
cTtaTtyc, NpuU3HaHMe HadvanbCTBa, YBakeHue konner, ¢uHaHcoBoe 611arococTosiHue,
npecTuwxkHasa paboTa, kapbepa: 64 sbibopa — 10,5%.

*  VIHCTpyMeHTanbHO-TEXHOMNOIMYECKME [OAHHOCTM — 3HaHWEe, TEXHOMOorus,
TEXHOMOrs, MHHOBALUUKN, METOAMKA, KOHTPOMb, AUCLMNIMHA, HOBU3HA, OUEHKa, npumep
ANnsa geTen, mexaHnyeckoe 3aydmanue: 277 BoloopoB — 45%.

* [JaHHOCTM NUYHOCTHbIX LOCTMXXEHUA — CaMOBbIPaXeHWe, camopeanusauus,
yBEPEHHOCTb B cebe, pafoCTb MO3HaHMSA, cdacTbe, OTKpbITME cebsi, NoHMMaHue cebs,
cuna: 72 sbibopa — 11,9 %.

* [laHHOCTM OTYYXOAEHUA — MOAYMHEHWE aOMWHUCTPAUUKM, AOSMKEHCTBOBAHME,
3anpeT, OrpaHuYeHune, cornallaTtenbCTBO, OTYYXAEHUE, BbIHYXXOEHHOCTb, 006S3aHHOCTD,
03abo4eHHOCTb, Hacunue: 77 BbibopoB — 12,6%.

*  OK3uCTeHUManbHble AAHHOCTH - OTBETCTBEHHOCTb, TBOPYECTBO,
OCMBICIIEHHOCTb KW3HW, CMbICN, OOpeTeHne UEeHHOCTeN, NoHMMaHwe mupa, cBoboaa,
COBECTb, AyX0BHOCTbL: 119 BbIGOpPOB — 19,5%.
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Bbibop gaHHocTen obpasoBaHus cmydeHmos bakanaspuama (80).

* CoumanbHo-maTepuanbHble [AaHHOCTUM — MNpecTwkHaa paboTta, kapbepa,
BbIiCOKas 3apnnara, MmaTepuanbHblA JOCTaTOK, PUHAHCOBOE ©1arococTosiHMe, NoaroToBKa
K )KU3HW, YBaXXeHMEe KOMSer, couManbHbI CTaTyc, Npu3HaHne Havanobctea: 199 BbiboOpoB —
37%.

*  VIHCTpyMeHTanbHO-TEXHOMNOIMMYEeCKMe  OAHHOCTM  —  3HaHWe,  NOopPSOoK,
ANCUMNIIMHA, OUEHKa, WHHOBaUWMW, MeXaHW4ecKoe 3ayydmBaHue, KOHTPOSb, HOBM3HA: 88
Bbl6opoB — 15,7%.

*  [JaHHOCTM NIMYHOCTHbIX OOCTMXKEHMI — caMopeanusauns, yBepeHHoCcTb B cebe,
camoBbIpaXxeHue, NoHMMaHue cebsi, cHacTbe, OTKpbITUE cebs, cuna: 109 BeiIGopoB — 18%.

* [laHHOCTM OT4YyXAeHus — 3anpeT, 0693aHHOCTb, OTYYXXAEHNE, BbIHY)XXOAEHHOCTb,
AOIPKEHCTBOBaHME, 03ab04YeHHOCTb, Hacunue, OrpaHuMyeHne, cornawarenscrBo: 78
Bbl6opoB — 14%.

e OK3nUCTeHuManbHble [OaHHOCTU — OTBETCTBEHHOCTb, MOHUMaHWE Mupa,
TBOPYECTBO, CBOOOAA, OCMBICNIEHHOCTb >XM3HW, CMbICI, COBECTb, LYXOBHOCTb, MOMCK
ueHHocTten: 86 BbibopoB — 15,3%.

O6Lwme pesynbTaThl N0 BCEM BbIOOpam npeacTaBneHsl B Tabnvue 1.

Tabnuua 1
CpaBHuUTENbHLIN aHanm3 BblI6opoB AaHHOCTeN obpasoBaHus (%)

Bei6op, (%)
pynnbl gaHHOCTEN Ntoro
Yyauwmecs lNeparoru- CTyneHTbl %
mMarmcTpaTypbl NpaKTUKK OakanaBpwuaTta
3Kk3ucTeHumnanbHble | 14,3 19,5 15,3 16,3
OT1uyxaeHus 7,3 12,6 14 10
JINYHOCTHBIX 38,1 11,9 18 20,6
OOCTMKEHUIN
CoumnanbHo- 29,5 10,5 37 27,8
MaTtepuanbHble
MHcTpymeHTanbHo- | 10,8 45 15,7 25,3
TeXHOoNnorn4yeckme

CpaBHUTENbHbIA aHanM3 nokasan JOMUHUPOBaHME OJAHHOCTEN:

- Yy yyawmxcs  maructpatypbl — OaHHOCTM  JIMYHOCTHbIX  AOCTUXKEHWUN
(«camopeanusauusay», «yBepeHHOCTb B cebe») m coumanbHO-maTepuarnbHble OAHHOCTU
(«coumanbHbI CTaTyC», «NpecTmkHasa paboTta», «puHaHcoBOe 6NarocoCTosHMEY);

- Yy nefaroroB-npakTMKOB — WHCTPYMEHTaNbHO-TEXHOOrMYEeCcKne OaHHOCTU
(«3HaHMEY», «TEeXHOMOTNUsI», «MHHOBALMWY», «MeToAMKa», «AUCUUMIMHAY, «KOHTPONb»),
3K3MCTEeHUManbHble 4aHHOCTM («OTBETCTBEHHOCTbY, K TBOPYECTBOY);

- B CTyAeHYeckon BblbOpke — coumanbHO-MaTepuanbHble 4aHHOCTU («NPEeCTUKHasNA
paboTa», «Kkapbepay», «BblCOKas 3apaboTHas nnarta», «maTepuanbHbii OOCTaTOKY,
«MNOArOTOBKA K XU3HNY).
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Y yyawmxcsa marucTpaTypbl (NpeacrtaBuTenu pasHbiX npodeccui, Bo3pacTa,
coumanbHOM NPUHAONEXHOCTWN), BbISIBMEHbl Cheaylolwmne nokasaTenu: LEeHHOCTHOe
cogepxaHne o0pasoBaHWA AN HUX HaxoAUTCA B 0BMacTM NMYHOCTHBIX OOCTMKEHWN
(camopeanusaums, yBepeHHOCTb B cebe) n coumanbHo-maTepuanbHoro Gnarononyyms
(coumanbHbIM cTaTyc, nNpectwxkHaa pabota). Mo 3TMM LEHHOCTAM B [aHHOW rpynne
Hanbonee BbICOKME KONMYECTBEHHbIE Bblbopbl. ObGpasoBaHMe paccmaTpuBaeTCcsa Kak
BO3MOXHOCTb MOBbILIEHNS COLManbHOroO crtartyca, ctabunbHoro 3apaboTtka, counanbHOro
npuaHanus. MNMpuyem, BbIOOP AAHHOCTEN JIMYHOCTHBIX OOCTMXKEHUN Hanboree BbLICOKUA B
cpaBHeHWK ¢ BbIbopamun pecnongeHTos agpyrux rpynn (38,1%).

Y neparoroB-npakTMKOB pasHbIX creuuanbHOCTEN M HanpasneHwn (B onpoce
y4yacTBOBaNM y4UTENSA HavanbHbIX KAcCoB, BOCMUTATENM [OOLUKOSMbHbIX OpraHuM3auun,
negarorn-npegMeTHMKM  LIKON  pas3Horo Tuna, npenogaBatenn By3a) MPOSIBUNOCH
3Ha4YNTENBbHOE NPENMYLLECTBO MHCTPYMEHTANbHO-TEXHOMOMMYECKMX LieHHOoCTEN. B TO xe
BpeEMS, B CPaBHEHUW C APYrMMU Fpynnamu, negaroru-npakTuku nokasbiBaloT HanbonbLuee
KONMMYECTBO BLIOOPOB 3K3UCTEHUMANbHbIX AaHHOCcTen obpasoBaHua (19,5%), raoe
«OTBETCTBEHHOCTb» W «TBOPYECTBO» SABMAIOTCA MNpUOpPUTETHbIMU. Hapsgy ¢ atum y
neJaroroB-nNpakTUKOB OAMH M3 BbICOKUX MOKa3aTenen (B CpaBHEHUU C APYrMMU rpynnamm
pecrnoHAeHToB) MO BblbOpaM KOHTpPUEHHOCTEN — pdaHHocTen oTtdvyxaeHus (12,6%).
Hanbonbline nokasaTenu npocrnexuBarTcs no BblbOpam: «NOAYMHEHMNE
agMUHUCTPaLUNY, «OOSDKEHCTBOBAHNEY, «3anpeTy, KOrpaHnYeHney.

Ona ctypeHToB 6GakanaBpmata 3HAYMMbIMU SABASKOTCA LEHHOCTU JIMYHOCTHbIX
AOCTMXEHUN («camopeanusauus», «yBEPEHHOCTb B cebex») npu cnabon BbipaXeHHOCTU
9K3MCTEeHUManbHbIX LeHHOCTEN. HavMeHbLnMKM BbiBopamMm aK3UCTEHUMANbHbIX LLIEHHOCTEN
ABNSAOTCA «COBECTbY», «AYXOBHOCTb», «MOUCK LleHHOCTeny». Ho B cTyaeH4Yeckon BbiOOpKe
SIBHO [JOMMHMpPYET rpynna couunanbHO-MaTepuanbHbliX AaHHocTen obpasoBaHus (37%
BblbopoB). OTYETNMBO BNOHA OpMEHTaUNS CTyAeHTOB Ha obpa3oBaHMe Kak BO3MOXHOCTb
MaTepuanbHOro obecneyeHnsa B AanbHENLIEN XWU3HWU, COAEPXaHMe KOTOPOM CBSA3aHO C
dunHaHcoBbIM Brarononyynem, Kapbepomn n NpUodpeTeHNAMM.

JOMUHMPYOWMMN MO KONUYECTBY BbIOGOPOB SIBMAKOTCA couManbHO-maTepuasnbHbie
AaHHOCTM  obpasoBaHusa. Hapsgy ¢ coumanbHoO-MatepuanbHbIMWM - AAaHHOCTAMM
obpa3oBaHnss BO BCeN BbIOOpPKE BbICOKME KOSNIMYECTBEHHbIE 3HAYEHUS MOSyYeHbl U MO
WHCTPYMEHTasrbHO-TEXHOSTOMMYECKNM LaHHOCTSAM.

Takum  obpa3oMm, UEHHOCTHble OpueHTauMM W LUEHHOCTHble  OTHOLLEeHUSA
WHTErpaTMBHO NPOSBMAOTCA BO B3aMMOCBSA3aHHON M B3aMMOOYCNOBMEHHON COBOKYMHOCTU
BCEX 3MEMEHTOB CUCTEMbI. B Haliem nccrnefoBaHUM OHUM XapakTepusykoTcsl, BO-NEPBbIX,
coumnarnbHO-3Ha4YMMON perynaumMen npodeccnoHanbHON OesATenbHOCTM UM OCO3HAHHOW
Heo6X04MMOCTbI0 MHHOBALMOHHON OeATENbHOCTU B CTPYKType npodheccrmoHanbHOWn, BO-
BTOpPbIX. Kputepuii coumanbHOM 3HAaYMMOCTM NpeabaBAsaeT K NpoLeccy BO3HUKHOBEHUS U
NpeodoneHns BHYTPEHHUX MPOTMBOPEYUA MexXay SfUYHOCTHbIMA U OBLLECTBEHHbLIMU
LUeHHocTaMM ocobble TpeboBaHus. Cama cyTb coumanusaumm COCTOUT BO BHELPEHUU
eMHON cucTeMbl LieHHocTen. LieHHOCTn, B COBOKYMHOCTWN CO BCEMU APYrMMU SNeMeHTaMu
CUCTEMBI YCNOBUA U pakTOpOB (POPMUPOBAHMSA U Pa3BUTUS TOTOBHOCTU K MHHOBALMOHHOM
AEATENbHOCTU, MHTErpUpPYKT COUMarnbHYl0 CUCTEMY W JNIMYHOCTb OTAENbHOro cybbekTa
WHHOBALIMOHHOIO Npouecca.
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PasButue rymaHnTapHom KynbTypbl CTYAEHTOB cpeacTBamMm
MaTeMaTuKun

AHHOTauusA: [laHHasi cTaTbs NOCBSILLEHA pPa3BUTUIO TYMaHWTAPHOMW KynbTypbl
CTYOEHTOB B Mpouecce M3yyeHusi MaTematukn. B cTtaTbe paccmaTpuBatloTcsi Kputepum
YPOBHS1 pasBUTUS FyMaHUTapHOW KynbTypbl, NpoBeaeHa o6paboTka pe3yrnbTaToB OMbITHO
3KCneprMeHTanbHON paboTbl N0 Pa3BUTUIO TYMAHUTAPHON KyNbTypbl.

KnioueBble crnoBa: rymaHuTapHasi KynbTypa, maTtemMaTuka, KpUTepuu YpOBHS
pPasBUTUS 'YMaHUTapHOW KynbTypbl CTYAEHTOB, ONbITHO-9KCNepUMeHTansHas paborta.

Mpobnema BocnuTaHWs NMYHOCTU CTyAEHTa cpeacTBamMm obpa3oBaHus B HacTosiLee
BpeMs CTaHOBUTCSH Bce Oornee aktyanbHon. CoBpeMeHHOe BbiCLlee npodeccuoHansHoe
obpa3oBaHve npu3BaHO CNOCOOCTBOBATb CTAHOBMEHUIO JIMYHOCTU CTYOEHTOB  Kak
CyObEKTOB ryMaHUTApHOW KynbTypbl, WUMEKLWMNX HeobXoauMble 3HaHUSA, YMEHUs W
coumanbHO-3HaYMMble KayecTBa, obecneymBalolimMe akTUBHYK FPaXOaHCKYK MO3ULUIo,
coumanbHO-OTBETCTBEHHOE MOBEAEHME U TonepaHTHoe obuieHne ¢ nogbMu. [oHaTne
«FyMaHuTapHas KynbTypa» MnosBUNOCb B poccunckon neparormke B 90-e M. U
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TPaKTOBarnocb Kak onpeferneHHbIn Habop 3HaHWW, YMEHWA N HaBbIKOB B ryMaHUTapHOW
obnactu. B pganbHenwem onpegeneHne paclumpsaeTcs M BKAYAET LefneHanpasneHHyo
AeATenbHOCTb B Hayke, Mopanu, oOleHuu, UCKYCCTBE, CaMOCOBEPLUEHCTBOBaHUW. B
HaweM MOHWUMaHWUW, ryMaHuTapHas KynbTypa — 3TO YacTb O6LWEN KynbTypbl FIMYHOCTH,
NPOSBNAIOLAACA B COBOKYNHOCTM 3HaHMM (0 npupoge, obuwiectse, cnocobax no3HaHWS
MUpa, WUWX pesynbratax); B TYMaHUCTUYECKA OPUEHTMPOBAHHOW  OEATENbHOCTMH,
HanpaBfeHHOM Ha MPUCBOEHME 3HAHWUW, UEHHOCTen obLlieyenoBeYeckon KynbTypbl,
OCBOEHUE yHMBepcasbHbIX CNOCOBOB NMO3HAHWS; B OTHOLIEHUN K MUpY, K cebe; B cTune
obLieHna ¢ nogbmu.

B Hawen paboTe Mbl muccnegyem 3agadvy pasBuUTUS TYMaHUTAPHOW KynbTypbl
CTYOQEHTOB cpeAcTBaMM MaTeMaTUYECKMX OUCUUNIIMH, NOCKOSbKY MaTeMaTuka obnagaet
OrPOMHbIM F'YMaHUTapPHbIM NOTEHLMaroM, KOTOPbIN 3aKn4aeTcs B CrieayroLemMm:

1) MatemaTtuka - 3TO A3bIK MNO3HAHUS AENCTBUTESIBHOTO MUpa pasHbIMK Haykamu,
NMOCKOSbKY MNpoLecchbl, Npoucxogsiuie B pearibHOM MUpe, U3y4yarTCd C MOMOLLbIO
MaTemMaTU4ecKux Moaernen.

2) N3yyeHne maTeMaTVkiu pasBMBaET SIOTMYECKOEe MbILMIEHNE U peyb yyallerocs.
Pa3BuTME NOrM4ecKoro MbllLIEHNS OPraHUYHO CBSA3aHO C PeYeBOM KyIbTypOW CTYAEHTOB.
Peub yyauimxca — aTo pesynbTat UX MbIWSIEHUSA, OHa OTpaXkaeT CTeneHb NOHUMaHUa UMK
n3ydyeHHoro wmartepuana. [lpaBunbHOM MaTeMaTM4eCKOW peydbld  POPMUPYHOTCA
OCO3HaHHblEe MbICMX, U B TO X€ BpeMs CaMW MbICIN YTOYHAIOTCS, pa3BmBaeTca obuias
NOrNKO-513blKkOBas KynbTypa.

3) MaTematka BOCMUTLIBAET TaKkMe KayecTBa JIMYHOCTM, KaK: YeCTHOCTb,
nNpaBOVBOCTb, HACTOMYMBOCTb U MYXECTBO. Tak, Mnpu u3y4eHUn MaTeMaTUKU HUKaKoe
KpacHopeymMe He MOMOryT CTYAeHTYy BblgaTb He3HaHMe 3a 3HaHWe U ycrnex MOXeT
NMPUHECTN TONbKO HenpeaybexaeHHoe, BecnpucTpacTHOe HanpsbkeHue Mbicnn. YeTkas
onpegerneHHocTb  TpebyemMoro pesynbTata KaXaoro MaTteMaTuyeckoro  3ajaHus
BOCMUTbIBAET YNOPCTBO U HACTONYNBOCTb B AOCTMXKEHUN Lenu [1]

4) MatemaTuka obrnagaeTt GOMbLIMMA BO3MOXHOCTAMU [Msi BOCMUTAHUA YyBCTBA
NpekpacHoro, T.K. MpaBUNbHOE pacCyXAeHWe KpacuBO, dreraHTHO; KpacoTa U rapMOHUS
YUCIOBbLIX PALOB, TONOSOrMYECKMX MHBAPUAHTOB Y3S10B M 3auenfieHnin, MateMaTuyeckmx
dopmMyn M 3aKOHOMEPHOCTEN — 3TO SKOHOMUYHOCTb MbILUNIEHUSA, COXPaAHEHNE 300POBbLS;
reomeTpuydeckne urypbl, 3amedaTesibHble KpUBble MO-CBOEMY KPpacuBbl N U3SALLHBI.

5) CeeaeHvs M3 MCTOPUM MaTeMaTUYECKMX OTKPbITUIA, Bruorpadui 1 cyneb nx aBTopos
MOBBILLAIOT UHTEPEC K M3YYEHUIO MaTemMaTtuku. B npouecce M3yveHust U NOBTOPEHMSI HOBOMO
mMaTepuana CTyAeHTbl Y3HalT O NyTAX POPMUPOBAHWUS OCHOBHbIX MaTtemMaTu4eckmx maen u
meTonoB. MatemaTvka npeacTaeT nepes HAMK B TBOPYECKOM NpoLecce U AUHaMUKe.

B cTpykType rymaHuTapHOW KynbTypbl Mbl BblAeNsieM Crneaylolmne KOMMOHEHTbI:
MHOPMALMOHHLIN, pedIEKCMBHBIN, DEeATEeNbHOCTHbIN " KOMMYHUKaTUBHbIN.
MokazaTenem chOpPMMPOBAHHOCTM WHAPOPMALMOHHOIO KOMMOHEHTa sBNdeTca o06bem
3HaHU 06 onpedeneHHbIX TePMWUHAX M MOHATUSX, MMEHaxX W dhakTax, CBHA3aAHHbIX C
MaTeMaTUKOW, KyNbTypon, NpeaMeTHbIX 3HaHnn. Kputepun pasButus KOMMYHUKATUBHOIO
KOMMOHEHTa MOXeT OblTb OXapakTepu3OoBaH CrneaylwuMy fnokasatensMu: yMeHue
BbiCNyLlaTb NapTHepa No KOMMYHUKaLUUK, BOCNPUHATE APYry0 TOYKY 3peHusi, BbipaboTatb
COBMECTHO HOBbIN NOAXOA K peLLeHuto Npobnemsl; yMeHne B3aMMoaencTBoBaTh B rpynne,
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TepnMMOCTb, TOTOBHOCTb K KOMMPOMMUCCY; YMEHWE HACHO, JIOTMYHO M nocnefosaTernbHO
BblpaXaTb CBOW  MbICfIA, BbIPA3UTESNIbHOCTL W FPAMOTHOCTb  peyn; BriageHue
ananornyeckon opmon obuwieHns u  KynbTypa peyn. K nokasatensm pasButug
AeATENIbHOCTHOrO KOMMNOHEHTa Mbl OTHOCUM: CNOCOBHOCTL CaMOCTOATENBHO OnpeaenuTb
N OCYLLECTBUTb pa3sHble BUAbl AeATENbHOCTU; OCMbICIIEHNE 3HAHUWN U YMEHNEe NMPUMEHUTb
MX Ha TMpakTUKe; CTPeMSIeHMEe K MO3HAHUI0 OKpyXarwLwero mMuvpa u cebsa B Hew;
CNOCOBHOCTb K CaMOMO3HaHMIO U camoaHanuay, packpbiTUIO B cebe HOBbIX YepT; pa3Butne
nHanBMayanbHbIX cnocobHocTen. Kputepui pasButus pedrieKCMBHOIO  KOMMOHEHTa
MOXeT ObITb oOnuMcaH cregylwmMMmu nokasaTensiMu:  yYMeHue WHTepnpeTMpoBaTh,
oLeHMBaTb OOLWLEKYNbTYpHbIE 3HAHUS; YMEeHue BbIABNATb COBCTBEHHbIE NPOONeMbl,
CBsi3aHHble C HEeAOCTaTKOM OOLWEKYNbTYPHbLIX 3HAHWA, YMEHUW, HaBbIKOB, FIMYHOCTHbIX
Ka4yecTB; YMeHne (MKCMpoBaTb «3HaAHUE O HE3HAHUN U HEYMEHUWNY; YMEHWe 3anpalumBaTthb
HeJOCTalLWy UHPOPMaUUIO C NOMOLLLIO BONPOCOB. KpuTepun 1 nokasatenu otpaxatT
YPOBHU pPasBUTUS TYMaHUTaApPHOW KynbTypbl CTYAEHTOB: HU3KUA, CPEeOHUA W BbICOKUN.
PaspaboTaHHble KpuTepuuM U nokasatenu no3BONUAN BbIAENUTb YPOBHU pPas3BUTUS
ryMaHuUTapHOW KynbTypbl CTYAEHTOB: BbICOKUN, CPELHUN U HASKUNA.

B pabote [2] Gbina npeacraBrnieHa mMoAenb npouecca pasBUTUS TyMaHUTapHOW
KynbTypbl CTYOEHTOB B NpoLecce U3ydyeHns maTeMaTu4ecknx QUCUUNIIvH, BKNoYaoLwasn B
ceba cnegywowme B3aMMOCBSA3aHHble UM B3aMMOOOYCMOBMEHHbIE KOMMOHEHTbI: Lerb,
3agayn, NpuUHUUNGI, NOAXOAbl, negarormyeckue ycrosusi, cpenctsa, @OpMbl, MeToAbl
obyyeHna wn pesynbtatr. OcHOBaHMEM MoAenu cTanuM JUYHOCTHO-OPUEHTUPOBAHHbIN,
NNYHOCTHO-AEATENBbHOCTHbIN, KOMMYHUKATMBHbLIM noaxodbl. Llenbto paspabotaHHom
MoAenu SABngeTcA  pasBUTUE TYMaHUTApPHOM  KyNnbTypbl CTYOEHTOB-MaTemMaTuKOB.
Passutne rymaHutapHoun KyrnbTypbl OCYLLECTBNAETCH C YY4eTOM CrieyroLwmx NpUHLUKUMNOB:
Hay4YHOCTW, CUCTEMHOCTW, TrymaHu3auun, guddepeHunaumm n wnHOMBMAyanMsauuu,
BapnaTUBHOCTMW.

[ns BbISCHEHUS UCXOAHOrO YPOBHS Pa3BUTUA FyMaHUTAPHOW KyrnbTypbl CTYOEHTOB
HaM¥ NPOBOOUINCL KOHTPOSibHblE Cpe3bl 3HaHWW, aHKeTUpoBaHWE, TeCcTUpoBaHWE
CTyAeHTOB, HabniwogeHve 3a HMMK, BblpabaTbiBanncb  Kputepum  oueHkn. B
KOHCTaTUpYyLWeM 1 (OPMUPYIOLLEM 3SKCNepUMEHTe MNpuHana yyactue rpynna u3 115
ctygeHtoB WHctutyta wMatematmkn u uHdopmatukn PrbOy BI1O  «bypaTtckun
rocyaapCTBEHHbIN YHUBEPCUTETY.

KoHcTaTupytoLwmi atan nokasarn, Yto y CTyAeHTOB 3KCNepuMeHTanbHOWN KOHTPOSTbHOMN
rpynn He BbISIBIIEHO 3HAYUTENbHOW pasHULbl B YPOBHAX Pas3BUTUS WUHAOPMaLUOHHOIO,
pednekCnBHOro, OeATENbHOCTHOIO U KOMMYHUKaTUBHOIMO KOMMOHEHTOB ryMaHUTapHOW
KynbTypbl. AHanua pesynsratoB TeCTUPOBaHUS, WHTEPBbLIOMPOBAHUA U aHKETUPOBaHUS
CTYOEHTOB MoKasasn, YTO YPOBHW pPa3BUTUS Yy HUX FYMaHUTAPHOW KymnbTypbl SBMSAKOTCS
HU3KUMU N CpeSHUMUN.

B pamkax peanusaumm mogenu npouecca pasBUTUA TYMaHUTAPHOW KynbTypbl
CcTygeHToB Obiiv  onpoboBaHbl  BblAeNeHHble HaMu  negarorndeckne ycnosusa: 1)
ncnosnb3oBaHMe NpUKagHoOM HanpaBieHHOCTU Kypca MaTteMaTuku; UCTopuama; 06beKToB,
npoLeccoB, £BMEHWA, OTHOLIEHMA W CUTyauuin peanbHOW OeWCTBUTESNTIbHOCTU W
COOTBETCTBYWOLMX MM MaTeMaTnyeckm dopmanusyemMblx npeaMeTHbIX Moaenewu;
cogepxatenbHOMW M MeTOAOJSIOrMYEeCcKOM CBSA3M Kypca MaTeMaTuKuM C MPakTUKOW, B TOM
4yucne npomn3BOACTBOM, TEXHUKOW N T.A., @ TaKKe MeXnpeaMeTHbIX CBA3eN MaTemMaTuKku C
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APYTMMM  y4eBHbIMM  OuCUMNNHaMK; 2) peanu3aumsi JIMYHOCTHO-OPUEHTUMPOBAHHOIO,
NIMYHOCTHO-AEATENTbHOCTHOIO, KOMMYHWKATUBHOIO MOAXOAO0B K oOpraHuMsaunn ydebHo-
BOCNUTATENbHOro npouecca; 3) co3gaHue NpoayKTMBHOM y4ebHOo-BOCnMTaTeNbHOW cpeabl
B By3e, npeanonaralowen HeobXoAMMYyK rymaHusaumio W rymaHuTapusauuio
obpasoBaTenbHOro npouecca ¢ Lerbto LeneHanpasneHHOro (ooOpMMpOBaHNS Y CTYAEHTOB
OCHOB TyMaHUTaApHOW KynbTypbl; 4) (OPMMPOBAHWE aKTMBHOW MO3UUMK CTygeHTa B
BblOOpe 1 oCyLlecTBNeHMM camoobpasoBaTenbHON EATENBHOCTMW.

AHanus ypoBHeW pasBUTUS TYMaHUTAPHOW KyNnbTypbl CTYOEHTOB MO OKOHYaHWUU
PopMUPYLOLLLErO SKCNEePUMEHTa MnokKasars, YTo y CTYAEHTOB B 9KCNEPUMEHTaNbHON rpynne
YPOBHN pPasBUTUS TYMaHUTAPHOW KymnbTypbl MNOBLICUANCL W pacnpefenunmcb  Kak
«CpegHUN» N «BbICOKU», B TO BPEMS Kak Borbluasi YacTb CTYAEHTOB KOHTPOMbHOW rpynmbl
ocTanacb Ha YPOBHSAX «CPeoHUN» U «HUIKUW».

OTO [paeT HaMm npaBo cAenatb BbIBOA4 O TOM, 4YTO peanu3auusi KOMMnekca
NPeAnoXeHHbIX neaarorMyeckux yCrioBUN CNOCOBCTBYET MOBLILWEHUIO Yy CTYAEHTOB By3a
YPOBHS 'yMaHUTapHOW KyIbTYpbl.
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Psychological ideas of the development of patriotism in
the versed “Testament” of Dm. Nytchenko

Abstract: The article includes the result of the analysis of Dmytro Nytchenko’s
‘Testament’, the literary work that is seen as a heritage left for descendents. Thus the
meaning of the concept of patriotism is further developed in the article. The results of
intent analysis made it possible to specify the concept of patriotism and to speculate the
factors of patriotism development.
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The changes in Ukraine have accelerated in Ukrainians the sense of devotion to
their country and the feeling of patriotism, which can be explained by one’s instinct of self
protection [7]. Thus, patriotism is realized in one’s love to their motherland, nation, land,
and, according to Boryshevski, it should be further developed [2, p.202]. In the light of
recent events it becomes obvious that the great changes have already been made
concerning this issue, such as educational reforms (New Law “On Higher Education”,
2014), the presentation of Ukrainian identity in Europe by means of art (Ukrainian Institute
of Sweden, August 2014), volunteer movement etc. Euro propaganda of historic memory
of Ukrainian nation is understood as one of the important factors of the development of
patriotism as an indicator of national identity formation [7]. Taking into account the problem
of the reconstruction of reality in the literary works, it was assumed that the works of the
artists of the third wave of immigration who became Diaspora writers should be under the
main focus as these people are said to be nationally conscientious people who have
defined national identity [1]. So far, the literary testament of Dmytro Nytchenko (Chub) was
taken as the main object for the scientific examination [5, pp.196-197]. Here, it seems
logical to provide some facts about the prominent artist Dmytro Nytchenko as he was one
of the most active social activists among Ukrainian Diaspora representatives in Australia,
the founder and runner of literary club named after V. Symonenko and youth section that
functioned as its affiliation, the Head of the Central School Council in Australia, the board
member of Ukrainian organizations Union, the runner of Australian affiliation of Ukrainian
writers “Slovo”, the member of Scientific association named after T. Shevchenko, the
editor of almanach “Novyi Obriy”, a pedagogue, novelist, poet, critic, theoretic, the author
of the books for children and teens to name some. Moreover, Dmytro Nytchenko was a
man who formed Ukraine while being abroad [9]. According to a modern researcher
Kolotylo, testament is a highly influential means of spiritual unity of a man with his
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ancestors and descendants; it is a so-called a sign point from the past to the future that
defines the ways and life orientations for people [3]. Thus reconstruction of sense in Dm.
Nytchenko’s ‘Testament’, whose name was taken for the analysis as a unit of patriotic
activity, can enrich the understanding of patriotism and its causes [9]. To view the author’'s
intentions while decoding the sense of text fulfillment, the methods of intent analysis and
narrative discourse analysis were used.

Dm. Nytchenko’'s “Testament” was published in the almanach “Novyi Obriy” [5]. It
can be logically divided into three parts: the first one creates the general impression about
the author's way of life, the second one includes the list of requirements and pieces of
advice, and finally the third one is a kind of projection of author’s life after his death. The
analysis of the initial part of the verse makes it possible to assume that the author
represents his self in the context of the problem of human existence and its tendency to
end “Dohoraye vzhe ostannia vatra’(The last fire is being burnt out). The author seems to
accept this idea of human existence “Skilky zh mozhe zhyty cholovik” (How long can a
man live?) and feels responsible for the obligation to live a qualitative life that can be easily
inferred from the use of pronoun / and its forms. Later, the author verbalize his intentions
by means of transformations from the category “I” to the one of “You” (Another one
different from me). The feelings of the closest people seem to be understood “Ta
tryvozhno krykne telefon” (The telephone will cry anxiously), however, they are bound with
the feeling of loneliness, sadness and pity “Ta dverey nihto vzhe ne vidkryie, i lystiv nihto
ne zabere” (None will open the doors and will take the correspondence). However, the
categories “connection” and “time” were used by the author to actualize the category “we”
that links him with his nation and his country. While abroad, the writer keeps in a constant
contact with Ukraine. Immigration becomes for Dm. Nytchenko a mirror that reflects the
details of the problems of the time. Correspondence took the great part of the writer’s life
that can be proved by the words “Napyshu lysta ia po vecheri...vrantsi stukne lystonosha v
dveri” (After supper | will write a letter ...In the morning the postman will knock my door).
Later, it becomes clear that letter heritage has been a chronicle of many Ukrainian artists.

The predicates which were distinguished in the testament were used to mark the
vocal lines that help to assume the author’s audial dominant channel of perception. By this
it is meant that according to NLP principles Dm. Nytchenko was an audio-related person
for who it was important “to hear the world”, which can be used as a sign for his admiration
for letter writing. It is believed that immigration is an event that much resembles
catastrophe even if it results from a personal choice [4, p.15]. This can be proved by the
details taken from the private letters of Lesia Bohuslavets, Dm. Nytchenko’s daughter, who
in the letter on September 2, 2014 mentions the first years of immigration as those when
the father had to work with the spade. However, all said above can be understood as his
will power demonstration and his ability to protect his family. The following lines of the
testament are of a dubious nature and they clearly illustrate the victimization of the writer
on immigration: “zhalibno zavyie” (howl pliantively) “zatiavka iz-za dverei” (yelp behind the
door). However, nostalgic motives of the testament are the inner energy for the writer, for



Australian Journal of Scientifi 1 1 3

who the unique beauty of Ukrainian nature is forever kept in his heart even when he is far
from it “a smerkom, vitry iak nevhamovni za viknom v sadku zashepotiat” (when evening
comes, the winds will relentlessly whisper in the garden). The garden that is mentioned in
the testament is an attribute of Ukrainian yard. It is an interesting fact taken from the life of
the writer that the image of the house where he lived can be used as an example of how to
create a small Ukraine on the territory of the foreign country. His grandson says, “when the
grandfather's house was being sold, he was the only Ukrainian property owner in the
street” [8, p.20]. The love of the writer to his country, family and land is unquestionable. On
the other hand, this fact is seen as an index of patriotism. The other aspect that impresses
much in the testament is the hierarchy of values, the priority of which is his relations with
the daughters “moia donechka podzvonyt’,schob spytaty pro moie buttia” (my daughter will
call to get to know about my life). It should be stressed that the words ‘donnia’ (daughter),
‘donechka’ (my girl) become the main addressed object of the testament that equals the
category ‘people’. Motive of immigration “mov ptashka, vyhnana z hnizda” (like the bird
that was driven out from the nest) is emotionally strengthened by the changes of
temporythms of the verse and symbolizes love to native land, traditions and culture as the
nest is seen as an image of house and home. To express his feelings author uses
exclamation “oi” (oh!) “oi ne plachte moi liubi doni” (my beloved daughters do not cry)
which is typically used in Ukrainian folk songs, the majority of which starts in such a way.
From the private letters of Lesia Bohuslavets (sent on September 2, 2014) it becomes
clear that Dm. Nytchenko loved proverbs and folk songs, especially ‘Oi u poli viter viie’.
Thus, the spiritual strength of the author together with his love to his land “pereishow is
bagato kordoniv” (I have crossed many borders) together synthesize author's nostalgic
feelings and optimism and help him reach his aim “a teper ostanniy peretnu” (now | will
cross the last one).

The second part of the testament is full of writer's spirituality that can be easily
distinguished and even used to influence a reader. Phonosemantic analysis of VAAL
project provides the evidence of the transformation of negative characteristics (fear (13.4))
and positive ones (brave (12.4)) which were used as a characteristic of the initial part of
the testament to the expressive emotional assessment — bright — in the second part. It is
worth mentioning that the description of his projection of the last minute of his life was
used by Dm. Nytchenko as his way to root for his Motherland and its future by addressing
his nation in general and particularly his daughters “liudy dobri i doni dorogi, berezhit’ vy
voliu Ukrainy” (dear people and my beloved daughters, protect the liberty of Ukraine). The
need in action which is expressed by the author’s desire to serve his land and to defend it
when it appears necessary, demonstrating certain level of patriotism, is unquestionable.
Constructive anger expressed to the enemies of Ukraine Dm. Nytchenko sublimates in the
lines ‘i prokliattiam slavte vorogiv” (and praise your enemies with curse). The relation to
his nation is demonstrated by the use of the pronoun “our”. However, the nation is
characterized as the one that is made of industrious people. The love of the writer to his
land, as if it was his real mother, can be seen as a way of how he managed to appease his



1 1 4 Journal of Scientific Research

anger and to cope with it. From some biographic facts it becomes clear that Dm.
Nytchenko spent some time researching the literary works of Taras Shevchenko. The
preposition “abo” (or) in the testament plays a specific role as it reflects T. Shevchenko’s
love to Ukraine, which did not resemble the one of anybody else “Vy liubit ii iuak ridnu
matir, abo tak, iak nash liubyv Taras” (you should love it as if it was your mother or the
same way as it was loved by Taras). Even though this part of the verse includes some of
the sentences the context of which indicates the social orientation of the author, the main
symbols are realized by means of such main verbal units as “berezhit” (take care), “slavte”
(praise), “liubit” (love). The fear of losing encourages the writer to value, protect and
praise everything that is of such a great importance for him. His call to praise the enemies
with curse can be viewed as a rousing speech to act directly while protecting the land,
which can be demonstrated by the indexes of emotional assessment of the words ‘grand’
(7.5) and strong, courageous (7.8). It should be done when the time comes, so that it is
honoured on the territories of other countries and is never ashamed. It is the main idea of
the verse and the main aim of the life of Dm. Nytchenko.

In ‘Dmytro Nytchenko is the man of ideas’ the testament is finished with the words
that call for the actions which were discussed above [6, pp.188-189]. ‘Testament’ which
was published in ‘Novyi obriy’ (with the reflections on the Ganna Cherin’s ‘Posthumous
poem’) includes the third part which starts with the so-called summary of the righteous life
that makes it possible for the author to get to Paradise “duh miy tezh opynetsia vgori” (my
spirit will get the height). At the same time, the pitiful feeling of loss of friends and
colleagues, who had a righteous life as well to get to the same holly place, can be vividly
observed in the testament “vzhe Galan tam z Bogom rozmovliaie, i Tarnavskiy, i Samchuk
Ulas” (Halan, Tarnavsky and Ulas Samchuk are all talking to God). Particularly in this part
of the ‘Testament’ the image of Ukrainian female poet Ganna Cherin (Galyna Pankiv) is
used as a collective symbol of Ukrainian women “mozhe | Gannu v tiy pori” (I may meet
Ganna at that time). Private letters of Dm. Nytchenko’s daughter Lesia Bohuslavets
(received on August 26, 2014), provide the information about the epistolary communication
of the writer with Ganna Cherin at the beginning of 80s when she visited Australia while
performing at the literary meeting in Sydney. Now, supported by Ukrainian National
Women’s League of America, she is living in Florida and is known for her literary works. In
the ‘Testament’ Ganna is associated with mimosa “a vona zh tam kvitne iak mimosa” (she
is blooming as mimosa there) which is known as a symbol of feminism and 8™ of March. It
can be assumed that Dm. Nytchenko, a man who adored humour, could possibly be used
this comparison to highlight the peculiarities of her character. To emphasize that she was
an ambitious person, he used metaphors that are typical of Ukrainian ethnicity i na hmari
plava iak v chovni” (and she swims on the cloud as if she were in the boat) and
phraseological units “zadravshy nosa” (looking down her nose). Optimistic way of
addressing Ganna underlines the strength of the writer and his belief in his actions “ne
hvyliuites, Galochko, blagaiu, shche tam druziv strinete ne raz” (do not worry, Galochko,
as you will meet your friends there more than once). Even though Dm. Nytchenko realized
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himself in the writing activity, the last lines of the testaments speaks volumes about the
activities that are not yet complete. Lesia Bohuslavets (in the letter received on September
2, 2014) explains that by the fact that the writers tend to hope to write more. By his last
lines the writer possibly wanted to inform about his intention of continuing his mission,
praising Ukraine by his literary works “mozhna y tam zhyttia tvoryt’ kulturne...mozhna y
kliub stvoryt’ literaturnyi” (it becomes possible to have a cultural life there and to create a
literary club).

Thus, the classic interrelation between the categories “I” and “Others”, “I” and
“Strangers” (Enemies) appears clear in the ‘Testament’ in the light of national identity. The
main reason of the writer's separation with his country is understood as an immigration.
However, the categories “connection” and “time” are used to enable the transformation of
the category “I” into “We” that serves as a symbol of unity with Ukrainian nation.
Reconstruction of sense of the verse accomplishes the general definition of the concept
‘patriotism’ which can generally be expressed as the complex of two components, such as
love and obligation. The analysis of Dm. Nytchenko’'s ‘Testament’ provides enough
evidence that patriotism is the responsibility for love, the sources of which is the trust in
God, the value of the family and the devotion to one’s mission, which is understood by the
author as a way to praise Ukraine in his literary works. The indexes of verbal diversity of
the chosen categories in the context of the problem of formation and development of
patriotism can be ranged in their relation to the general number of the words in the
testament (315 words): Bible motives (4.1%), connection (3.8%), self identification
(3.49%), time (3.17%), home (2.5%), addressing object (2.22%), another /‘stranger’
(negative connotation) (1.9%), opportunity (1.6%), crossing (1.26%), addressing
authoritative friends (1.26%), Ukraine (0.95%), the activity of another / stranger (0.63%),
Ganna (0.63%), anoher / stranger (0.3%), closely related (0.3%). Thus the most
representative concepts in the testament are Bible motives, connection and self
identification. The qualitative analysis proves and accomplishes the above mentioned
explanation of patriotism by the concepts of its development that are the relation to the
world, the responsibility for the qualitative life fulfillment and the acceptance of the
existential values, the energy of which, according to I. Yalom, can be used to make some
personal changes and influence one’s development [10]. Dm. Nytchenko managed to find
the means to realize his intentions to visit independent Ukraine. The basic verbal units that
are used with the negative particle “not” (do not cry, do not worry) makes it possible to
hope for the better future of the country. Optimism and the sense of humour are the
examples of this. The following researches are to be realized in the author’s epistolary
heritage investigation.
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puHéea Onb2a MuxalnoeHa,
Kuesckuu yHusepcumem um.bopuca puH4YeHKo,
KaHOudam ricuxos. Hayk, doueHm, Nedacoaudeckul uHcmumym

AK3UCTEeHUUANIbHO-NTIMYHOCTHbIE cTpaTtermm nccriegoBaHus
caMonpoeKkTnpoBaHusa JIMYHOCTU

AHHOTauus: B cratbe paccmatpuBaetcs npobriema CcaMonpoeKkTU-poBaHUS
nmyHoctn.  [poaHanuanpoBaHbl  3K3UCTEHUMANbHble W NIMYHOCTHbIE  CcTpaTerMu
nccrnefoBaHms 3Toro heHoMeHa.

KnioueBble cnoBa: JIMYHOCTHOE CaMOMPOEKTUPOBAHWUE, >KU3HEHHbIA MyThb,
camopeanu3aumsi, CMbICI KWU3HM, 3K3UCTEeHUManbHas NCUXONorus, MMYHOCTHLIN NOAXoA,.

Ha coBpeMeHHOM aTane pa3Butus YkpauHbl CroXxHas obLecTBEHHO-NONMTUYEeCKas
obCcTaHOBKA M SKOHOMWYECKUA KPU3UC T[NyOOKO OCMbICIIMBAIOTCS W NepexuBaloTcs
rpaxxgaHamy cTpaHbl. BrnusHue HeraTMBHBIX couuManbHbIX (DAKTOPOB MNPOSIBASIETCA Ha
YPOBHE NMYHOCTHOM, MPUBOASA K CTAHOBIIEHUIO TPEBOXHOCTM, CTPaXoOB, OrpaHWYeHUto
)KM3HEHHOW NEepCrneKkTUBbl, HEYBEPEHHOCTM B 3aBTpPaAlWlHEM [AHE Y 3HAYMTErNbHOro
KOnM4ecTBa COBPEMEHHbIX ykpanHueB. OOHaKo B TO e BPeMsi aKTUBM3aUUs TEHAEHUMIA
eBpouHTErpauumn o6LLEeCTBa, MOBbILWEHWE 3HAYMMOCTU HaLMOHAamNbHbIX 3THOKYNbTYPHbLIX
LEHHOCTEN OTKPbIBAET HOBblE BO3MOXHOCTM  JIMYHOCTM ANS1  NEePEeOoCMbICIEHUS
WHOMBMAYaANbHON TPAEKTOPUM KU3HEHHOTO MYTU B KOHTEKCTE MPOrPECCUBHOIO pa3BUTUS
cobcTBeHHOM Hauuu. Bcé o6ycnaBnvMBaeT BbICOKYD akTyanbHOCTb M coumarnbHyo
3HAYNMOCTb U3yYeHMs NPOGeMbl MOCTPOEHUST IMYHOCTBIO XKU3HEHHBIX LieNen 1 MaHoB, a
Takke pauMoHanbHbIX CNocoOOB NX peannsauun, To ecTb NPOEKTUPOBaHMS COBCTBEHHON
WHOMBMAYaANbHOCTM B W3MEPEHMSIX KM3HEHHOrO BpPeMEeHM W MNpoCcTpaHcTBa —
CaMOMNpPOEKTUPOBAHMUS TMYHOCTU B COBPEMEHHOM obLecTBe.
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PasnnyHble acnekTbl CTAHOBMEHUST JIMYHOCTU U Pa3BEPTbIBAHUS XXU3HEHHOMO NyTU
NIMYHOCTM KaK MpOeKTa, KOTOpbIM camopeanusyeTcd, WccnefoBanncb B PasfnYHbIX
HanpaBfieHUsIX  MCUXONOrM4yeckom  Hayku. Haubonbliee  BHUMaHMA  npobrneme
CaMOMpPOEKTUPOBaHUA JNUYHOCTM  yaendeTcsa B MUCCNegoBaHuAX npeacraBuTenen
3K3UCTEHUMANbHOIO, JIMYHOCTHO-AEATENIbHOCTHOIO W JIMMHOCTHOrO MNOAXOAOB. Tak,
BMepBble naes 4ernoBeka M ero XXM3HEeHHOro MyTW Kak npoekTa npeacrtaBneHa B pabotax
OOHOro0 M3 OCHoBaTernen ak3ucteHumanbHon ncuxonormn — XK.-MN.Captpa. CornacHo ¢
nccrnegoBaTeneM, ABUXKYLLIEN CUNON NMNYHOCTHOIO PasBUTUS U XKU3HEHHOIO NMyTWN YenoBeka
ABMSAETCA MCKNIOYUTENbHO CcaMogeTepMUHaLMs, MOCKOSMbKY JIMYHOCTb U €€ XXWU3Hb
ycTpemsneHbl B byayuiee. Yenosek cam KOHTPONMpPYeT BEKTOP COOBCTBEHHOW XWU3HEHHOM
HanpaBfiEHHOCTU MNYTEM €ero OCO3HaHWA U CyObeKTMBHOro nepexusaHus. EanHunuen
XW3HEHHOro camonpoekTupoBaHusa nmyHoctn, no X.-M.Captpy, ABNAETCS >XU3HEHHbIN
Bbl6op. PEHOMEH XM3HEHHOro BbIOOpa BKMNHOYAET HE TONbKO (hOopMMpPOBaAHME YCTAHOBKM
KaK FOTOBHOCTU K KOHKPETHbIM LEWCTBUAM JIMYHOCTW, HanpaBliEHHbIM Ha peanu3aumto
3TOro BbIOOpa, HO U BbIGOP U yTBEPXKOEHME COOCTBEHHbIX LIEHHOCTEN. [103TOMY KaXKabiin
NPOAYKTUBHbIN XXU3HEHHbIA BbIOOP MOBLILLAET NEpPEXnUBaHNE CaMOLEHHOCTM YerioBeKa Kak
HOCUTENA ryMaHUCTUYECKUX LEHHOCTEN YeroBeyecTBa B Lieriom [8].

[anbHenwee passutue npobrembl CaMONpPOEKTUPOBAHUA FIMYHOCTU B KOHTEKCTE
coumanbHOro B3auMMOAEWCTBUA npeactaBrneHo B pabotax Jl.BuHcBaHrepa. YdeHbin
nogyepkHyn, 4to 6bITMe YenoBeka 3TO Bcerda “co-ObiTMe” B eQMHCTBE CO 3HAYMMbIMU
apyrumu. NoaTomMy nNpoeKkTMpoBaHUe NMYHOCTBIO CBOEr0 XXU3HEHHOro NyTU U peanusauus
3TOro NpoeKTa B pesynbTaTe caMmoTpaHCUEHAEHUNN BNUSIET HA OCOBEHHOCTM NIMYHOCTHOIO
poCTa 1 XU3HEHHOW UCTOpUK OpYrux nogen [2].

Mapcenb Takke nNOAYEPKHYN, YTO nNpouec peanus3auMm  4YenoBEKOM
CTpaTerm4yeckoro 3ambicnia COOCTBEHHOM >XM3HM B TO >Xe€ BpeMs npeanonaraer wu
TBOPYECKYI NPOAYKTUBHYIO CaMOTpPaHCUEHAEHUMNIO NMIMYHOCTU B XU3Hb ApYyrnx nogen [4].

P.Man paccmaTpuBan >kuM3Hb YerioBeka Kak Mofenb  NoTeHuuanbHbIX
BO3MOXHOCTEN. YCNEWHOCTb peanusauun 4YesioBeKOM 3TOW MoAenn B 3HAYUTESTbHOW
cTteneHn obycnaBnuBaeTca €ro CnocoBHOCTbIO K CcamMoaHanm3y, CaMOMOHMMAaHMUIO,
OTKPbITUKO COBCTBEHHOW CaMOCTU U NMOCTPOEHMUIO YHUKANBbHOW XU3HEHHOW TPAEKTOpUN Ha
OCHOBE WHAMBMAYAmNbHbIX >XU3HEHHbIX LIEHHOCTEW W CMbICNOB, @ He coumnanbHbIX
ctrepeoTtunoB [5]. P.Man n B.®paHkn noavyepkHynu MOAMBEPLLUMHHOCTbL CMbICHA KU3HU
yenoBeka B PasfiMYHbIX  MoAycax  ero  XU3HeOesaTenbHOCTU  (JIMYHOCTHOM,
npodgeccuoHanbHOM, coumnanbHoM, cemerHom u  gp.) [5]; [11]. B ocHose
CMbICINOXU3HEHHbIX OPUEHTaUMIK YeroBeka, cornacHo ¢ B.®paHkniom, nexar LeHHOCTHbIe
opueHTauun. AKTyanmsaums B CUTyaunn XN3HEHHOIO Bbibopa OAHOBPEMEHHO HECKOMNbKMX
NPOTMBOPEUMBLIX LIEHHOCTHbLIX OPUEHTALMIA NPUBOANT K KOH(PINKTY KM3HEHHBLIX CMbICIOB
N nx Koppekumn. Takum obpasom, CMbICN XW3HW, cornacHo ¢ B.dpaHknom, senseTcs
ANHAMUYHBIM  JIMMHOCTHBIM O0BpasoBaHMEM, KOTOpPOe Bcerga npeacraBndetr cobown
TpeboBaHne momeHTa [11]. ABTOp Takke NOAYEPKHYIT BbICOKYIO 3HAYMMOCTb BHYTPEHHErO
HanNpPsKeHUs1 YerioBeka Kak BaXXHOro YCIOBMSI YCMELHOCTU €ro CMbICIIOXU3HEHHOMO
noucka n camopeanunsauuun. CornacHo ¢ aBTopoM, B COBPEMEHHOM 06LLECTBE YErOBEK He
BbIHY)XAEH npunaraTb 3HAaYUTENbHbIX YYUNUN ANA yOOBNETBOPEHMS CBOUX NOTPEOHOCTEN.
Kak cnepctBve — ero uHTEpec K >XM3HM (QOpPMUPYETCA HedoCTaTO4YHO, a npouecc
NIMYHOCTHOrO CaMOMpPEKTUPOBaHUS U peanuaaumm 3Toro NpoeKkTa — YCroXHAEeTCS.
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Mpobneme cornacoBaHWs NIMYHOCTHBIX U CoUMaribHbIX LEHHOCTHbLIX OpUeHTauun B
npouecce CTaHOBIIEHMS CMbICIia XWU3HU B CUTyauUUsX XU3HEHHOro Bblbopa yaendeTtcs
3HauyuTenbHOe BHUMaHWe B paboTax npencTaBuTenen NUYHOCTHO-AEATESNIbHOCTHOIO U
nu4HocTHoro nogxopos. Tak, B pabotax C.JI.PybuHwrtenHa [7], B.N.Cnobog4ymnkoBa wm
E.W.WcaeBa [9] n Opyrmx COBETCKMX MCUXOSIOrOB MOAYEPKMBAETCA MbICIb O TOM, YTO
“HenoBek no cBoen npupoge ectb  Obitme ana gpyrmx” [9, c¢. 171]. OpHako
K.A.ABynbxaHoBa-CnaBckasi nog4YepKkuMBaeT, YTO B COBETCKOM MCUXOSIOMMN HEAOCTaTOYHOE
BHMMaHWe yaenanocb fMYHOCTHLIM acnekTam NpoeKTUPOBaHUS YenoBEKOM COHBCTBEHHOIO
Xun3HeHHoro nytn. CornacHo C wuccrnegoBaTefNibHULEN, coaepXaTenbHbIM —acnekToM
XWU3HEHHbIX Uenen camoakTyanuaupylowencs JnU4YHOCTU 4BnsdeTcs npocoumanbHas
rYMaHUCTUYECKass XWU3HEHHas HanpaBnNeHHOCTb, “KM3Hb Ans  gpyrux’. [lpu  aTtom
KOHKpPETHbIE CMOCODbI  AOCTMXKEHUS KITHOYEBLIX >KU3HEHHbIX LUenen u peanuvsaumm
XW3HEHHbIX CMBbICIIOB (BbIOOP KOHKpPETHOW cneunanbHOCTU, npodeccun, coumanbHOro
OKPY>XEHUS,, OCOBEHHOCTU MEXITMYHOCTHbIX, B TOM 4YUCMEe CEeMEeNHbIX, OTHOLUEHWIA)
ABMAKTCA NpoayKTaMn “KusHu ansa cebs”, peanusaumm MHAMBUAOYaNbHbIX CKITOHHOCTEMN,
XXenaHUM U MHTEPEeCcOoB. YCMNELHOCTb COrflacoBaHMUA NMYHOCTBIO “XU3HU ONa opyrux’ u
“Kn3Hn gns cebs”, cornacHo C aBTOPOM, SBMSIETCHA BaXKHbIM YCIOBMEM NPOAYKTUBHOCTU
peanusauun cobCTBEHHOIO XN3HEHHOro npoekTa [1].

[anbHenwve wuccnegoBaHNa fMYHOCTHOMO CaMOMPOEKTUPOBaHNA B paboTax
COBPEMEHHbIX YKPAUHCKUX U POCCUMCKUX YYEHbIX CBSA3aHbl C PEHOMEHOM XXWU3HEHHOro
MUpa — ugeanbHOW MoLenn XW3HEHHOro MNyTU JIMYHOCTU, KOoTopasi BOMMOLWAeTcs B
AENCTBUTENBHOCTL B NpoLiecce camopeanu3aunm IMYHOCTH.

OcHoBon TUMNONOrMM >U3HEHHbIX MupoB @d.E.Bacunioka sasnsetcsa deHOMeEH
notpedbHoctn. Konnyectso notpebHoOCTENM NNYHOCTU, OCOBEHHOCTU UX COOTHOLUEHUS W
BO3MOXHOCTW YAOBNETBOPEHUS 0ByCcrnaBnmBaloT NPOCTOTY UMN CNOXHOCTb BHYTPEHHENO U
NErkocTb UM  TPYOHOCTb BHELWIHEro >XM3HEHHOro Mupa nuvHocTu. B npouecce
NIMYHOCTHOIO POCTa, Pa3BUTUS pPasHbIX XU3HEHHbIX JUHUKA MNPOUCXOOMT BO3pacTaHue
KONn4ecTBa M YCMOXHEHME coaepXXaHus noTtpebHocTen nuYHOCTU. A 3TO, B CBOK
oyepenb, NPUBOAUT K NPOMOHIMPOBAHHOCTM U YCIOXHEHUIO NpoLecca peanu3aumm 3Tnx
notpebHocTten. Taknm obpasom, HaMBBLICLUIUM YPOBHEM >XM3HEHHOrO Mupa, COrfacHo C
®.E.Bacuniokom, aBNSETCA CNOXHbIM BHYTPEHHE W TpyAHbIN BHelwHe. Vccneposatenb
NOAYEPKHYN, YTO CTaHOBMEHWE 3TOr0 TWUMA JKU3HEHHOr0 Mupa Kak  crnocob
XN3HEKOHCTPYMPOBaHUA CNocobCTBYET BO3PaCTaHUIO NMIMYHOCTHOW WMHTErPUPOBAHHOCTU M
HanpaBneHO Ha peanu3auunio He OTAENbHbIX NOTPEOHOCTEN NIMYHOCTU, a €€ XUIHEHHOro
3ambicna B uenoM. HoBoobGpa3oBaHWsIMW BHYTPEHHE CIIOXXHOMO W BHELUHE TPYAHOro
XW3HeHHoro mwupa, cornacHo ¢ ®.E.Bacuniokom, SiBASOTCA BOSS U XU3HETBOPYECTBO —
HeobxoayMble YCNoBUS YCNEeLHON peanu3aumnm XXU3HEHHOTO 3aMblcria IMYHOCTH [3].

BaxxHoe 3HayeHue u3y4yeHuo BOMM Kak HeoBXoAMMOMY YCHOBUIO >KWU3HEHHOrO
BblOOpa NWYHOCTM yOendeTca W B KOHUENuuMu XusHeHHoro noctynka B.A.PomeHua.
CornacHo Cc aBTOPOM, OCHOBOW >W3HEHHOro BblbOpa W [anbHEWWero >XW3HEHHOro
NMoCTynkKa sBnsieTca MNPUHATME YENOBEKOM >XMU3HEHHOro pelleHus. lpouecc NpUHATUSA
pelweHua npeacrtasnsetr cobon 6opbOy MOTUMBOB pas3HOro nopsaka, To ectb Bblbopa 13
HECKOJSIbKMX BapMaHToB Hanbonee npuBrnekaTenbHOro pelleHns. ABTOp NOAYEPKHYIT, YTO B
CUTYyaunn NPUHATUSA XKN3HEHHOTO peLleHnst YenoBeK, Kak npaBuso, aenaet Bblbop mexay
3Ha4YMMbIMU AN OCYLLECTBMEHNSA XXU3HEHHOIO 3aMblca 3K3UCTeHUManbHbIMU MOTUBaAMU U
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Mano3HauYMMbIMW  ONA  peanu3aumMm  XKMU3HEHHOrO CMbicna B Oyayuwiem, ofgHako
CYyOBHLEKTUBHO NpuUBREKaTenbHbIMU, COOTBETCTBYHOLMMUN, KaK MpaBuio, regoHNYeCKnM
NnoTPebHOCTAM FNMYHOCTM MOTMBaMKM HacTtoswero. [locnegHwow rpynny MOTMBOB
B.A.PomeHel HasBan “nckyweHuem”. [mybuHHoe OCMbICrieHne WHAMBUAYYMOM CBOErO
XM3HEHHOro NyTW, COGCTBEHHbIE YOEXOEHUS, @ HE COLUManbHbIE CTEPEOTUNMBI, KaKk OCHOBA
XU3HEHHOro CMbICMa U Lenen, ABMSTCS OCHOBOW BOMW, KOoTopas OA€T BO3MOXXHOCTb
JNINYHOCTU NMPOTUBOCTOATb UCKYLLEHUIO. [1pn 3TOM nUccnegoBaTenb NOQYEPKHYI, YTO axe
ANs 4YenoBeKka C BbICOKMM YPOBHEM JIMMHOCTHOrO pa3sutus 6opbba C MCKyLleHMEM
ABMSETCA HEenpoCTOW 3ajayven, NOCKosbKy ““enoBek xoyeT onpepenuTtb cebs, npuaatb
CMBbICI1 CBOEM XWN3HU, a 3TO 03HaYaeT orpaHnyYnTb cebsi, MOCKOSbKY CMbICI ABNAETCS NULLb
TOHKOW INUHWEN Ha 6eckpaHem none >u3Hu. KckyweHue notomMy m obpaueHo K
4YefloBeYeCKOM YHMBEPCANbHOCTWU, CTPEMUTCA €€ pacKpbiTb, YTONUTbL BO BCcebnaxeHcTee
ObiTna...” [6, c. 359-360].

T.M.TutapeHko Takke noYepkHyna BbICOKYIO 3HA4YNMMOCTb WMEHHO
3K3UCTEHUMANbHBIX MOTUBOB JIMYHOCTU KaK OCHOBbI €€ XWU3HEHHOW HanpaBNeHHOCTU Ans
yCNewHon peanum3auun JIMYHOCTbD COBCTBEHHONO XXM3HEHHOro MNPOEKTa, MOCKOMbKY
“‘UHTeHumnanbHoOCTb GasmpyeTca Ha cmbicnoBon matpuue...”. [10, c. 314]. OCHOBHbIM
CMOCOOOM  KM3HEKOHCTPYMPOBAHUA  JIMYHOCTW, COrMacHO C UccregoBaTesibHULEMN,
SBNAETCHA MOCTPOEHME KMU3HEHHOrO MMpa, BaXXHOW COCTaBISOLEN KOTOPOro siBndeTcsa
XWU3HeHHoe npocTpaHcTBo. CornacHo ¢ T.M.TuTtapeHko, CylleCcTBYHOT pasfnyHble TUMbl
XM3HEHHOro MPOCTPaHCTBA NNYHOCTU: IroLEeHTPUYecKoe, KOH(OPMHOE, HOopMaTMBHOE,
penstMeHoe. HaumBbICLUMM YPOBHEM  XXU3HEKOHCTPYMPOBAHUSA  JIMMHOCTU  SABNSAETCS
CyOBEKTHOE >KM3HEHHOE MpPOCTpaHCTBO. OHO OOCTATOYMHO OTKPbITO M3-3a KWU3HEHHOMW

HanpaBfEHHOCTN “... Ha OPYrnX, UX UHTepecbl, oxuaaHusa, notpedbHoctn” [10, c. 70]. B
LEHTPE TaKoro npoCTpaHCcTBa “... OKa3blBAeTCA aKTMBHbIN CyObEeKT, KOTOpbIn Oep€T Ha
cebst OTBETCTBEHHOCTb 3a BCE, YTO MPOMCXOaUT, CTpemMuTcs npeobpasoBaTb camoro cebs
B COOTBETCTBMU CO 3Ha4YUMbIMK LeHHocTamu” [10, c. 70].

Takum o6pasom, cornacHo T.M.TuTapeHko, >KM3HETBOpYEeCKas aKTUBHOCTb
NINYHOCTM ABNSETCA CYObEKTHbIM >KM3HEHHbIM MPOCTPAHCTBOM W  HanpaereHa Ha
OCYLLIECTBMNEHNE KOHCTPYKTMBHbIX WU3MEHEHUN B >XMU3HWU APYrUX IoAen, OOHaKo B ee
OCHOBE IeXUT COBCTBEHHAas cucTemMa LEeHHOCTHO-CMbICIIOBLIX opueHTaunn. MexaHnsmom
CTaHOBJIEHUA KaK LEeHHOCTHO-CMbICIIOBOrO, Tak U AeATeNbHOCTHO-U3MEHSIIOLLErO acneKkToB
XWN3HeocyLecTBNeHNA Yenoseka, no T.M.TuTapeHKo, ABNAETCS XU3HEHHbIN Bbibop. Tak,
cornacHo ¢ uccriegopatenbHuuen, “2KM3HeHHbIN BbIOOP - 3TO Npexae BCero B3BELUEHHOE,
CO3HaTeNnbHOE peLleHne, KOoTopoe onpeaenseT Ha Oyayulee OCHOBHYK cTpaTtervio
XN3HEOCYLLECTBNEHUSA. OTO NPOM3BOSIbHbLIA 1 CBOOOAHbLIN aKT, KOTOPbIN HAa ONpeaereHHoe
BpeMsi, Ha OnpefeneHHoOM 3Tane >XWU3HEHHOro nytu dopMupyeT HarnpasreHue
panbHenwero passutua” [10, c. 323]. B 10 xe Bpema T.M.TutapeHko oTmeTuna, 4To
‘Bolbop ABNAETCA MEXaHW3MOM CMbICIIOBOrO PEeryniMpoBaHvUs XU3HW, MeXaHU3MOM
KapAnHanbHOW TpaHcdopMaLnm Xn3HeHHbIX cmbicrioB” [10, c. 324].

Takum obpas3om, nNpoBeAEHHbIN aHanua3 nuTepaTypHbIX WCTOYHWKOB OAET
BO3MOXHOCTb  KOHCTaTUMpoBaTb, YTO B MCUXONOrMyeckon nutepatype ¢eHoMeH
XW3HEHHOro MyTWM YerioBeka paccMaTpuBaeTCd Kak cucTteMa noTeHuuManbHbIX
BO3MOXHOCTEN. MHOMBUAOYYM BbiCTpanmBaeT CBOW XU3HEHHbIW MyTb Kak eOuMHCTBO psja
XW3HEHHbIN NIMHUN B pasHbIX MOAYCax XW3HW MYTEM BblOOpa O4HON BO3MOXHOCTM U3
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MHOMMX B CUTyaUMSIX >XU3HEHHOro Bblbopa. »Ku3HeHHbI BbibOp npepcTaBnsieT cobow
npouecc 6GopbObl MOTMBOB pasnuyHoro nopsiaka. nybokoe OcCMbICNEHME YEeNoBEeKOM
CBOMO J>KM3HEHHOro MNyTW, aKTMBM3aUUS Y HEro BeAyyYnX IK3UCTEHUManoB OblTus
cnocobCTByeT NPOAYKTUBHOMY >KM3HEHHOMY BbIOOPY W YCMELIHOW camopeanusauuu.
Cyb6beKTMBHON MOAENbl MPOEKTUPOBAHMSA NMYHOCTLIO XM3HEHHOro MyTW SIBNSieTCs eé
KM3HEHHbIN MUP. OCOBEHHOCTM KM3HEHHOr0 MWUpa, B TOM YWCIE — >KWU3HEHHOro
NMPOCTPAHCTBA JIMYHOCTM, OTPaXkaloT YCMELHOCTb MPOEKTUPOBAHUS KU3HEHHOTO MNyTW B
HacTosILLEeM W1 ero coaepxkaHve B OyayLiem.

Bbicokas coumnanbHasi 3Ha4MMOCTb NPOEKTUPOBAHNS NIMYHOCTBIO CBOMO KU3HEHHOMO
MyTW, CMOXHOCTb W MHOFOAacCNeKkTHOCTb 3TOro ()eHOMeHa B €AMHCTBE LeHHOCTHbIX
OpUEHTaLMIN, CMbICTIOXNU3HEHHbLIX KOTHULIMIA, )KU3HEHHOTO MMpa B LIeSTIOM, camopeanunsauum
)KM3HEHHOrO MpoekTa NMYHOCTM obycraBnMBalT HeobXoAMMOCTb W MEepcrnekTUBy
AanbHenwero m3yyeHusi 3Toro eHoMeHa Kak CHOXHOro CUCTEMHOro obpasoBaHusi B
BO3PaCTHOM acnekTe, B TOM YMcrie B CEH3UTUBHOM Nepuose — IHOLLECKOM Bo3facTe.
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ABSTRACT

Unemployment is one the major challenges facing Nigeria’s process of
development. Various attempts had been made to improve the employment situation
especially among the youths with little or no result. This paper therefore discusses how
Nigeria can adopt, restructure and improve on one of her traditional heritages: traditional
apprenticeship to improve the employment situation among the youths, early school
leavers and graduates of the formal school system in the country. The paper also
discusses the problems facing practice of apprenticeship in Nigeria and suggested the
way forward. This discourse concludes that using traditional apprenticeship to
productively engage idle and unemployed youths would not only create employment and
enhance technological advancement; it will also impact positively on issues of security in
the country.

Keywords: Traditional apprenticeship; old Africa; contemporary; work practices;
Nigerian communities.

1. INTRODUCTION

The work system started almost with the creation of man. The early man started his
life in a very crude manner but as time went on, he learns how to influence his
environment to meet his needs. He invented various instruments such as stone axe,
making fire by striking two hard stone together and later bow and arrow with which he kills
animals for food. With gradual development in the process of influencing his environment
to suit his purpose, the early work types such as hunting, farming and smiting started.
When man started spreading over the land with increase in population through
procreation, issues of tribe and the family system started to emerge with a particular work
type attached to each tribe or family. For instance the earliest Jewish tribes and the Arabs
were known to be Shepherd. In Nigeria, the three major tribes were known to favour such
works as farming, hunting, divination, fishing etc all these are the early work type ever
known in this part of the world.
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As tribes and family gradually become established, each family soon became to be
known to engage in a particular type of work that soon became a monopoly of such
family. For instance, among the Yorubas in the South West of Nigeria, there are for
example, the hunters’ compound (lle Oluode), Diviners’ compound, (lle Oluawo)
Drummers’ compound (lle Onilu) etc. It has thus been established by scholars that the
type of work engaged in by a group of people is an integral part of their culture. As part of
the culture, [1] observed that the work system in the traditional society was handed down
from one generation to the other through the process of indigenous education. Learning
itself, according to [2] had always been with man from the beginning. Expertise in the
family work was considered as loyalty to the family. The process of skill acquisition then
was from father to son.

There was no established system of skill development for the Youths. [3] observed
that all learning activities were integral part of the indigenous education learnt through
observation, imitation and constant practice. The idea of organized and progressive
training was not known. The Youths then were compelled to learn the family work as
opportunity to learn work outside one’s family was almost not available i.e
apprenticeship system was not known.

In the African Traditional Education system according, to [3,4], functionalism was
the guiding principle. The focus of the education which includes the work system was a
preparation for adulthood. The education emphasized job orientation and moral values
among other things. The method was purely practical. It involves participation in activities
such as faming, fishing, weaving, carving, knitting etc. The objectives of this training
system [1] noted were mainly to produce an individual who was skilled, cooperative and
could conform to the social order. In the modern society, these vocations are mostly run
through the apprenticeship system. The children are usually sent to specialists for training
especially when such job is not the family work.

With the penetration of the Europeans into Africa, many new types of jobs that
were the result of industrial revolution in Europe were introduced to the Africans. New
fields such as Painting, Mechanic, Bicycle repairing, Driving, Printing etc become known.
As a result of increase in awareness through civilization, the era of family monopoly of a
particular work type started to be a thing of the past. The idea of choosing job outside the
family started to gain prominence. Thus, parents started sending their children and wards
to people who are skilled in such job chosen by their children for onward training. This
period marked the beginning of apprenticeship system in Nigeria.

2. PRACTICE OF APPRENTICESHIP SYSTEM IN INDIGENOUS NIGERIAN
COMMUNITIES

Apprenticeship is the process of learning/skill acquisition through enlistment with a
master craftsman. It is a method of developing craftsman. In Nigeria, for instance,
before the colonial administration, [2] noted that the principal form of education for going
into any occupation or profession was through the apprenticeship system whereby a
young person was apprenticed to a master craftsman who taught him the skill of a
vocation and after many years of learning, he was allowed to start his own workshop or
business.
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In the European countries, particularly Britain, the apprenticeship system was a
descendant of the craft guild system of the middle age. In America, [5] observed that the
apprentice generally lived in the home of the master craftsman to whom he was
indentured and received no wage but simply was given his own room, board and clothing.
In the indigenous Nigerian communities, the apprentice, in addition to not receiving any
wage, was expected to help his master on the farm and do other domestic work for his
master’s family outside the craft he has come to learn.

The process of apprenticeship system in the traditional society started with the
child chosen a career of his/her choice with the approval of the parent after consultation
with the oracle. When this had been done, the child would then be enlisted with a master
craftsman of the parent’s choice. Such craftsman has the choice to accept or reject such
potential apprentice. On the acceptance of such apprentice, the term of agreement will be
sealed by the parent and the master craftsman. This oral agreement usually cover issues
like duration of apprenticeship, residence of the child during the period of
apprenticeship (whether the parent’s house or master’s house), feeding and other welfare
schemes.

In the traditional apprenticeship system, there is usually no established curriculum
or formal procedure for the acquisition of skill. The apprentice only learns through
observation, imitation and trial and error method. The apprentice learns on the job by
direct instruction and could be punished for making silly mistakes. The apprenticeship
system in the traditional set-up was not restricted to artisanship alone. It was the vehicle
for instruction in healing, law, carving, rituals and so on. It was a loosely organized
system where the craftsman who is the instructor is free to run his programme as he
pleases, even where such freedom on the part of the master craftsman is at a
disadvantage to the learner. [1] observed that the apprenticeship system does not
encourage questioning or offer of suggestion by the apprentice. The master craftsman
teaches and establishes his authority on learning and the learner in an autocratic manner.
Also there are no standard regulations guiding the process, except what the master
craftsman sets.

The traditional apprenticeship system in the indigenous Nigeria involves hardship,
commitment and discipline especially on the part of the apprentice. Success or failure of
the apprentice really depends on the master craftsman and endurance, patience and
determination on the part of the apprentice. The extent of skill, knowledge and expertise
acquired also depended on how much the master himself know.

The age of apprentice often range from 9-40 though, [1] noted that majority are
always between 12-25 years. The duration of apprenticeship vary from vocation to
vocation and graduation depends on how fast the apprentice catches up with the
rudiments of the vocation and performance on the Job; including good moral and
commitment to the master and the vocation. The essence of the apprenticeship training
is on learning and not the teaching process. The master craftsman only evaluates, the
learning process, on the basis of performance of specific tasks of the vocation.

At the completion of the training, to the satisfaction of the master craftsman, the
apprentice is set free after meeting the conditions attached to the training and the
freedom ceremony which is usually organized to graduate the apprentice. Unlike the
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western education graduates, graduates of the apprenticeship system are not
exposed to the danger of unemployment since they are self-employed and even
employers of labour at graduation.

3. CHANGES OVERTIME AND CONTEMPORARY PRACTICE

With the recognition of apprenticeship, by the Federal Government of Nigeria
through the [7], as a strategy for the training and education of the youths outside the
formal school system, the practice of apprenticeship has witnessed some changes.

In recent times, traditional apprenticeship system had been changing with time. As
noted by [7] as unemployment becomes an issue on every graduate and carrier
changer’s mind, apprenticeships are becoming the most legitimate and popular route
into work. However, how do you choose the right apprenticeship that is right for you and
how do parents support and guide and support and guide children into best possible
career become an issue. According to [6] Quality apprenticeship based on robust social
dialogue and public-private partnership help young people overcome work inexperience
trap that block their transition from education to employment. In Nigeria, apprenticeship
as practiced today tends to follow the 1939 definition of the ILO that described
apprenticeship as any system by which an employer undertake by contract to employ a
young person and to train him/her or have him/her trained systematically for a trade for a
period the duration of which have been fixed in advance and in the course of which the
apprentice is bound to work in the employer’s service.

In the traditional society the apprenticeship system was not based on any
requirement but today, many master craftsmen and organizations require apprentice to
possess certain educational qualifications before he can fit into the vocation. This is
usually found in vocations such as printing, tailoring, electronics, surveying etc. The idea
of issuing certificate to apprentice during freedom is also a new innovation in the practice
of apprenticeship system. Similarly, fees are now being paid by the apprentice or his
sponsor and terms documented and signed by parties involved at the commencement of
the apprenticeship period.

As was previously mentioned, there was no formal system of training. Also, there
was no organized body involved in the organization and quality control of the training
programme. Recently, Governments in Nigeria as one of her strategies to combat
unemployment in the country perceived apprenticeship system as equally useful as
formal education. The government policy of encouraging Nigerians youths to be self-
employed has geared up the drive for real development and changing in modus operandi
of the traditional apprenticeship system.

(8) observed that the rediscovery of the values of apprenticeship has been one of
the most significant trends in vocational education in recent years thus; various
innovations are now being introduced into the system. For instance, the Oyo state
government introduced the Oyo State Integrated Self Employment Scheme in 1986. The
main focus of the scheme was to organize the youths to undergo apprenticeship training
in various vocational fields which could make them independent on the completion of
such training. The Federal Government of Nigeria also established the National
Directorate of Employment (N.D.E.) to organize Nigerians youths to undergo
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apprenticeship training under selected master craftsmen and organisation in almost all
the known vocations depending, on the choice of the individual youth involved.

Although, the broad objective of the government in setting up these schemes
were to combat unemployment, the local craftsmen are deeply involved in the
programme because the trainees of these schemes are always attached to them to
undergo apprenticeship training in the vocation chosen by such apprentice. In short,
what these organized bodies are doing can only be equated to the role of parents in the
traditional society: taking the children to the master craftsman, standing as guarantor to
the apprentice, carrying the financial burdens involved and settling down such apprentice
after freedom to become masters themselves.

3.1 The Nigerian Experience: The National Directorate of Employment (NDE)

The system of the young learning on the job from an experienced master has its
roots in traditional African life when blacksmiths, carvers, native doctors and others
with specific skills took member of the younger generation (usually close relative) into
their households to give them specialized training over a period of years. Now the
system has widened to include the whole range of modern skills. For example, electrical
wiring, radio and television repairing, photography etc are modern vocations which the
apprenticeship system had absorbed as fields of practice.

The depression of the early 80’s had a lot of damaging effects on the Nigerian
economy and consequently led to a rapid increase in the rate of unemployment. In the
bid to check the growing rate of unemployment among Nigerian youths, the Ibrahim

Babangida led administration on 26t March 1986, set up a committee known as the
Chukwuma Committee to look into the problems of mass graduate unemployment. Based
on the recommendations of the committee, the National Directorate of Employment

(NDE) was established on November 22nd, 1986. It was formally launched on 3oth
January, 1987, by the chief of General Staff, Vice-Admiral Augustus Aikhomu on behalf
of the President and Commandor- chief of the Armed Forces, General Ibrahim Badamosi
Babangida.

The National Directorate of employment was set up by the government with the
aim of assisting youths to acquire marketable skills with a view to ensuring that they
become self employed. The objectives of the NDE as contained in the government gazette
include:

i) To assist Nigerian youths in acquiring marketable skills with a view to ensuring
that they are gainfully employed.

ii) To promote self reliance among the youths by encouraging and assisting them to
set up cottage industries.

iii) To stimulate the economy by providing employment opportunities for the

iv) Nigerian youth through training and resettlement.

v) Some of the programmes put in place by the NDE to achieve these objectives are:

1. Waste to Wealth Programme: This programme is created to encourage
the conversion of hitherto neglected raw materials into useful and marketable products.
Apart from creating employment opportunities for those involved, this scheme helps in
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veloping a culture of innovativeness and self-reliance in resource use, thereby
curtailing wastefulness and importation of items that can be produced locally.

2. National Open Apprenticeship Scheme: This is aimed at providing
unemployed youths with basic skills that are needed in the economy. This is achieved by
attaching registered youths as apprentice to companies, ministries and professional
craftsmen and women with adequate training facilities.

3. School on Wheels Scheme: The directorate recognized that there are
few organizations in the rural communities capable of offering apprenticeship training to
the youth and therefore the danger of encouraging urban migration. School on the wheels
involves taking fully equipped mobile vocational training facilities in a specially designed
truck to the rural areas to train the youths on specific vocation relevant to the individual
and community development.

In practice, the scheme identified competent well established master craftsmen and
organizations and formally registered them as trainers. The scheme accommodates
almost all vocations but with special interest in computer studies, hair dressing, catering,
automobile repairs, mobile phone repairs etc. Interested Nigerian Youths are invited to
register with the Directorate free of charge through electronic and print media adverts.
The interested youths are often classified into two categories: graduates and non-
graduates. The participants are required to fill a registration form in which they are
expected to indicate their choice of vocation and other personal background information.

The NDE, after registration formalities, would attach the participants to relevant
crafts master for training in the chosen vocation for a period ranging between 6 months to
3 years, depending on the vocation and educational level of the participant. The craftsmen
often have directorate. Regular reports on individual trainee are also submitted to the NDE
by the master craftsmen. Where it becomes necessary, a trainee may be disciplined by the
organization.

To ensure regular attendance and welfare, the trainees are entitled to monthly
stipends. The master craftsmen are also paid allowances depending on the number of
trainees under his tutorship. Through this apprenticeship training programmes, The
National Directorate of Employment in Nigeria has been able to reduce the pressure of
unemployment by equipping about one million Nigerian youths with vocational skills that
makes them self-employed. To a large extent, the NDE has been providing the trainees
with necessary equipment and fund as take-off grants after graduating from the training
scheme.

4. STANDARDIZING THE GUIDELINES AND STRUCTURE OF TRADITIONAL
APPRENTICESHIP SYSTEM

Advocating for a change in the present practice of apprenticeship system, [2]
and [9] criticized the present method used by parents and crafts masters. They opined
that for the apprenticeship system to be able to contribute meaningful quota to the
national economy, there should be change in the structure and method adopted in the
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system. This is because as noted by [10] the transition from school to vocational
education is of different quality and performance and heavily determined by the different
structure of governance in the national education system. For the Nigerian apprenticeship
system to be suitable for contemporary usage there is the need to strengthen the weak
structural guidelines of the system. In this connection, Peterson and Hedges in [2]
suggested that, there is the need for government to standardize the apprenticeship
system for maximum response to contemporary need. In standardizing the guidelines,
government should take care of the following:

a) Define apprenticeship.

b) Draw up and approve policy statement that will apply to all types of
apprenticeship programmes.

c) Make personal inventory and skill inventory showing training needs and
vocation requirements.

d) Draw up apprenticeship agreement format. €) Get the agreement registered

f) Determine period of apprenticeship based on job types. g) Determine wage
scale for journeymen.

h) Set up appeal channels.

i) Set up process of termination of apprenticeship agreement.

j) Design standardized curriculum of instruction based on job types. k) Control
method of instruction and discipline.

I) Set up code of conduct for both the apprentice and the master craftsmen. m)
Create conducive atmosphere for inter—agency interaction and operation.

n) Make arrangement for mass graduation of graduates from the
apprenticeship system.

o) Provide moral and financial assistance for the graduates to set up their
business, trade or workshop.

5. PROBLEMS FACING TRADITIONAL APPRENTICESHIP PRACTICE IN
NIGERIA

For a very long time, the practice of traditional apprenticeship has been facing
series of problems. These problems make it difficult for the master craftsmen and the
apprentice to practice effectively in a conducive atmosphere. One major problem of
apprenticeship system is that, it is generally believed to be meant for people who cannot
do well in the formal education system or those whose parents cannot afford to sponsor
their education. This particular problem makes it difficult to attract young graduates and
youths of school age into the system. It is assumed that people undergoing
apprenticeship are ‘never do well’ people and they are not given deserved respect like
their counterparts in the formal school system.

The fact that there is no standardized curriculum set out for the practice of
apprenticeship system constitutes a hindrance. In all the vocational fields, there is no
laid out curriculum. The apprentice only learns according to the available job type in the
workshop, day by day. In practice, learning is not sequential, does not follow any pattern
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or move from simple to complex. Topics under the apprenticeship system are
haphazardly learnt without any specific method of assessment.

The attitude of the masters in most cases constitutes a hindrance to the practice of
apprenticeship. This is caused by the fact that they are not trained in the act of teaching.
Most masters are difficult and have little skill to sustain the interest of the apprentice on
the job. This makes the rate of drop-out and non —completers to be high.

Funding is another problem facing the practice of apprenticeship. The economic
condition of most parents of the apprentice and the apprentice themselves in most cases
made it difficult for them to sponsor the training for the agreed period. The master
craftsmen themselves are not spared of the problem of poverty. In most cases, they
find it difficult to equip their workshop with necessary equipment that can improve
efficiency and make them meet up with contemporary technological needs. For those in
the trading sectors, success in the chosen business largely depends on the size of fund
available which in most cases is not forthcoming. Their inability to provide suitable
collateral for bank loans still compounds the problem; even the Microfinance Banks set
guidelines that make accessing loans by graduates of the apprenticeship scheme a
difficult task.

Another problem of apprenticeship system is choosing of wrong career by the
apprentice. Due to lack of exposure, limited knowledge of psychology and career
counseling, apprentice often make wrong career choice. In most cases, career are forced
on would be apprentice by the parents or guardians without due consideration for the
interest, ability and capability of the apprentice. This has often resulted into non-
completion of the apprentice period due to inability of the apprentice to cope with the
physical and intellectual requirements of the career.

The problem of outdated and unimplemented policy is also a major problem
confronting the practice of apprenticeship system in Nigeria. As practiced today, there
seems not to be any guiding principle from government as regulatory agency for
apprenticeship system. The haphazard nature makes it less attractive to youths and
graduates.

6. THE WAY FORWARD FOR APPRENTICESHIP SYSTEM IN NIGERIA

Despite the catalogue of problems confronting the practice of apprenticeship
system in Nigeria, it has continued to exist and contribute to national development.
However, maximum benefits of traditional apprenticeship could be gotten if the
present national economic reforms in the countries extend its focus to include usage of
traditional apprenticeship to tackle the problem of unemployment. To improve on
apprenticeship practice in Nigeria, government and other stakeholders in apprenticeship
should note the views of [11] that apprenticeship operates within a wider context of
cultural traditions and aspirations of the individuals and the complexity of the labour
market regulations. Straight transplantation of institutions from one cultural context to



1 3 0 Journal of Scientific Research

another without regard is likely to be unsuccessful. However, policy which identifies
universal characteristics underpinning successful system for example; incentive to
participants, management of equity issues and overcoming market failure can provide a
policy guide to policy makers seeking to build or expand a viable apprenticeship system.

In reforming the practice of traditional apprenticeship, government through the
Ministry of Employment, Labour and Productivity should give adequate recognition to
traditional apprenticeship system as one of her programmes for combating
unemployment, formulate workable policies and develop sustainable vocational training
that could be implemented at Small and Medium Enterprise (SME) level at the grassroots.
This is in line with the advice of the [11] that; in modern economy, apprenticeship is
normally regulated by law. Government should therefore provide laws to regulate the
practice of apprenticeship and confirm her formal recognition of traditional apprenticeship.
Legislation is necessary for high quality apprenticeship system to safeguard rights and
responsibilities of the main partners. However, question of content of apprenticeship,
assessment and certification should be left to the parties. It is important for legislation to
recognize the unique status of apprentice as learner and secure his right to high quality
training, set minimum duration for apprenticeship and secure provision for career
progression and set out the right of apprentice to training allowance commensurate with
their productive contributions. This will go a long way to attract the interest of many
unemployed youths to the apprenticeship system. The National Directorate of
employment (NDE) and The Small and Medium Enterprise Development Agency of
Nigeria (SMEDAN) would do well in tackling the problem of unemployment and
establishment of cottage industries if they can formally adopt traditional apprenticeship as
a project.

To make traditional apprenticeship more responsive to national aspirations there is
the need to identify special areas of focus, develop adequate curriculum that would run
for a specific period of not more than three years. This curriculum development will allow
training to follow specific order, rather than the present haphazard method. The
identified vocational education instructors should also be made to undergo programme of
train the trainers on the contents of the curriculum, teaching method, evaluation and
leadership style especially, as leadership style of the instructors had been identified as
one of the reasons for apprentice dropping out of the programme in most cases.

Adequate budgetary provision is another important need for the promotion of
apprenticeship system. Adequate fund should be provided for the programmes and
project of traditional apprenticeship system. There is the need for adequate financial
support for apprentice to sustain their interest. The present quarterly stipend given to
apprentice under the National Directorate of Employment (NDE) scheme in Nigeria is
grossly inadequate. In addition, registered trainers should be adequately remunerated for
the services they render. In fact, monthly or quarterly remuneration which should be
based on the number of apprentice being trained by each instructor or organisation is
recommended. The trainers’ workshop should also be supported with modern equipment
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to improve their skill, efficiency and general performance. More still, post—training
financial support should be given to the trainees. This should be in terms of
establishment of workshop, provision of equipment, take- off grants etc.

Another important ingredient needed for maximum usage of traditional
apprenticeship is career counseling. In the traditional society, parents often contact
diviners and Suit Sayers to determine which vocation will suit the future of their children.
This role must now be taken over by career counselors to provide adequate guide on
career choice to the intending apprentice, the parents and on the job service for the
instructors and the apprentice. This will go a long way to solve the problem of non-
completion of apprentice period.

Finally, a National Commission for Open Apprenticeship Scheme should be
established to run the scheme. Establishment of the commission will allow for adequate
focus of the government on using apprenticeship system to tackle the problem of
unemployment in Nigeria. The Africa Development Bank (ADB), Bank of Industry and
other donor agencies would promote this scheme if it is recognized and included in the
programmes they support.

7. CONCLUSION

Nigeria is currently being challenged by high unemployment and insecurity. The
apprenticeship scheme if given adequate attention and effectively organized possesses
the capacity to reduce the number of young graduates seeking white collar
jobs. Technologically, Nigeria will be able to move forward since, these young graduates
will be more innovative and creative and help the country to develop technologically and
compete favourably with other technologically advanced countries of the world. The
consensus of opinion among security experts and development practitioners is that
unemployment correlates with high crime rate and insecurity. It is therefore concluded that
using traditional apprenticeship to productively engage idle and unemployed youths
would not only create employment and enhance technological advancement; it will also
impact positively on issues of security in the country.
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Currently, higher education in Russia is in a state of modernization. This situation is
natural and caused by system calls of socio-cultural environment having increasing
complexity and dynamism. Educational institutions need to respond to different, in
comparison with conditions of industrial society, tasks and to build competencies required
for a human of the post-industrial reality. The concept of competence is inextricably linked
with the professional and personal qualities, motivation and values which can be formed in
activity having a person's personal meaning, interest, and importance. Therefore, the
educational activities in which a student acts as a guided one perceiving taught knowledge
do not fit into the context of the competence development. A position of a student in which
he demonstrates an independence, responsibility, initiative, creativity, etc. requires other
features of educational activity and, hence, requires a different type of the pedagogical
management.

The phenomenon of educational activity in Russian pedagogical science is studied
more in the context of a school education. The educational activity of university students is
a special form of education which is dominated by self-organization, self-management and
self-control. The phenomenon of educational activity of university students is characterized
by:

- focusing on acquirement of the education content by solving educational tasks;

- forming of aggregated knowledge and ways of action;

- activity and motivation which evoke an identity as a reflexive act of regulation of
the activities, self-determination and self-actualization;

- impact not only on an intellectual change of students, but also on their personal
characteristics;

- cooperation and intersubjective interchange of activities;

- productivity demostrated in the structured and updated knowledge, as well as in
growth of the mind and activities (from motivation, values and conceptual points of view)
[1; 2; 3; 4; 5].
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The pedagogical management as an interdisciplinary category accumulates the
essence of the management process in terms of pedagogical systems. The general
meaning of the concept of "management" can be reduced to the following key features: it
prevents the processes of disorganization of a system, it ensures its integrity and dynamic
equilibrium with the environment; in procedural consideration it includes functions of
planning, motivation, organization, coordination and control; it is based on the system of
principles which determine the nature of management; it results in implementation of
directed influences on processes (social, psychological, pedagogical and other)
contributing to the optimization of a system; it connects two objects (subjects) in activities
as the managing and the managed.

The nature of the system management depends on characteristics of the system.
Educational process of the university is an open, dynamic, target management, reflective
and social system.

The educational process can be considered as two-sided unity of two sub-
processes. This is teaching (teacher’s activity) and learning (student’s activity for
acquirement of educational knowledge and for formation of individual experience). They
are different activities presented with a different ratio and oriented on a student
development. The students’ educational activity management supports a relationship
between these processes for organization of students’ educational activity.

The humanistic context of the modern educational paradigm refers to the
management under conditions of diversity of motives, attitudes, interests and personal
students experiences, information and knowledge, training technologies, teacher personal
and professional preferences. Accordingly, pedagogical management of educational
activity of students is considered as a system of purposeful interaction between the
participants of the educational process in relation to the education content, which
interaction results in coordination of components of the educational process in order to
achieve educational outcomes. The development of students’ cognitive competence
facilitating acquirement of professional competence in a process of educational activity is
emphasized when defining the purpose of the educational management of the educational
activities.

Change strategies in the educational process of a University have been formed
under influence of the changed socio-cultural context characterized by non-linearity,
interactivity, personalization of the educational process. Therefore, the leading principles
of pedagogical management of educational activity of students in modern universities are:

- management as maintenance and support providing personification through
individualization of an educational path, route and involvement of students in their own
educational activities;

- flexibility and situationality ensuring system alignment of components of the
educational system in relation to the outcomes of education in terms of a non-linear model
of the educational process at a University;

- delegation of authority and responsibility to students facilitating students
involvement in co-managing their educational activities over all system characteristics of
the educational process.

The implementation of the management principle as support and maintenance has
required theoretical modeling of specific features of pedagogical management of students
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educational activity. It shall be accounted that a student is a person who has his own
experience, chooses his own path, looking for the meaning of what he is doing and
understands why he is doing it. Pedagogical management is not focused so far on a result
as a systematized body of knowledge, but is focused on the development of students’
cognitive competence which has obtained a new content in modern social and cultural
situation. This requires the use of information and communication technologies and
information resources of the educational environment (communications as a didactic
resource) for creating varying situations forcing students to make substantiated choices
and involving students in co-management the educational process. The management is
based on the results of a feedback received in relation to personal and substantive
purposes and meanings achieved in the process of cognitive activity.

Flexibility and situationality principal of pedagogical management of student’s
educational activity provides coordination of all educational process components in the
process of interaction. Cooperation in modern conditions has different varying forms
(direct, indirect information environment) and diversity of plans (teacher — student,
students, teachers; student — students, teacher, employer). Therefore, changes in the
organization of interaction between the participants of the educational process are aimed
at increasing of their freedom and responsibility in the implementation of education-
educational activity, increasing the non-linearity of the educational process. However the
meaning of educational activity is clarified and supported exactly in the process of
interaction.

The content of an academic discipline is understood as a developing informational
and educational environment built with respect to a particular system of generalized
knowledge creating the frame of this knowledge. The presence of such an environment is
necessary for building transdisciplinarity logic: the redundancy of content necessitates
handling skills to work with information. Professional context determines a subject
orientation of education and building the system up to a certain image, which can vary
since many decisions in real professional activity can also vary. Therefore, the educational
process of a University is built as a harmony of two logics: cognitive (transdisciplinarity,
performing a leading role) and disciplinary. Such the model of the educational process can
be defined as non-linear, because it has no rigid scheme of interactions over the time,
content, technology and positions of participants of the educational process.

An analysis of nonlinear models of the educational process described in the
pedagogical literature allows us to identify their common features: problematicity;
personality; interactivity, dialogue - polylogue; reflexivity; complementarity; development of
a "consciousness - understanding - action - awareness" logic; modularization;
intellectualization; valeologicality; and synergy.

Therefore, a new pedagogical management of student educational activity implies
changing an educational process model from the common linear hard for all scheme to a
non-linear flexible individual way.

An analysis of modern communication means allows stating a formation of a new
didactic system that provides mobility and flexibility in choosing different models of training
on the basis of information-exchange processes in the system "man - information - man"
[5]). New principles and characteristics of pedagogical management of students’
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educational activity involve communication management in a new didactic communication
system.

The principle of delegation of authority and responsibility focuses on the
implementation of functions of pedagogical learning activity management through co-
management involving students in performing of each of its functions: planning, motivation,
organization, coordination, control and correction.

The cognitive competence is considered as one of the results of education in a
modern University. From the management point of view a cognitive competence is an
ability and willingness to carry out educational activities on the basis of skills in knowledge
management. The leading ideas of the knowledge management theory are taken as the
basis of this interpretation which, as we believe, is a promising direction in development of
the educational process of a University. A value-motivational characteristic reflects the
willingness for rethinking personal values and rethinking an importance of the objective
knowledge, for improvement of methods of work with the knowledge in modern social,
cultural and professional environments, for creating sustainable training motivation. Activity
characteristic includes experience in operations with knowledge in accordance with its life
cycle, technological and psycho-pedagogical skills of work with the knowledge in building a
holistic system of personal knowledge and in designing a knowledge control strategy in the
process of interaction between meaningful and operational sides of cognitive activities.
Communication characteristic determines an ability to organize communication during the
implementation of a life cycle of the knowledge in the process of creative interaction and
exchange of knowledge and ways of actions of communication participants. Reflective-
evaluative characteristic expresses the ability to critically evaluate student’s knowledge on
the background of past experience, identify gaps and trends in the improvement of the
knowledge on the basis of evaluation of the substantial fullness of a system of the
personal knowledge and on the basis of success of implementation of operations of a life
cycle of the knowledge. Emotional-volitional characteristic is necessary for regulation of
the process of cognitive activity.

Only a man himself can become competent and this process is always personally
significant and filled with value and meaning. This means that development of cognitive
competence of students is based on the continuous harmonization of the disciplinary and
personal meanings in learning activities. Criteria of the cognitive competence development
are divided into disciplinary (generalized knowledge, innovation knowledge, etc.) and
personal (training motivation, a degree of acquisition of information and knowledge
handling skills; communication skills; skills to critically evaluate the knowledge; the level of
self-management, etc.).

The new interpretation of the pedagogical management of student educational
activity in the educational process requires new methodological tools providing an
educational process non-linearity and allowing coordination of teacher's and student’s
activities which have fundamentally different purposes, objects, actions and results. We
offer a meta-cognitive project (a meta-project) for the pedagogical management of student
educational activities. The objective of the meta-project is an acquisition of the disciplinary
knowledge and skills in the knowledge management. Building a system of the generalized
knowledge of the discipline field in the process of student independent cognitive activity,
demonstration of diversity of specific (factual, regular and other) knowledge of the



Australian Journal of Scientifi 1 3 7

discipline field are disciplinary objectives of implementation of the meta-project technology.
Personal objectives are the following: development of student’s cognitive motivation and
activeness, development of independence in learning activities, development of skills
included in the cognitive competence of students. The meta-project technology includes a
variety of forms and methods of education: counseling, guidance and psychological
support, processes and situations modeling, group discussions, solving specific study
cases, reflexive methodology, designing and research.

The meta-project technology is implemented under conditions of non-linear model
of the educational process at a University. It allows specification of the requirements to a
teacher activity while performing functions of pedagogical management of student
educational activity. Designing means building a project as a holistic model of a discipline
by identifying results of the discipline acquisition as a set of competencies. Motivation
bases on stimulation of interest, creation of a comfortable psychological climate,
accounting psychological and personal characteristics of students, engaging students in a
procedure of choice, self-determination and reflection, encouragement of initiative,
leadership, activity and success. Organization includes creating diversity and group
interaction situations, engaging in dialog-polylogic communication, searching of concurring
opinions points, challenging the evidences, reasoning, reflection, promoting tolerance
toward other positions, promoting constructive criticism. During coordination a
communicative didactic system is used for operational coordination of the project
implementation, cooperation maintaining within small groups and the entire group as a
whole and maintaining of interaction between small groups. A variety of evaluation
methods implying students involvement in the processes of evaluation and self-evaluation,
and in activity and personal development reflection are used for control. Correction is
intended for improvement of all phases of management, disciplinary content, used
techniques and interactions.

Therefore, the main fundamental principles of the new pedagogical management of
student educational activity in the educational process of a University, as expressed in
article, determine the concept which includes concept ideas, leading principles and
characteristics and substantiates the modern interpretation of the cognitive competence as
an important educational outcome, meta-project-based pedagogical management
technology and requirements for a teacher.
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Enoeckasi CeemnaHa BnadumupoegHa, ®E0Y BlNO «MuulAY»,
npogheccop, dokmop rnedaz2o2udecKux Hayk, nedazoaudyeckut UHcmumym,
CmazuHa Hamanusi HukonaeeHa, ®60Y BlN1O «MuulAY»,

doueHm, kaHOuOam rneda2o2udecKux Hayk, nedazoaudyeckut UHcmumym

NMoaTtanHoe pa3BuTME NO3HABaTEeNIbHOM aKTUBHOCTM
LUKONIbHUKOB MNaALUMnX KNaccoB B yYpeXxaeHUsax
AONOSIHUTENbHOro o6pasoBaHUA

AHHOTauus: B pgaHHOM cTaTbe NoA4 pasBUTMEM MO3HaBaTENbHOW aKTUBHOCTU
AeTen mnagwero LWKOMbHOro Bo3pacTa NOHMMAaETCs CTPEMIIEHME YYALLMXCS K NONYyYEHUIO
HOBbIX YryONEHHbIX Hay4YHO-NMONYNSAPHbIX W FYMaHUTaAPHbIX, MEXNPeaMETHbIX WU
MeTanpeaMeTHbIX 3HaHuK, pacwupeHuto  Kpyrosopa. OO6yyeHMe B ydpeXAaeHUsax
AononHUTENbHOro obpasoBaHusa npeacraenseT cobon yuebHO-BOCNMTATENBHbIN NPOLECC,
OPUEHTUMPOBAHHbLIN Ha LUKOSIbHUKOB MIaflnX KaccoB U COCTOSAWMIA U3 Tpex 3TanoB —
MOTUBALIMOHHOIO, UHTErPATUBHOIO, NPOEKTHOrO.

KnwoyeBble crnoBa: pa3BuTME MNO3HABATENbHOM AKTUBHOCTU, MOTUBALMOHHbLIN
aTan, UHTerpaTMBHbLIN 3Tan, NPOEKTHbIN 3Tan, MHTErPUPOBAHHOE 3HAHKE.

Mpobnema pasBuTMS MNO3HaBaTENbHOW aKTUMBHOCTM AeTer MNaAlero LWKOSbHOro
BO3pacTa B cUCTeMe AONOfHUTENbHOro obpasoBaHusi NpuobpeTaeT 0cobyo akTyanbHOCTb
B cooTBeTcTBUM C PepeparnbHbiM rOCyAapCTBEHHbIM Obpas3oBaTesnibHbIM CTaH4APTOM
BTOPOro MOKOJNEHUS, YTO CBSA3AHO C Lienecoobpas3HOCTbio NpuobpeTeHus yrnybnéHHbIX
€CTECTBEHHO-HAYYHbIX U TYMaHUTAPHbIX, MEXNPEAMETHbIX U MeTanpeaMeTHbIX 3HaHWUN
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AeTbMW MIaLlero WKOMbHOro BO3pacTa B y4pexaeHUsax JONONHUTENbLHOro obpasoBaHus.
Mo mHeHno A.l. AcmonoBa, npuobpeTaemble Ha HadvanbHOW CTyneHu obpasoBaHusA
3HaHUS U YMEHUS HE COOTBETCTBYIOT COBPEMEHHbIM oObpasoBaTesibHbIM NOTPEOHOCTAM
LUKONbHUKOB M UX MemarnpeodmemHbiM pesynbTataM, 4YTo TpebyeT COBepLUEHCTBOBAHUS
cogepXaHna cuctembl obLiero v AoNoNHUTENBHOro 0bpas3oBaHus, HanpaBfeHHOro Ha
dopmmpoBaHne NUYHOCTU, obnagarLlen BCECTOPOHHUMUN 3HAHUSIMU N KOMMETEHLMSMMU,
KOTOpble CTaHyT 3anorom npodeccnoHanbHOro ycnexa Bo B3pocsion xu3um [1]. OrpomHyto
ponb B OAaHHOM npouecce urpaeT MOTMBAUMOHHAas OCHOBA Pa3BUTUA MO3HaBaTENbHON
aKTUBHOCTM Y4alLMXCS, KOTOPYH HEeoBXoauMO 3aknagbiBaTb YKe B MnajleM LKOSIbHOM
Bo3pacTe [2]. Pa3Butne nosHaBaTesflbHOM akKTUBHOCTM MMaLnX LKOSbHUKOB SABNSAETCS
HeobXoaUMbIM ANA y4acTUS B MHHOBALMOHHbBIX Hay4YHbIX MPOEKTax.

B pgaHHOM cTaTbe paccmaTpuBaloTCA YriyOnéHHble eCTeCTBEHHO-HayyHble U
ryMaHuTapHble, MexnpeameTHble U MeTanpeaMeTHbIe 3HaHUS, KOTOPblEe «CTArMBAKOTCA» B
WHTErPUPOBAHHOE 3HaHMe, YNOpPSOOYEHHYD COBOKYMHOCTb HOBbIX 3HaHWW, «efuHoe
3HaHUe».

Mog  yrnyGnéHHbIMM  3HAHWSMW  MOHUMAKTCA  OCHOBATENbHblE  3HAHWS,
crnocobCTByOWME Pa3BUTUIO MO3HaBaTENbHOW aKTUMBHOCTW, pPacLUMPEHUI0 Kpyro3opa.
OcobeHHOCTb  MeXnpeAMEeTHbIX 3HaHUW onpefendeTca He TOfbKo B3aMMOCBS3bHO
cogepXaHud, HO U MepeHOCoOM MeTodoB Oo0yvyeHus M3 OA4HOro npegmeTa B APYrowu,
00YyCrnoOBMeHHbIX OBHapyXeHMemM CXOOCTB uccrnegyemblX npeaMeTHbIX obnacTemn.
MeTanpegMeTHOCTb coeauHseT B cebe naet npeamMeTHOCTU U HaanpeaMeTHOCTU N HOCUT
yHMUBEpCarbHbIn XapakTep y4ebHbIX OeNCTBUIN, onpeaenstowmnx camopasButme fM4YHOCTH
yyauerocs. [NonyyeHne metanpeaMeTHbIX 3HAHU — 3TO NPOLECC pacLUMPEHNs Kpyrosopa
LUKONbHMKA, Nto603HATENBHOCTN, HanNpPsiIMy CBS3aHHbIN C paboTon no opMMpoOBaHUIO
MUPOBO33peHUs yvalumxcs [3].

MpMHMMaa BO BHUMAHWE FIMYHOCTHBLIN acnekT OBy4yeHUs, KOMMNEeTEeHUUS TpaKTyeTcs
Kak CnoCoOBHOCTb M rOTOBHOCTb pellaTtb NIMYHOCTHbIE 3a4auun, Tpebytlowme onpeaeneHHoro
YPOBHS TMOArOTOBKM YYEeHUKa MMagwmx KracCoB MNpW  OCYLIECTBNEHUW, Hanpumep,
nccnegoBaTenbCkoM U MPOEKTHOW  OeATeNbHOCTM B CUCTEME  AOMOfHUTENbHOro
obpa3oBaHuS.

Takum 06pasom, LIeHHOCTb MO3HaBaTEeNIbHOM aKTUBHOCTU Kak CTPeMIeHUs K HOBbIM
yrnyornéHHbIM eCTEeCTBEHHO-HaY4YHbIM, MeXnpeaMeTHbIM WU MeTanpegMeTHbIM 3HaHUSM
3aKknyaeTcsa B TOM, YTO HanpaBneHHOCTb, fexallasi B ero OCHoBe, onpeaenseT akTMBHOe
OTHOLIEHME K MWpy W ero nosHaHuw. [lcuxonormyeckne OCOBEHHOCTU MIaALnX
LLKONbHUKOB, nx npupoaHas no60o3HaTeNbHOCTb, OT3bIBYNBOCTb, ocobas
pacrnonoXeHHOCTb K YCBOEHUIO HOBOMO, FOTOBHOCTb BOCMPUHUMATL BCE, YTO AAET negaror
AONONHUTENBbHOrO 00pa3oBaHWs, Cco3galoT OGnaronpuATHbIE YCROBUSA ANs  pa3BUTUSA
no3HaBaTesNlbHOW akTUBHOCTU B CUCTEME AOMNONHUTENBHOro obpasoBaHms [3].

O6y4yeHne B yypexageHuax OOononHUTenbHoro obpasoBaHusa npencraBndeT cobomn
y4yebHO-BOCNUTaTENbHbIN NPOLECC, OPUEHTUPOBAHHbLIN Ha LLKONBbHUKOB MaLnx KraccoB
N COCTOSALLUN U3 TPpeX aTanos.

Ha nepBom (MOTMBaLMOHHOM) aTane peanuayoTcs nporpaMmmsil,
npegnonaratoLlme 3HaKOMCTBO y4aLLMXCHA C pa3HOObpasHbIMU KpYyXXKaMu U npegmMmeTamu, B
pesynbTate 4ero pacwupsieTcs Kpyr uHTepecoB, Yy pebeHka dopmupyeTcs
npeacraBneHne o0 ToM, YTO OH xoTen 6bl n3yyatb 6onee rnyboko. Ha gaHHoOM aTane Ha
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peanusauuio Bcex nporpamm oteoamnTcs 76 4. [letn 1-2 knaccos (nepBbir rog 0byyeHus)
BOBIeKalTCcsd B paboTy BCex KpYyXKoB: «3aHumMartenbHas MartemaTtuka» (15 4.),
«Oxkpyxatowmn mup» (15 4.), «Pycckun asbik» (15 4.), «JlutepatypHoe goctosiHue» (15
Y.), «AHrMUcKMn A3blk» (15 4.). Popma KoHTpona — TecT (1 4.). PaspaboTaHHble Ha
nepBOM 3Tane ynpaxHeHUs U 3a4aHus cnocobCTBYIOT 3aUHTEPECOBAHHOCTU, CBA3AHHON C
onepexawLlmm YTEHMEM, U HavanbHOMY NPUOBpPeTeHnto YrinyBGnéHHbIX €CTEeCTBEHHO-
Hay4HbIX Y TYyMaHUTaPHbIX 3HAHWUI Y YYaLLMXCA HaYarbHbIX KIAcCOoB.

BTtopon (MHTerpatuBHbIA) 3Tan HanpaeneH Ha npuobpeTeHne y4dalmmucs
YrNyOGnéHHbIX, MexXnpeaMeTHbIX W MeTanpeAMeTHbIX  3HaHWW, CBSI3aHHbIX C
WHTEeNMNeKTyanbHbIM pasBuTMEM y4dawmxcd. [NpoaykTuBHaA AeATeNbHOCTb CBsidaHa C
aKTMBHOM paboToM JOrMYECcKOro MbIWMNEHNS W Ha [OaHHOM 3Tane HaxoAuT CBOe
BblpaXeHWe B TakmxX MbICIIUTENbHbIX OMepauusix, Kak CWHTEe3, CpaBHeHwue,
Knaccudukaums, aHanorus, paccyxgeHme. 9T MblCNUTENbHbIE OnepaLmm B NCUXONOro-
negarormyeckon nutepatype MpUHATO HasblBaTb JIOMMYECKMMW NPpUeMaMy MbllieHns
NN NpuemMamMm yMCTBEHHbIX JENCTBUN.

Mmesa goctaTouHO HageXxHbI cnocob pelleHusi, pebeHoK yuyuTca aHanuampoBaTb
COCTaB W CTPYKTYpy CBOeWN [OesTeNnbHOCTW, CconocTtaBndeT Mexay cobon oTaerbHble
3ajayn, 4YTO NPOBOOUT €ro K OTKPbITUK HOBbIX, OPUrMHamNbHbIX, BHelWHe 6onee
OCTPOYMHbIX cnocoboB pelueHna. OCHOBHYH YacTb coaepXaHus y4ebHOn OesaATenbHOCTU
Ha OaHHOM 3Tarne COCTaBfiSAOT Hay4Hble MOHATUSA, 3aKOHbl, obLimMe norn4yeckne crnocobbl
pelueHns NpakTU4eckux 3agad, NpuBoasLmMe oT 00LWero Cy>KAeHUs K YaCTHOMY BbIBOAY U
Hao6opoT. MIMEeHHO CNOCOBHOCTL K CUHTE3Y NMOMOraeT gepXaTb B Morie 3peHUst CroXHble
cUTyauun, Hanpumep, Ha Ypokax MaTtemMaTuku U OKpyXawLwero Mupa, HaxoauTb
MPUYMHHbIE CBA3N MeXOy SBMeHUsIMWU, OBnageBaTb ASIMHHOM LENbi YMO3aKNo4eHWHN,
OTKpbIBaTb CBA3N MeXAy eOuHUYHbIMKM hakTopamMmy M OBLWKUMM 3aKOHOMEPHOCTAMM.
BaxHbIM Ha uWHTerpatMBHOM 3Tane, Ha KOTOPOM HayMHaeTCA pas3BUTUE FOMMYeCcKoro
MbILUSIEHNS, TO €CTb MPUODOpPEeTeHne HaBbLIKOB MNPAKTUYECKOro BraAeHUs FOrMyecKumm
onepauusmMmn MblWSEHUN, ABNSETCA HayvanbHoe (OpMUMPOBAHWE NOMMYECKOW KynbTypbl
LLUKOSbHUKOB Mnagwmx knaccos. CrnegoBaTtenbHO, UHTENNEKTyanbHOE pa3BUTME NIMYHOCTU
yYeHUKa o3Ha4vaeT pa3BUTUE ero MblCANTENbHbLIX COCOBHOCTEN, B YNCIO KOTOPbIX BXOAAT
N CNOCOBHOCTU K BbINOMIHEHWUIO OMNpedeSieHHbIX JIOrMYecknx onepauun, K npoBeaeHuto
NOTNYECKMX  pacCy>XaeHurh, K OOOCHOBaHUIO pasnUyHbIX BbIBOAOB  FIOMMYECKUMU
cpencrteamu.

OcHoBHOM  OpraHuM3auMoHHOW OPMON  SABMSETCA  UHTErpupoOBaHHbLIM  YPOK.
YnpaxHeHunsa W 3afaHuMs Ha [aHHOM 9JTane HauefeHbl Ha pasBuUTUEe JIOrnMy4eckoro
MbILUSIEHNS LUKOSIbHUKOB, TPEHUPOBKY MX HabnogaTtenbHOCTU, CNOCOBHOCTM OueHuBaTb,
CpaBHMBATb, CTPOUTb MPEeAnofioXeHnsd, KrnaccuduuuposaTtb, BbIMOMHATbL — Apyrue
MbICIUTENbHbIE  OMnepauun, Ccryxawme OCHOBOW nepexoga K 6ornee CnoXHbIM
nosHaBaTesbHbIM MNpoueccaM. Ha peanusauuio npuoputeTHbIX nporpamm otBoamtcsa 30
Y., ocTanbHbIX NporpaMmm — no 10 Y., MHTErpMpoBaHHbIE YPOKN — 5 4. Popma KOHTpons —
TecT (1 4.).

PaspaboTtaHHble 3agaHuMs Cnocob6CTBYIOT pacLUMPEHUO Kpyrosopa, pasBuUTUI0
rny6oKOMbICAINA M CTPEMSIEHMIO K HavanbHOMY (OOPMUPOBAHUIO  €4WHOW CUCTEMBI
3HaHus:
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- [lpoyumaime ompbIBOK U3 XxydoxecmeeHHo20 rpouseedeHus J1.Kaponna
«Anuca 6 cmpaHe d4ydec». [lopaccyxdalime O npoYumaHHoM, ObMeHslimech
eneyamneHusmu. Oxapakmepu3dylime 251a8HbIX 2epoes, UX XU3HEHHble Mo3uyuu,
MUPOBO33PEHUE, UEHHOCMHbIE opueHmauuu. O6obwume ycrnblWaHHblE MHEHUS U
obocHylime ceoe MHeHue, nodoepxxume becedy ¢ nedazo2om.

- O6pamumecb Kk ompblekam U3 npoussedeHus [Pk.K. PoynuHe «[lappu
lMommep», nocesiuweHHbIM HEeObbIYHbIM SI8MTIEHUSIM, MPOUCXOO0UBWUX 8 XU3HU 2/1a8HbIX
eepoes (Hanpumep, ronem [.llommepa Ha memne). KoHkpemu3supytme Haubosiee
XxapakmepHble ocobeHHocmu Oeldcmeuli 2epoe8 8 HeOobbIYHOU Orsi HUX XXU3HEHHOU
cumyauyuu. MoxHo nu obbsicHUMB rnpoucxoduswue 8 KHUz2ax yydeca Hay4yHo?

- [llpocnywatme kHuay A.TkadyeHKko «Jlemarwwue 38e€30bl» 8 pexume
«0uanoaoeo2o» YymeHusi. Pacckaxume o eknade K.3.luankosckoeo, C.[1.Koponesa 8
passumue KocMoHasmuku. lNopaccyxdalime o No02omoeKke KOCMOHag8mos8 K rnosemy 8
kocmoc. lNodymaeme, nodyemy desiogek ece2da cmpemuricsi K 0ariekum 3ee30am?

OaHum 13 nyTten pewweHuss npobnembl hopmMMpoBaHMS LIENOCTHOrO B3rnsga Ha
OKpYy)XalwWun MUp MU OnNpedeneHns mMecrta 4YenoBeka B HEM, HauyvMHasi C Mnagwero
LLUKONbHOro BO3pacTa, ABMSAETCA UHTErpUpoBaHHOE 0Oy4eHmne, No3BoONsAKLEE NEPENTN OT
NOKanbHOro, M30MPOBaHHOIO PaACCMOTPEHUS Pa3fNUYHbIX ABMEHUA OEWCTBUTENBbHOCTM K
X B3aMMOCBSI3aHHOMY, KOMMIEKCHOMY M3ydeHunto. C y4eToM BO3pacTHbIX OCOBEHHOCTEN
MNaALlmnX LWKOMbHUKOB MpW OpraHu3auumn MHTErpupoBaHHOro obydeHunss MnosiBnsieTcs
BO3MO>HOCTb MOKa3aTb MUP BO BCEM €ro MHOroobpasum ¢ NnpMBreYeHNneM HOBOrO 3HaHMS.

Ha wHTerpatTmBHOM 3Tane OCHOBHOW OpraHU3aunoHHOW (opMOoN ABMAKOTCS
WHTErpupoBaHHbLIE YPOKW, MNpegnonarawlimne, Kak npaBuio, yyacTue OBYyX Nedaroros,
paboTalWwmx ¢ AeTbMW CTapLlero LWKOMbHOro BO3pacTa, B3aMMHO LOMOSHALWNX APYr
apyra, oObeauHAWWX pasnuyHble npeamMeTbl B  €OUHbIN  MHTerpatuMBHbIM - BROK,
Haxo4ALWMX Te KMOHOKPUCTanNMbI», HA2 OCHOBE KOTOPbIX OCYLLECTBNAETCA UHTErpaums.

Ha ypokax matematuvku negarorn AOMOSHUTENbHOro 06pa3oBaHUA MCMNOMb3YHT
reorpacdmyeckne kaptbl, Tabnuuy [O.UN.Menpgeneesa, Khury pekopaoB [MHHeca,
SHUMKNoneann, TONKoBble cnosapu u T.4. VIHTerpaunsa Ha OCHOBE CHOXKETHOMO NOCTPOEHNS
ypoka nosonsieT nobyxagatb AeTen K pasHoobpasHbIM 3aHATUSAM, nepepacTarwum B
aKTUBHOE UX y4yacTue B rpynnoBblX, NApHbIX U ApYrMx hopmMax KOMMEKTUBHLIX 3aHATUMN.
BknioyeHne cuctembl cogepKaTenibHO-NOrMYEcKUX 3afaHui, OUOAKTUYECKUX  Urp,
HecTaHOapTHbIX 3afday W cneuuanbHbiX 3a4aHUKW, HanpaBfieHHbIX Ha pasBuUTUe
no3HaBaTesbHbIX NPOLECCOB MMaALlnX LWKOMbHUKOB, cnocobeTByeT 6onee 0CO3HaAHHOMY
YCBOEHMIO N3y4aeMoro maTepmana Ha KayeCTBEHHO MHOM, 6oriee BbICOKOM YPOBHE.

WHTerpauma nogpasymeBaeT B3aMMOMPOHMKHOBEHME M3y4aeMblX NPegMeToB Mpu
pelweHnn HecTaHOapTHbIX 3agad. [lpyBegem npumep 3agaHun, WNOCTPUPYHOLLNX
BblLLECKa3aHHOE:

- [Mpoyumaume cka3o4yHyro rnogecmb C.Jlacepnégp «YydecHoe nymewecmeaue
Hunbca ¢ dukumu 2ycamu» u pewume 3adady: «Hurnbc nemesn 8 cmae Ha CriuHe 2ycsi
Mapmura. OH obpamus éHUMaHuUe, 4Ymo NMocmpoeHuUe cmau HarloMuHaem mpeyaosibHUK:
eriepeldu soxak, 3amem 2 2ycsi, 8 mpembeM psdy 3 2ycs u m.0. Cmasi ocmaHoegusnachb Ha
Ho4riee Ha nbOuHe. Hunbc ysuders, Ymo pacrosfioXeHue eycel HaroMuHaem keadpam,
cocmoswult u3 psdos, 8 Kaxoom psidy oOUHaKoeoe Kosu4decmeo 2ycel, npu4yém 4ucrio
aycel 8 kaxxoom psidy pasHo yucsy psdos. [yceli 8 cmae meHbwe 50. CkorbKko 2ycel 8
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cmae?» lNocmMompume Ha Kapmy u ropaccyxodalime, Had Kakumu 2opodamu riposnemari
Hunbc. Hazoeume ux rno-aHanuuckKu.

- «3acenume» mamepuk CesepHol AMEPUKU >XUBOMHbIMU, HO clOenamb 3MO
MOXHO 6ydem, omzadae 3a2aldKy u paccyxdas, 8 KaKkoU KIumMamu4yecKkol 30HEe MOoxxem
JKUmb 3MO XXU80MHoe, Harnpumep: «Ha nbOuHe 51 3UMOoU X035UH, MOPO308 CMpPAaWHbIX HE
6orock. A Onss moeao, Ymobbl rnokywams, 1 8 800y 51e0siHY0 OKyHyCb». Pacckaxume Ha
aHarnultcKoM si3biKe 0 rnosadkax 3moeo xusomHozo. Onuwume e2o (besbil Medseodhb).

Taknum 06pa3omM, OCHOBHbIMM 3ad4a4amMu MHTETPUPOBAHHOMO YpOKa Ha AaHHOM 3Tane
ABNAOTCA: COEAWHEHWE NpPOorpamMMHOro MaTepuana pasHbiX MNpeaMeToB; npouece
cOnmxeHna wn cBs3M oTpacnen 3HaHun. OPEEKTUBHOCTb MHTErpauumn 3aBuUCUT OT
yAa4yHOro co4yeTaHusi y4ebHbIX NMpeamMeToB, M3yvaemblX Tem, TLlaTerbHOW MNOLroTOBKM
negaroroB AOMNONMHUTENBHOrO 06pa3oBaHMA M HACTPOS LUKOSNIbHMKOB MafLmX KIacCcoB Ha
paboTy; oTbopa TEKCTOB U3 3HUMKNONEAUN, CNPaBOYHUKOB, (OIHTE3M, CKa30K, MUJOB,
noBecTen M pacckasoB B COOTBETCTBUM C BO3PACTHbIMU BO3MOXHOCTAMWU AeTen. BaxHo
OTMETUTb, YTO WHTErpauus MOXET paccMaTpuBaTbCA KakK MNCUMXOSIOro-KOpPEKLUNOHHLIN
NPWUHLMM, HanpaefeHHbIN Ha pa3BUTUE MHTENNEKTyanbHbIX CNOCOBHOCTEN pebeHka.

Tpetn  (NpoeKTHbIM) 3Tan  npegnonaraeT  OCYLWECTBNEHNE  MepBbIX
CaMOCTOATENbHbIX W3bICKAHUA W pelueHMe 3agad, HanpaBneHHbIX B OCHOBHOM Ha
aKkTyanusauuio meTanpeamMeTHbIX 3HaHUW, B YACTHOCTM Ha pasBUTME JNOMMYEeCcKoro u
06pasHoOro MmblwneHns (MHAMBMAYyaNnbHO WM B ManbiX rpynnax), U WHTErpMpoBaHHbIX
3HaHUN. Ha gaHHOM aTane ocyLleCcTBNsSeTCA NOAroTOBKa K peanu3aumm MHHOBALMOHHOMO
obpasoBatenbHoro npoekta «Kocmuyeckme npuknoydeHnss Ha [naHete 3HaHuA»,
«CTArMBatoLero» npMobpeTeHHble YrnyObnéHHbIe eCTECTBEHHO-HAY4YHbIE U TyMaHUTapHbIE,
MeXnpeaMeTHble U MeTanpegMeTHble (aHann3—obo0LeHne— paccyXaeHue) 3HaHus B
eanHoe uenoe. O6pasoBaTerbHbI NPOEKT NpecrneayeT LenvM OCBOEHUA NPeaMEeTHOro
Matepmana (MatemaTuka, OKpyXalwWwuih MUP, PYCCKUM WU aHITIMACKMA  A3bIKNY,
nuTepaTtypHoe uTeHue), YyrnybneHus nNOHWUMaHUS, BKMAYas OeTeln B NPOEKTHYH
AEATENbHOCTb, MEXnpeaMeTHOe nccnegoBaHne. Ha noAroToBKy MO Kaxaomy npegmeTty
OTBOAMUTCA NO 5 4., HA COBMECTHOE BbINOSIHEHNE NpoekTa — 50 4., Npe3eHTaLmo NpoekTa —
1 4. OcHOBY NpoeKTa COCTaBnsieT UrpoBasa AesaATenbHOCTb. [legaror pacnpenensietT ponu
MexXay ydalwumuncsl, akLeHTUpys BHUMaHWE Ha B3aMMO3aMEHSAEMOCTb B OnpenerieHHbIX
CUTyaLMsiX, B3aMMOBbIPYYKY, OKa3blBaeT OpraHM3auUmoHHY U TEXHUYECKYIO noaaepxky. B
KOMaHAy-aKunax KOCMWYECKOro Kopabns BXoOAT KanuTaH (LWKOMbHMK, obnagarowun
KayecTBamMu nuaepa), 3HaTOKM rafXkeToB, KOHCTPYKTOP, MatemaTtuk, Guonor, aKkonor, Bpay,
nepeBoayuk. LLKONbHMKM Mnagwmnx Knaccos, M3o06paxas KOCMOHABTOB, OTNPaBNATCA Ha
BeHnepy, Mapc, JlyHy n gpyrue nnadHetbl. [lonagas B KOCMUYeCKOe MPOCTPAHCTBO, OHWU
ABNAOTCA OHbIMK MUccregoBaTenamu Manaktuku. VICKpeHHOCTb, NpaBaMBOCTb, B3aMHas
noggepikka, B3anMOnoMoLlb HAaXOAST CaMoe SpKOe BblpaxeHue. 3Be3aHble NPUKNIoYeHNs
— 3TO BO3MOXHOCTb MOMEPSATLCS CUnamMn C MHOMMNaHeTsaHaMM B KOHKypcax «Kocmuyeckne
OuTBbI rpamoTeeBy, «MneyHbin NyTby, «CTpoum pakeTy», «Mosronombl» 1 ap. PebeHok
NPUHUMaeT yyacTme B MOCTaAHOBKE npobnembl, B BbibOpe MeToga ee pelleHus,
0006LLeHNN pesynbTaTtoB 00CyXaeHUs. [ns oTCnexvBaHus U OLEHMBaHUS NpeaMeTHbIX
3HaHUN negaror OOMNOSIHUTENbHOrO 06pas3oBaHUA UCMOMb3yeT NUCTbl MHAMBUMAYANbHbIX
AOCTWXKEHUN, NPUHUMN «TypHUKeTay (0. Pensynnu, Penc n Cmut).
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McnonbayoTeca criegyowme MeToAbl: HayvyHbIM Joknag Mnajwero LWKOMbHUKa o
npoekte «Mapc-500» B COOTBETCTBMM C BO3pPaACTHbIMM OCOBEHHOCTAMU pebeEHka,
BUPTYanbHbIN TYp NO HA3eMHOMY 3KCNepUMEeHTanbHOMY KOMMIEKCY, METOAbl MPOEKTOB C
npeseHTaumen.

PaspaboTaHHble 3agaHWa CUCTEMATU3MPYIOT 3HaHMA OeTel O KOCMOHaBTUKeE,
pa3BMBalOT no3HaBaTebHYH0 aKTUBHOCTb, cnocobCeTByOT dhopMMpOBaHUIO
NaTpMoOTMYECKUX YYBCTB, MNPUBMBAIOT 4YyBCTBA FOPAOCTU WU YBaKEHUA K POCCUINCKON
KOCMOHaBTUKE.

- MNocnywatme Hay4HbIl 0oknad nedazoea/cmapuweknaccHuka o npoekme «Mapc-
500», umumupyrowem nunomupyemsbiti nonem Ha KpacHyro nnaHemy. Ocywecmeume
supmyarsbHbili myp MO0 Ha3eMHOMY 3KCrepuMeHmarsabHOMYy KOMIIIEKCY, MocMompume
supmyarnbHbIl 8bIX00 4YrieHo8 3akunaxa «Mapc-500» Ha Mapc. OueHume pabomy
MeXXrinaHemHou aKkcrneduyuu:

- O6obwume mamepuan o6 y4ebHoM rnpoekme «Kocmudeckue rpukoyYeHUs Ha
[MnaHeme 3HaHus». [lopaccyxdalme 0 nosly4eHHbIX pe3yrnbmamax. [lpedcmasbme
npe3eHmayuo 0 KOMUYECKUX MPUKYeHUsix Ha [lnaHeme 3emna ¢ ucronb3oeaHuem
UHMepakmueHoU OOCKU.

B koHue TpeTbero roga oOyyYyeHMA MNagWUM  LWKOMbHUKAM W UX poauTensam
npegnaranucb KOHKPETHble pekoMeHZauum no  AanbHenwemy npuobpeTeHnto U
aKkTyanuaauum yrinybnéHHbIX eCTECTBEHHO-HAYyYHbIX U T'YMaHUTApPHbIX, MEXNPEeaMETHbIX U
MeTanpegMeTHbIX 3HaHWUN.

Wtak, noatanHoe pasBuTME MNO3HaBaTeSlbHOW aKTUMBHOCTW LUKOMbHUKOB MMaALumx
KNnaccoB B  Yy4YpexXOeHUW [ONOSHUTENbHOro o06pasoBaHMA  OCHOBbIBAeTCA  Ha
MCNONb30BaHMM MNeJarormyeckoro noTeHuMana NorMkn 1M pasBuUTUM NIorMdecknx copm
MbIWAEHNS ONs  MNONYYEeHUsa  yyYyawumucs  YrnyOnéHHbIX eCTEeCTBEHHO-HAYYHbIX U
TYMaHUTapHbIX, a TakKe MeXNnpeaMeTHbIX U MeTanpeaMeTHbIX  3HaHWUR,
«CTArMBaOLLMXCS» B MHTENPUPOBAHHOE 3HaHUE.

MonoxutenbHble pes3ynbTaTbl nNpouecca O0O0Yy4YeHWUst LIKOSNIbHUKOB — MIagLmx
KNaccoB B yYpeXxaeHUsiX JONONTHUTENbHOro obpa3oBaHusa NO3BONAT yTBEPXKAaTb, YTO
B MepcrnekTnee obpa3oBaTeNbHYyH TEXHOMOMMI0 Pas3BUTUS MO3HABATENbHON aKTUBHOCTU
Y LWKOJNIbHMKOB MMafLMX KacCoOB MOXHO YCMELWHO MNPUMEHSTb B AOMNOSNTHUTENbHOM
obpasoBaHun Ha 6a3e obuieobpasoBaTenbHOro y4ebHOro 3aBefeHns U NpoeunpoBaTb
Ha oOy4yeHMe LUKONMbHMKOB CTapliero Bo3pacTa, roToBsAwmMxcsa k cpade EM3 no
MaTeMaTU4eCKMM, eCTECTBEHHO-HAY4YHbIM U TyMaHUTapHbIM NpeamMeTam.
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Supervision model as an effective method of the practical
training

Summary. The article is devoted to such topical problem in Ukrainian high
education as practical training for future social workers. Supervision model is suggested to
be one of the most effective methods of social work practice acquirement.

Keywords: supervision, supervisor, social work, supervision model, practical
training.

Mopaenb cynepBu3snmn Kak acpcpeKTuBHbIn metoa
NpPakTU4YeCcKoOM NoaAroToBKU

AHHOTaumsa. CTtaTbs MOCBALLEHA aKkTynbHOW NS COBPEMEHHOr0 YKPaMHCKOro
BbiCWero obpasoBaHus Npobrieme — npakTU4Yeckon MOAroToBke Oyaywmnx coumanbHbIX
paboTHMKOB. PaccMOTpeHO MoAenb CynepBuM3MM Kak OOWH U3 CaMblX edeeKkTUBHbIX
METOA0B OBNafeHNs NPaKTUKOM coLmanbHOM paboThl.

KnioueBble cnoBa: cynepsuausi, Cynepsu3op, coumanbHas paboTta, Moaenb
cynepBu3nKn, npaktuyeckas NnogroToBka.

MoctaHoBka npobGnembl. B nocnegHee BpemMs  OTEYECTBEHHLIMW HayYHbIMM
paboTHMKamn, Bcrea 3a 3apybexxHbiMK, Bce BonbLue BHMMaHMSA OTBOAMTCSA CYynepBM3nn Kak
appekTMBHON MOAENU npakTnyeckoro obydeHunss Byaywmx coumarnbHbiX paboTHUKOB. 3a
AaHHbIMM B.CupopoBa, yaernbHbli BEC MPaKTUKM B Mnpouecce noarotToBKU CoLMarnbHbIX
paboTHukoB B YkpauHe pocturaet 3-16% (umt. 3a [5]). BYkpanHe OO cux nop HeT
WHCTUTYTa CynepBi3OopCcTBa, TOrda Kak CynepBu3vs — HeobXxoaumoe HanpasfeHue B
npodeccunoHanbHon aeatensHocTy [11].

Lenb uccnepoBaHus. Llenbio cratbu sBRAOTCA 060CHOBaHME Lienecoobpas3HoCTH
BHEAPEHMS MOAENM CynepBu3MM B MPaKTUKYy couvanbHOM paboTbl C LENbl  ynyudlleHus
npocpeccnoHanbHONn  NpPakTUYECKOW MOArOTOBKM HE  TOMbKO  CTYOAEHTOB WM MOMoAbIX
CNeLnanmcToB, a 1 OMnbITHbLIX CouMarnbHbIX PaboTHUKOB.

AHanus nocnegHux mMccnenoBaHMM M nybnukaumn. B cBasuM c Tem, 4TO B
YKpanHe cynepBu3ns TOMbKO HayMHaeT pasBuMBaTbCHA, TO €CTb 3aKOHOMEpPHbIM €eCTb
He3HauuTernbHas MpeacTaBNeHHOCTb Hay4vHblX paboT no cynepBu3MmM B obnactu
NMCUXONorMM N NpakTM4yeckoe OTCYTCTBME UX B coumanbHon pabote. OgHako 3apybexom
AaHHast npobnema nNpoOOSPKUTENbHOE BPEMS aKTMBHO MCCReayeTca  Hay4HbIMU
paboTHukamn (A. KagywwH [16], M. Puyapac [18], 0. MNMettepc [17], J1. OeHbepn [12], K.
®opa [13], O.Napannep [14], B. Xamdpuc [15] n gp.); MOXHO OTMETUTb UCCNeaoBaHUS
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npobnemMbl Cynepsu3nmn B NpakTUYECKOM NOAroTOBKe couunarnbHbix paboTHMkoB A. bpayHa
n A. boypHa, M.TepHepa, O.ManneHgep n [O.Yopga, K. Xenkoka u Jl. Xbtoza, A.
KagywwH, H. . KnywwnHon v gp.

YKpavHcKaa COBpeMEHHasi Hayka Havarna nononHsaTbcs pabotamuM no [aHHOM
npobneme Takux HaydHbli paboTHukoB kak C.A. bensesa, H. b. boHgapeHko, H. M.
Mangyk, . M. lpura, H.B. KabaueHko, J1. E. Knoc, N. N. Muroeu4, T.B. CewmwuriHa,
B.Cugopos, C. I". lNpygoBas v ap.

OcHoBHOM MaTtepuan. Yawe Bcero cynepsusop paboTtaetr co cTygeHTamu u
MonoAbIMu crieymanucTamum, 0gHako, K Hemy MoryT obpalaTtbCsl U ONbITHbIE coLUMaribHble
paboTHUKK. TakK, B CBA3N C NPOGECCUOHANbHLIMU TPYOHOCTAMU UKW BO BPeEMS OBMageHus
HOBbIMM bOopMamMn, MeToAamMu U HanpaBneHnamMm paboTs! [4].

Wccneposatenn A. bpayH u A. boypH npeanaraloT MoAesib Cynepeu3nm, Kotopas
BKIMOYaET YeTblpe OCHOBHbIE CUCTEMbI, KOTOPbIE ONPEeaensoT ee coaepXKaHue: nNpakTuka,
paboTHMK, KOMaHaa/ KONNEKTUB U ydpexaeHne/ opraHmsaumsa [1].

. XoykmHCc n P. WoxeTt B 1989 rogy vcnonb3oBann TEPMUH «KIMEHT», OMUCbiBas
COOTBETCTBYHOLUNE CUCTEMbI B KOHCYNbTMPOBAHUW W McuxoTepanum W MNOHMMaa B
Ka4yecTBe KIMEHTOB He TEX, KTO NOSy4yaeT ycnyry, a Tex, k1o ee Tpedyet [10]. NoHumaHune
KNUeHTa Kak eaAnHOro nuua, Kak npoTMBONOCTaBNeHne rpynne unm odlmHe, MOXeT Takke
OblTb oWMBOYHBIM. ECnv npexae 3HaHuUs 3akoHodaTenbCTBa, MOMUTUKM W npoueayp
npuHagnexano K KOMMeTeHUUn KPUCTOB, MEeHeXepoB U agMUHUCTPATOPOB, TO Tenepb
3TO — YacCTb NPaKTUYECKOW couuanbHOM paboTbl Kak OesATerlbHOCTU Mo couuanbHOMY
obecne4veHnto n pabote, OpUEHTUPOBAHHOM Ha YENOBEKa.

Cuctema pabomHuka onpefenseTt, YTO AN BbINOMHEHUA pas3HOMMaHOBUX 3ajad
coumanoHonm  paboTbl  pabOTHUMKY  HyXHbl  pecypcbl. Ha  TOM,  HacKoOSbkO
CYyNnepBU3NPOBAHHbLIN  MOXET 3deKkTMBHO paboTaTb, CywecTBeHHO 0603HavaeTcs
COCTOSIHME €ero ncuxmyeckoro 340poBbsi. Cuctema paboTHMKa BKIKOYAET  HYXAbl
CynepBM30BaHOroO B MPOMecCUOHanNbLHOM pasBUTUM U U3YHEeHUU Hagnexaiero u
HeHaanexalero ncnonb3oBaHus cebs.

Cuctemy KomaHObI/Konnnekmuea 6b11o 4o6aBNeHo, NOCKONbKY TO, Kaknm obpasom
CynepBU3NPOBaHHbIA COTPYAHUYAEeT U B3auMOLEWCTBYET C Korneramu, CylweCTBEHHO
BNUSAET Ha Ka4yeCTBO ero paboTbl.

Cuctema yuypexdeHusi BKMYaeT BCce acnektbl paboTbl, onpegeneHHble
yypexaeHveMm, B TOM YMChe U Te, YTO KacatloTCsl OpraHM3aumMoOHHON KynbTypbl U BblbOpa, 1
Te, YTO KacalTCA HOpMaTUBHbLIX TPEOOBaHWIA.

Basunpysacb Ha 9TMX 4YeTbipex cuctemax, Obina paspaboTtaHa mMoaenb, KoTopas
OEeNCTBYeT Ha Tpex YPOBHAX BO3pacTalowen CrOXHOCTU, Kaxabll U3  KOTOPbIX
npeacrasnset cobon gasy passutus [1].

MepBbit ypoBeHb — UHOyKMueHasi ¢ha3a — npegycmaTpvBaeT, YTO BO BpeMms
npouecca cynepsusvmu nUccriefosaHne npobnemMbl MOXHO NPOBOAUTb B Npedenax Kakaon
N3 YyeTblpex (pas3oBbIX CUCTEM OTAEeNbHO. Bo BpeMsa ¢hasdbl UHOyKUUU akTyanbHbIM €CTb
obwme ob6CyXOEHNST CPOYHbIX MNPaKTUYECKMX Mpobnem, KOTopble Hemnb3s MNOSMHOCTLIO
peLLnTb Ha rpyrnnoBon CynepBu3nu.

BTopon ypoBeHb — ¢pa3a cesi3u — npepnaraeTt uccregoBaTb Npobnemy ¢ TOYKM
3pEeHUs CBA3EN MEXAY KaXKAOoW napow cuctem: NnpodeccuoHarnbHbIi acnekT (CBA3b Mexay
NPaKkTUKON n pabOTHUKOM); acnekT coTpygHudecTBa (CBA3b Mexay paboTHUKOM U
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KOMaHOoW); acnekT ynpaeneHus (CBA3b MeXAy KOMaHOoW W ydpeXxaeHuem);
OpPraHM3auUMOHHbIN acnekT (CBA3b MexXxay YyYpeXaeHnem W npakTukon). Ha mMomeHT
AOCTWXEeHUs1 gha3bl c85s13U BCe CPOYHbIe NPobrembl CynepBn3MpPoOBaHHOIO A0SMKHbI BbITb
peLueHbl.

TpeTun ypoBeHb — @ha3za uHmMezpauyuu — ABNAETCA CUHTE30M BCEX YeTbIpeX
cuctem. Mogenb AaeT BO3MOXHOCTb OMUCHLIBATb TO, YTO MNPOUCXOOUT B CynepBU3UMN.
MO>XHO OXunaaTb, YTO BO BpeMs ghasbl UHmMezpayuu cynepBn3NpoOBaHHbIA NoMyvaeT LWaHC
OTCTYNUTb Ha Llar Ha3ag 1 NOCMOTPETL Ha paboTy B Lenom: ee opMy, banaHc, xapakrep
W HanpaefeHus, a Takke Yy Hero ecTb BO3MOXHOCTb Ans pasgymMund OTHOCUTESNBHO
AONroCPOYHON NEpPCneKTMBbI, B YaCTHOCTU, NNaHMPOBaHUS Kapbepbl.

C Touyku 3peHns A.bpayH un A.bBoypH, cynepBr3op AOIMKEH NPU3HaTb, YTO OH AOSMKEH
He JaBaTb OTBETA Ha BOMNPOC CynepBU3NPOBaHHOIMO, a NoaTankmeaTb CynepBn3vpoBaHHOIO K
CaMOCTOATENBHOMY ee HaxoxaeHuto [1].

BbiBoabl. B ocHOBe cynepBuM3opcTBa NEXUT NOEA aKTUBHOIMO WCMNOSb30BaHUA
onbiTa, KOTOPbIN OblN HaAKOMNMEH B MpOLIEcCCe MnpakTUyeckon aeaTenbHocTu. BeepeHue
WHCTUTYTa CynepBmuann ansa eeKkTMBHOro OBnageHnsa NpakTU4eCcKon NoaroToBkon GyaeT
OyneT okasbiBaTb COAENCTBME pPa3BUTUIO colmarnbHOM paboTbl B YKpanHe, NOBbLILLEHUIO ee
KadecTBa.

Takmm obpa3om, B COBpeMeHHOW YKpauvHe CcynepBuU3OpPCTBO 3acnyxmBaeT
CEPbE3HOr0 BHUMaHWA, TakK Kak psiAoM C WMHHOBAUMOHHLIMW OpPraHm3aunoHHbIMU U
cogepxaTtenbHbIMM hopMamMu coumnanbHON paboTbl, KOTOPbIE YXKe UCMOSb3YITCHA, MOXET
cTaTb OYEHb pe3yfbTaTUBHbLIM CPEACTBOM NPaKTUYECKON AEATENBHOCTM.
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NMoaTtanHoe hopMupoBaHme YMCTBEHHbIX 4EeMCTBUN NpU
obGy4yeHum acce

AHHOTaumMsA: B  [JaHHOM  cTaTbe  MNOHATME  3cce  aHanuaupyeTcs C
NUHIBOANAAKTUYECKMX MNO3MLUUMA C LENbl BblAENEHUA  OPUEHTUPOBOYHOM OCHOBBI
AEenCTBUM NO HanMCcaHWIo 3CCe U opraHMsaumm YCBOEHUA 3CCEUCTUYECKON OeATernbHOCTU
yyalwMMmucss B COOTBETCTBMM C TpeboBaHMSAMW Teopun Mo3TanHoro opmMMpoBaHMUS
YMCTBEHHbIX JENCTBUN

KniouyeBble croBa: noHsTMe acce, Teopust GOPMUPOBAHUS YMCTBEHHbIX AENCTBUMN,
obyyeHune acce

B HacTodwee Bpems acce — BOCTPeOOBaHHbIA XaHp MNUCbMEHHOW paboThl,
Nno3BONSAIOWEN OLEHUTb YpPOBEHb BrageHWUss TBOPYECKOW MUCbMEHHOW peyblo Ha
aHrmMMNCKoM A3blke. B kaHpe acce B YaCTHOCTM npeanaraeTcs BbINOSIHUTbL NMUCbMEHHYHO
YacTb Kak MexayHapogHbix ak3ameHoB (FCE, IELTS, TOEFL), Tak wn EpguHoro
"ocyaapcTBeHHOro Ok3ameHa. B aTon cBs3M kayeCTBEHHOE OBydeHne CTapLleKkiaCCHUKOB
AAaHHOMY >XaHpy NMUCbMEHHON paboTbl BbI3bIBAET Y YYEHbIX U1 METOOUCTOB MOBbLILIEHHbLIV
NUHTepec.

Mpobnema obyyeHUa acce Ha aHIMMACKOM A3blke SABNAETCA OAHOW M3 HauMeHee
pa3paboTaHHbIX B OTEYECTBEHHOW INUHIBOAMAAKTUKE, TMOCKOMbKY 3CCe KaK KaHp
COYMHEHMS HA MHOCTPAHHOM 4A3blke 00 BBeAeHWs EOMHOro rocyaapCTBEHHOrO ak3amMeHa
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He 6bIn BocTpeboBaH B cucteme cpefHero obpasoBaHus. XoTs, 6e3ycnoBHO, C MOMEHTa
BBEEHUNS 3CCe KaK aK3aMeHaLMOHHOro 3agaHna EM3 HakonneH WmpoKnin onbIT 06yyYeHus
AAHHOMY BMAY COYMHEHUS, B YACTHOCTM, HOMEHKNaTypa KOMMYHWKATMBHbIX YMEHWUNA,
BblAENSEMbIX B Hay4YHbIX WCCNeOOBaHUAX WM METOOMYECKMX Nocobusix no oby4veHuto
HanuMcaHul acce, MMeeT [OCTAaTOYHO LIMPOKUMA CMEeKTp Bapuauun. Takke OTCyTCTBYeT
CUCTEMHOE OMMCaHWe YMEHWN MO HanucaHuKi 3cce, B CBA3M C Yem obydeHue acce, Kak
npaesuno, npoucxoguT nytem «npob m owmnbok». Kak ykasbiBaeT A.H. JleoHTbeB, korga
aenctene opmMupyeTcsa nyTeM MpakTUYECcKOro npunaxueaHuga, 6e3 O0Co3HaBaHUSA BCeX
BXOASLLMX B €ro coctaB onepauuun, nepesod uUX B (popMmy akTyanbHO OCO3HaBaeMbIX
oKasblBaeTCsi HEBO3MOXHbIM [1]. B Takom cnyyae genctsue TepsieT psag CyLLECTBEHHbIX
OCHOBHbIX XapaKTepUCTUK, B HAaCTHOCTN pa3BepHYTOCTb, Pa3yMHOCTb U CO3HaTENbHOCTL. B
pesynbTtate CTpagaeT He TONbKO KavyecTBO CHOPMUPOBAHHOIO TakMM Crnocobom
AENCTBUSA, HO YyyalWumcs He npuobpeTaeTcss CNOCOBHOCTb K CamoynpaBieHUto
AEATEeNbHOCTLIO MO HAMUCaHUI 3cce U JanbHenweMy ee CamMOCOBEPLUEHCTBOBAHMIO.
Takum obpasom no cen AeHb TeopeTudeckoe obocHoBaHME U paspaboTka CUCTEMHOM
METOAMKN 0ByYeHNsa 3acce CTapLUEKNaCCHUKOB ABNAETCS akTyanbHOW Npobnemon.

B nonbITke noCTponTb NOAOOHY0 METOAMKY Hamun Bbinv NPoaHanNM3npoBaHbl TPYAb!
BeOyLMX OTeYeCTBEHHbIX W 3apybexHblXx cneuvanuctos B obnactm obyyeHus
nucbMeHHon peyn: A.B. KoHobGeesa [2], E.E. babywwuc [3], M.C. Mycynbebec [4], E.B.
Cepreesou [5], A.I. MapTbiHoBOW [6], V. Evans [7], D.E. Zemach, L.A. Rumisek [8], J.
Langan [9], A. Raimes [10], T. Silva [11], Ch. Tribble [12], K. Hyland [13] u T.4. B ntore c
uenb cuctematmsaumMmM nepenoBoro MeaarorMyeckoro OonbiTa W MHTerpauumn ungen
BeOyLMX MEeToAUCTOB C COOCTBEHHbIMM HapaboTkamuM Mbl obpaTucb K Teopuu
dopMMpPOBaHUS YMCTBEHHbIX aencteun .4, ManbnepuHa Kak K NCUXonormyeckon ocHose
3(PPEKTUBHOIO NOCTPOEHMS npoLecca obyyeHus.

Mpn HanucaHun acce yvalumecs UCNOSb3yeT LIENy CUCTEMY OEACTBUN PasfnnYyHOro
ypoBHA 0600weHuns. NogobHyl0 COBOKYMHOCTb AEWCTBUN MPUHATO HasbiBaTb y4ebHOM
AeATeNbHOCTbID N0 HanucaHu  acce. [logvepkmBasi BaXHOCTb  POPMUPOBAHUSA
0600LEHHbIX MPUEMOB WHTENNeKkTyanbHon aedtrenbHoctn, H.®. Tanbid3uHa oTmedvaet
HeobXo4MMOCTb aHanusa WHTeNneKkTyanbHbIX MPUEMOB, AOBEAEHUS UX 00 OTAEeNbHbIX
ornepauun OerUCTBUS U yKasaHUs yyYallmmcs nocnegoBaTernibHOCTU UX BbINONHeHUs [14, c.

197-198].
Jccenctmyeckas  [OeATEeNbHOCTb C  TOYKM  3peHus  Teopuu  noaTarnHoro
dopmupoBaHMa  yMCTBEHHbIX [OEUCTBMM - 3TO  CMOXHOE  MHOIOKOMMOHEHTHOe

obGpas3oBaHMe, KOTOpoe BKMAYaeT B cebA OPUEHTUPOBOYHYHD, WCNOSTHUTENbHYIO U
KOHTponupyowyw Yactu. Kak oTtmevaer H.®. TanbidavHa, pelwawwyi ponb B
dopMUpoOBaHUN OEUCTBUS UrpaeT OPUEHTUPOBOYHAS YacCTb, MOCKOMbLKY OHa ornpegenser
ObICTPOTY hOpMUMPOBaHMS U KayecTBO AencTBus. OpUEeHTUPOBOYHAA 4YacTb AEUCTBUS
obecrneynBaeT He TOMbKO MNPaBWUfIbHOE WCMOMHEHWEe AOENCTBUHA, HO W paunoHanbHbIN
BbIOOp OAHOrO M3 MHOXECTBa BO3MOXHbIX WCNosHeHUW. B cBoio odvepedb ycnex
OPUEHTUPOBOYHON YacTu AEUCTBUS 3aBUCUT OT COAEpPXaHWUS OPUEHTUPOBOYHOW OCHOBBI
OENCTBUA — TOW CUCTEMbI YCMNOBUW, Ha KOTOPYH ONUpaeTcs yvalmmica B npouecce
BbINOSTHEHNA aencteua [14, c. 55, 84-85].

Kak nokasanu nccnenoBaHus, Hanbonee apdekTnBHOM ABseTCH
OpPVUEHTUPOBOYHAsE OCHOBaA, WMeWas MoSiHblM  COCTaB, OPUEHTUPbI  KOTOPOW



Australian Journal of Scientifi 1 49

npegcraBneHsbl B 0600 EeHHOM B/1ae M NPUCYLLM Lenomy Kraccy nogobHbiX asneHun. B
KaXX4OM OTAEeNbHOM Crlydae OpPUEeHTMPOBOYHAs OCHOBa NoAobGHOro Tuna cocTtaBnseTcs
yyalwmMMcsi CaMOCTOSTENbHO, C MNOMOLWb oblwero meToda, KOTOpbIA npeanaraeTcs
yuntenem [14, c¢.87]. 3.A. PeweTtoBa, aHanu3npys OCOBEHHOCTU OPUEHTUPOBOYHOM
OCHOBbI 3TOro TUna, NpuLwna K BbiBOA4Y, YTO B AAHHOM Cly4yae peanu3yetcsl CUCTEMHbIN
noaxod, Korga CcoOCTaBfieHME OPUEHTUPOBOYHOM OCHOBbI OEWCTBUA MNPOUCXOOUT He
SMMUPUYECKNUM NYTEM, @ C NOMOLLIbD METOLOB CUCTEMHOIO aHanuaa npeameTa nu3yyeHus
[15, 16]. MNpu cuctemHOM noaxode, Npexae BCero, Heob6xoauMO BbIOENUTb WUHBAPUAHT
CUCTEMbI, T.€. CBECTU pas3nunyns BHYTPU LIENOro K eANHOM NopoXaatoLwwen cywHocTu [17, c.
311]. WHBapmaHT cucTemMbl B CBOK oOYepedb HeobXoaAMMO BKMOYUTL B COAep)KaHue
OPUEHTUPOBOYHON OCHOBbI AEWCTBUS, YTO MO3BOSMIUT 3aMEHUTb U3y4YeHMe MHOXeCTBa
YacTHbIX CIly4aeB Ha MOCTMXKEHME TOro BceoOLlero, MHBapMaTMBHOIO, KOTOPOE NEXUT B
ocHoBe kKaxgon Bapuaumm. COOTBETCTBEHHO, Yyyawmecd, 3Had  BO3MOXHble
npegnonaraemMble  BapuaHTbl KOMMOHEHTOB U Bnagesa cnocobamn  BblaeneHus
KOMMOHEHTOB MHBapWaHTa, CMOryT HE TOSIbKO aHanua3npoBaTb HOBblE YACTHbIE ABMNEHUS,
HO n co3gasaTtb ux [14, c. 101-102]. B Hawem cnyyae c uenbtlo BblOeNeHNa UHBapuaHTa
acce Wu co3gaHus «paboTocnocoOHOM» AONns yvalMXCs TEXHOMNOrmm oObydeHns Mbl
nepecMoTpenn MOHATUE «3Cce» C NUHrBoAMAaKTMYeckmx no3uuun. [log acce kak
NUHIBOOVAAKTUYECKUM MOHATUEM CregyeT MNOHUMaTb UEesIoOCMmHOEe, CBS13HOE, J102UYHO
Op2aHU308aHHOE [UCbLMEHHOE Mpou3eedeHUe Ha 3adaHHyrw meMy, umeruee ceoel
uesnbr MPoOeEMOHCMPUPO8amMb KOMIEMEHMHOCMb asmopa 8 ornpeodesieHHoU cghepe
nymem ebI08UXEeHUST me3uca U e20 0okazamesiscmea (06bsCHeHUs) C UCMofib3og8aHUeM
u3obpasumerbHoO-8blpasumersibHbIX cpedcme coomeemcmeayueao cmusis i3bika. Taknmm
obpa3omM MHBapMaHTOM SABNSETCS COBOKYMHOCTb MPU3HAKOB 3CCe KaK TEKCTa, a Takke
XaHPOBO-CTUNNCTMYECKME OCOBEHHOCTM acce. Tak npouecc HanucaHus nbdon
Pa3HOBUAHOCTU 3CCE BKIIHOYAET OOHU U T€ XXEe KOMIMOHEHTbI, @ UMEHHO: meMy N Ko4eabie
crioea membl; UOE W K/Kr4Yesble crioga udeu; ONPeaeneHHy KOMMO3uUur TeKcTa
(Hanu4mne BCTYNNEHWUHA, OCHOBHOW YacTu W 3aKMYEHUs), me3uc Kak peanus3aumio TEMbI,
cucmemy apa2yMeHmos8 Kak peanuaaumio ngeun acce; cpedcmea €es3U, COOTBETCTBYHOLLMX
TUMY PedYn 3CCe WU FNOrnKe pasBUTUS MbICnU. AT cneumdunyeckne ocobeHHOCTU acce
onpeaensiT cogepXaHne y4yebHOW LesATenbHOCTU MO HamMcaHUMK BCEX TUMOB 3cce,
KOoTopasi COCTOUT U3 CneayoLmnx KOMNOHEHTOB:

1. AHanu3 3agjaHmsa NO HamnuMCaHuK 3cce C LUEeNbilo  onpedernieHns TeMmbl,

KOMMO3MLMOHHbBIX OCOBEHHOCTEN, TUMa peyvn U CTUNs s3blka B 3aBUCMMOCTU OT

Tpebyemoro 3agaHveM Tuna acce 1 ayantopum, KOTOpor NpeaHasHayeHo byayliee

BbICKa3blBaHWE;

2. ®opmynupoBKa TeMbl 1 OTOOP KIHOYEBLIX CNIOB TEMbI;

3. OnpepgeneHve OTHOLWIEHWA aBTOpa K TeMe C ueribio OOpMyrMpOBKU MOEN U

oTbopa Kn4YeBbIX CNOB NOewu;

4. MopgennpoBaHne KOMMNO3ULMKN 3CCe C Lefblo COCTaBMEHUSA KPATKOro nnaHa Ha

OCHOBE BblAENEHHbIX KNIOYEBLIX CII0B TEMbI U UAEW;

5. PasBopauynBaHue KIO4YEBbLIX CMIOB TEMbl B TE3UC 3CCe W onpeneneHve ero

MecCTa B KOMMNO3ULMN TEKCTA;

6. PasBopayvBaHue KNIOYEBLIX CMIOB MAEN B CUCTEMY apryMEHTOB U onpeaeneHune

NX MecTa B KOMMO3NLUKN TEKCTA;
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7. OTOOp COOTBETCTBYIOLUUX TUNY PEYN N JIOTUKE Pas3BUTUS MbICITV CPEACTB CBA3W;

8. AHanuM3 4epHOBOro BapuaHTa 3cCe Ha npeaMeT HanuMuuss B HEeM TaKux

OCHOBHbIX NPU3HAKOB TEKCTA, KakK LeNOCTHOCTb U CBA3HOCTb;

9. HanucaHue 4ncToBOro BapmaHTta acce;

10. Koppektypa acce C MO3ULUMA NEKCUKO-TpaMMaTUYECKOM MNPaBUiIbHOCTU W

NCMOMNb30BaHHbIX NIMHIBOCTUIMCTUYECKNX CPEOCTB.

C uenblo pelleHns Bompoca O TOM, Kakum obpa3om caenatb LaHHYK CUCTEMY
OEeNCTBUMA [OOCTOSIHMEM yyalumxcs, Teopus POPMUPOBAHUA YMCTBEHHbIX [OEWCTBUM
npegnaraeT NpPoOBECTU y4yalUMXCs vepes psi KadeCTBEHHO CBOeoOpasHbIX COCTOSIHUA —
NATb 3TanoB NpoLecca YCBOEHUS.

Ha nepeom amane — amane cocmasneHusi OpueHmMUpPO8OYHOU OCHOB8bI Oelicmeusi —
nponcxoout BBeAeHWe B npeaMeT u3dyyeHus. B Hawem cnydae, nepeg yyawummmcs
packpbiBaeTCA coaepkaHne OpMEHTUPOBOYHOM OCHOBbI AENCTBUN —pebsaTa 3HAaKOMATCS C
«acce» Kak JMHrBOOMOAKTUYECKMM  MOHATMEM. [loCKONbKy 3cce Kak  CrOXHoe
MHOrFOKOMMNOHEHTHOE o0OOpa3oBaHWe BKNOYaeT B cebA  Lenyl CUCTEMY MOHATUN,
nepBoHavyanbHO HeobxoaAMMO CcdopMUpPOBaTb MOHATUSA, ONpedensLlne copepxaHve
9CCENCTUYECKON AeATENbHOCTH.

JI.C. BbIrotckum nonaran, YTO HayyHble MNOHATUS OTNMYAKTCA OT KUTEMUCKUX
OCO3HAHHOCTbI MX CYLLeCTBEHHbIX nNpu3HakoB [14, c. 144]. Takum obpa3omMm Ha AaHHOM
aTane pawTcsad JedUHUUMM U OpraHu3yeTCA OBflajeHne B AeATefIbHOCTU Takumu
NOHATUAMM, KaK «LEeNOCTHOCTb», «CBS3HOCTb», peanusylolmxcs B eOUHCTBE «TEMbIy,
«nOoenm» N NUHIBUCTUYECKM BbIPAXEHHbIX B «KIMOYEBOW JEKCUKE», a TakkKe Takumu
MOHATMAMMW, BO B3aMMOCBSA3W COCTaBMASAOWMUMN 3CCEUCTUYECKYID OeATENbHOCTb, Kak
«NMAaHNPOBAHMEY, «TUM PEYM» U KCTUITb A3bIKa», KKOMMO3ULMSA» N KTUMbl 3CCE», KTE3UCY,
«cuctema  aprymeHTtoB», «absau» u  T.N. COOTBETCTBEHHO  MNepBOHaYanbHO
NPOAEMOHCTPUPOBATL N chopMUpOBaTL NpeacTaBfieHne O B3aMMOCBA3aHHOCTU NMOHATUN
npy oby4eHnn acce BO3MOXKHO NyTEM BbiBeAEHUSA 13 06LLEr0 CUCTEMbI YaCTHBIX MOHATUN.

B nnaHe meTtoamkn obyyeHnsa acce O4YEBMAHO, YTO Ha JaHHOM 3Tane Heobxoauma
opraHuMsaumMsa  BbIFBNEHUA  yYyalWwMMWUCH  MOHATUWHOrO  annapata 9CCeuMCTUYECKOW
AeATenbHOCTU U cnocoboB onepupoBaHna wMmMK (T.e. OBHapyXeHue 3a4eM U Kak
BblAENsSeTCa ee codepxaHue, rnoyemy, U B YeM OHO (PUKCUMPYETCH, B KakUX YaCTHbIX
cuTyaumsix oHO 3aTtem nposengetca [18, c. 161]), a Takke opraHusauusi NepPBUYHOIO
NPaKTUYECKOro ONepupoBaHUS LaHHbIMU MOHATUAMWU B AeATernbHOCTU. B obydyeHun ato
OCYLLIECTBMSETCA B Mpouecce aHanm3a Yy4ebHbIX TEKCTOB 3cce C Lenbi BblAeneHus
CYLLECTBEHHbIX MPU3HAKOB (POpMUPYEMbIX MOHATUN.

Hanee, ocywectBnsaa aHanua y4ebHbiX TEKCTOB, ydaliMecs, Onepupys
npefoCTaBNEHHbIMU  MOHATUSIMU, BbIBOOAAT OPUEHTUPOBOYHYIO, WCMOSTHUTENBHYIO WU
KOHTPOJIbHYO YacTu OeATeNbHOCTU MO HanMcaHuK 3cce. JKCTepuopmsauus YMCTBEHHbIX
AEeNCTBUA, HEOOXOAMMbIX ANA OCYLeCTBNEeHNa y4yebHOW AeaATenbHOCTU, ONS yYaluxca
NPOUCXOAMUT, KaK NpasBumno, B popMe npeanucaHvs no BbIMOMHEHUIO AeCTBUSA. B Hawwem
crnydae, npegnucaHue Mo BbIMOSHEHUIO Yy4ebHOW [eATenbHOCTU MOXeT BbIrnageTb
cnegyrowmnm obpasom:

1) Hanuwwute HecKOmnbKO KIYeBbIX CMOB UMW CrOBOCOYETaHWW, O 4YeM byaeT
BalLLe 3cce.
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2) Hanuwmnte HecKomnbKO KMOYEBLIX CMOB UMW COBOCOYETAHUN, OTpaKaroLmx
BalLe OTHOLLEHME K 3ajaHHON Teme 3cce.

3) Wcnonb3ys paHee BamMWu KNHOYEBbLIE CrOBa M BblpaXeHusl, CopMynupynte
Te3unc acce;

4) Wcnonb3yss paHee BaMum HanucCaHHble KIOYeBble CNOBa W BblpaXeHus,
chopmMynupymnTe aprymeHTbl B NOAEPXKKY Ballero Te3uca;

5) CocTaBbTe nnaH BaLlero 3Cce;

6) Onpegenutecb C TMNamyM pevn U CTUNem $3blka, KOTopble Bbl BygeTe
ncnonb3oBaTh A5 AoKa3aTeNbCTBa BaLLEro MHEHNS B 3CCE;

7) BbibepuTe COOTBETCTBYKOLLME TUMY PpPeYn U JOTUKE pPasBUTUS  MbICIN
CBA3YHOLLME CMOBA U BblpaXXeHWUS;

8) OTKoppekTupynTe Balle acce, yaensas ocoboe BHMMaHWE WCNONb30BaHHOW
BaMM NIEKCUKE, rPaMMaTMYECKOM NPaBUbHOCTUN 3CCe N M300pasnTenbHO-BbIPasUTENbHbBIM
cpencTBam BO34ENCTBUA HA YnTaTens, KOTopble Bbl MCMOMb30Banu;

Kak otmeuvaeT N.4. MNanbnepuH, «kakon 6bl HY1 Bbina No Ka4ecTBy OPUEHTUPOBOYHASA
OCHOBa OENCTBUN M Kak Obl OHa HK Obina gaHa — B BUAE NPeacTaBNeHUst U BHELUHEN
CXeMbl — OHa BCe-Takm ocTaeTcd He Oonee, 4YemM CUCTEMOW YyKasaHWM Ha TO, Kak
BbINOSMHATbL HOBOE LEWCTBME W He sBnseTca camum genctenem. Camoro gencreus y
HalLero y4eHuka elle HeT, OH BoobOLe He npon3Boamn ero, a 6e3 BbINONHEHNS 4ENCTBUSA
eMy Henb3s HayuuTbes» [19, c. 449]. C aTon Lenblo Teopus NoaTanHoro oopmMmMpoBaHus
YMCTBEHHbIX OEWCTBMMA npegnaraeT ewe 4 atana, NPoOXOoAst Yepes3 KoTopble y4valiminics
yCcBauBaeT AeNCTBUE, HENOCPEACTBEHHO BbIMOSHAS €ro.

Ha emopom amane — amane ¢bopmuposaHusi delcmeusi 8 mMamepuasibHOM Usu
Mamepuasnu3oeaHHOM gude y4vallnecsl BbINOSHAKT AENCTBME BO BHeELWHen dopme C
pa3BepTbiBAHMEM BCEX BXOOSALWMX B Hero onepaumn. B Hawem cnyyae ydawmecss B
pamMKax OOQHOro0 TeMaTM4YecKoro Moayns BbIMOSHAKT 3agaHus, NPoBOASALIME MX NO BCEM
CTaauMsiM 3CCEUCTMYECKOW [OeATENbHOCTU, «cobupasiy» ee KOMMOHEHTbl B €OUHYH
AEATENbHOCTb U 3aBepLUaloT CBOK paboTy HanncaHnem acce no Teme Moayns.

Mo mepe ycBOEHMSA BCero coaep)kaHus OencTeus, ero HeobxoamMmo nepeBecTn Ha
mpemut amarn — amarn ¢opmMmuposaHusi 0elicmeusi Kak 8HewHepeyesozo. Ha gaHHOM
aTane peyb CTAaHOBUTCS CaMOCTOSTENbHLIM HOCUTENEM NpoLiecca, NoceMy Bce BXogsLwme
B AeNCTBME onepaunn OoSmKHbl NpMobpecTn BHeLWHepedeByto popMy. TO eCTb yvalumecs
Ha JaHHOM 3Tane B MpoLuecce BbINOMIHEHUS 3aJaHUN NPOroBapuBatloT, Kak BbIMOSHAKTCS
AENCTBUSA MO HanMCaHUKO 3cCe M MOTMBUMPYKOT CBOW Bbibop. Ha 3aBepluatowien cragum
AaHHOro 3Tana BbINOSIHEHNWE HEKOTOPbLIX ornepauunh BO BHewHepedeBon opme
yrnyckaeTcs, MO3BOSAA NepenTn K cnegywowemy aTtany (opMUPOBaHUS YMCTBEHHbIX
OEenCTBUN.

Uemeepmebil aman — aman ¢ghopmuposaHus delicmeuli 80 8HeWwHel peyu rpo cebs
npegnonaraeT BbINOSHEHME OeWCTBUA Oe33BYy4YHO Kak nporoBapuBaHue npo cebsa. Ha
AaHHOM 93Tane y4yawmecss nosiyyaroT 3agaHus B MUCbMEHHOM BWMAE W BbINOSMHSAET
AencTeue, NporoBapmBasi Bce HeobxoauMble onepauumn npo cebs. Takke yyawmncs elle
nosiy4aeT ykasaHuUs Mo CaMOKOHTPOSIO 3a BbIMOSIHAEMOW AEATENbHOCTbLIO, OCYLLECTBIISS
ero Takke BO BHeLLHEN peyn npo cebs.
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Mpn ycnoBuu npaBuibHOrO BLIMOMHEHUA OEWCTBUA, €ro NepeBoaAaT Ha nsimbil —
YMCMBEHHbIU 3mari, Korga yyYalluncs BbiMOMNHAET U KOHTPONMPYET BbINOSTHEHME OEACTBUSA
cawm.

WTtak, noatanHoe ¢opmMmpoBaHME YMCTBEHHbIX OENCTBUM npu obydeHun acce
npegnonaraeT BblOENEHNE UHBApPUaHTa 3CCEUCTUYECKOWN OEATENbHOCTU, BBEAEHMNE €r0 B
COCTaB OPUEHTUPOBOYHOM OCHOBbLI CUCTEMHOIO TUMa 1 NPOBEAEHMNE YYaLLMXCA Yepes NAaTb
3TanoB Npouecca YCBOEHUSI 9CCENCTUYECKON AEATENTbHOCTU.

Kak otmeuyaer O.B. [HeB3K, MexaHM3M peYeMbINEHNA CnocobeH K
CaMOCOBEpPLLUEHCTBOBAHNIO, a NMYHOCTb obnagaeTr pas3BUTOM  TOTOBHOCTbKD K
CaMOHay4YeHM0 W CaMOCOBEpPLUEHCTBOBAHMIO TOMbKO nNpu obecneyeHnn ycrioBui
aKTyanbHOro oco3HaBaHuA BbliNoNHAeMon gestensHoctn [20, c. 5]. Oby4yeHne acce Ha
OCHOBE Teopun POPMMPOBAHUSA YMCTBEHHOW OEATENbHOCTU CO34aeT AaHHble YCroBUS U
3TO MO3BOMSIET YYalMMCHA He TONbKO AEMOHCTPUPOBATb KAYeCTBEHHbIN pe3ynbTar,
nonyyas BbiCOkMe Oannbl 3a BbiNonHeHne 3agaHua C2 pasgena «[lMucbmo» EpmHoro
[OcynapCTBEHHOINO 3K3aMeHa, HO UM co3fdaBaTb MNPeAnocbiky  Ans  npeBpalieHus
peYeMbILLIEHMSI B CAMOCOBEPLUEHCTBYOLLNACA MEXaHNU3M.

Cnucok nutepatypbl

1) INNeoHtbeB A.H. lNMcuxonorndeckne Bonpockl co3HaTenbHocTU ydeHus // N3Bectus
AlNH PC®CP.1947. Bbin.7.

2) KoHobeeB A.B. OBy4eHne nMCbMEHHOMY MHOSI3bIMHOMY AUCKYPCY B XXaHpe acce (Ha
MaTepuarne mnagwmx KypcoB A3blKOBOro By3a): Auc. ...kaHA. ned. Hayk. Tambos,
2001. 180 c.

3) Babywnc E.E. Ob6ydyeHne MMUCbMEHHOW peYn Kak TBOPYECKOM LEeATEeNbHOCTU B
dhopme onmcaHus, NOBECTBOBAHUSA 1 apryMeHTauun Ha cTaplueM aTane B LUKonax C
yrnybneHHbIM U3y4deHMeM aHrfMNUCKOro ssblka: [uc. ...kaH4. nea. Hayk. Tamb6os,
2000. 180 c.

4) Mycynbbec C. H. ObyyeHune aprymeHTupyowemMy guckypcy B cpepe nMcbMeHHOro
obLeHns: A3bIkoBOW BY3, NPOABMHYTLIN 3Tan, aHMMUNUCKUA A3blK: uc. ...kaHg. neq.
Hayk. M, 2005. 202 c.

5) CepreeBa E. B. Metoanka obyyeHus1 TemaTM4eCKOMy COOTBETCTBUIO MHOSI3bIYHOMO
AncKypca acce (a3blkoBow By3, 1 Kypc): uc. kana. ned. Hayk. Tam6os, 2005. 180 c.

6) MapTtbiHoBa A. . OByyeHne akagemu4eckomy MUCbMEHHOMY AUCKYPCY B XaHpe
SKCMO3UTOPHOro 3cce (Ha maTepuarie CTaplumMx KypCOB $3bIKOBOro By3a): [uc.
...kaHAa. neq. Hayk. Omck, 2006. 207 c.

7) Evans V. Successful Writing: Proficiency. Newbury, Berkshire: Express Publishing,
1998. 159 p.

8) Zemach D.E., Rumisek L.A. From Paragraph to Essay. Oxford: Macmillan
Publishers Limited, 2003. 107 p.

9) Langan J. College Writing Skills with Readings. New York: McGraw-Hill, 2008.
816 p.

10) Raimes A. Techniques in Teaching. Oxford: Oxford University Press, 1983. 164 p.



Australian Journal of Scientific Resea 1 5 3

11)
12)
13)
14)

15)

16)

17)
18)
19)

20)

Silva T. Second language composition instruction: developments, issues, and
directions in ESL. Second language writing: research insights for the classroom.
Cambridge: Cambridge University Press, 1990. pp. 11-23.

Tribble Ch. Writing. Oxford: Oxford University Press, 1996. 172 p.

Hyland K. Second Language Writing. New York: Cambridge University Press, 2003.
299 p.

TanbizanHa H.®. YnpasneHue npoueccom ycBoeHnsa 3HaHun. M.: nsg-so MI'y, 1975.
343 c.

PeweToBa 3.A. OpraHusaumsi OpMeHTUPOBKM HA CUCTEMHOM CTPOEHUN N3yHaeMOoro
npegmMeTa M ee 3HadeHue Ans peleHnsa npaktudecknx 3agad // Matepuansl IV
BCECO3HOro cbesga obulecrtsa ncuxonoros. Tounucu, 1971.

PeweToBa 3.A. lNporpammupoBaHHoe oOy4veHne n dopmupoBaHne 0600LLEHHbIX
npuemoB Mblwnenus // Mpobnembl nporpaMmmmupoBaHHOro obydeHuns. Matepuansl
nepBOro CoOBETCKO-ppaHLy3ckoro cemmnHapa. M., 1973.

HasbigoB B.B, Buabl 0606wweHuns B o6yyeHmmn. M., 1972.

[asbigoB B.B. Teopusa passuBatoLero obyyenus. M.: UHTOP, 1996. 541 c.
Manenepunn T.4. PassButne wuccrnegoBaHnin nNo  POPMUPOBAHUK  YMCTBEHHbIX
aencteun // MNMcuxonornyeckas Hayka B CCCP. 1.1. M., 1959.

MeBak O.B. TeopeTuyeckne oCHOBbI (POPMUPOBAHMUS CaMOCOBEPLLEHCTBYHOLLErocH
MexaHuama pedembiwnenus // KoHuent, 2013. Ne 01 (sHBapb). c. 1-6. URL: http://e-
koncept.ru/2013/13017.htm (pata obpaweHus: 22.09.2014)



1 5 4 an Journal of Scientific Research

Kosterina Irina, Kursk Institute of Cooperation (Affiliate)

Belgorod University of Cooperation, Economics and Law,

candidate of pedagogical Sciences, associate Professor,
Chaplygina Yuliya, Kursk Institute of Cooperation (Affiliate)
Belgorod University of Cooperation, Economics and Law

teacher of the Department of socio-humanitarian and legal disciplines

Genesis of the concept of "pedagogical support of the
individual in education”

Abstract: The article provides analysis of the main historical stages of the
development of the notion of pedagogical support in education and approaches to its
modern understanding

Keywords: pedagogical support, education, humanistic pedagogy

KocmepuHa UpuHa, Kypckuli uHcmumym Koonepauuu (¢punuarn)

Benzopodckoeo yHusepcumema Koornepauyuu, 3KOHOMUKU U ripasa,

KaHOuOam redaz2oauyecKkux Hayk, doyeHm,

YannbizuHa KOnus, Kypckul uHcmumym Koonepauuu (cunuarn)

Benzopodckoeo yHugepcumema Koornepauyuu, 3KOHOMUKU U ripasa,
npernodasamerib Kaghedpbl coyuarnibHO-2yMaHUMapHbIX U topududeckux OucyuniuH

FeHe3nc NoHATUA «negarornyeckas nogaepKkKa
JINYHOCTU B OOpa3oBaHUA»

AHHOTauuA: B craTtbe npuBeaeH aHalind OCHOBHbLIX WCTOPUYECKMX 3TarnoB
CTaHOBIIE€HUA NOHATUA neagarorm4yeckad noaaepxka B o6pa3OBava| N HamMme4eHbl noaxoabl
K ero coepemMeHHoOMy nNoHMMaHuio.

KnwoyeBble crnoBa: negarorndeckas nognepxka, BoCnntTaHue, rymaHuctn4eckas
neparornka

Crnoso ‘“yuutenp” u3BECTHO nOOAM BCex BO3pacToB. [JOIMKHOCTb y4uUTens
NPeBOCX0AHa, KaK HUKakasa apyras, “Bbllle KOTOPOW HMYEro He MOXeT ObiTb NoA CONHUEM”,
— nucan Benuknin negaror A.A. KomeHckun (1592-1670). VIMEHHO OH HECKONbKO
cBoeobpasHbIM 06pa3oM OAHMM U3 NEPBbIX B UCTOPUM Nearorndeckon Mbicnv omkempyet
noer rnomMowiu U rno0oep)xKu: 3afava y4nmTens — He CTOSMbKO YYUTb YYeHMKa, CKONbKO
rnomoraTb coBepLueHcTBoBaTbCA. Punocod 1 negaror npegnaran y4ntenam OTHOCUTLCS K
AeTaMm «Bcerga gobpokenaTtenbHO, NOAEPXMBAs WX, YKpPennas u BOCCTaHaBnvBas,
4yTobbl OHM He naganu gyxom» [1, c.12].
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MpOTMBOPEUMBOCTL OTHOLIEHUSI K BOCMUTAHUIO, COCTOSILLYD B 3aboTe kak
€CTECTBEHHOW OCHOBE OTHOLWIEHUW B3POCMbIX W AeTeW, C OOHOW CTOPOHbl, U B
AEecrnoTMYeCcKOM PyKOBOACTBE M Aaxke rocnofCcTBe Ha4 AeTbMU, C OPYrOn, AEMOHCTPUPYIOT
n Bo3speHus k. Jlokka (1632-1704). PaccmatpmBas BO3MOXHOCTb BbIXOA4a M3 3TOro
NPOTUBOPEYNSA, OH CTaBUT PSAOM TpU LENCTBUSA B3POCOro, KOTopble HeobXoaMMbl B €ro
B3aMMOOTHOLLEHUAX C pebeHkoMm, - 3awuTy, nogaepxky, nomouwb. Paccyxaenus [x.
Jlokka cBogATCA K maee NOCTENEeHHOro oTxoga OT onekn pebeHka, Heobxoaumon B
MrnageHyecTBe, W  BOCMUTAHUIO B HEM  OTBETCTBEHHOCTW, CaMOAWUCLMMINHBI,
CaMOKOHTpoOns, 4ToObl He nodaBuTb ero Bonu. PekomeHnpauumm Jlokka BocnvTaTento
(«MbiCcnin 0 BOCIUTAHUNY ): «NPUMEHANTE NacKoBble CroBa U MSrkne yroBopbl» [Tam xe, C.
13]. HyxHO TOnbKO yaepkmBaTb pebeHka OT AypHbIX MOCTYMKOB, @ BO BCEM OCTaSlbHOM
npegocTaBnTb eMy MOSHY cBoboay. Punocod aaeT cnefyowne CoBeTbl: OCTOPOXHOCTb,
BHUMaHue, rnybokoe u3yyeHne [OEeTCKOro xapakrepa, TuwaTeribHasi OueHKa MOCTYMNKoB
pebeHka, Msarkoe ypesoHMBaHve B (OpPMe pacCyXaeHns C HuM. OTU COBETHI
npeactaBnaloT coboM HeYTo WHOe, Kak nepBOHavyanbHOEe W3NOXEeHWe MnpuemMoB
negarormyeckon nogaepxKu.

Wpen nopgoepXkn nonyyaroT ganbHenwee passutve B negarornvyecknx BO33peHUsaX
X.-X. Pycco (1712-1778), koTopbli BUAEN CYyTb BOCNUTAHUSA B NpobyxaeHun y pebeHka
CcOBCTBEHHOIO HAMepPeEHUS, peLleHns N caMmooLeHKW. 1o ero MHeHuo, negaror AOSMKEH He
HaBA3bIBaTb €My CBOK BOSO, a co3faBaTb YCMOBUA ANSA pasBUTULA, OpraHn3oBbIBaTb Ty
BOCNUTbIBaKOLWYO M obyyalowyo cpefy, B KOTOpPOW pebeHOK CMOXeT HakannueaTtb
XW3HEHHbIN ONbIT, peanu3oBbiBaTb NpUPOAHble 3adaTku. HecnyyaeH wn  rnyGoko
WHTepeceH HaMm BbIBog Pycco: B uvaeane kaxgomy pebeHKy HyXeH CBOW HaCTaBHUK,
KOTOpbIn He 06s3aH npenogaBaTtb yvyebHble OUCUMMMWHBI, €ero 3agada — npobyauTb y
pebeHka xenaHne No3HaTb MUP CaMOCTOATENBHO.

Ocoboe BHMMaHWe negarory NPOLNOro yaensnu ponu npenogaBaTtens B npouecce
BocnuTaHusa. «Cnyxutenem npouecca camMopasBuTusa» HasbiBan neparora [.0.
KantepeB (1849-1922) [2, c.164]. K. O. YwuHckun (1824-1871) B noaxoge K 3TomMy
BOMPOCY OTMeYarn, 4YTO «B BOCMUTaHUM BCe [OOSMKHO OCHOBLIBATbCS Ha JMYHOCTU
BOCNUTaTend, MNOTOMy YTO BOCNUTaTerlbHas cura W3NMBaeTCd TOJIbKO U3 KMBOIO
NUCTOYHMKA 4YerioBeYyecKkon nmyHocTu» [3, €.265]. PaccmatpuBas 4esnioBeka kak efuHoe,
HenpepbIiBHO U3MeHsoLLeecs nNcMxobuonornyeckoe CyuwectBo, B KOTOPOM MpUpOAHOE
AesiHne 1 yxoBHasi opraHnsaums, opMUPYOLWLAACA B XO4e XXU3HU, HENPEPLIBHO CBA3aHbI
n B3aMMHO BNuaOT apyr Ha apyra, H.WU. Muporos (1810-1881) nucan, 4yto negaror o6sa3aH
cnocobCcTBOBaTh peanusaumm BPOXAEHHbIX MPUPOAHBLIX CTPEMSIEHUN (NoTpebHoCcTeNn) K
AEeATeNnbHOCTM U COBepLUEeHCTBY. 3ajaya npenogaBaTens - packpbiTb 3TU AaHHble
nNpupoaon CTpeMreHns, NOTEeHUUKW, OTKPbITb WX CTYAEHTY, OOBACHUTL WX npupoay,
Hay4YnTb UMW NONb30BaTbCA M co3faTb B obpasoBaTerbHOM Mpouecce YCnoBus NS
CaMOoro3HaHNsA 1 CaMOCOBEpPLUEHCTBOBaHUSA [4].

OTM 1 uenbi pag ApyrMx WUCTOPUKO-Nedarormyeckmx KoHuenuum moryT 6biTb
NMOSIOXEeHbl B OCHOBY COBpPEMEHHOro (eHOMeHa nefarorMyeckon noadepXKu B
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obpasoBaHun, KOTOpasi pacCcMaTpuMBaEeTCA KaK «... OCOObIM BuA Neaarorn4eckon
AesATenbHOCTU, HanpaBleHHbIN HA COXpaHeHue, pa3BuTMe U MHTEPUOPU3aLMI0 BCEro, YTO
MOXeT AaTb obLiee n npodeccmoHanbHoe obpasoBaHue» [5].

TepMuH, BBEAEHHbIN B NMOHATUMHBLIM annapaT negarorm4yeckon Haykm B koHue 80-x
rogoe 0O.C. lasmaHom (1936-1996), no cytm npegcraBnseTr cobon «...npouecc
COBMECTHOro C pebeHKOM onpefeneHuss ero CoOOCTBEHHbIX WHTEPECOB, LeEnew,
BO3MOXHOCTEM MyTEM MNPEOAOSieHMs Mnpobnem, MelawwWmnx €emy COXPaHUTb CBOE
4YenoBeYeckoe OOCTOMHCTBO M CaMOCTOATENbHO AOCTUraTb XXENaeMblX pe3ynbTaToB B
pasnn4YHbIX cdhepax AeaTenbHOCTU U XnsHegeaTenbHocTu» [1, €.29].

loBOpsi O 3agave, KoTopasi CTouT nepea negarormyeckon nogaepxkon, O.C.MasmaH
nuwerT: «lMomoLwb pactywemMy YenoBeky B obpeTeHun cebs, B paboTte ¢ camum cobown, T.e.
B camoonpeneneHun u camopeanusauum, coctaBnsdeT crneunguyeckyro 3agady UMEHHO
negarormyeckon nogaepxku. bes aton cdepbl obpaszoBaHMe ocTaeTcsa OOBbEKTHbIM, a
YYEHUK MO-NPEXHEMY BbICTYNaeT Kak CPeACTBO peanusauumn yuymtenem o06e3rmyeHHbIX
nporpaMmm oby4eHnsa n BocnuTaHus» [Tam xe, ¢.51].

N3yyeHne pasHbIX CTOPOH MefarorMyeckor noaaepXku Mo3BOMSiET roBOPUTbL O ee
MHOroacnekTHOCTU, pacCMOTPETb ee Kak ocobyto cdepy negarormyeckon OesTenbHOCTH,
HanpaBfieHHYI0 Ha caMOCTaHoBrieHMe pebeHka Kak WHOMBUMAYanbHOCTW; Kak npouecc
COBMECTHOro ¢ pebeHKOM onpefeneHns ero MUHTepPeCcoB 1 NyTen npeogoneHns npodnem,
MeLLaLWMX COXPaHUTb eMy 4YerioBeYeckoe OOCTOMHCTBO M CaMOCTOATESIbHO A0CTUratbhb
XenaembiX pe3ynbTaToB B pPasnuyHbiX 00nacTsx Xu3HeOoesTenbHOCTU; Kak cnocod
opraHvMsauMn B3aMMOAEWCTBUSA Mefarora W Y4YeHuKa; Kak MpuHUMN  OEenNCTBUA B
negarorMyeckoMm npoLecce, OCHOBaHHLIM Ha npegbsBneHun TpeboBaHun K pebeHKy B
COOTBETCTBUU C €r0 pearibHbIMK 1 NOTEHUNANBbHLIMU BO3MOXHOCTAMM.

Onupasicb Ha WCTOpUIO neJarorm4eckon Mbicnn, Mbl Bcerneg 3a npod. J1LH.
Kynukosown (1934-2009) ycmatpuBaeM rnyOuHHbIA CMbICA NOMOraroLwen negarormku He
CTOMbKO B NOAAEPKMBAIOLLEM B3aMMOOENCTBUN, CMAMYEHUN YCIOBUIA pa3BuTusa peberka,
CKONbKO B aKTMBM3aUUW €ro CrnocoOHOCTM K «CaMOCTOSIHMIO», BO B3palUMBaHWW OMbiTa
LeneycTtpemMreHHoro camocoBepLleHCcTBoBaHuA [6]. Nepen BYy30M, Kak BbICLLUEW CTYMNEHbIO
npodeccuoHanbHoro obpasoBaHWA W CpPedon  WHKyNbTypauuum U coumanusaumm,
obnagalowmm CNEeKTPOM coumanbHbIX BO3MOXHOCTEM ANA lOHOWwecTBa, o06LwecTBo
noctaBuno 3agady - negarormvyeckm LenecoobpasHO MNOMOYb OHOWE CTaTb 3penon
NINYHOCTBIO, CMNOCOBHOM K 0CO3HAaHHOMY Pas3BUTUIO, K cCaMoakTyanmsaumm [7].
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The virtual educational environment is a telecommunication environment that
ensures implementation of the education process, its information support and
documentation in electronic networks with the use of unified technical facilities (Figure 1).
Access to the virtual educational environment may be granted to any education institution
irrespective of its specialization or the education level provided. Working tools for the
virtual educational environment include various electronic technologies that actively utilize
the Internet in the education process. Such type of education is called "e-learning" and it
permits not only to develop the distance education of students, but also opens possibilities

for professional development of employees of modern enterprises [2,6].

Corporate networks
(resource centers, media centers,
regional information and communication
centers)

Global networks
(Vzochat, skape, net
meeting, greed
techonology)

Individual networks
(students, teachers, professional
associations)

Figure 1. Virtual educational environment
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The Federal Law of the Russian Federation "On education" views e-learning as a
process of "organization of educational activities with the use of information technologies,
technical facilities, information and communication networks, ensuing information transfer
for improvement of the efficiency of interaction of trainees and educators” [1]. Introduction
of e-learning is necessitated by the fact that information in the form of texts, formatted and
structured for better readability, multimedia materials with video, audio and graphic
embedded objects is a guarantee of successful retention of educational material [3,7,8]. It
is important to emphasize that e-learning does not annul traditional education forms, but
upgrades them by improving communication between teachers and students. Utilization of
capabilities of e-learning and the virtual educational environment enable knowledge control
[5,11].

In 2005 procedures for utilization of distance learning technologies were approved
in Russia, but after the new Law "On education" came into force these procedures have
not been reviewed. It may be assumed that it gives rise to a number of problems with
development of a unified virtual educational environment and with establishment of a
unified competency profile of a higher-school teacher and can influence on e-learning
tools.

To maximize the efficiency of e-learning, a model of the virtual educational
environment shall include all possible methods, techniques and combinations thereof [9].
However, it is far from it, most of educational institutions focus on one or another type,
trying to enhance it with additional capabilities of other technologies of distance learning
[10].

Due to the growing demand for access to education from any place, a high level of
information and communication competency of a modern university teacher is vital for
dealing with problems of continuous vocational education and lifelong self-education
[2,3,4,5,7,8, 9,11].

To determine problem areas in mastering e-learning methods and tools we
conducted a research at the Gertsen's University. The pilot survey covered 175 university
teachers and 314 students.

Based on the survey results, the following data was obtained: in general, the self-
rating of computer literacy among the interrogated teachers is high. However, the students
rate the computer literacy level of their teachers as medium (Figure 2).

Computer literacy level

20% -
medium
level

50% -
high level

Wl

i)

30%_’

Figure 2. Computer literacy level among teachers
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Figure 3. Didactic support of classes delivered by the teachers

The teachers conduct classes, using both conventional and active and interactive
forms of teaching. It is important that 20% of them have author's electronic textbooks.
Survey among the students showed that they give a high rating to didactic support of
lectures and practical classes delivered by their teachers (Figure 3).

Participation in virtual professional communities is not a key tool for virtual
education, since only 10% of the teachers use this information resource for their
professional growth and educational process. This fact is confirmed by a low level of the
respondents' participation in Internet-conferences, webinars and other web-based forms of
professional communication. It is interesting that the students do not view the participation
of their teachers in virtual communities and Internet-conferences as an important
educational tool (Figures 4,5).

What didactic support do you have for your
teaching courses
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electronic
textbooks

20% - written
lectures

20%-
educational
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Figure 4. Utilization of the virtual professional environment in teaching
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Figure 5. Internet activity of the teachers
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The study showed that 15% of the interrogated teachers run a live journal, while
only 2% of the interrogated students sometimes read such electronic publications (Figure
6).

What software products do you use in
our teacing activity?
25%. Y 4 Y
author's
textbooks

suneRERRREE

/
15%- liv
journal

60%-
author’s
lectures

Figure 6. Preferred e-learning tools

Do you use the Moodle platfrom in the
teaching process?

32%-

68%- no
Figure 7. Utilization of corporate networks in the educational process

Distance learning is widely used on the basis of corporate and private electronic
networks. The pilot research showed that only 32% of the interrogated teachers use
corporate networks in their activity. The rest of the respondents (68%) prefer using their
own educational sites, mobile forms of education, e-mail, web-technologies not associated
with corporate information networks. This situation may be explained by the fact that
individual networks in the education environment are developing faster than corporate
ones. Hence, communications established in such networks are more stable and preferred
by the teachers. Another factor affecting the preference of individual networks over
corporate ones relates to insufficient capacities of corporate information resources and
their dependence on many external factors (Figure 7).

In the course of our study we attempted to identify the reasons, preventing the
university teachers from introduction of virtual technologies in the teaching process. Most
of the respondents pointed out that current corporate and private virtual educational
networks lack for necessary resources required for efficient utilization of e-learning (Figure
8). The teachers also state that they lack for work experience with such resources, and the
students have no motivation to study. That is why even when modern electronic
technologies are used, the learning results are not as planned, since most of students do
not want (or do not know how) to use active forms of virtual communication According to
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the pilot research results, 30% of the interrogated students prefer conventional lectures
and paper textbooks.

Reasons why it may be difficult for the teachers to
use virtual technologies in teaching students
18%-no 23%-no
experience
10% -
students
have no
motivation 2
to study i
™~
21% -no 27% -lack of
feedback auditoriums
fromthe
audience

Figure 8. Problems with e-learning utilization

The teachers consider the need for organization of the teaching process and
advanced training in interactive electronic technologies as the primary problem in the e-
learning implementation (Figure 9).

Teacher's competencies for organization of e-learning

10%- general 20% - mastering the
technical and teaching proces
technological managemetn basics
competency

50% - organization
30%- computer

compentency
competency
50%.- 70%- masterlr!g
L modern e-learning
communication -
technologies
compentency

Figure 9. Competencies required by the teachers for effective utilization of virtual educational environment
capacities

Thus, the pilot research at the Gertsen's University revealed that the crucial tasks
for improvement of the efficiency of the university's virtual environment include: 1)
improvement of the information competency level of the teachers; 2) extension and update
of the resource base; 3) development and establishment of new international network
educational programs; 4) organization of advanced training in utilization of corporate
educational networks for students [4].
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KoMneTeHTHOCTHLIN Noaxoa K oOpa3oBaHUIO: OT TEOPUM K
npaKkTuKe

AHHOTauusa: CraTbsi MNOCBsiLLEHa TeopeTudeckoMy OOOCHOBaHUIO KOMMETEHT-
HOCTHOro noaxoAa k o6pa3oBaHuWIo B BbICLLUEN LLIKOSIE Yepe3 packpbiTUE TaKMX NOHATUN Kak
«KOMMETEHTHOCTb», «KOMMETEHLUMSA», «JIMYHOCTHas HaNpaBNEHHOCTbY, «AEeATeNbHOCTHas
HanpaBneHHOCTbY.

KnioueBble crnoBa: AesiTENbHOCTb, CYObLEKT, AesATeNbHOCTHasi HanpaBreHHOCTb,
NIMYHOCTHAsi HaNpPaBfeHHOCTb, KOMMETEHUMS, KOMMNETEHTHOCTb.

CoBpeMeHHbIN Mepuo  pasBuTMS 0OpasoBaHWA XxapakTepusdyeTcs TeM, 4TOo
TpaguumoHHas obpasoBaTenbHas napagurma donblle He yaosneTBopsieT TpeboBaHUAM,
npeabssrnseMbiM Ob6LWECTBOM K COBpeMeHHOMY obpasoBaHuto. OCHOBHbIMU MpUYMHAMMU
TOMY SIBMISIIOTCH YCKOPEHME TEMMNOB pa3BUTUSA 0O ecTBa, N3MEHEHNe CUTyauumn Ha pblHKe
Tpyaa (ameepcudukauna npodeccun, HeobxoguMMOCTb MeEHSATb paboTy, yyunTbCca Ha
NPOTSHKEHUM BCEWM XM3HU W T.M.), BO3pacTaHue npoueccoB UHgopmaTusaumm. BosHukna
Heobxo4MMOCTb (POPMUPOBATbL TakMe KavyecTBa SIMYHOCTU, KOTOpble NO3BOMAT €W CTaTb
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WHULMATUBHON, CaMOCTOATESIbHOW, KOMMNETEHTHON (B CaMOM LUMPOKOM CMbICSie CroBa).
PasButne negarorm4eckon Haykm nNpuBeESIo K TOMY, 4YTO B cdepe BbICLIErO
npodgeccuoHanbHoro obpasoBaHus nosiBUNacb HoBas obpasoBaTenbHasi  LenNb:
dopMmnpoBaTb y 00y4HaOLLNXCS KMOYEBbIE KOMMETEHLMMN.

Ob6pasoBaTenbHasi KOMMETEHUMss — 3TO COBOKYMHOCTb  B3aMMOCBSA3aHHbIX
CMbICMOBbIX OpUeHTauun, 3HaHWW, YMEHUW, HaBblKOB WU ONbiTa OeSATEeNbHOCTH,
Heobxo4MMbIX, YTOObI OCYLLECTBNATL NIMYHOCTHO U COLMANbHO 3HAYMMYHO NPOLYKTUBHYHO
AEATENbHOCTb MO OTHOLLEHUIO K OO bEeKTaM pearnbHON AENCTBUTENBHOCTH.

O6pasoBaHue Kak coumasnbHbIi MHCTUTYT, HayuMHasi C MOMEHTa CBOEW Hay4Ho-
TeopeTnyeckon uHcTUTyanmsauum B Tpydax HA.A. KomeHckoro, cukcupyet npuoputeT
NIMYHOCTHOM HamnpaBfeHHOCTU ObyyeHus Ha pas3BuTME YernoBeka. Tak, npeanonaraemoe
nepeycTponctso wkonbl A.A. KOMEHCKMI COOTHOCUI C TeM, YTO «HOHOLLIECTBO 0By4yanoch
Obl BcemMy TOMYy, 4YTO MOXET caenatb 4enoseka MyapbiM, A06poaeTenbHbIM,
6naroyectuBbiM» [4, ¢.300-301]. MNpu 3TOM BaXHO OTMETUTbL, 4TO cam HA.A. KomeHckun
NOOYEPKHYM, YTO «B >XM3HU Mbl YYMMCH HEYTO 3HATb, HEYTO AenaTb U HEYTO FOBOPUTD,
NHaye — Mbl yY4MMCS 3HaTb, AenaTb U FOBOPUTL TO, YTO NOSIE3HO U XopoLoy [4, ¢.375].

[dpyrmmun cnosamun, Hapsgy C JIMMHOCTHOW HanpaBfiEHHOCTLIO Mpouecca oby4veHus,
yxe B XVIlI Beke nogyepkuBanacb U ee AedATeNbHOCTHas cocTaBnswowasl, TO eCcTb
«...pasBUTne NMYHOCTN OByyvarLeroca Ha OCHOBE YCBOEHUSA yHUBepcasrbHbIX cnocobos
pesatenbHocTu» [10, ¢.49]. 3Tta obwasa NUYHOCTHas HanpaBfieHHOCTb Obpas3oBaHUA Ha
pasBuTUe 4erioBeka MNPUHMMAETCH Ha MPOTSHKEHUM BEKOB BCEMWU TYMaHUCTUYECKU-
OpMEHTUpOBaHHbIMM  negaroramn. OHa HaxoAUT OTpaXeHMe U B NpuHUMNax
rocygapcrtBeHHom nonutukn Poccuinckon denepaumm B obnactn obpasoBaHusi, COrnacHo
KOTOpbIM, Npexae BCEro, NOAYEPKMBAKOTCA «YMaHUCTUYECKUA XapakTep obpasoBaHus,
npuopuTeT oOLLEeYenoBEYECKNX LEHHOCTEN, XU3HM M 340pPOBbS YenoBeka, CBOOOAHOrO
pasBUTUSA NIUYHOCTUY [2, CT.2].

BmecTte ¢ Tem B ycnoBusix rnobanbHbiX UBMEHEHUIN B MUpPE KOHLUA XX— Havana XX
BEKOB — W3MEHEHUs1 B CTPYKType W XapakTepe pblHKa Tpyda, WHgopmatmsauun wu
KOMnbloTepM3aumm Bcex cdep OOLEeCTBEHHON WM NPOU3BOACTBEHHOM >KWU3HU CTPaHbl,
CTaQHOBMEHMNA HOBOW TEXHOrNEHHOW UMBUIKU3aLMK, BXoXaeHuna Poccum B  BornoHckun
npouecc, obpasoBaHMe He MOXET HEe OpPUEHTUPOBATLCA Ha HOBOE KayecTBO CBOErO
pesynbTata. B goknagax EBponenckon kommccuun «EBponenckuin Ooknag o KadecTtse
LWKonbHoro obpasoBaHus. LectHaguate nokasatenen (indicators) kadectsa» (2000 r.),
«EBponenicknii  pgoknag O nokasatensax KadecTBa HenpepbiBHONO  06pasoBaHus.
MatHaguaTb nokasatenen kadectBa» (2002 r.) dwukcupyeTca, 4YTO «KadecTBO
obpasoBaHMA ... pacCMaTpMBaETCHA KaK BbICLUMWA, MOMUTUYECKUA NpuopuTeT. Bbicokun
YPOBEHb 3HaHWWA, KOMMETEHUMA M YMEHW paccmaTpmBaeTcs kak GasucHoe ycnosue
aKTUBHOIO rpaX4aHCTBa, 3aHATOCTU U coLMaribHON CNNOYEHHOCTUY.

B uenom, kak oTMevaeTcsl «... B yCrnoBusiXx rnobanusaumm MMPOBON SKOHOMMUKM
CMEeLaTCa akueHTbl C MpuHUMNna aganTMBHOCTM Ha MPUHUMN  KOMMETEHTHOCTU
BbIMYCKHNKOB ObGpasoBaTenbHbIX y4ypexaeHun» [3, ¢.35]. B aTon CBA3K, B KOHTEKCTE
BonoHckoro npouecca, nocne nybnukauum Tekcta «CTtpaterum  mopepHu3aumu
cogepxaHus obwero obpasoBaHusiy, «KoHuenuun MOAEepHM3auMM  POCCUIACKOro
obpasoBaHus Ha nepuog 0o 2010 roga» B Poccun npomcxoguT peskasi nepeopueHtTaumns
OLEHKM pe3ynbTaTa 00pa3oBaHUSA C MOHATUM «MOATrOTOBNEHHOCTb», «0OPaA30BaAHHOCTbLY,
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«obLwas KynbTypa», «BOCNUTAHHOCTb», HA MOHATUSA «KOMMNETEHUUSA», «KOMMNETEHTHOCTbY
obyvatowmxcs.  lNepeopueHTaums B  cucteme oOpasoBaHWs  NPOUCXOAUT  Ha
KOMMNETEHTHOCTHbIN noaxon. Npu 3ToM Henb3si He yunTbiBaTb, YTO ewe B 1996 rogy Ha
cumnosmyme no nporpamme CoseTa EBponbl B obobuwatowem goknage B. Xytmaxepa
(Walo Hutmacher) [5, ¢.8] 6bI510 OTMEYEHO, YTO «CaMO MOHATUE KOMMETEHUUs, BXOOS B
pag TakuxX MOHATUW, KaK YMEHWsl, KOMMETEHTHOCTb, KOMMEeTeHUMus, CrnoCcOBHOCTb,
MacTepCTBO, CoAepXaTenbHO A0 CuX MNOop He onpegeneHo». TeM He MeHee, Kak
noAvYepkHyn [JOKMagyuk, BCe WccrneaoBaTenu cornawaklTcsa C TeM, YTO MOHATME
«KOMNEeTEeHUMsI» Bnmxe K NOHATUAHOMY MOMK0 «3HAto, Kak», YeM K MO «3Hato, 4To» [5,
c.8].

YyactHukn EBponenckoro npoekta «Tuning Educational Structuresin Europe» B
2000 rogy BblpasunnM «KenaHue WHUUMMPOBATb COBMECTHOe obcyxaeHune B cdepe
KOMMNEeTEeHUMA N YMEHUM Ha EBPONENCKOM YpOBHE C yyaCTMEM pasHbIX Fpynmn fogemny.
lMogyepknBaeTCs, YTO «MNPOEKT OTpaXKaeT BaXXHOCTb (DOKYCMPOBKM Kak Ha KOMMNETEHLUSIX,
TaK N Ha 3HAHUAX B UX COBMECTHOU pedriekCum».

MoXHO yTBepXgaTb, YTO B HaCcToOsilLlee BpeMdA CywecTByeT 3Haummas NS
onpeaeneHns CoaepXXaHusa 1 opraHnsauum obpasoBaHus npobrnema aHanuaa Toro: a) 4To
npeacTaBNeHo B COOEPXaHUW MOHATUS «KOMMeTeHUMsA»; 6) KakoBO pasnuune NoHATUN
«KOMMNETEHUMSI» N «KOMMETEHTHOCTbY» (NN KOMNETEHTHOCTHOE noBefeHue, no [KoHy
PaBeHy); B)Kak oToOpakeHbl JIMYHOCTHAA W  OeATeNbHOCTHasAHanpaBeHHOCTU
obpa3oBaHVs B KOMNETEHTHOCTHOM noaxoae (ymeHue, crnocobHOCTb, AeNCTBUE, OrbIT).

O6pasoBaHue, OpUeHTUPOBaAHHOE Ha koMneTeHuun:competence-basededucation —
CBE, cdopmupoBanock B 70-x rogax B AMepuke, 6bino npeanoxeHo H. Xomckum B 1965
rogy (Maccauy3eTCckuin yHMBEPCUTET), raAe MOHATUE «KOMMNETEHUMsI» Oblfo MPUMEHEHO K
Teopum asblka. Kak otmeyan H. XoMCKui, «...Mbl NPOBOAMM (DyHAAMEHTaNbHOE pasnvyme
Mexay  KoMneTeHuuen  (3HaHMeM  CBOErosidblka  roBOPALMM—CIyLLAoWNM) 1
ynotpebneHnem (peanbHbiM UCNOSb30BaHMEM A3blka B KOHKPETHbLIX CUTYaUUsiX), TONbKO B
noeanv3mpoBaHHOM criy4yae...ynotpebneHme aBnseTcs HenocpencTBEHHbIM OTPaKEeHNEM
komneteHumn» [8, c.9]. «B OencTBUTENBHOCTU e OHO He MOXeT HenocpenCTBEHHO
oTpaxaTb KOMneTeHuuto. ... [lpoTuBonoctaBreHne, BBOAMMOE MHOK, CBS3aHO C
COCCIOPOBCKMM  MPOTMBOMOCTABMIEHNEM fA3blka W peyn, HO HeobxoauMmo...ckopee
BEPHYTbCA K rymMbBOnbATOBCKOM KOHUEMNUWUW CKPbITOM KOMMETEeHUUU KaK CUCTeMb
nopoxaatowmnx npoueccosy» [8, ¢.10]. O6bpaTum BHUMaHWE Ha TO, YTO 34€Cb NPOBOAUTCS
pasnuune Mexagy 3HaHMeM K ynoTpebneHmem, U 4YTO UMEHHO «ynoTpebneHne» ecTb
aKkTyanbHOe MpOsiBNIEHNE KOMMETEHUMU KaK «CKpPbITOro», NoTeHUManbHOro, AeATenbHOro
ero Havana. Ynotpebnexnue, no H. XomMckomy, «...B OEWACTBUTENbHOCTM CBS3aHO C
MbILUSIEHNEM, peaKkuMen Ha UCnonb3oBaHMe A3blka, C HaBblkaMu U T.4., TO €CTb CBA3aHO C
caMum roBOPSILLMM, C OMNbITOM camoro 4enoseka» [8, ¢.10]. B 1o xe Bpemsa B pabote
P. Yanta «Motivation reconsidered: the concept of competence» (1959 rog) kateropus
KOMMNeTeHUMN cofepx)aTenbHO HanosiHaeTcs CO6CTBEHHO NIMYHOCTHBIMWU COCTaBMSOLWUMMU,
BKMNtoYasa MoTMBaUMo (COBCTBEHHO NOByxXaeHue K genctanto) [5, c.9].

Takum obpasom, B 70-x rogax npowsioro Beka 6bino 3anoXeHo MOHUMaHWe
paccMaTpuBaeMbIX CErOAHSI CYLLECTBEHHbIX Pasnnyunin Mexay NOHATUAMWN «KKOMMNETEeHUMS»
N KKOMMETEHTHOCTb». «KOMMETEHTHOCTb» TPAKTYyeTCA HaMW Kak OCHOBbIBAKOLLMWACS Ha
3HAHWSAX, WHTENNEeKTyanbHO W JIMYHOCTHO  OBYCIOBMEHHBLIN  OMbIT  CouManbHO-
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NPodecCUoHanbHON  XU3HEOEeATeNbHOCTU  4YerioBeka, €ero  JIMYHOCTHOE  CBOWCTBO,
nposenstoweecs B ero nosegeHun (Mpy 3TOM OTMETUM, YTO BHE COMOCTaBIEHUS C
KOMMEeTEHUMEN TpaKTOBKA KOMMETEHTHOCTM KaK FIMYHOCTHONO CBOWMCTBA Obina W3noXeHa
H.B. KysbmuHor B 1990 rogy). CnegoBaTenbHO, MNOHATUE «KOMMETEHUMS» YKe MOHATUSA
«KOMMETEHTHOCTbY», TO €CTb NepBOe BXOAUT BO BTOPOe. KOMNEeTEHTHOCTb OCHOBLIBAETCS Ha
KOMMETEHLNN, HO HE UCHEpPNbIBAETCA €10.

WnpoTy gaHHOro NoHATUA NogvYepkHynn paspaboTumkn «CTpatermn moaepHusaumm
cogepxanna obliero obpasoBaHusi», OTMETUB, YTO KOMMETEHTHOCTb «...LUMPE MOHATUSA
3HaHUA WU YMEHUS, UM HaBblka, OHa BKIOYaeT UX B cebs (XOTs, pasyMeeTcs, peydb He
noeT O KOMMETEHUMSIX Kak O MpOCTOM agaAuTUBHOM CyMME: 3HaHUS—YMEHWS—HaBbIKM).
[MOHATHE «KOMMETEHTHOCTbY» BKIIKOYAET HE TOSIbKO «...KOTHUTUBHYK W onepaumoHarnbHo-
TEXHOSOMMYECKY0 COCTaBnsAWME, HO U MOTMBAUMOHHYHO, ITMYECKYH, COUManbHy U
noBefeHYeckyto». Takoe TONKOBAHUE KOMMETEHTHOCTU' MOXeT BblTb COOTHECEHO C OHOM
M3 CyLLeCTBYKOLINX, cornacHo «lnoccapmio TEPMUHOB pblHKa Tpyda, pa3paboTku
ctaHgaptoB ...» E®O, uyeTblipex Mmogenen (cnocoboB) onpeneneHusi KOMMETEHLUMWMN:
a) OCHOBaHHbLIX Ha MapameTpax JIMYHOCTK; 0B) OCHOBAHHLIX Ha BbIMOSIHEHMM 3adad W
AEATENbHOCTW; B) OCHOBAHHbIX Ha BbINOSIHEHUM MPOM3BOACTBEHHON  OEATENBHOCTY;
') OCHOBaHHbIX Ha yrnpaBreHun pesyrnbTatamu gestenbHOCTU. Hamu, B Ka4ecTBe MCXOOHON,
NPUHUMaeTCs nepBasi MOAENb C BKOYEHUEM 3MIEMEHTOB BTOPOW. JTa nepsasi Moaerb
TeKCTyarnbHO, corfnacHo [noccapuvio, BKIOYAET «... FIMYHbIE KayecTBa W OMbIT, KOTOPbIMU
obnagaeT YenoBek: 3HaHUSA, obpa3oBaHue, NOArOTOBKY U ApYrMe NMYHbIE XapaKTePUCTUKM,
KOTOpble NO3BONAT €My 3(P(PEKTUBHO BLINOMHATL CBOK AEATENbHOCTbY. B 06begmHeHun
3TMX [OBYX MoOAEenen peanu3yeTcd COEAMHEHWE JIMYHOCTHbIX W AEATENbHOCTHbIX
XapaKTEPUCTMK KOMNETEHTHOCTH.

AHanua nutepaTypbl MOKa3biBaeT, YTO TEPMUH  «KOMMETEHLUMSI»  MOXET
NCronb30BaTbCA aBTOPaMW KaK CUMHOHMM 3HaHWW, ymMeHun, HaeblkoB. B.C. JlegHes,
H.[. Hnkangpos, M.B. PbbkakoB, OTMeYalT, YUYTO MOHATME «KOMMETEHUMSA» Hepeako
NnogMeHSAeTCs CyLLeCTBYIOLLEN B MCUXONOro-negarornyeckon Hayke u npaktuke Tpuagon —
COBOKYMHOCTb 3HaHWW, YMEHUA N HaBbIKOB. OTOT TEPMWH MOXET WUCMONb30BaTbCA Kak
bonee LWUMPOKOE MOHATUE MO OTHOLLUEHUIO K 3HAHUAM WU YMEHUAM, €Cnn UMeeTcsa B Buay
COBCTBEHHO «KOMMETEHTHOCTb». BbIlEn3noxeHHoe CBUOETENbCTBYET O TOM, 4YTO B
paMKax KOMMETEHTHOCTHOro noaxoda MOXHO UMETb B BMUAY: a) KKOMMNETEHLUMIO», Kak
COBOKYMHOCTb  3HaHWW, MpaBu/l  ONEpuUpoBaHMs UMU U UX  UCMNOSIb30OBaHUE;
6) «KOMMNETEHTHOCTb» KaK JIMYHOCTHOE CBOMWCTBO, OCHOBbIBAKOLEECS Ha 3HaHUAX, Kak
NMYHOCTHO n WHTENnekTyanbHo  oBycnoBneHHoe nposiBfneHne coumanbHo-
npodeccnoHanbHOW XN3HeaeaTeNbHOCTN YerloBeKa B €ro NoBeaeHUN.

B npeaonaraemMon TpakKTOBKE B OCHOBE KOMMETEHTHOCTHOrO noaxoda nexart
KOMMETEHTHOCTU 4eroBeka, (OPMUPOBAHME KOTOPbIX €eCTb Uenb W pesynbtaT
obpasoBaHu4. [py 3TOM BaXHO OTMETUTb, YTO

e BCE KOMMETEHTHOCTU coumarnbHbl B LUMPOKOM CMbICIIE 3TOr0 Crnosa, MO0 OHW
BbipabaTbiBatoTCA, (POPMUPYIOTCA B COLMYME; OHWU coumaribHbl MO CBOEMY COLEPXKaHMIO,
OHM 1 MPOSABNATCA B 3TOM COUUYME;

1
B cBA3M Cc TeM, 4TO HONbLIMHCTBO aBTOPOB HE PA3rpaHMYMBAOT MOHATUA KKOMMETEHLMA» U KKOMNETEHTHOCTbY,
MCNONb3yeMbI UMW OANH U3 3TUX TEPMUHOB, TPAKTYETCA KaK 0OWMIN ANs HUX.
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e KIOYeBble — 3TO Te 0606 EeHHO NpeacTaBEHHbIE OCHOBHbLIE KOMMETEHTHOCTH,
KoTopble obecneunBaloT HOpMarbHYHO XU3HEAEATENbHOCTb YernoBeka B COLNYME;

e npodheccrmoHanbHble U y4yebHble  KOMMETEHTHOCTM  hopMupyloTCa U
OTpaxkatoTcs B pasfnyHbIX BUAax AeATeNIbHOCTU YeNoBeKa;

e coumanbHble (B Y3KOM CMbICre CroBa) KOMMETEHTHOCTU, XapakTepusylT
B3aMMOOeNncTBue 4Yenoseka ¢ 00LwecTBoM, COLMYMOM, OPYTMMU NIOObMU.

OpgHako camMu 3TUM MOHATUA TOJSKYHOTCA KpavHe HEeOAHO3HayHO. Tak, Hanpumep,
ucnonb3ysa yxe ¢ 1992 roga noHsATME «NpPod)ecCUoHanbHasi KOMMETEHTHOCTbY, aBTOPbI
(N.B. UnbwnHa, J1.MN. Anekceesa, H.C. WabnbirmHa, H.B. KapHayx, HO.B. BapgaHsaH n T1.4.),
noavYepKMBatoT BaXXHOCTb PasHbIX CTOPOH 3TOro siBneHunsa.Ha nepsbin nnaH BbIXogAaT nmbo
3HaHus, onbIT, NMMBO Ka4yecTBO NMYHOCTU, NMMOO acnekT npodeccmnoHanmama. bonee Toro,
HapsiQy C NOHATUEM «KOMMNETEHTHOCTbY», @ MHOTA4A U KaK ero CMHOHWM, BbiCTynaeT «6a30BbiN
HaBblk». Tak, oguH M3 y4dacTtHukoB npoekta OEJIOU B. OckapccoH [6] npuBOAUT CNNCOK
0a30BbIX HaBbLIKOB, KOTOPbIE COAEPXKATENbHO, a WHOr4a W NPAMO MO TEKCTY, MOryT
MHTEpPNPEeTMpOBaTbCA Kak komneTeHTHocTu. CornacHo bB. OckapcCoHy, OHM OGBLEMHBbI,
«pas3BMBalOTCA B AOMOSMHEHME K cneundunyecknm npodeccuroHanbHbIM». Takne KniodeBble
KOMMETEHTHOCTU BKMNKOYAKT «CMOCOOHOCTb K addekTnBHonm pabote B KOMaHae,
nnaHupoBaHue, paspelleHne npobnem, TBOPYECTBO, NMAEPCTBO, NpeanpuHUMaTesibCKoe
noBegeHne, opraHn3auMoHHOE BUAEHME U KOMMYHMKaTMBHbIE HaBblkuy» [6]. Onpeaensis
basoBble HaBblku, apyron nccnegosatens — C. Wo B 1998 rogy, cornacHo b. Ockapccony,
OTHEC: «OCHOBHbIE HaBbIKMY», HANPUMEP, FPaMoTa, CYET; «KU3HEHHbIE HABbLIKNY, HAaNpuUMep,
camoynpaBfieHne, OTHOLIEHUA C APYrMMU JoObMU; «KIOYEBbIE HAaBbIKM», Hanpumep,
KOMMYHMKaLMs, pelueHne npobrnem; «coumanbHble N rpaXgaHCKMe HaBblkM», Hanpumep,
coumanbHasi akTUMBHOCTb, LEHHOCTW; «HaBblkW AN1s1 MOSTYYEHUS 3aHATOCTM», Hanpumep,
obpaboTka mHbOopMauuK; «npeanpuHUMaTenbCKMe HaBbIKUY, Hanpumep, UccrneaoBaHue
AENOBbIX BO3MOXHOCTEW; «yrnpaBfieHYeCKne HaBbIKM», Hanpumep, KOHCYNbTUPOBaHUe,
aHanMTUYeCKOe  MBbILUMIEHNE;  «LUMPOKME  HaBbIKWMY», Hanpumep, aHanu3npoBaHue,
nnaHMpoBaHWe, KOHTPOSb. ABTOPbl TakKe COOTHOCHAT KOMMETEHTHOCTU He TOMbKO C
0a30BbIMX HaBbIKaMK, HO N C KIKOYEBBIMW KBanudukaumsmmn. Kak otmedaeTtcs, KnodeBas
KBanudumkaums - «3TO JIMYHOCTHbIE U MEXITMYHOCTHbIE Ka4yecTBa, CNOCOBHOCTM, HaBbIKMA U
3HaHUS, KOTOpPbIE BblpaXeHbl B pasnnyHbiX opMax U MHOroobpasHbiX cutyaumsx paboTtbl 1
coumnanbHOM >XMU3HW». [aHHbIM NOAXO4 K PacCMOTPEHUIO CYLLHOCTM KOMMETEHUMW Kak
TakoBOM elle pa3 [JaeT BO3MOXHOCTb MpocCneauTb TeCHOe B3aMMOLEeWCTBue [OBYX
OCHOBOMOSIaratLLMX acnekToB pasBUTUSA YeroBeka, JIMYHOCTHLIN U AeATENbHOCTHbIN.

[nsa aHanusa nNposiBNeHUs 3TUX acrnekToB B KOMMNETEHTHOCTHOM MOAXOAe BaXHO
pacCMOTPEHNE  COAEP)KaHUS  KIMYEBbIX  couuanbHbiX (B LUMPOKOM  CMbICIE)
KOMMNEeTEeHUNN/KOMNETEHTHOCTEN, BHE 3aBUCUMOCTM OT TOrO, KaKkOM TEPMUH UCMONb30BaH
aBTOpaMu.

OavH 13 nepBbIX NepevyHen KoMneTeHTHocTen Obin coctaBneH [xoHom PaBeHom
[7], KOTOpPbLIA OTMETUM, YTO OOHU U3 HNX MOTYT OTHOCUTBLCA K MHTESNEKTyanbHoOW, apyrue —
K 9MouMOHanbHOW cdepe, YTO OHM MOryT 3aMeHATb Apyr Apyra, UX CcyTb —
«MOTUBMPOBAHHbIE  CMOCOBHOCTMY. K  TakMM KOMMETEHTHOCTSAM aBTOP  OTHOCUT
KpUTUYECKOe MbILUNIEHNE, CaMOKOHTPOSb, FOTOBHOCTb obydatbcs u T.4. [7, c.258] B
AoKnage MexayHapogHon komuccum no obpasoBaHuio ang XXI Beka «O6pasoBaHue:
COKpbITOe cokpoBuLle» Xak [Oenop, copMmynMpoBaB «4YeTblpe CTorna», Ha KOTOpbIX
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OasvpyeTcs obpasoBaHMe: «KenaHue HayunTtbCA Mo3HaBaTb, HayuYuTbCA [Oenatb,
Hay4YUTbCS XXUTb BMECTE M HAyunTbCA KUTb» [1, €.37], TEM camMbIiM OnpeaenMnOCHOBHbIE
rnobanbHble KOMMETEHTHOCTU. Tak, cornmacHo >Xaky [enopy, ogHa W3 HWUX rnacut —
«HayuuTbCa [fenatb, C TeM, 4YTobbl npuMoBpecT He TONbKo MNpPOEeCCUOHANbHYIO
KBanudukaumio, HoO n B 6Gonee WNPOKOM CMbICIiE KOMMETEHTHOCTb, KOoTopas nfaet
BO3MOXHOCTb CMpaBfsATbCA C PA3fIMYHBIMU MHOFOYUCIIEHHBIMU CUTYyauuamMm n paboTtaTb B
rpynney [1, c.3].

B 1996 rogy Ha cumnosnyme B bepHe [5] no nporpamme CoeTta EBponbl Obin
cneumnarnbHO NOCTaBfeH BOMPOC O TOM, YTO Ans pedopm oOpas3oBaHUSA CyLLECTBEHHbIM
SIBUNIOCb OonpeferneHne Kro4veBbiXx komneTeHumn (key competencies), KoTopble AOSMKHbI
npnobpectn oby4valowmeca Kak gna ycnewHon paboTbl, Tak M ANa AanbHenwero
obpasoBaHusa. B goknage B. XyTmaxepa [5] oTMeyaeTcs, 4TO eCTb pasHble noaxoabl K
TOMY, YTO MccrnegoBaTenu onpenensatT B KayectBe OCHOBHbIX (key) komneTeHumn. Ux
mMoxeT BblTb BCero ABe — ymeTb nucaTb U gymaTb (scriptural thought (writing) u (rational
thought), unn cemb: yyeHune (learning); nccneposaHue (searching); gymanue (thinking);
obweHne (communicating); koonepauus, B3aumogencTaue (co-operating); ymeHve genatb
aeno, gosoantb feno o KoHua (gettingt hings done); agantupoBatbcsa (adapting one
self). OcHoBHOM pa3spabotumk komneTeHuun [.Xanax (G.Halasz) paccmaTpuBaeT wux
onpegerieHne, Kak OTBET Ha Bbl30OBbl, cTosiwme nepen Espornon (coxpaHeHue
AEeMOKPaTUYEeCKOro OTKPbITOro obLlectsa, MyNbTUIMHIBU3M, MYJIbTUKYNbTYpa, HOBblE
TpeboBaHNA pblHKa Tpyga, pasBUTME KOMMIIEKCHbIX OpraHu3auun, 3KOHOMUYECKMNE
nameHeHna n gp.). PaseBuBas aTy Mbicnb, B.XyTmaxep B cBoeM [oknage npuBoauT
npuHatoe CoBeTom EBponbl onpegeneHve MnaTu KAYeBbIX KOMMNETEeHUMW, KOTOPbIMU
«OOIMKHbI ObITb OCHALLEHbI MONoAbIe eBponenubl» [5].

BeBegeHne noHATMS obpasoBaTenbHbIX KOMMNETEHUMA B  HOPMAaTUBHYHO U
MNPaKTUYECKYH COCTaBnsoWyo obpa3oBaHMs NO3BOMSET pewaTb Npobriemy, TUMUYHYIO
Ans poccunckoro obpasoBaHus, Korga obyyaroLmnecs MOryT XopoLo osnageTb Habopom
TEopeTU4EeCKNX 3HaHWW, HO WCNbITbIBAIOT 3HaYUTENbHblE TPYAHOCTU B OEATENbHOCTW,
TpebyloLlen UCNOMb30BaHUA 3TUX 3HAHUW AONA  peleHUss KOHKPEeTHbIX 3ajad  unu
npobnemHbix cutyauun. O6pasoBaTenbHasi KOMMNETEHUMs npegnoniaraet YyCBOEHWE
obyyaroLmnmMm He OTAENbHbIX APYr OT Apyra 3HaHUN U YMEHURN, a OBraieHne KOMMIEKCHOM
npouenypon, B KOTOPOW QAN KaxOoro BbIOENEHHOro HarpasfneHus npucyTcTeByeT
COOTBETCTBYHOLLAsA COBOKYMHOCTb 0Opa3oBaTesibHbIX KOMMIOHEHTOB, UMEILUX JIMYHOCTHO-
AeaTernbHOCTHbIM XapakTep [9, ¢.53].

C Toukm 3peHuss TpeboBaHWA K  YPOBHIO  MOArOTOBKM  BbIMYCKHMKOB
obpasoBaTtefnbHble KOMMNEeTEHUMU NpeacTaBnsaioT cobOM UHTerparnbHble XapaKTepUCTUKU
KayecTBa MOArOTOBKM OOy4yaloLUXCH, CBSA3aHHble C WX CMNOCOBHOCTLIO  LieneBoro
OCMbICIIEHHOTO NMPUMEHEHUS KOMMMeKca 3HaHUW, YMEHUN N cnocoboB LeATeNbHOCTU B
OTHOLLIEHMM ONpeaerieHHOro MeXANCLMNIIMHAPHOIO Kpyra BONPOCOB.
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Abstract : The article deals with the use of problematisation in foreign language
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KonecHuk JlroOmuna,

HuxHeesapmoesckul 2ocydapcmeeHHbIU yHugepcumem,
KaHOudam riedazo2u4yecKux Hayk,

ooueHm, aymaHumapHbIl ¢ghakyrnbmem

NMpobrnemaTusauma B 00y4yeHMN MHOCTPAHHOMY
A3bIKY

AHHoTaumsA: B cratbe paccmaTpMBaeTcd BO3MOXHOCTb  MCMOMb-30BaHMSA
npobnemartmsaumm npu oby4yeHnn MHOCTPaAHHOMY S3biKy, a Takke NpeacTaBneHa mogenb
npobnemartumsaumm cogepxaHna n nporecca oby4eHNsa NHOA3bIYHOMY YTEHMIO.

KnioueBble cnoBa: npobnemHoe obydeHune, npobnema, npobnemHass cuTyauums,
npobnemaTtmsaums.

PedopmunpoBaHune cuctembl o6pasoBaHns B COBpeMEHHOM Poccum cTaBuUT CBOEN
Lenbio BOCMUTaHNE TBOPYECKOW, BbICOKOMPOMECCHUOHATbHOM IMYHOCTN, YMEKLWEN YeTKO
BblpaXaTb CBOW MbICMW, MPOSBAATb MHUUMATMBY, HaxoAWTb ONTUMarbHOE pelleHne B
HeopAUHAPHbIX CUTyaLMsX.

OcobeHHO BaxHbIM B cBeTe TpeboBaHWA, MNpeabsBNSEMbIX K COBPEMEHHOMY
4yerioBeKky, CTaHOBUTCA YMeHue us3Bnekatb WHQoOpMaumio U3 TekcTa, C Aucnres
KOMnMbloTEpa, U3 ceTn VIHTEpHET 1 T.4. — yMeHne paboTaTb ¢ MHopMaumen B LIEOM.

B COOTBETCTBUU c  TpeboBaHusMU HOBbIX  CTaHOapToB BbICLLETO
npodeccunoHanbHoro obpasosaHua ®roC BIMNO (3 nokoneHus) B npoLecce OCBOEHUS
ANCcUMNIIMHbl «MIHOCTPaHHBIN A3bIK» Y CTYAEHTOB AOMKHbI (POPMNPOBATLCA U pa3BMBaTbLCA
Takne obLeKynbTypHble U NpodecCcroHarnbHble KOMMETEHUMM, Kak, HanpumMep:

BNageHne OOHUM U3 MHOCTPaHHbIX SA3bIKOB Ha YPOBHE, NO3BONSAOLLEM MNONyyaTb U
oueHuBaTb MHGOpMaumio B obnactun npodeccmoHanbHON OeATENbHOCTU U3 3apyBexHbIX
ncroyHukos (OK-10); (HanpaBneHue noarotosku MNeparornyeckoe obpasoBaHue)
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BNageeT OOHUM W3 MHOCTPaAHHbLIX $A3bIKOB Ha YPOBHE MNpPOeCCUoHarbHOro
obweHus (OlK-5). (HanpaeneHue noarotosku MNeparornyeckoe obpasoBaHue)

CMOCOBGHOCTbIO BrageTb OOHUM M3 WHOCTPAHHbIX SA3bIKOB Ha YPOBHE HE Huxe
pasroBopHoro (OK-7); (HanpaBneHve noarotoBkn [lpuMknagHas MaTemMaTuka W
MHdopmaTukKa)

yMEHMe nonb30BaTbCA W3YYEHHbIMU MHOCTPaHHbIMU A3blKaMW B JIMMHOCTHOW W
npoceccmoHanbHOM  KOMMyHWKauuMuM, Ons JvTeHus  nutepatypbl  (obwen  u
npodeccuoHanbHon), pabotbl B WHTepHeT-ceTn (OK-18); (HanpaBneHue noaroToBKM
XypHanucTtuka)

BnageHne HaBblkaMu NepeBoaa PasfmyHbIX TUNOB TEKCTOB (B OCHOBHOM Hay4HbIX U
nyGrmMUMCTUYECKMX, a TakKKe OOKYMEHTOB) C WMHOCTPAHHbIX SA3bIKOB M Ha WMHOCTPaHHbIE
A3bIKA; aHHOTMPOBaHWE W pedepupoBaHMEe [OOKYMEHTOB, HaydHbIX TPYAOB U
XYLOOXECTBEHHbIX MNPOM3BEAEHNA Ha WHOCTpaHHbIX A3blkax ([1K-14). (Hanpaenenue
noaroToBku dunonorus)

OcHoBHas yesib N3y4eHnst gucumnnmHbl « IHOCTpaHHbIN A3bIK» B BbICLUEM y4eOHOM
3aBefeHUn — opMMpoBaHNe CNOCOBHOCTU Y TOTOBHOCTU K MEXKYITbTYPHOMY OOLLEHUIO —
obycnoBnuBaeT KOMMYHMKATMBHYKO  HanpaBfeHHOCTb Kypca, u4TO npegnonaraet
OOCTWXEHNEe OnpeaeneHHoOro YpoBHA KOMMYHUKamueHoU KomremeHUuu, nog KOTOpoWn
NMOHMMAETCA YMEHMe COOTHOCUTb $3bIKOBble CpPeACTBA C KOHKPETHbIMU  Lensmu,
cUTyaumsaMmn n 3agadamm pedeBoro obLLeHNS.

KoHe4HbIl pe3ynbmam oceOeHuUsi OucCUUmIuHbl «MHOCMpPaHHbIU SI3bIK»
npegnonaraer:

— 3HaHWME W YMEHWe rpamMoTHOro MCMONb30BaHUS B CBOen NpoddeCCUOHanbHON
AEATEeNbHOCTU  NEKCUKW, BnageHue JeKCMYECKUM  MWHUMYMOM, TpaMmaTU4eCcKum
MUHUMYMOM, BKIIOYAKOLWLMM rpaMmaTU4ecKkme CTPYKTypbl, Heobxoanmble Ans obyveHus
YCTHbIM 1 MUCbMEHHbBIM hopmam 0B EeHUs;

— YMEHMe BEeCTM Ha MHOCTPaHHOM s3blke Geceny — amanor obuwero xapakrepa,
cobnogaTb npaBwuna pevyeBoro dTUKETa, YuTaTb nuTepaTtypy Mo cneumanbHoctn 6e3
crnoBaps C Lenbio noucka uHopMaumm, nepeBoanTb TEKCTbl MO chneuuanbHOCTM CO
crnoBapém, CoCTaBNATb aHHOTauuK, pedepaTtbl U AenoBble NMCbMa.

B 3HaunTenoHon mepe hoOpMMPOBAHUIO ITUX KOMMETEHUMA B obpasoBaTefibHOM
npouLecce MOXeT CcnocobCcTBOBaTh, MO HALEMY MHEHMIO, NpobnemMHoe obyyeHue.

Llenbto npobnemHoro oby4eHusi, KOTOpOE OCHOBbIBAETCA Ha MNCUXOSOrMYeCcKnx
MexaHu3Max TBOPYECKOrO MbIWIIEHUS, SBNSETCA pasBUTME TBOPYECKOW JIMYHOCTM.
Cnepyet OTMeTUTb, YTO, KaK YKa3blBalOT Yy4yeHble, pa3BUTOE TBOPYECKOE MbILLNEHNE
cTpemutca  npobrnemamusupogams  OENCTBUTENBHOCTb;,  MbIWMEHNE  HepasBUTOE,
wabnoHHoe — genpobnemartmnanposatb ee [1].

Takum obpasom, npobnemMHO npeacTaBrneHHoe, T.e. npobnemaTnsnpoBaHHoE,
cofepXaHne MoXeT CMYy>XUTb OCHOBHbIM UCTOYHUKOM Pa3BUTUS TBOPYECKUX CNOCOBHOCTEN
B 06y4eHun BoobLLe 1 06yYeHNN YTEHUIO HA MHOCTPAHHOM A3blke B YAaCTHOCTW.

B ydyebHOM npouecce npobnematmsaums  cosgaetca  npenopasaTenem
nocpencTsoM (popMmnpoBaHus onpeferieHHbIX NpobrieM, KOTopble BbI3blBalOT Yy CTyAeHTa
3ajaun, pewaemble B pasnUyHbIX BuMAax OEATENbHOCTU, B HAlleM crlydae TakoM Buae
AEeATeNnbHOCTU, Kak 4vTeHue. [dpyrmmu cnoBamu, npobrnemartvsaums paccmaTpuBaeTcd
HaMM OTHOCUTENbHO Yy4ebHOro maTepuana Kak cnocob co3gaHua onpeaeneHHon
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npobnemMHon cuTyauum B y4eOHOM nMpouecce, B KOTOPOW BO3HMKaeT npobrnema kak
npeogoneHne TPYAHOCTWU, pelleHne KOTOpPOM NpeAcTaBnseTca CTyAeHTaM KakK Hekas
3apgada [2]. B kadectBe 06bekToB npobnematmsauumn npu oby4yeHUM YTEHWUIO BbICTynaeT
Kak y4eOHbIN TEKCT, TaK U 3afaHns K 3TOMY TEKCTY.

ConocTtaBuTeNbHbIA aHann3 OCHOBHbIX KOHLUENuMi obydeHns 4TteHuto BoobLue wn
00yYeHNa YTEHNO Ha MHOCTPAHHOM $3blKe, B YAaCTHOCTUW, NO3BOMWI, BO-NEPBbLIX, BbIABUTb
AOCTaTovHO 6onbluMe BO3MOXHOCTU npobriematusaumm TekcTa vyepes3 co3fgaHue B HeM
CMbICIIOBbIX CKBaXXWH, MpeoaonieHne KoTopblx obecnednBaeT rnybuHy npouecca
OCMbICIIEHUNS; BO-BTOPbIX, Oonpeaenntb cnocobbl npobnemartmsaummn yv4ebHOro Tekcta u
3ajaHMnh K Hemy; B-TPEeTbMX, YCTAHOBWUTb BO3MOXHOCTM npobnemaTusauumn npouecca
00y4YeHNsa YTEHMIO Ha MHOCTPAHHOM A3blKe, YTO SIBUIIOCb OCHOBaHMeM Ans pas3paboTku
NNHrBO-NEeAarornyeckon moaenu npobnemaTmsaumm cogepkaHus n npouecca obyyeHus
NHOA3BIYHOMY YTEHWUIO.

C neparormyeckonm TO4YKM 3peHusi, No MHeHuto M.B. KnapuHa, nog mopensto
o0y4yeHnss MOHMMaeTCcsa «...0003HayeHMe CXeMbl WUNM NnaHa AEeWCcTBUK negarora npu
OCyLLeCTBMeHNN y4yebHoro npoueccay [3].

OcHoBbIBasicb Ha mogenun npobnemartmsauum ydyebHoro cogepxaHms n y4ebHoro
npouecca (E.B.KoBanesckas)), a TakkKe Ha [OBYX OCHOBaHUAX aHanu3a Hay4HbIX

nccrnefoBaHWiA: MEpPBOE OCHOBaHWME — YPOBHEBOCTb METOAOSIOrMYEcKOro aHanusa
(obwedunocodckmn, obLeTeopeTnIECKUI, KOHKPETHO-HaYYHbIN, cobCTBEHHO
MEeTOONYECKUA), BTOPOE OCHOBAHME —  aCMEeKTHOCTb pPacCMOTPEHMs1  y4elbHo-

BOCNUTATENbHOrO npouecca (uenb, cogepXxaHue, MetToabl, cpeactea) [4] — npeacraBsnm
NNHIBO-NeAarorm4yeckyo Mogens npobnematmsauumn cogepxkaHumst u npouecca odbyveHus
NHOA3BIYHOMY YTEHUIO.

[aHHaa Mogenb nNO  BepTUKaAnNM  COOTHOCUTCA C  TpPeEMSA  YPOBHSAMU
meToponornyeckoro aHanu3a (U.B.bnaybepr, O3.l.HOamH) — obweTeopeTnyeckum,
KOHKPETHO-Hay4YHbIM, COGCTBEHHO METOAUYECKMM, NO FOPU3OHTaNM — C YPOBHAMM aHanu3a
y4yebHO-BOCNMTATENBHOMO Mpouecca (uenb, coaepxaHue, MeToapl, cpeactea). Ha
obLeTeopeTMYECKOM YPOBHE peannadyeTcs CUCTEMHbIN NOAXOA, Ha KOHKPETHO-Hay4yHOM
OCYLLIECTBMSETCA WHTEerpaums npobnemMHoro M KOMMNETEHTHOCTHOro noaxodoB. Ha
CcOOCTBEHHO METOOMYECKOM YPOBHE MPOBOAMTCS OOHOBPEMEHHO npobrnemaTmnsaums
y4yebHOoro cogepxaHusi n yyebHoro npouecca.

NMpobnemaTtusauma y4yeOHOro copep)KaHuMs NPOBOAMTCSA Ha Tpex YPOBHSX:
npobnemartmsauma y4yebHoro Tekcra, npobnematmsauusi 3agaHun K y4ebHOMY TEKCTy,
npobnemaTtmsauma y4ebHOro TekcTa n 3agaHum K HEMy OAHOBPEMEHHO.

Cnegyetr oTMETUTb, YTO OAHOBPEMeHHas npobnemartusauusa copepXXaHus wu
npouecca OOYyYeHMA  MHOA3bLIYHOMY YTEeHMIO  TpebyeT  pasBuUTUA  TakuUX
npodeccuoHanbHbIX YMEHUA/KOMNETEHUMI MpenodaBaTens Kak: yMeHue npeaBuaeTb
BO3MOXHble Mpobnembl Ha NyTU AOCTUXKEHUS Lenn; ymeHne obneryaTb WM YCrOXHATb
npobnemHoe 3agaHve; ymeHune Bolbvpatb NpobremMHble 3a4aHns B COOTBETCTBUN C XO40M
MbICIIA pellalWwmx npobnemy; ymeHue HenpenB3sATo OueHMBaTb BapwuaHTbl peLueHuN
yyalmnxcs, Aaxe B Cnyyae HeCoOBMNaAeHNsI TOYEK 3PEHUS YYEHNKOB N YYNTENS.
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Cxema Ne1 Mopgenb npobnemaTtusaumu cogepxaHus u npouecca obyyeHus
MHOA3bIYHOMY YTEeHUIO (CTPYKTYPHO — cogepKaTenbHasa Moaerb)

aHanun3a

MeToAQonorn4yeckKkoro

YpoBHEBOCTb

OGweTeopeTu- CncteMHbIN
YeCKUM ypoBeHb noaxon
4 \

KoHkpeTHO- MpobnemHbIN KoMneTeHTHOCTHbIN
Hay4HbIN noaxon noaxon
YpPOBeHb I I

Mpob6nematTunsaymna
CobcTBEHHO / \
MeToAuYeCKumn
YpOBeHb Mpo6nemaTtusaums yuye6Horo [pobremamusayus
copepXaHus: y4yebHo20 npouyecca
3 YpOBHA 3 YpOBHS
npobnemaTtunsauus npenogasaTerib CTaBUT 3adadvy,
y4yebHoro Tekcta CTYAEHT C ero nomoLLblo ee
pellaer;
npobnemartun3auns 3agaHui npenogasaTerib CTaBUT 3adadvy,
CTYOEHT caM ee peLlaeT;
npobnemaTtmsauma ydebHoro CTYOEHT caM CTaBuUT U pellaeT
TekcTa n 3agaHumn 3agavy

!

KoMMyHMKaTUBHbIE KOMNETeHUun
cTyAeHTa

L]

Mpo6nemaTnsauus
y4yebHoOro cogepxxaHma u y4yebHoro npouecca
MpodeccruoHanbHble yMeHUA
npenopaBaTens

/ ™~

coaepxaHue npouecc

YpoBHM aHanu3a Yy4eOHo-BOCNMTaTeNbLHOro nmnpouecca

MpenctaBneHHass mogenb npobrnematv3aumm yy4ebHoOro matepuana paet
npeacTaBreHne o0 TOM,  4YTO, BO-NEpPBbIX, MOXHO  peanu3oBaTb
npo6nemMaTtusauuio codepxaHusi 06y4eHUsA MHOA3bIYHOMY YTEHUIO CreayHLUM
obpasoM: oT npobnematm3auum y4ebHbIX TEKCTOB K nMpobrematv3aummn 3agaHui u
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Aanee K OQHOBPEMEHHOW npobrnemaTtmsaunmn y4eOHbIX TEKCTOB U 3a4aHui K HUM; BO-
BTOPbIX, OCYLIECTBUTL NpobriemMaTn3auuio npouyecca odoy4yeHUst UHOA3bLIYHOMY
YTEeHUIO Nnepexoas OT MOCTAHOBKM MpernogaBaTerieM 3aJaydnm M COBMECTHOro ee
pelleHus npenogaBaTeneM M CTYAEeHTOM K NMOCTaHOBKE MpenogaBaTeneM 3agayn u
€e CaMOCTOSITENIbHOMY pPELUEHMIO  CTYAEHTOM, W [anee K CamMOCTOATENbHOM
MOCTAHOBKE W PELLEHMIO 3a4a4yu CTyaeHToM. Heob6xoaumo OTMETUTb, YTO yyallmecs
MOFyT MpPOXOAUTb 3TV YPOBHU MPOGNEMHOCTM MO-pa3HOMY, B 3aBUCUMOCTU OT UX
NOArOTOBMNEHHOCTU: «Criabble», «CpeaHne», «CUMbHbIE» CTYAEHThI.

B pamkax ogHOro 3aHAaTUs «crnabble» CTYAeHTbl MOryT pellaTb COBMECTHO C
npenogaBaTenem, TMOCTaBMEHHbIE WM 3adayn; «cpefHue» CTyAeHTbl  MoryT
CaMOCTOATENbHO pellaTb NOCTaBfieHHble MpernogaBaTeneM 3adayn, a «CUNbHbIEY»
CTYOAEHTbl MOryT CaMOCTOATENbHO CTaBUTb W pelatb 3agadyn, 4YTo  Oblno
NOATBEPXKOEHO B X0e 3KCNepuMeHTanbHON NPOBEPKM JaHHOW MOAENN.
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Abstract: The article is devoted to the fundamentalization concept of non-
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Introduction

Responding to globalization trends, many engineering schools are
internationalizing their courses and curricula to prepare graduates for careers that
involve working across countries and cultures. As a result, both students and staff
are looking beyond study abroad to international work, research, and service learning
opportunities as alternate pathways for high-impact experiential learning in global
context. Knowledge of foreign languages plays an important role in preparing the
specialist. Over the last decade, international education has gained significant
prominence and visibility in many professional schools, in part reflecting broader
globalization dynamics and increasing demand for a globally competent workforce.

New requirements to language education foresee the improvement of
language education quality in the Higher Technical Schools. Solution of this problem
we see in reforming foreign language teaching, in particular, the development,
implementation and introduction of the fundamentalization concept of non-special
language education based on explicative-communicative method of teaching a
foreign language. The purpose of this study is to improve the quality of language
education the students of engineering specialties. Implementation of the
fundamentalization concept of language education in technical universities based on
explicative-communicative method by using innovative multimedia technologies has
allowed raising the level of students’ foreign language communicative competence.

Current socio-economic changes in society have led to the emergence of new
requirements for training graduate. Social need for a new humanized system of
vocational education, realizing the approach to it as a goal and the center of the



Australian Journal of Scientific 1 7 7

educational process was actualized. There was a change of pedagogical paradigm,
putting forward ideas and guidance, personality imbued with respect for each student
- the future specialist [1].

Actual at this stage humanistic concept defines the task of vocational
education in formation the personality of a specialist in the entire multidimensional
fullness of his intellectual, social, cultural, national and regional development. Such
personality traits as individuality, independence, education, originality, initiative are
moved into first place [14].

At the moment each individual must acquire a wide range of knowledge and
skills that orients the Russian educational system to prepare not only a qualified
professional, but also multicultural personality capable of holistic and systematic
analysis of reality, which has humanitarian and holistic scientific ideology [13]. In this
connection special importance in the preparation of a technical college graduate
acquire humanities block, where language training is an important component.
Foreign language is considered at the present stage of higher education
development as a compulsory component of graduate training, realizing the ideas of
personality socialization and professionalization in higher technical school, and a
background of the successful specialist activity in the future [7].

Problems of foreign language teaching in institutions of higher technical
education do not lose their relevance for decades, as the level of language training
students of technical universities remains low.

Practice shows that it is required a fundamentally new methodological solution
in order to raise the level of students’ language proficiency, which we see in the
fundamentalization of foreign language teaching process in technical universities.

Materials

Fundamentalization in linguadidactical paradigm is treated by us as a result of
the process and provides students with the knowledge of foreign language, the basic
principles and laws of functioning and development of foreign language learners,
necessary and sufficient for self-study training foreign language communicative
competence [10].

Fundamentalization in foreign languages teaching in technical higher schools
is realized based on a methodological principle of phililogization process of
acquisition a foreign language communicative competence.

In view of the well-known deficiency of time spent for studying a foreign
language in technical institutions, self-study work of students becomes important in
the acquisition of language skills by using a fundamentally new methodological tool
as explicator.

Relevance of research is due to several factors, among which the most
important are:

- Increased demand for specialists in engineering professions with level of
language, capable to work in international postindustrial space;
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- The existing system requirements for language education of higher technical
school students and low level of a foreign language acquisition;

- Search for new conceptual approaches to teaching foreign languages high
school students based on the results of reinvention years of experience and scientific
achievements in this field [2].

The aim of our research is to develop science-based explicative-
communicative methods of teaching students foreign language communicative
competence through the development of linguistic competence as a means of non-
special fundamentalization of language education.

The concept of language education fundamentalization in the higher technical
school is a theoretical platform that underlies the methodology of teaching students
foreign language on competence level.

Necessity of fundamentalization of students’ language education is caused by
the low level of foreign language of technical specialists, which negatively affects the
processes of Russian science and industry integration in the post-industrial space.

One of the conditions of foreign language education fundamentalization is a
reasonable combination of theoretical and practical training of students, a
combination of traditional teaching methods and new technologies, including
multimedia, thus integration of consciously oriented and context-competence
approaches to learning a foreign language in technical higher school is one of the
determinants of language education fundamentalization.

Many setbacks in the teaching of foreign languages in the higher technical
school are explained by simple reason - lack of elementary linguistic knowledge.
Student’s linguistic competence, which is the basis for the development of foreign
language communicative competence, has not been formed [3].

Principle of philologization allowed differentiating linguistic phenomena in
difficulty when they are used for specific types of speech activity based on what
methodical linguistic typology of studied material needed to professionally -oriented
communication and reading literature was created [12].

Implementation of the philologization principle in the process of learning a
foreign language in high school makes students attentive to the linguistic facts and
phenomena of studied language, promotes the ability to organize, to model, to
compare, and classify linguistic phenomena.

Preparing technical specialists to the professionally-oriented intercultural
communication can be trained, the priority of which is fundamental philological
knowledge of the basic principles and laws of functioning of the language being
studied, necessary and sufficient for self-study of linguistic competence and foreign
language communicative competence [5].

Lack of linguistic competence leads to the fact that is difficult for students’
language acquisition of professionally oriented discourse contained in the textbooks
for foreign language, intended for schools and technical faculties.
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Methods

Given the trend towards self-study based on explicative - communicative
methods is the idea of an independent production of linguistic knowledge by
students. It became apparent that the organization process of self-explanation the
linguistic phenomena requires a new generation of educational literature for self-
study work. Thus, methodological tool of explicative - communicative methods is
“Explicator” developed by us [11]. Learning process on the base of the developed
explicative - communicative method is implemented in three stages:

The first stage of training on the base of the explicative - communicative
method is the step of explication by using "Explicator" (Part |) - presentation of a
linguistic phenomenon, accompanied by an explanation and clarification, sufficient for
understanding, awareness and mastery of linguistic material alone. Under explication
/ explanation in teaching linguistic competence should be understood disclosure
semantics forms of linguistic unit and methods of operation. The explanation
provides the student with the grammar material, understanding and awareness of it,
and creates a readiness to implement the training.

“Explicator” is based on the typology of linguistic phenomena and typical
difficulties of acquisition; it consists of linguistic comments of grammatical
phenomena, complex of language exercises and tests. Linguistically comments of
grammatical rules, instructions are formulated on the principles of functionality and
communication. The instructions in the first part of “Explicator” are functionally
oriented, i.e. they contain indications or signs and construction of grammatical
phenomena, either grammatical method of action (productive or receptive), reveals
the qualities and peculiarities of grammatical phenomena. Instructions are evident for
information, presented clearly, concisely, and are available for students.

The second stage of the learning process on the base of explicative -
communicative approach is the organization of training and using the first part of
“Explicator”. Training processes has a narrow range and is aimed mainly at the
acquisition of material units and implements actions on the development of individual
action design and operation, on the development of automatism in usage. With the
help of linguistic exercises fastening material units, learning mechanism for their
combination with each other in the process of student’ self-study is provided.
Evaluation and thinking provide understanding of the material unit meaning and laws
of their operation, they can form the primary ability to perform actions and operating
clearance. During the training performed the first series of language exercises is
performed independently.

The third stage of the learning process on the base of explicative -
communicative method is the organization of applications, which allows the use of
the linguistic material for the proper communicative purposes as a means of oral and
written communication. The problems associated with sending and receiving content
of professionally oriented information are solved.
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Oral communication through different modules like presentation skills, face-to-
face dialogues, telephone etiquette, business and social etiquette and conversational
skills are the requisites of soft skills. Principles of clear writing, often misused words,
applications and requests, positive and negative responses to requests, routine
messages, memos, report writing, organizing meetings, preparation of agenda and
minutes, business etiquette, telephone etiquette, e-mail etiquette are all soft skills
modules [9].

That is why we should design the educational strategies to improve student
readiness for global practice, and presents mixed-method assessment methods and
results for global engineering competency and other key learning outcomes [8].

At this stage of the learning process, students complete the second and the
third series of exercises - conditionally communicative and communicative exercises
in the classroom under the guidance of a teacher using the second part of
“Explicator”.

Selection and organization of linguistic material were carried out taking into
account the grammatical minimum that is necessary and sufficient for the purposes of
foreign language communication, including professional [6].

In order to form the linguistic competence of the students based on explicative
- communicative method we have developed a "complex of exercises ", provides the
formation of foreign language communicative competence of students. A distinctive
feature of the developed complex of exercises is that the studied linguistic
phenomenon is fulfilled in all types of exercises: language in the process of self-study
work, conditionally- communicative and communicative with linguistic direction under
the guidance of a teacher.

In addition, the developed complex of exercises is a mean of students’
linguistic thinking development as necessary condition for the formation of linguistic
competence.

The developed complex of exercises consists in three series of exercises. The
first part of “Explicator” contains series of exercises and the first set of tests for self-
study work. The second and third series of exercises are realized in the second part
of the communicative “Explicator” which purpose is the development and
improvement of linguistic competence by linguistic activating when performing
conditionally communicative (2 series) and communicative (3 series) exercises due
professional context. The second and third series of exercises are performed in the
classroom under the guidance of a teacher.

All exercises and tests in “Explicator” are provided with keys that can be used
for the self-control and self-estimation. Tests in “Explicator” allow defining the degree
of acquisition of each studied grammatical phenomena. Language exercises
contained in “Explicator” refer to the exercises of the closed type that have the only
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correct answer and a high degree of granularity and control and emphasize the
linguistic correctness of the construction of the phrase. Self-study educational
activities for language acquisition in technical colleges need methodological support.
Self-study activity allows teaching students in accordance with their individual
capabilities, contributes to the formation of their positive personality structures,
teaches efficient use of time, brings up a conscious discipline, self-willed, develops
memory, thinking and creativity and leads to better learning outcomes to its
rationalization.

In order to enhance students' self-study activities besides printing the
textbook “Explicator” we have created a multimedia version of it. Multimedia version
of “Explicator” is a grammar reference - guide with the required number of different
levels language exercises and tests for training grammatical phenomena.
Organization of self-study work by using multimedia is considered by us as a factor of
the educational process intensification, an attempt to optimize the process of learning
a foreign language.

Multimedia “Explicator” is a complex software system, including linguistic and
information- methodical means for presenting linguistic material, securing and
monitoring of its acquisition. Methodological advantages of multimedia “Explicator”
are the following:

- The ability to apply graphics (drawings, diagrams) that allow visually conveys
information to the student, facilitate and accelerate its understanding;

- The possibility of multiple workouts for language acquisition;

- Increase learning motivation, interest in a foreign language;

- Giving students’ confidence in their abilities, the ability of individualization
process of mastering a foreign language;

- To activate the control sequence learning;

- Provides the dynamics of the grammatical competence formation [4].

Results

We developed the explicative-communicative methods of teaching foreign
language communicative competence based on the linguistic competence of the
students that has been tested in pilot training conducted in accordance to the
requirements to this method of research in a methodical science.

For several years, pilot training has been conducted on the developed
“‘Explicator” and multimedia training program based on the explicative -
communicative method, which was attended by 100 students (5 academic groups).
Analysis of the results of experiential learning on the base of explicative -
communicative method confirms its effectiveness. Analysis of the results shows
stability in acquisition of linguistic competence by students. This is indicated by data
in comparative terms. Indicators of tests were within 56 % - 63 %. Indicators of final
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tests are at a high level. The success rate according to the final tests is in the range
of 80 % - 89 %.

Lexical and grammatical results of testing carried out before and after
experiential learning, fully confirmed the hypothesis of the study, as the coefficient of
its execution of lexical and grammatical test ( average result ) was 88 % compared
with diagnosing testing - 59 %. The average result of the second part of the testing
for types of speech activity corresponds to 84% - a stable mark "good."

Conclusion

In conclusion, it must be said that the use of multimedia “Explicator” during
self-study work increases the efficiency of material acquisition, as the study, practice,
repetition and control of the studied language material can be carried out at their own
pace, in the individual sequences, in single-user mode, which affects the motivation,
increases interest in a foreign language, gives students confidence in their abilities.

Through experiential learning, it was found that the developed explicative -
communicative method provides fundamentalization of language education in the
higher technical school, and methodological tools of explicative - communicative
“Explicator” is an effective means of teaching a foreign language communicative
competence of students based on linguistic competence.
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ABSTRACT

Aims: This study was designed (i) to investigate the relationship between
cognitive entry characteristics (CEC), semester examination scores and student’s
achievement in mathematics and (ii) to find out the predictive strength of CEC
and semester examination scores on college students’ achievement in
mathematics.

Study Design: The study employed ex-post facto design.

Methodology: The sample, 415 full-time students admitted into a
three-year National

Certificate in Education (NCE) programme in 2007/2008 and
2008/2009 academic sessions were selected using purposive sampling
technique. An inventory, “entry characteristics and academic achievement
proforma” was used in collecting all the relevant data for the study. The data
collected were subjected to statistical analysis using correlation and multiple
regression analysis.

Results: The results of the study revealed that there is a positive and
significant correlation between the criterion variable (Cumulative Grade Point
Average CGPA), CEC (Senior School Certificate Examination SSCE, Unified
Tertiary Matriculation Examination UTME) and semester examination scores.
There is a low correlation coefficient of 0.095 and 0.158 between CGPA and
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UTME as well as CGPA and SSCE respectively. Results also revealed that
SSCE, UTME and semester examination results jointly contributed 64.3% to
the prediction of college students CGPA. However, semester examination
scores show a higher predictive strength than cognitive entry characteristics.

Conclusion: Based on the findings of the study, there is the need to
encourage teachers to regularly test their students’ ability since the use of
formative tests (or semester examinations) for diagnostic purposes seems to
result in better cognitive achievement than when given as summative test or
examination.

Keywords: Cognitive entry characteristics; semester examination scores;
college students; achievement; mathematics.

1. INTRODUCTION

Achievement is central to our existence. [1] opined that the ultimate goal of
any human being is to achieve the objective of any project he sets for himself. [2]
sees academic achievement as a scholastic standing of a student at a given
moment. That is, the ability of an individual to demonstrate his or her intellectual
abilities. According to [3] there is an alterable variable called Cognitive Entry
Characteristics (CEC) which he believes accounts for 50% of the variations in
learning outcome while [4] also asserted that most of the variations in school
learning is directly determined by CEC. [3] also went further to define CEC as the
specific knowledge, abilities, or skills which are essential pre-requisites for the
learning of a particular school subject or a particular learning task. These
prerequisites according to [3] correlate significantly (+0.70) or higher with
measures of achievement in a subject and when these prerequisites are
identified and measured, they replaced intelligence or aptitude in the
prediction of future achievement.

A successful completion of Senior School Certificate Examination (SSCE)
with good grades in five subjects including English Language and Mathematics
coupled with good pass mark Unified Tertiary Matriculation Examination
(UTME) normally qualify a candidate for admission into any Nigerian tertiary
institutions  (Colleges of Education or Technology, Polytechnics and
Universities). The grades and scores obtained by the candidates that are given
admission into the tertiary institutions are expected to be a measure of their
cognitive or academic achievement that each candidate will exhibit in their
chosen discipline in the tertiary institutions. In other words, a high performance in
SSCE and UTME as a measure of the candidates’ previous background
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knowledge in the subject matter ought to serve as a pre-requisite to the intended
course of study by a candidate at the tertiary level.

[5] opined that general background knowledge in the same subject matter
will facilitate learning of new materials in a similar future learning task, but
examination may not always consistently measure present achievement or predict
future achievement since achievement is not static but changes as attitude and
interest change with time and new abilities or ideas. While, [6] submitted that the
acquisition of high entry point does not necessarily imply high academic
performance except that past experiences may likely influence one’s level of
performance in future learning task. However, research studies have shown that
CEC have a causal effect on further cognitive achievement [3] while the
enhancement of CEC leads to high levels of cognitive achievement [4]. The
import of these findings is that, if all learners come into a learning situation with
adequate levels of CEC, a good number of them if not all would attain a high
degree of learning. This can be demonstrated in a learning situation by teaching
and facilitating topics which provide learners with basic skills, knowledge and find
out how well they have mastered the learning task before proceeding to a new
learning task in comparison with those who did not possess similar CEC [3].

The academic achievement of students in our Colleges of Education,
Polytechnics, Colleges of Technology or higher institutions in general is
influenced by a number of factors. [7] classified these factors into two namely: (i)
Extrinsic factors, which includes those factors that affect the students learning,
but are not within his environment such as home background, school
environment, birth order, cultural, political and economic environment as well as
teacher’s influence and (ii) Intrinsic factors which includes total student input into
study and the students’ characteristics such as intelligence. [8] had earlier
reported that the academic performance of students in school depends on factors
such as the quality of environment. This quality is characterized as goods and
time input. Goods input refer to nutritious food, healthcare and materials that
stimulate intellectual interests while time input include parental time, reading and
talking to children.

There is also the problem of how and what parameters to be use in
measuring the scholastic ability of students. The award of marks by teachers and
grade patterns are often been used to represent students’ academic achievement
standing, but the reliability of such marks is questionable. Letter grades are
based on opinion and hence unreliable. [9] argued that marks and grades only
measure on approximation that is a far cry from the true academic performance.
[10] stated that one of the major problems associated with the use of grades for
assessment of academic performance is the possibility of bias on the part of the
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teacher since a grade is a function of interactions between a student and his
teacher. Inadequate education in valid assessment and grading principles and
practices is a reason many teachers continue to perpetuate invalid grading
practices with students.

Grading systems used by teachers vary widely and unpredictably and often
have low levels of validity due to the inclusion of non-academic criteria used in
the computation of grades [11,12,13]. [14] reported that teachers have been found
to make decisions about grades related to student effort in attempts to be fair in
their grading practices. Research studies have equally shown that two out of
every three teachers believe that effort, student conduct and attitude should be
taken into consideration in students’ final grades [15]. [16] reported that grades
are used as desirable classroom management behaviors while [17] also reported
that grades are used as a motivational tool as well as a means of developing
good study habits.

In the use of grade point average [GPA], errors and variations
sometimes occur when grades from different departments or sources are being
combined to obtain the aggregate scores. However, these errors or variations can
be reduced according to [18] when uniform tests are used in measuring academic
performance. He further contended that uniform tests would remove the initial
knowledge of the social interaction between students and teachers, which is
indicated to some extent by marks assigned by the teachers. Although grades
and marks are loaded with various problems, they are the most acceptable and
widely used measure of scholastic ability. [1] stated that the problems associated
with measuring academic performance also crop up when future academic
performance is to be predicted from past achievement as represented by the
present performance.

Important decisions are often made based on students’ grade; hence
invalid grades may result in dire consequences for the student. Grades can open
up or close down important learning opportunities for students [19]. Students
with high grades get admitted to colleges and universities of their choice and
possibly receive scholarships or bursary awards, since grades are one of the
major selection criterions in colleges and universities admission process.
Similarly, students with low grades may find it very difficult to get admitted to
some colleges and universities. Invalid grades that understate the student’s
knowledge may prevent a student with ability to pursue certain educational or
career opportunities.
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Several research studies have examined the relationship between
attainment of academic success and cognitive/non-cognitive variables
respectively. [20] reported that a high positive correlation existed between the
performance of students in Mock and West African School Certificate (WASC)
examinations while [21] reported a significant relationship between students’
achievement in mock Mathematics and Junior School Certificate Mathematics. [5]
reported that University Matriculation Examination (UME) is not a potent predictor
of university academic performance in terms of grade point average.
Similarly, [22] also reported that there is no association between UME and
academic performance of university undergraduates. He went further to report a
high relationship between UME and SSCE. [22,23,24] all reported that Senior
School Certificate Examination (SSCE) is a potent predictor of undergraduate
academic achievement since it exerted a direct and significant positive influence
on undergraduate GPA which seems to reveal its stability in establishing
predictive validity over time than the UTME.

WAEC further reported that SSCE in its present state has fair predictive
power. [25] had earlier claimed in their study that Joint Matriculation Examination
(JME) scores correlated significantly and positively with first year undergraduate
performance. [26,27,28] all reported positive correlations between Business
Studies and Engineering Technology students’ scores in WASC, Semester
scores, CGPA and GPA. He also reported a significant contribution of first year
GPA to CEC and formative evaluation. [29] also reported a positive and significant
relationship between the criterion variable (CGPA) and CEC (SSCE, ND and
NCE). He also reported a low correlation coefficient between CGPA and UME
while a moderate correlation coefficient was also reported between CGPA and
NCE as well as between CGPA and ND results.

The regular semester examination or testing of students’ ability as
demanded by the Nigerian system of educational goes a long way in discovering
the performance of students and could be used to improve learning. The tests
given periodically, as formative tests or semester examinations, are supposed to
remove the threatening effects of a single test (summative test) generally given
at the end of a course of study. [30,31] opined that feedback from tests
motivates students intrinsically in the sense that a student who is adequately
informed of his successful performance on test would begin to develop interest in
that course and explore means by which he will continue to do well in subsequent
tasks. He further reported that students exposed to formative testing with
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remediation achieved higher than students exposed to formative testing with
feedback or instruction without formative testing in mathematics. Similarly, [1] also
reported that certificate worth and entrance examination results were not related
to academic performance but formative test scores were the most effective
measure of academic performance.

Mathematics holds a valued place in the acade