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Maurice Mongkuo, Nicole Lucas and Kelli Walsh,

Department of Government and History, Fayetteville State University,
Fayetteville, North Carolina, U.S.A.,

Department of Sociology, Fayetteville State University, North Carolina, U.S.A.,
Department of Government and History, Fayetteville State University,
Fayetteville, NorthCarolina, U.S.A.

Initial Validation of Collegiate Learning
Assessment Performance Task Diagnostic Instrument

for Historically Black Colleges and Universities

ABSTRACT

Aim: The purpose of this study was to develop and validate the psychometric
properties of the Collegiate Learning Assessment (CLA) performance task diagnostic
instrument. The CLA is currently used to assess the effectiveness of student
learning at colleges and universities in the United States to measure institutional
contributions to learning gained by students. Despite its wide acceptance and use
in the last decade, the validity of its psychometric properties has not been
established. The performance task for the CLA instrument consist of eight items
designed to measure four dimensions of student learning, which are: analytic
reasoning, problem solving, persuasive writing, and writing mechanics.

Study Design: Quasi-experimental One-shot Cross-sectional Case study
design.

Place of Study: Fayetteville State University.

Methodology: In this study, the CLA was administered to a random sample
of 254 students who were eligible to complete the CLA at a university in southeastern
United States.

Results: Exploratory factor analysis revealed two items per learning

dimension with adequate factor loadings and internal consistency. Confirmatory
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factor analysis showed that a 3-factor measurement model exhibited sound and better
psychometric properties (D? (6) = 9.355, p = .155, CFl = .995, TLI = .988, RMSEA=
.024) than the hypothesized 4- factor model (for a model of this complexity (D? =
37.075, p = .001, CFl = .97, TLI = .95, RMSEA = .08) currently used by universities
to assess student learning. Also, convergent validity and construct validity was
confirmed with significant unstandardized regression coefficients and approximately
equivalent standardized factor loading per factor, respectively.

Conclusion: The initial validity of the psychometric properties of a 3-factor
CLA Performance Task Diagnostic Instrument is confirmed.
Keywords: Collegiate learning assessment; AMOS; CLA; confirmatory factor

analysis; exploratory factor analysis; structural equation modeling; SEM.

1. INTRODUCTION

The quality of student learning in the United State is below expectation,
especially at Historically Black Colleges and Universities where most of the students
come from economically and socially disadvantaged households and communities [1].
To enhance the competitiveness of the United States in the global economy, the
Association of American Colleges and Universities (AACU) and the Council for
Higher Education Accreditation (CHEA) encourage universities and colleges in the
United States to develop specific measurable learning goals and monitor how well
students in various programs are achieving those outcomes [2]. Traditionally,
universities and colleges have relied on standardized test scores, grade point
averages and course test scores to assess students learning outcomes. Although
these measures of students learning may be useful in understanding the level
individual student learning, they are generally considered to be unreliable and
invalid approaches for assessing and developing effective strategies to improve the
performance of students attending a particular college and university [2]. To overcome
these limitations, several education commissions in the United States have endorsed
the Collegiate Learning Assessment (CLA) as a measure of learning that provides a
better understanding of factors associated with students performance on cognitive
tasks [3,2].

The CLA is an assessment tool used nationwide in the United States to
measure the institutional contribution to learning gained by students [4]. The CLA is
designed to use direct measures to assess students' ability to perform cognitively

demanding tasks from which quality of responses are scored on a 4-point scale
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ranging from 0 =Not Attempted to 4=Mastering [4]. The U.S. Secretary of Education
Commission on the Future of Education, the American Association of Colleges and
Universities, the American Association of State Colleges and Universities, and
independent researchers consider the CLA to be one of the most comprehensive
national efforts to measure how much students actually learn. The CLA is also
considered to be effective in promoting a culture of evidence based assessment in
higher education [1,5,6]

Unlike traditional learning assessment instruments/strategies that rely on
multiple choice items, the CLA utilizes open-ended prompts that require self-
constructed written responses to measure high order thinking skills such as, critical
thinking, analytic reasoning, and problem solving [2,4]. Shavelson [7] asserts that
these learning abilities are developed over time by the interplay between discipline-
oriented education, general education, and the general abilities students have
developed and bring to higher education. Generally, CLA tasks consist of three main
components. First, students are given documentation that includes a claim and
supporting documentation/evidence. Second, students are asked to assess both the
claim and the evidence to construct written responses to three assessment questions.
Third, the CLA Performance Task Diagnostic Instrument (CLAPTDI) rubric is used
by the evaluator to assess the quality of students' written assessment based on the
claim and evidence. Essentially, students are asked to prepare a clear and succinct
written statement consisting of their evaluation of the evidence presented, analysis
and synthesis of the evidence, and conclusion within the context of alternative
viewpoints. The CLAPTDI rubric utilized by the evaluator consists of three questions
per assessment category (i.e., evaluation of evidence, analysis and synthesis of
evidence, drawing conclusions, and acknowledging alternative explanations or
viewpoints), and five written communication dimensions (i.e., presentation, deve-
lopment, persuasiveness, mechanics, and interest). Each question is scored on a 4-
point scale ranging from Not Attempted = 0 to Mastering=4. Accurate measurement
of students learning in each of these learning dimensions is critical in generating data
that educational institutions can rely upon to develop and implement effective
strategies for enhancing retention and graduation rates.

While the CLA seems quite promising in assessing student learning, some
scholars have raised a number of methodological issues about this approach to
assessing student learning [8,9,10]. Perhaps the most serious issue involved the

validity of the psychometric properties used to measure the major constructs (i.e.,
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critical thinking, analytic reasoning, written communications, and problem solving) in
the CLA. A review of the literature indicates that none of the CLA studies that we
know of have tested the psychometric properties of the CLAPTDI for reliability and
validity. While these studies have advanced our understanding of the state of student
learning, the use of untested instruments renders suspect the major findings and
recommendations of the studies. The purpose of this study was to fill this void by
performing an initial validation of the CLAPTDI using exploratory factor analysis
(EFA) and Confirmatory Factor Analysis (CFA) procedures. In particular, the study
addressed two research questions. First, what is the factorial loading of indicators on
each of the CLA latent constructs (i.e. critical thinking, analytic reasoning, written
communications, and problem solving)? Second, how valid are the psychometric
properties (i.e., overall measurement model fit and construct validity) of the CLA

performance task instrument?

2. METHODS

2.1 Research Design

This study employed a cross-sectional quasi-experimental one-shot case study
design [11]. This design is generally considered to be most useful in exploring
researchable problems or developing ideas for action research, and considered to
be appropriate when exploring individuals acquisition of relatively new or less
understood phenomenon, such as learning ability students attending HBCUs [11]. A

schematic representation of the design is displayed in Fig. 1.

Treatment Post test
X 0,

Fig. 1. Quasi-experimental one-shot case study design

where x is an HBCU students exposure to high school and/or college core
curriculum courses. 02 is the level of a students learning abilities (that is, critical
thinking/analytic reasoning, problem solving, persuasive writing, and writing

mechanics).

2.2 Participants and Procedure
Participants in the study included a purposive sample of students attending an
HBCU in southeastern United States. The selection of this nonprobability sample

design was based on an assumption that all the students have acquired a certain
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level of these learning abilities from taking core curriculum courses in high school or
college. Moreover, given the focus on the study on exploring the validity of the CLA
measuring instrument, as opposed to drawing an inference about some characteristic
of a population from a representative sample, a nonprobability sample design was
considered appropriate [12,13]. In particular, the participants in this study consisted
of a sample of the 254 students who took the CLA Performance Diagnostic Task
during their freshman, junior or senior years. A breakdown of the sample by academic
class showed that 58% were freshman, 34% were juniors, and 16 % were seniors.

The HBCU has a population of 5,567 students enrolled. A breakdown of the
population by race/ethnicity shows that approximately 70% is African American, 17%
is Caucasian, 4% is Hispanic, 1% is Native American and 4% is other racial/ethnic
groups. The age distribution of the student population consists of 55% in the age range
of 17-25 years old, 31% aged 26-40 years, and 14% is over 40 years. Most of the
students (68%) are females, while 32% is males. The distribution of the population
by academic class shows that 19% is freshmen, 15% is sophomore, 18% is junior,
32% is senior, and 11% is graduate. Most of the students (66%) attending the
university is enrolled as full-time students, while 34% is part-time.

The CLA conducted at this institution does not focus on the level of student
learning by demographics beyond academic class. Instead, the institution requires
that freshman; rising juniors, and seniors take the CLA as an integral part of the
overall university strategic plan for determining the level of student learning at
each academic level. In particular, all incoming freshmen are required to take the
CLA as a baseline measure of learning ability. Those same students are tested again
as rising juniors to assess any increase in skill levels and ability. Finally, the same
group of students is tested as graduating seniors so that the test scores at all levels
can be compared to ensure that program learning outcomes are being met. The data
generated from the CLA is used by university administrators to identify areas of
learning strengths and/or deficiencies for designing an effective corrective action plan

to improve or maintain acceptable retention and graduation rates.

2.3 CLA Measures
Performance Task Diagnostic Instrument is the tool used in CLA to measure
students learning. The CLA Performance Task Diagnostic Instrument (CLAPTDI)

consists eight items aimed at measuring five interrelated higher order thinking abilities
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or skills — critical thinking, analytic reasoning, problem solving, persuasive writing, and

writing mechanics [4].

2.3.1 Analytic reasoning/critical thinking

Analytic reasoning skill is measured by two items: (a) How well does the student
assess the quality and relevance of evidence in terms of determining what information
is or is not pertinent to the task at hand, distinguishing between rational claims and
emotional ones, facts from unsupported opinion, recognizing the ways in which the
evidence might be limited or compromised; sporting deception and holes in the
argument of others, and considering all sources of evidence; and (b) How well does
the student analyze and synthesize data and information, including; presenting his/her
own analysis of the data or information rather than “as is ; recognizing and avoiding
logical flaws such as distinguishing correlation from causation; breaking down
the evidence into its component parts; drawing connections between discrete
sources of data and information; and attending to contradictory, inadequate or

ambiguous information.

2.3.2 Problem solving

Problem solving skill is measure by two items: (a) How well does the student
form a conclusion from his/her analysis, including, constructing cogent arguments
rooted in data/information rather than speculation/opinion, selecting the strongest and
most relevant set of supporting data, avoiding overstated or understated conclusions,
and identifying holes in the evidence and subsequently suggesting additional
information that might resolve the issue; (b) How well the student considers other
options and acknowledge that his/her answer is not the only perspective, including,
recognizing that the problem is complex with no clear answer, proposing other options
and weighing them in the decision, considering all stakeholders or affected parties in
suggesting a course of action, and qualifying responses and acknowledging the need

for additional information in making an absolute determination.

2.3.3 Persuasive writing

Persuasive writing is measured by two items: (a) How effective is the writing
structure in terms of logical and cohesive organization of the argument, avoidance of
extraneous elements in the arguments development, and presentation of evidence

in an order that contributes to a persuasive and coherent argument; (b) How well the
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student defend the argument in terms of effective presentation of the evidence in
support of the argument, drawing thoroughly and extensively from available range
of evidence, analysis of the evidence in addition to simply presenting it, and

considering counter-arguments and addressing weaknesses in his/her own argument.

2.3.4 Writing mechanics

Writing mechanics is measured by two items: (a) How clear and concise is the
argument in terms of clear articulation of the argument and the context for the
argument, correct and precise use of evidence to defend the argument,
comprehensible and coherent presentation of evidence, and citation of sources
correctly and consistently; (b) What is the quality of the students writing in terms of
using vocabulary and punctuation correctly and effectively, demonstrating a strong
understanding of grammar, using sentence structure that is basic or more complex
and creative, using proper transition, and structuring paragraphs logically and
effectively. Each of the items was scored on a 4-point scale ranging from O=not

attempted to 4=mastery.

2.4 CLA Performance Task

The Performance Task of this study required the students to use their critical
thinking, analytic reasoning and problem solving skills to answer several open-ended
questions about a hypothetical but realistic situation or scenario. The students were
presented with the following scenario: Senator John McCain, a Republic Party
nominee, is running for general election as President of the United States. Senator
McCain s opponent in this contest is Senator Barack Obama, Democratic Party
nominee. You are a consultant for Senator McCain. Senator Obama presented
three arguments during a nationally televised town hall campaign stop in Ohio. First,
Mr. Obama said that Senator McCain s proposal to stimulate the U.S. economy by
continuing the Bush tax cut policy for the rich is a bad idea. Senator Obama said,
“The Bush tax cut policy for the rich is a major contributing factor to the current
economic recession which we are now experiencing, and continuing more of the same
will only drive the nations economy into a depression in the years to come. Mr.
Obama supported his argument by referring to a commentary (Document A) published
in the Tax Foundation website by Derald Prante, an economist, who rejects a Los
Angeles Times newspaper article by Jared Bernstein, director of research program at

the Liberal Economic Policy Institute, suggesting that tax cut for the wealthy
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contributes to the high economic growth [14]. According to Mr. Prante, there is no
evidence that lower tax rate with some spending offset helps promote economic
growth. Second, Mr. Obama said, “in this very difficult times what we need is tax
breaks for the middle class which has proven during the Clinton Administration years
to be most effective in stimulating spending on goods and services, which in turn
increased gross domestic production and jobs, and economic growth. Mr. Obama
supported this argument with a chart (Document B) that compared the average GDP
growth during the Reagan and Bush Administrations era when tax cuts for the wealthy
was in effect to the Clinton Administration years when no tax cut for the rich was in
effect [14]. Mr. Obama based this chart on data from the U.S. Department of
Commerce Bureau of Economic Analysis [28]. Third, Mr. Obama said that historically,
every time that an Administration has adopted a tax cut policy for the top one percent
of our citizens, it has only benefitted the rich, and worse still, it has not stopped the
decline in economic growth. On the other hand, a policy of no tax cut has led to
relative stabilization and growth of our economy. He presented a chart (Document C)
that displayed a graph showing variation in economic growth trend from 1981 to 2007
[14]. Mr. Obama based this graph on data obtained from the U.S. Department of
Commerce Bureau of Economic Analysis. Senator McCain wants the best tax policy
identified. As an independent public policy consultant, the student was asked to
evaluate the strength and/or limitations of each of Senator Obama s three main
points, explain the reasons for his/her conclusions, and justify those conclusions by
referring to specific sources of evidence provided in the accompanying documents.
Specifically, the student was asked to respond to three questions. First, what are
the strengths and limitations of each of Senator Obama s positions on the matter?
Second, based on the evidence, what conclusions can you draw from Mr. Obamas
position on this matter, and why? Third, what specific information in the document
and any other factors to consider (such as quality of research, factual opinion, or the
data and information sources about the link between no tax cut and economic growth)
led you to this conclusion? The students were instructed to be as objective as possible
in their assessment of Mr. Obama s position.

To perform the assigned task, the students were provided three documents
which Mr. Obama used to support his position. Document A is a commentary
published in the Tax Foundation website by Derald Prante, an economist, who rejects
a Los Angeles Times newspaper article by Jared Bernstein, director of research

program at the Liberal Economic Policy Institute, suggesting that tax cut for the



18 - I

wealthy contribute to the high economic growth [14]. According to Mr. Prante, there
is no evidence that lower tax rate with some spending offset helps promote
economic growth. A student who carefully reviews the commentary will realize
that Mr. Prante provided neither objective data nor the source of his opinion to
substantiate his claims about the link between no tax cut policy and economic growth.
Instead all of his claims are based on conjectural personal opinion.

Document B is a chart that compared the average GDP growth during the
Reagan and Bush Administrations era when tax cuts for the wealthy was in
effect and the Clinton Administration years when no tax cut for the rich was in effect
[14]. Mr. Obama based this chart on data from the U.S. Department of Commerce
Bureau of Economic Analysis. If the student examines the chart carefully, he/she will
notice that the chart provided conflicting average current and “real GDP growth
outcomes for tax cut policy and no tax cut policy. A student who carefully reviews the
chart will also realize that to base conclusions on current GDP data is less reflexive
of the “true impact of tax cut on GDP since current dollar figures do not account for
variation in inflation. Also, combining the Reagan era and Bush era economic growth
data to make comparison with economic growth data during the year is erroneous (or
spurious) since it fails to account for other variables or policies which may have
contributed to the outcomes. The students were asked to base their assessment and
subsequent recommendation solely on the documents provided.

Document C was a chart that displayed a graph of change in economic growth
trend from 1981 to 2007 [14]. Mr. Obama based this graph on data obtained from the
U.S. Department of Commerce Bureau of Economic Analysis. Although the source of
the data from which the graph was generated is authentic, the student should notice
that the graph does not clearly delineate a correlation between tax cut and economic
growth, and hence drawing conclusions as Mr. Obama did from this evidence about

the positive influence of no tax cut for the rich on economic growth is inappropriate.

2.5 CLA Performance Task Procedure

Prior to handing out the task, the students were informed that they were about
to take an assessment that was designed to measure their critical thinking, analytic
reason, problem solving and written communication skills. They were informed that
they will be answering a series of open-ended questions about a realistic situation,
and that the assessment contains a number of documents that include a range of

information sources. The students were instructed that while their personal values and
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experiences are important, they should base their responses on the evidence provided
in these documents. The students were provided with computer terminals at the
university computer lab to type their responses. They were asked to abide by the
honor code and spend a maximum of two hours to prepared and submit their
responses. The students were provided with an assessment scenario and questions
to read before preparing their responses. They were asked if they had any
questions or need further clarifications. A number of the students asked for
clarifications of the assignment. The CLA proctors provided the clarifications, and
asked the students to begin the CLA Performance Task. All the students completed
the CLA within the specified two hour time limit, and submitted their responses.

The completed CLA Performance Task was scored by trained faculty
members of the university and the data for the 254 student participants were entered
into the computer for analysis using SPSS version 20.0. The resulting CLA dataset
contained the eight measures of the four CLA learning abilities or components
contained in the CLA Task Performance Diagnostic Instrument, and the academic

class of the students.

2.6 Statistical Analysis

2.6.1 Exploratory factor analysis

The first step in validating the CLAPTDI involved performing an exploratory
factor analysis (EFA) to diagnose the factorability or the meaningful factor loading
structure of the 8 items correlation matrix in the CLAPTDI by checking to make sure
that the items are sufficiently intercorrelated to produce representative factors. The
check involved assessing the degree of intercorrelation of the CLAPTDI items from
both the overall and individual items perspectives. The overall measure of
intercorrelation was evaluated by: (a) visual inspection of the significant correlation
among the items, with substantial percentage (i.e., above 30%) of significant
correlations considered to be appropriate for factor analysis [15]; (b) computing the
partial correlation or anti-image correlation among the items, with small values
indicating the existence of “true factors in the data [15] (c) performing Bartlett s Test
of Sphericity, with significant approximate chi-square (D) indicative of significant
correlation among at least some of the CLAPTDI observed variables; and (d)
estimating the Kaiser-Meyer-Olkin Measure of Sampling Adequacy (MSA) value,
with MSA values above .50 considered acceptable to proceed with factor analysis
[15].
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The variable-specific measure of intercorrelation was assessed by estimating
the MSA value for each item, with values below .50 considered to be unacceptable
[15]. The item with the lowest MSA value was deleted and the factor analysis was
repeated. This process continued until all the items had acceptable MSA values, and
a decision was made to proceed with factor analysis. In particular, principal component
factor analysis applying the varimax rotation was used to reduce or organize the item
pool into a smaller number of interpretable factors. The number of factors was
determined by joint consideration of Cattell s [16] scree plot, a priori, and percentage
of factors to be extracted criteria. The latent root residual (eigenvalue) criterion was
considered inappropriate because the number of observed variables (i.e., 8) fell below
or outside the acceptable range of 20 to 50 [15]. Thurstone s [17] principle of simple
structure using pattern coefficients of absolute 0.35 as the lower bound of meaningful
per factor and interpretability of the solution were used to determine the final solution
[18,15]. After rotation, variables with cross-loading and communalities lower than
.50 were deleted [15].

The second step of the analysis involved calculating the internal consistency
estimates (Cronbach s alpha) for the items representing each factor retained from
the exploratory factor analysis procedure. Cronbachs alpha of 0.6 was considered
as the minimum acceptable level of internal consistency for using a factor [19,15].
For factors with Cronbach s alpha below this minimum benchmark, the internal
consistency of the factor was improved by identifying and removing items with low
item-test correlation and item-rest correlation [20]. If no improvement of the reliability
score occurred, the factor was deleted.

2.7 Confirmatory Factor Analysis

To initially validate the CLAPTDI measurement structure derived from the EFA,
a first-order confirmatory factor analysis (CFA) was performed using AMOS 21.0 to
test for the factorial stability of the scores from the CPTDI [21]. The aim of this test
was to determine the extent to which items designed to measure a CLA factor (i.e.,
latent construct) actually do so. The four subscales of the CLAPTOI were considered
to represent the factors. Because the analysis was done on original data and not data
summary, missing data was handled by using the full information maximum likelihood
(FIML) procedure. This allowed the maximum likelihood estimation to be on a
dataset containing missing data, without any form of imputation [22]. A number of

indices were used to evaluate the goodness of fit of the 4-factor orthogonal CLAPTOI
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measurement model. The guidelines for determining model fit consisted of
adjusting each index cutoff values based on model characteristics as suggested by
simulation research that considers different sample size, model complexity, and
degree of error in model specification as a basis for determining how accurate various
indices perform [15,23,24]. The model s absolute fit was assessed using chi-square
statistic, D?, with low insignificant D considered a good fit [15]. Incremental fit was
evaluated using Root Mean Square Errors of Approximation (RMSEA) with a value
less than 0.8 indicating a relatively good fit, along with Comparative Fit Index (CFl)
and Tucker-Lewis Index (TLI) with value of 0.97 or greater considered desirable
[22,15,21,25]. Convergent validity among items were measured by estimating the
unstandardized factor loadings and Cronbachs alpha with significant loadings and
alpha of 0.70 or higher considered good reliability [15]. Construct validity of the
model was evaluated by examining the completely standardized factor loadings
with approximately equal factor loadings of 0.5 or higher and construct reliability
(Cronbach s alpha) equal or greater than 0.7 considered to be good [15,26]. Also,
parametric test of the significance of each estimated (free) coefficient were
performed. Insignificant loadings with low standardized loading estimates were
deleted from the model. To assess problems with the overall model, the completely
standardized loadings were examined for offending estimates, such as loadings above
1.0. Any identified offending estimates were dropped from the model. Finally, internal
consistency estimates (Cronbach s alpha) were calculated for the item representing
each factor retained from CFA. Cronbach s alpha of 0.7 was considered as minimum
acceptable level of internal consistency for retaining the factor [26,15]. For factors
with Cronbach s alpha below this minimum threshold, an attempt to improve the
internal consistency was made by identifying and removing items with low item- test
correlation and item-rest correlation [20]. If no improvement of the reliability score
occurred, the factor was deleted from the model. The likelihood that the model s
parameter estimates from the original sample will cross-validate across in future
samples was assessed by examining the Akaike s [27] Information Criterion (AIC)
and Bozdogen s [28] consistent version of the AIC (CAIC) with lower values of
the hypothesized compared to the independent and saturated models considered
to be appropriate fit. The likelihood that the model cross-validates across similar-sized
samples from the same population was determined by examining the Expected
Cross-Validation Index (ECVI) with an ECVI value for the hypothesized model lower

compared to both the independent and saturated models considered to represent the
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best fit to the data. Finally, Hoelters [29] Critical N (CN) was examined to determine
if the study s sample size was sufficient to yield an adequate model fit for a D? test
[30] with a value in excess of 200 for both .05 and .01 CN indicative of the CLA
measurement model adequately representing the sample data [31].

Normality of the distribution of the variables in the model was assessed by
Mardia s [32;33] normalized estimate of multivariate kurtosis with value of 5 or
less reflexive of normal distribution. Multivariate outliers were detected by
computation of the squared Mahalanobis distance (0?) for each case with 02 values

standings distinctively apart from all the other 02 values as indicative of an outlier.

3. RESULTS

3.1 Exploratory Factor Analysis

Exploratory principal component factor analysis with varimax rotation produce a
final solution comprised of four factors with eight items that accounted for 84.5% of
variance in the items (Table 1). Examination of the correlation matrix indicate evidence
of inter-item dependence [D? (28, N=146) = 779.683, pD.01], an acceptable Kaiser-
Meyer-Olkin (KMO) sampling adequacy statistic (KMO = .600) an anti-image matrix
that demonstrate properties approximating the desired diagonal matrix with only 8
(28%) nonredundant residual value greater than .05. Visual inspection of Cattell s [16]
scree plot also suggested retention of the four-factor solution for the CLAPTDI (Fig.
1). Factor 1, which explained 34.2% of the variance, had 2 items with pattern
coefficient (factor loading) of absolute value 0.3 or higher with large pattern/structure
effect size (Cronbachs D = 0.89). This first factor was labeled “Analytic/critical
thinking. The second factor, labeled “Problem solving, explained 19.2% of the
variance had two items with acceptable pattern/structure effect size coefficient
(Cronbachs D = 0.89). Factor 3, labeled “Persuasive Writing , explained 19.1%
had two items with acceptable pattern/structure effect size coefficient (Cronbach s D
= 0.74). Factor 4, labeled “Writing Mechanics explained 12% had two items with

acceptable pattern/structure effect size coefficient (Cronbachs D = 0.62) (Table 1).
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Table 1. Exploratory factor analysis principal component
loadings

Component Loading
Component 1: Analytic reasoning/critical thinking .89
How well does the student assess the quality and relevance of evidence? (AR1)
How well does the student analyze and synthesize data and information (AR2)
Component 2: Problem solving .89
How well does the student form a conclusion from his/her analysis? (PS1)

How well does the student consider other options and acknowledges that

his/her answer is not the only perspective (PS2)

Component 3: Persuasive writing .74
How clear and concise does the student present

written argument? (PW 1)

How well does the student defend the argument? (PW2)

Component 4: Writing Mechanics .62
How effective is the structure of the student s written argument? (WM1)

What is the quality of the student s writing? (WM2)

Table 2. Correlations, measure of sampling adequacy, and partial correlation
among variables

Correlation among CLAPTDI variables

AR1 AR2 PS1 PS2 PW1 PW2 WM1 WM2

AR1: Evaluation 1.000 171 592 094 -036 -.358 .050 -.495
AR2: Analysis & Synthesis 1.000 .210 .803 .050 -.212 -.047 -.266
PS1: Drawing Conclusions 1.000 .134 .008 -198 .109 -.384
PS2: Acknowledge Alternatives 1.000 .000 -162 -.095 -.191
PW 1: Organized Coherent Writing 1.000 .094 453 .01
PW 2: Defending Argument 1.000 .231 .805
WM1: Clarity of Writing 1.000 .096
WM2: Quality of Writing 1.000

Notes: Bolded values indicate correlations significant at the .01 significance level.
Overall Measure of Sampling Adequacy: .600
Bartlett s Test of Sphericity: 779.683
Significance: .000

Measure of sampling adequacy and partial correlations

AR1 AR2 PS1 PS2 PW1 PW2 WM1 WM2

AR1: Evaluation .726
AR2: Analysis & synthesis -.030 .564
PS1: Drawing Conclusions -485 -.079 .657

PS2: Acknowledge Alternatives .044 -794 009 .538
PW 1: Organized Coherent Writing .069 -.078 .033 .033 .505

PW 2: Defending Argument 340 .010 -.165 -.002 -.024 .585
WM1: Clarity of Writing -.068 -.008 .084 -.065 -.444 -201 .533
WM2: Quality of Writing 201 .071 .203 -.007 .052 -773 .061 .627

Measures of Sampling Adequacy (MSA) are on the diagonal, partial correlations in off-diagonal
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Fig. 2. Scree test for CLAPTDI component analysis

Table 2 contains the correlation matrix for the set of CLA variables along with
the measures of sampling adequacy and Bartletts test value. The matrix indicates
that 14 of the 28 correlations (50%) are statistically significant at .01 level, which
provides an adequate basis for proceeding to an empirical examination of the factor
analysis on both an overall basis and for each item. The number of significant
correlations per variable shows a range from 0 (PW1) to 5 (WM2). Although no limit
is placed on what is too high or low, Hair and colleagues [15] assert that significant
correlation may an indication that the item is not a part of any factor, and an item with
a large number of correlation may be a part of several factors. However, before a
decision was made to delete the two suspect items, we assessed the overall
significance of the correlation matrix with the Bartlett s test and the factorability of the
overall set of items and individual items using the measure of sampling adequacy
(MSA). The Bartlett s test shows that non-zero correlations exist at the significance
level of .0001. This test only indicates the presence of nonzero correlations, not
the pattern of these correlations, while the MSA looks not only at correlation, but
their pattern between items. The overall MSA value falls in the acceptable range
(above .50) with a value of .60. The MSA value for each item also falls in the
acceptable range (from a low of .51 to a high .73). Finally, examination of the partial
correlations shows only one with values greater than .50, which is another indicator
of the strength of the interrelationships among the variables. Collectively, these
measures all indicate the CLA items are appropriate for factor analysis. Also, all the

communalities (ranging from .742 to .916) of the unrotated component analysis factor
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matrix are sufficiently high to proceed with the rotation of the factor matrix. Finally,
reproduced correlation shows only 8 (28%) non-redundant residual with absolute
values greater than .05.

Table 3 and Fig. 2 contain the information regarding the varimax-rotated
component analysis factor matrix of the 8 possible factors and their relative
explanatory power as expressed by their eigenvalues. Applying the joint
consideration of Cattell s [16] scree plot, a priori, and percentage of factors to be
extracted criteria, four factors were retained representing 84.5 percent of variance the
8 variables, which is deemed sufficient in terms of total variance explained [15]. Table
3 contains the rotated factor solution for the CLA variables and their corresponding
communality. The factor loadings are all above .70, and each of the variables has a
significant loading (defined as a loading above .40) on only one factor. Also, all the
communalities are of sufficient size to warrant inclusion. Factor 1, which explained
34% of the variance, had 2 items with a pattern coefficient (factor loading) of absolute
value 0.4 or higher with large pattern/structure effect size (Cronbachs D = 0.89).
This first factor was labeled “Persuasive writing . The second factor, labeled “analytic
reasoning explained 19% of the variance had 2 items with acceptable pattern/
structure effect size coefficients (Cronbachs D = 0.89). Factor 3, labeled “Problem
solving explained 19% of the variance had 2 items with adequate pattern/structure
effect size coefficients (Cronbachs D = 0.74). Factor 4, labeled “Writing mechanics
12% of the variance had 2 items with large pattern/structure effect size coefficients
(Cronbach s D = 0.62).

Table 3. Rotated CLAPTDI component analysis 4-factor matrix

ROTATED LOADINGS*

Factor

Variables 1 2 Communality
PW 2: Defending Argument .939 916
WM2: Quality of Writing .881 .898
PS2: Acknowledge Alternatives 948 .906
AR2: Analysis & Synthesis .933 .901
PS1: Drawing Conclusions .818
AR1: Evaluation 776
PW 1: Organized Coherent Writing .803
WM1: Clarity of Writing 742
Cronbachs D .89 .89

Extraction Method: Principal Component Analysis
Rotation Method: Varimax with Kaiser Normalization

*Factor loadings less than .40 have not been printed and variables have been sorted by

loading on each factor.
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3.2 Confirmatory Factor Analysis

Initial CFA of the 8 items and four latent constructs measurement model
produced fit indexes that indicated a relatively poor fit to the data (D? = 34.308, p =
.002; CFl = .97; TLI = .95, RMSEA = .08) for a model of this complexity [15]. To
improve the models test of the measurement theory, we performed a series of the
diagnostic tests described previously.

The two items measuring “writing mechanics were found to be problematic, in
that, their standardized loadings were too low and insignificant or their item-
test and item-rest coefficients were too low. These two items were dropped from the
model, leaving a final solution of 6 items and three latent constructs (Fig. 2 and Table
4), and the confirmatory factor analysis was conducted again. All measured items
were allowed to load only on one construct each. Therefore, the error term were not
allowed to relate to any other measured variable, making the measurement model
congeneric. Each of the latent constructs measured two items. Every individual
construct was identified and the measures were reflective. The overall model was
over identified by placing constraints on the measurement paths for each construct.
Mardia s normalized estimate of multivariate kurtosis (C.R. value) is -1.715 which is
reflexive of a normal distribution. The square Mahanalobis distance (D?) values
showed minimal evidence of multivariate outliers.

The overall model s D? is 9.355 with 6 degrees of freedom. The p-value
associated with this result is 0.155, which is not significant using a Type | error rate of
0.05. Thus, the D? goodness-of-fit statistic does indicate that, the observed covariance
matrix matches the estimated covariance within sampling variance. The RMSEA =
0.048, lower (that is, better) than the standard rule of 0.06 for good models of this
complexity [15]. The CFl = 0.99 and TLI = 0.99, both good for a model with 6 variables
and a sample size of 241 [15]. The CFA results suggest that the model underlying the
Collegiate Learning Assessment Performance Task Diagnostic Instrument (CLAPTDI)
scale indeed could produce the correlations and covariance we observed among the
CLAPTDI subtests. Hence, the theoretical structure of the CLAPTDI is supported.

Focusing on the model itself, initial completely standardized estimates showed
2 loadings below the cut-off of 0.50 that were insignificant. The variables were dropped
from the model leaving a final solution with 6 variables and three latent constructs.
The first factor, named “Analytic Reasoning/Critical Thinking had two items and
Crobach s alpha of 0.89. Factor 2, called “Problem Solving had two items and

Cronbach s alpha of 0.89. Factor 3, named “Written Communication had two items
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with Cronbach s alpha of 0.74. Table 2 and Fig. 2; display the completely standardized
loadings of the final HPM model. The factor loadings for each of the latent constructs
ranged from reasonable (0.30) to substantive (0.90) and statistically significant.
Within factors, most subtests items had fairly equivalent loadings on the latent
construct they were supposed to measure.

The AIC fit statistics for the hypothesized model (51.355) is lower compared to
the independent model (AIC=54.000) for the independent model or the saturated
model (AIC=731.084), indicative of appropriate fit of the model to the data. Also, the
ECVI (.214) for the model is lower compared to the independent model (.225) and the
saturated model (3.046), suggesting that the model represent the best fit for the
data. Hoetler s Critical N value for the model is 324 at .05 level and 432 at the .01
level, which is indicating that the CLA measurement model adequately represent
the sample data. Finally, Mardia s normalized estimate of multivariate kurtosis
(C.R. value) is -1.715 which is reflexive of a normal distribution, and the square
Mahanalobis distance (D?) values showed minimal evidence of multivariate outliers;

satisfying the assumptions for the conduct of SEM.

@-55 “8 A54 1'20 _50 -70

PW2 WM2 PS2 AR2 o AR1

Analytic Problem
Reasoning solv]ng

-53

Fig. 2. Final factorial structure model for the collegiate learning assessment (CLA)
performance task diagnostic instrument
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Table 4. Standardized estimate for item loadings, confirmatory factor
analysis

CLA Measurement Scale Items Estimate

Analytic Reasoning/Critical Thinking

Acknowledging alternative explanations/viewpoints (PS) 734
Analyzing and synthesizing evidence (AR2) 1.00
Problem Solving

Drawing Conclusions  (PS1) 709
Evaluating Evidence (AR1) 835
Written Communication

Persuasive Writing (PW2) 741
Writing Mechanics (WM2) 1.00

4. CONCLUSION AND DISCUSSION

The purpose of this study was to develop and validate the psychometric
properties of Collegiate Learning assessment (CLA) Performance Task Diagnostic
Instrument (PTDI) among college student attending HBCUs. The CLA instrument for
this study included 8 items used to assess to learning abilities of the students.
Exploratory factor analysis identified a total of four subscales, measuring the four
latent CLA learning constructs. The EFA helped to determine the factor structure for
the underlying set of items hypothesized to measure collegiate learning.

The constructs were Analytic Reasoning, Problem Solving, Persuasive Writing,
and Writing Mechanics . Each of the learning scales was measured by two items in
the CLA PTDI and exhibited an acceptable factor loading and internal consistency
with Cronbach s D ranging from 0.74 to 0.89 [18,15]). All the factor loadings were of
sufficient size (i.e. above the lower bound of .50) to warrant inclusion in the model.

Confirmatory factor analyses (CFA) then validated the hypothesized factor
structure by determining goodness-of-fit. Initial CFA excluded two items with poor
psychometric properties through this process, resulting in final 3-factor scale with good
goodness-of-fit indices and excellent Cronbach s alphas. The CFA results generally
support a reasonably good measurement model [15]. For example, the overall model
D? statistic is insignificant using Type | error rate of 0.05. Thus, the D?> goodness-of-
fit does indicate that, the observed covariance matrix matches the estimated
covariance matrix within sampling error. Additionally, the absolute fit index (RMSEA)
and the incremental fit indices (CFl and ITL) exceed the lower bound guideline for a
good model of this complexity and sample size [15]. The estimated model s

predictive fit indices (AIC and ECVI) exhibit appropriate fit in hypothetical
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replication (cross validation) samples of the same size and randomly drawn from
the same population as our study sample.

Hoetler s Critical N value exceed the 200 lower bound at both the .05
and .01 level, indicating that the model adequately represent the sample data. Both
assumptions in the conduct of structural equation modeling (normal distribution and
lack of outliers) are satisfied with Mardia s normalized estimate of multivariate kurtosis
(C.R. value) of -1.715 lower than 5.0 cutoff and the square Mahanalobis distance (D?)
values showed minimal evidence of multivariate outliers. Overall, the fit statistics
suggest that the estimated model reproduces the sample covariance matrix
reasonably well. An interesting finding emerging from this study is that a 3-factor
CLA model exhibited better psychometric properties than the 4-factor model currently
used to assess student learning. Collectively, these findings suggest that through
exploratory and confirmatory factor analyses, valid and reliable scales with sound
psychometric properties were developed to quantify Collegiate Learning Assessment
at Historically Black Colleges and Universities. Furthermore, evidence of construct
validity is present in terms of convergent and discriminant validity.

In summation, the study was aimed at addressing a void in institutional policy
and research of student learning. In terms of policy, the validated instrument derived
from this study can be used to more accurately identify factors associated with
learning, as well as gaps between different groups of students, which academic
institutions can use to intervene and counter patterns of learning disadvantages
revealed in CLA than previous studies. As for its contribution to research, while the
CLA, as a measure of learning in terms of reasoning and communicating in higher
education, tracks remarkably well sociological factors at the individual, social and
institutional levels, no CLA to date has tested the psychometric properties of the
instruments used in this type assessment nor its construct validity. This void raises
serious questions about the reliability of CLA findings as guide for understanding and
designing policies to improve student learning. The soundness of the CLA
psychometric properties derived from this study effectively addresses this void. There
are two limitations to this study that should be acknowledged. First, while the results
of this study suggest a good fit for the psychometric properties of the CLA
measurement model, it did not cross-validate the results using data from a different
sample. Hence, the external validity of the measurement instrument is questionable.
To establish external validity of the CLA Performance Task Diagnostic instrument,
future studies should extend the CFA to test for metric invariance using other HBCU
samples [34;25]. Second, the study did not perform a Monte-Carlo longitudinal
factorial test of the stability of the instrument over time. These limitations
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notwithstanding, this study finding provide an initial validation of the CLA Performance
Task instrument which future studies can build upon. Specifically, to establish external
validity of the CLAPTDI we recommend that future studies should perform a
multigroup test for the factorial equivalence of CLA performance task diagnostic
instrument scores and a Monte-Carlo longitudinal factorial test of the instrument over

time.
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Which is Learnt First Regular or Irregular
Simple Past Forms? A Quantitative Study in the
Context of the Undergraduate Arab Learners of English
(ALEs) under Two Different Teaching Methods

ABSTRACT

Aims: To investigate which simple past forms are learnt first, regular or
irregular forms, under two different methods of teaching writing, in the context of foreign
language learning.

Study Design: Quantitative analysis for all the simple past forms produced by
the participants in three chronological written texts collected in the experiment.

Place and Duration of Study: Sample of Male Arab Learners of English
studying in a high school in the Sultanate of Oman 2010.

Methodology: 74 Arab Learners of English forming two groups, 34
represents the Experimental Group following the Innovated Writing Process
approach, and 34 represents the Control Group following Traditional Product Writing
approach.

Results: Arab Learners of English in the Experimental Group produced 670
(40.31%) regular simple past forms in the three chronological written texts and
992 (59.69%) irregular simple past forms. This is compared with participants in the
Control Group who produces 588 (37.88%) regular simple past forms and 964
(62.12%) irregular simple past forms.

Conclusion: Arab Learners of English learn the irregular simple past forms
before the regular simple past forms in two different teaching methods of writing.

Keywords: Regular past; irregular past; SLA; simple past.
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ABBREVIATIONS

AB : Tracing the target-like and non-target-like simple past forms used by the samples of the
study in the Experimental Group (the first writing after the first two weeks following the
/WP).

AM  : Tracing the target-like and non-target-like simple past forms used by the samples of the
study in the Experimental Group (the second writing after the first two months following
the /WP).

AF : Tracing the target-like and non-target-like simple past forms used by the samples of the
study in the Experimental Group (the third and the last writing at the end of the
experiment after spending four months following the WP).

BB : Tracing the target-like and non-target-like simple past forms used by the samples of the
study in the Control Group (the first writing after the first two weeks).

BM  : Tracing the target-like and non-target-like simple past forms used by the samples of
the study in the Control Group (the second writing after the first two months).

BF : Tracing the target-like and non-target-like simple past forms used by the samples of
the study in the Control Group (the third and the last writing at the end of the
experiment after spending four months).

RTL : Regqular target-like simple past form

RNTL : Regular non-target-like simple past form

/RTL : /rregular target-like simple past form

/RNTL : /rregular non-target-like simple past form

1. INTRODUCTION AND RELATED LITERATURE

The aim of the study is to identify which simple past verbs is acquired first,
regular orirregular simple past forms in the context of Arab Learners of English ALEs,
under two different teaching methods. Having into consideration the grammar
textbooks and teachers of EFL/ESL start teaching the regular forms of the simple
past before the irregular simple past forms. In addition, the samples of the study are
Male Arab Learners of English and had been learning English as a foreign language
for eight years attending four to five sessions per week on average. It was expected
that they would have acquired regular simple past forms before irregular simple past
forms, but as first language learners, acquiring irregular past forms comes before
acquiring regular past forms.

The researcher thinks that the Words and Rules model may shed light on the
interlanguage data to do with simple past tense forms. That leads the researcher to
discuss and evaluate the Words and Rules model and illustrate its implementations
in Herschensohn's study in which he has used the Words and Rules model in his

discussion, aiming at investigating which form was acquired in the context of Arab
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Learners of English as foreign language learners. In the following, the model will be

discussed.

1.2 The Words and Rules Model

English has two types of verbs: regular and irregular. Regular verbs end with -
ed. So, they are predictable such as: walk-walked, look-looked, play-played and so on.
The list of regular verbs is open-ended. New ones are being added to the language
all the time. When new words entered the language such as fax, spam and mosh, the
past tense forms do not need to be introduced separately: it is deduced that they are
faxed, spammed and moshed, which means we tend to add -ed to any new verbs [1].
It is noticed that children as first language learners not only create new words but
venture into putting new verbs in the past tense using —ed. For instance: smunched,
speeched, eat lunched and cut-upped egg. In addition, all children make errors in their
speech such as: */ buyed a fire dog for grillion dollars. And, */ stealed some of the
people out of the boat. This overgeneralization of the -ed rule is reflected in the
samples of simple past tense forms from the Arabic data in the present study such as;
*catched, *thinked, *goed, and *finded. The second type of verbs in English
language is the irregular forms which do not have the -ed ending, for example: hold-
held.

In contrast to the regular verbs which are orderly and predictable, irregular
verbs are chaotic and idiosyncratic. The irregular verbs in English do not have a definite
rule like regular verbs.

The past tense of sink is sank and the past tense of sing is sang. But the past
tense of cling is not *clang, but clung, the past tense of sting is not *stang, but stung.
The past tense of bring is neither *brang nor *brung, but brought. Also, irregular verbs
form a closed list. The number of irregular verbs in English is only about 150-180,

and there have been no recent additions [1].

1.2.1 Evaluating the words-and- rules theory

According to the Words-and-Rules theory, regular forms are generated by
rules while irregular forms are retrieved from memory. According to the way that
memory works, the more often you hear something the better you remember it.
Therefore, uncommon words have weak memory entries and should be harder to
retrieve [1]. The statistics of the English language provides a good resource to look at

how often both the regular and irregular verbs are used.
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Pinker [1] illustrated the statistics of using regular and irregular verbs in a text

of a million words. Here is a Top Ten list, the ten most common verbs in English:

Verb Number of occurrences in a million words of text
1.be 39,175
2.have 12 458
3.do 4367
4.say 2,765
5.make 2312
6.go 1,84
7.take 1,675
8.come 1,561
9.see 1,513
10.get 1,486

Pinker [1]

The top ten verbs are all irregular. The top four are also irregular in both

past and present tenses, at least in terms of pronunciation in the case of the last
two: be-is/are, have-has, do does, and say-says. And the first and sixth spots

contain verbs whose past tense forms are different words altogether: be-was/were
and go-went [1].

Here are some of the least common verbs in English:

Verb Number of occurrences in a million words of text
Abate 7

Abbreviate
Abhor
Ablate
Abridge
Abrogate
Acclimatise

N N N N\ NN

Pinker [1]

As we can see, all ten verbs mentioned are regular. A conclusion could be
drawn which is that irregular verbs are the most common verbs and vice versa. The
reason is that irregular forms have to be memorized repeatedly to survive in a
language and the most commonly heard forms are the easiest to memorize. In the

following, implementing the Words and Rules model in Herschensohn's Study will be
presented.

1.2.2 Implementing the words and rules model in Herschensohn's study

It was indicated that the mastery of verbal inflection is significant in second
language acquisition for there is a possible indication of morphological, syntactic and
semantic competencies [2]. In the grammars of native speakers, researchers have
distinguished two kinds of morphological knowledge, namely: rule-governed and rote-

learned (Pinker, 1999). As Herschensohn [2] explained, in the domain of verb
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inflection, regular alternations like play-played-played, work-worked-worked illustrate
rule-governed  morphology, while alternations like see-saw-seen, go-went-gone
illustrate rote-learned forms. Commenting on the rule and rote model, Herschensohn
[2] added, the rule-governed operation is open-ended - applying to the new verbs
that enter the language; and onto processing, it is also not subject to frequency
effects. By contrast, rote-learned forms are a closed class and are subject to
frequency effects in processing: Herschensohn [2] argued that the more frequent
verbs are processed faster than rarer forms and hence made a conclusion that in such
evidence as this, the rule-governed and rote-learned forms are thus stored differently
in the mental grammar. Beck [3] also made a similar observations positing that a "dual
storage" of morphological forms exists in the mental grammars of L2 speakers.

It was discussed the relative importance of naturalistic input versus instructional
input in L2 acquisition. Klein [4] in Herschensohn [2] categorised second language
acquisition as either spontaneous or guided. The term "spontaneous learning" is used
to denote the acquisition of a second language in everyday communication that occurs
in a natural fashion and free from systematic guidance. On the contrary, guided
acquisition refers to the domestication of a natural process that differs from
spontaneous by its structured presentation of materials, and contrived opportunities for
practice and systematic intervention. It was argued that, while naturalistic input is
important to second language acquisition, it does not guarantee mastery of L2.
However, instructional support and conscious effort on the part of the L2 learner do
not assure L2 acquisition either [2]. It was contended that learners who receive
naturalistic input acquire unconscious knowledge exclusively from primary linguistic
data [5,6]. Schwartz [5] provided convincing arguments supporting why primary
linguistic data are necessary for the growth of the system of linguistic knowledge.

On the other hand, there are studies [7] that support the importance of guidance
for second language acquisition. Ellis [7] cited evidence concerning structured input in
second language acquisition, suggesting that instructed learners outperform
naturalistic ones particularly with the use of instructional aids useful in learning
linguistic rules and formula.

Some empirical studies in areas ranging from morphology to syntax postulated
that form- focused instruction can play a remarkable role in improving post-instruction
awareness of morphology and syntax in second language. For example, Scott [8,9]
made a comparison between implicit and explicit grammar teaching, and concluded

that explicit teaching results in improved recall and production on tests targeted to the
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grammar points in question. Moreover, White [10,11] and Arteaga and Herschensohn
[12] measured the efficacy of instruction in cognate recognition and posited that
teaching particular points can result in statistically measurable improvements on a
short term basis.

In discussing the relationship between explicit and implicit knowledge, Fotos
and Nassaji [13] noted that some researchers [14,15,5] argued that there is no
relationship between the two forms of explicit and implicit knowledge. However, many
SLA researchers now believe that there is a relationship that exists between them,
particularly through the performance of activities that promote the learners' attention
to target forms while processing input [16,17,18,19,20,21,22] or, through repeated
practice and increased exposure (for example, [23,24,25] or, through making the
learning process more efficient by helping learners attend to features in the input that
they would not otherwise notice [26,27,21].

In the same vein, Herschensohn [2] mentioned that most form-focused studies
have generally agreed that instruction is not detrimental to second language
acquisition, for it enhances instead the process of guiding the learner towards certain
rule-governed behaviours of the target language. Herschensohn [2] further added,
second language learners do not assimilate all the grammatical structures they have
been taught about or lose certain knowledge over time. Findings by [28] provided
evidence that instruction does not ensure learning and it is difficult to pinpoint where,
how and when a given piece of grammatical knowledge actually becomes integrated
into the interlanguage grammar. In what follows, an evaluation of Herschensohn's

study will be presented.

1.2.3 Evaluation of Herschensohn's study

The nature of the Interlanguage morphology of two subjects was discussed
in [2]'s study: one from an instructional context and the other from a natural learning
perspective. With a set of data collected from two subjects - Emma and Chloe,
Herschensohn [2] identified the characteristics of their errors by evaluating the
appropriateness of a rote and rule morphology model after addressing the question
of spontaneous versus instructed input.

In that study, Emma learnt French in a formal environment. Her exposure to
French input was one hour per day in the classroom with additional time permitted for
studying through text, workbook, audio and video tapes. She did not receive primary

linguistic data (PLO) from the teacher supervising her, who was not a native speaker.
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In contrast, Chloe was in a nearly total francophone environment. She lived with a
French family. In addition, she took a normal academic programme in a French lycee.
She was obliged to use French in written assignments. She reported receiving
correction from teachers, peers and family both in the academic setting and in social
conversation outside the school.

It was pointed out that the most significant difference between Emma's
and Chloe's exposure to French language during the six-month period was in the
realm of naturalistic input: Chloe was exposed to large amounts of naturalistic French
whereas Emma received limited input in a classroom setting. Chloe received five hours
a week of English and 107 hours of French whereas Emma was exposed to five hours
a week of French and 107 hours of English, whereas. [2]'s findings show that both
subjects achieved an increase of tokens for the target-like usage. Chloe had a slightly
higher marking for target-like usage than Emma. In the final interview, Chloe used
91 tokens versus 85 for Emma. The number of lexically distinct verbs has also
increased. Emma's verbal vocabulary is higher at 38 than Chloe's with 32.

It was also examined L2 verb inflection to determine how morphological
knowledge is represented in the L2 grammar and how such knowledge is developed.
Herschensohn's study reveals that the exact nature of morphological storage for the
interlanguage grammars of Emma and Chloe is not verifiable. But it is possible to
infer that the learners store morphological information both as individual items and as
rule-governed patterns. Herschensohn [2] also demonstrated that the Words and
Rules model provides a reasonable account of the L2 morphology as it is presented
in her corpus. The ability of Chloe and Emma to produce accurate verbal inflection
is an indication that the grammatical knowledge of morphological rules and inflectional
forms is on-line, ready for actual discourse. Herschensohn [2] concluded that both
subjects have interlanguage grammars with morphological knowledge which
resembles that of the native speaker.

The outcomes of Herschensohn's study do not show any significant differences
between the two different contexts namely instructional input versus naturalistic input.
It appears that both subjects achieved an increase in morphological competence
despite the fact that the level of inflectional accuracy of Emma is 89% against 98% for
Chloe. The only difference is Chloe's nearly error free performance in verb inflection
which might be attributed to her six-month exposure to spontaneous input.
Herschensohn posits that Chloe's improvement must be attributed to her exposure to

primary data and her ability to use PLO to construct her L2 morphology although the
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focus of her formal instruction was on literature, biology and maths not French
grammar. On the other hand, Emma is exposed to L2 data only as formal instruction,
yet she manages to learn a substantial amount of regular and irregular morphology
and she was able to use it in real discourse. In what follows, | will discuss the Foreign

Language Learners and the acquisition of regular and irregular simple past forms.

1.3 Foreign Language Learners and using Regular and Irregular Simple
Past Forms

Previous works on the acquisition of the simple past tense in English as an L1
have noted that irregular simple past forms are acquired before regular simple past
forms. Brown [29] presented the following order of language acquisition:

- Present progressive -ing (Mommy running)

- Plural -=s (Two books)

- Irregular past forms (Dady went)

- Possessive's (Oaddy's hat)

- Copula (Annie is happy)

- Articles the and a

- Regular past -ed (She walked)

- Third person singular simple present -s (She runs)

- Auxiliary be (He is coming)

It was confirmed that children learning English as a first language mastered the
morphemes at different ages, but the order of their acquisition was very similar. In
other words, irregular simple past forms are acquired before the regular simple past
forms [30]. Bardovi-Harlig [31] concluded that irregular morphology precedes regular
morphology in learning English as L2 as well. In the current study, | will investigate
the Words and Rules model using all the written texts collected from all the subjects
in both the Experimental Group and the Control group to investigate whether Arab
learners of English follow the same sequence However, their L1 is different from L2.

In discussing the errors of second language learners acquiring the simple past,
Ramadani [32] discovered that the most common error students make in using simple
past tense is with the structure of question sentences in the simple past tense where
the use of regular or irregular verbs generate a different meaning. He also noted that
remembering the irregular past tense form is another problem. In the same vein, Yap
and Alsagoff [33] investigated errors in past tense marking in Singapore secondary

school students' composition. They claimed that a learner will acquire an appropriately
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morphological tense marking for telic verbs (i.e. achievements and accomplishments)
before atelic verbs (i.e. states and actives). They mention that the Aspect Hypothesis
suggests that the distribution of tense errors can be predicted on the basis of telicity.
In their study, they formulate and test the hypothesis that the aspectual classes of
verbs can explain patterns of errors in past tense marking. Their data collection
consists of the middle of year examination composition scripts from a secondary
school to ensure that the outputs from the subjects are not influenced by teachers or
peers. Compared with the current study, the output was as a result of the teacher's
input in both groups. Findings from their study reveal that the lexical semantic of
verbs can account for tense marking errors.

In the Swedish Learners of English context, Andersson [34] investigated what
types of errors the students make regarding time and tense and, secondly, compares
the types of errors made with the results found from 1995 in To Err Is Human [35].
The result shows that most errors occurred in the present tense. As many as 117
errors were found in the present tense whereas 80 errors were found in the past
tense, and 66 errors were found in the future tense. The errors made in the past
tense are categorized into four groups, namely, the simple past, the present perfect,
the past perfect, and the past passive. She found that out of the 80 errors found in the
past tense, 50 per cent occurred with the simple past tense. She concludes that the
school must start to teach grammar explicitly in order to give the students the chance
to use the language in a target-like way in communication. In the following lines,

methods will be presented.

2. MATERIALS AND METHODS

This section discusses the teaching methods used in the experiment, the
subjects of the study, the research question and the methods used in the analysis of
the written texts.

2.1 Teaching Methods Used in the Experiment

In the experiment, two types of teaching methods were followed. The first
type is the Traditional Product Writing (TPW) implemented with the Control Group,
and the second type is the Innovated Writing Process (IWP) implemented with the
Experimental Group. Type two (IWP), is presented in detail in [36]. In the following
part, | will shed light on the teaching methods.
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2.1.1 Describing the Traditional Product Writing (TPW)

The TPW is a method of teaching writing, which emphases the students'
finished written product. It is termed a product-oriented approach which focuses on
what to write and the rules for writing; the teacher is the only one who evaluates the
final product. My MA study Mourssi [37] indicated that product writing is a teacher-
centered method, in which there is no role/space for the students to interact,
discuss, negotiate, or get concrete feedback. Although some students can imitate
certain styles of writing, the majority of the students produce weak written pieces which
are full of non-target-like forms. The teacher evaluation is provided by putting a tick
or writing "good, very good, well done or bad" and there is no space for interaction
or enough feedback.

The product approach has been evaluated by a number of applied linguists who
have shown the weaknesses of the product approach in language acquisition: Pincas
[38] comments that in the product approach, the use of language is the manipulation
of fixed patterns, these patterns are learnt by imitation; Eschholz [39] mentions that
the product approach merely results in mindless copies of particular organizational
plan or style; Prodromou [40] criticizes that the product approach for devaluing
"the learners' potential" both linguistic and personal; Jordan [41] comments that the
product approach has no practical applications; Nunan [42] similarly mentions that
the product approach focuses on writing tasks in which the learner imitates, copies
and transforms models supplied by the teacher. | think that the product approach does
not teach how to write independently or teach learners how to think, and most of the
students feel bored during the writing task.

2.1.2 Describing the Innovated Writing Process (IWP)

Mourssi [36] declared that the IWP and the CGLTA were designed to be a
bridge to apply recent SLA and applied linguistic theories in pedagogical settings; the
aim was for the IWP to create a relationship between Sociocultural Theory (SCT) and
pedagogical settings in the classroom, while the CGLTA aimed to draw on
error/contrastive analyses with metalinguistic feedback within a communicative
framework.

Mourssi [43,36] thought that there should be a method which could be
implemented to narrow the gap between the L1 and the L2 learners' internalized
grammar system and which takes into consideration the big differences between the

Arabic and English language. The researcher thought that this might be achieved
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by increasing the role of the teacher's interactions and instructions while con-
centrating on analyzing L2 learners' interlanguage grammar. The explanation and
analysis of the learners' non-target-like forms should be performed using explicit
grammar learning following Meaning negotiation and Form negotiation when it
is needed and using corrective feedback. Implementing these stages might motivate
L2 learners and give them the opportunity to revise and redraft their writing - most of
them feel that writing activity is a boring task and they do not have desire to revise
and redraft as well - to develop their internalized grammar which will be reflected in
their writing.

Mourssi [43,44] explained that the procedures of the IWP include: the
processes of contrastive analysis and error analysis (metalinguistic feedback) based
on the learners' mistakes; explicit grammar teaching; negotiation of meaning and form
based on the learners' level of interlanguage grammar; interaction between teacher-
students and students-students in a form of communicative grammar language

teaching approach; and finally, feedback which is either direct or indirect.

2.2 The Subjects of the Study

Two classes were selected from a total of 12 enrolled in grade 12. The target
location was in one of the Omani government male secondary schools (High School).
Each group consisted of 37 Arab Learners of English (ALEs), with ages ranging
between 16 and 18, pre- intermediate to intermediate level in English. The subjects
were all Arabic speakers and had been learning English as a foreign language for
eight years attending four to five sessions per week on average. One aim of this study
is to identify which simple past form is first acquired, regular or irregular simple past
forms under two different teaching methods? In the following, the research question is

presented.

2.3 The Research Question

The current study seeks to answer the following question:

Which simple past forms is first acquired? Is it regular or irregular simple past
forms? Are Arab learners of English as foreign language learners follow the same
stages of firstlanguage learners (who acquire the irregular simple past forms before
the regular simple past forms)? This is to provide empirical evidence in relation to the

acquisition of the simple past tense forms to test hypotheses emerging from the Rote
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and Rule model, and thus contribute to the advancement of theory on Second

Language Acquisition.

2.4 Methods Assigned to the Research Question

For the research question presented above, quantitative analyses were
followed for all the simple past tense forms produced by the samples in 222 written
texts which had been collected chronologically. The author thinks that in order to
explore which simple past forms are acquired first, three writing texts were collected
from each sample in both groups, the first writing text (AB) from the Experimental
Group and (BB) were collected after the first two weeks; the second writing (AM) from
the Experimental Group and ((BM) from the Control Group after the first two months
while the third writing (AF) from the Experimental Group and (BF) from the Control
Group were collected at the end of the experiment. The author thinks that writing is
one way to get evidence of the state of a student's internalised grammar system.

Discussion will be presented in the following section.

2.4.1 The criteria used in discussing the written samples

Three pieces of writing produced chronologically as part of the course
produced excellent data for the investigation of students' interlanguage development
and a decision was taken to look in detail at simple past tense forms. The researcher
used the three writing texts, produced in chronological order as the course went on,
to trace both qualitatively and quantitatively the development of simple past tense
forms. The instructions were very clear to all the subjects in both groups, which was
"Use the following pictures to write a story using the simple past tense in about (100)
words". The three chronological writing texts constitute the type of "text data"
highlighted in [45] as being suitable for morphological analysis.

In general, the Innovated Writing Process IWP and the Communicative
Grammar Language Teaching Approach CGLTA [46] were designed to be a bridge to
apply recent SLA and applied linguistic theories in pedagogical settings; the aim was
for the IWP to create a relationship between Sociocultural Theory (SCT) and
pedagogical settings in the classroom, while the CGLTA aimed to draw on
error/contrastive analyses with metalinguistic feedback within a communicative
framework [46]. One aim of the current study is to investigate which form is learned

first, regular or irregular simple past form.
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Each occurrence of a simple past tense form in the students' written samples
was carefully counted and analyzed. Intuition has been used to allocate examples to
different categories.

It is noticed that learners use different forms, for example: using run instead
of ran, and using thanks instead of "thanked". With respect to the distinction between
types and tokens in calculating the rates of development in L2 learners' simple past
forms, even though goed or wented are non-target-like forms, they show some kind
of development in a student's interlanguage grammar. Each form produced by the
subjects is discussed and analyzed for the purpose of this study. The regular and
irregular verbs are presented in numbers and percentages to show whether regular
or irregular forms were produced first, and to give the reader an insight into how
frequently each type of error and mistake occurred.

Categorizing the forms in sequence interlanguage stages is based on particular
categories that were established from the start and were confirmed as the study went
along, the categories were also confirmed by calculating all the non-target-like and the
target-like forms produced by all the samples of the study. The students' non-target-
like forms were categorized into seven types as follows: first, using the root or the
simple present forms, second, using spoken target-like forms but written non-
target-like written forms, third, overgeneralizing the -ed to irregular verbs, fourth,
using verb to Be + the simple past, agent, the past participle or the gerund etc, fifth,
number concord errors in the target-like verb forms, sixth, using blended forms
(using have, has + the simple past or the past participle, and using infinitive fo + the
past simple or the past participle), finally, overgeneralizing a sub-rule of irregular
simple past on other irregular simple past or regular simple past [47,48].

The total number of essays analyzed was 74, with 37 samples from the
Experimental Group and 37 samples from the Control Group. These essays were of
about 100 words each. The total amount of simple past tokens for the Experimental
Group was 1587 forms, and the total amount of the simple past tokens for the Control
Group was 1500 forms.

All the regular and irregular target-like and non-target-like simple past tense
forms were carefully counted in all the stages, to cover all types of interlanguage
behaviour which occur in the three stages of the experiment and to get an empirical
evidence and consistent results for the study showing how the simple past form is

acquired by ALEs and what interlanguage stages they may pass through to correctly
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acquire the simple past tense forms in English. It is worth mentioning that in the
current study all verb forms were identified in the texts produced by all the students
in the Experimental and the Control Groups. These were divided into target-like
and non-target-like forms.

The analysis of the acquisition of the simple past forms in English using the
students' written essays produced as part of the IWP was not a straightforward matter
and the results must be interpreted with caution. In categorizing the learners' non-
target-like forms, some non- target-like forms were repeated in different stages. So,
it was difficult to make a clear dividing line between one stage and the next.
Analyzing all the non-target-like forms produced by all the subjects of the study in
both groups, and categorizing the interlanguage stages followed in acquiring the
simple past tense, does not mean that these stages can be generalized to all second
language learners in acquiring the simple past forms in English, but attempts to cover
most of the variety of types of interlanguage behaviour adopted by ALEs while
acquiring the simple past tense forms in English. The acquisition of simple past for
this detailed study seems to be varied perhaps because Arabic L1 students may be
in different stages from the stages investigated by other researchers in different
contexts. E.g. using the verb to be with the root or with the simple past form or with
the past perfect form (was go, was went, and was caught) can represent one of
the characteristics of the interlanguage grammar development followed by ALEs in
the acquisition of the simple past tense. | also think that explicit teaching/learning
and metalinguistic feedback can help students - ALEs - go through the stages more
quickly and this point will be investigated later on.

Another issue in categorizing the stages of interlanguage behaviour is that
some second language learners produced some non-target-like forms which cannot
be grouped into a recognizable category; this is because it is difficult to establish
which verbs they are. For example: stoke (S 11 AB), colle (S 15 AB), arer (S 3 BB),
dicet (S 14 BB), and akrusnt (S 27 BB). It was difficult to categorize these forms as
performance non-target-like forms such as: showted, brook, trayed, foneshed, and
snated which are categorized as stage two in the interlanguage grammar
development stages proposed in the acquisition of the simple past tense in the current
study. Producing these forms (showted, trayed, snated, finished, and hapenned) can
be evidence that the student's internal grammar has taught him/her that you should

add -ed to these verbs, and can be evidence that the learner has developed the
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regular "add -ed"” rule. Learners who produced these forms at this stage need to
learn the target-like form in learning the simple past tense in English in order to

improve their written accuracy.

3. RESULTS AND DISCUSSION

In response to Research Question, participants' target-like and non-target-like
regular and irregular simple past forms were noted. The learners' development in their
use of the regular and irregular simple past tense forms was traced in three different

written texts produced by the participants in the Experimental and Control Groups.

3.1 Tracing the Participants' Simple Past Forms during the Experiment

In the following paragraphs, a comparison is made between the Experimental
Group and the Control Group at the three different stages. First, the development will
be traced of the regular and irregular simple past tense forms used in the three
different written texts collected from the participants in both Experimental and Control
Groups stage by stage. This is followed by tracing the target-like and non-target-like

regular and irregular simple past forms used in the three different written texts.

3.1.1 Tracing the Participants' Regular and Irregular Simple Past Forms
during the Experiment

Table 1 shows the raw and relative percentages of regular and irregular simple
past tense forms in the three chronological written texts produced by ALEs in the
Experimental Group and the Control Group.

Table 1. Regular and Irregular Simple Past forms produced by the Experimental Group
and the Control Group at the three stages

Group/Stage Regular simple past Irregular simple past
AB 221 (42.10%) 304 (57.09%)
AM 223 (39.47%) 342 (60.53%)
AF 226 (39.52%) 346 (60.48%)
Total 670 (40.31%) 992 (59.69%)
BB 207 (38.05%) 337 (61.95%)
BM 187 (37.40%) 313 (62.60%)
BF 194 (38.18%) 314 (61.82%)
Total 588 (37.88%) 964 (62.12%)

The first part of Table 1 represents the Experimental Group. It shows that the

participants used a number of 221 (42.10%) regular simple past forms in the first
writing text, and used a number of 304 (57.09%) irregular simple past forms in the first

writing text. And the number of the regular simple past increased slightly in the second
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writing text. They used a number of 223 (39.47%) regular simple past forms compared
with 342 (60.53%) irregular simple past forms. In the final piece of writing, the
percentage of regular forms increased to 226 (39.52%) compared with 346 (60.48%)
irregular simple past forms. A comparison between the regular simple past forms and
the irregular simple past forms shows that the participants in the Experimental group
used a total number of 670 (40.31%) regular simple past forms compared with 992
(59.69%) irregular simple past forms.

The second part of Table 1 represents the Control Group. It shows that the
participants used 207 (38.05%) regular simple past forms in the first writing text,
compared with a number of 337 (61.95%) irregular simple past forms. They used a
number of 187 (37.40%) regular forms compared with 313 (61.82%) irregular simple
past forms in the second writing text. The proportion of regular simple past forms
increased in the third writing text to 194 (38.18%) compared with 314 (61.82%)
irregular simple past forms. A comparison between the regular simple past forms and
the irregular simple past forms shows that the participants in the Control group used
a total number of 588 (37.88%) regular simple past forms compared with 964

(62.12%) irregular simple past forms.

3.1.2 Tracing the Participants' Target-like and Non-target-like Regular and
Irregular Simple Past Forms during the Experiment

Table 2 shows the raw and relative percentages of the target-like and non-
target-like regular and irregular simple past tense forms in the three written texts
produced by ALEs in the Experimental and the Control Groups.

Table 2. Target-like and non-target-like forms produced by the Experimental Group
and the Control Group at the three stages

Group/Stage Regular simple past Irregular simple past
| Target-like Non-target-like Target-like Non-target-like
AB 123 (56%) 98 (44%) 173 (57%) 131 (43%)
AM 130 (58%) 93 (42%) 212 (62%) 130 (38%)
AF 209 (92%) 17 (8%) 320 (92%) 26 (8%)
Total 462 (68.95%) 208 (31.05%) 705 (71.05%) 287 (28.95%)
BB 66 (32%) 141 (68%) 138 (41%) 199 (59%)
BM 80 (43%) 107 (57%) 159 (51%) 154 (49%)
BF 147 (76%) 47 (24%) 218 (69%) 96 (31%)
Total 293 (49.83%) 295 (50.17%) 515 (53.42%) 449 (46.58%)

The first part of Table 2 represents the Experimental Group. It shows that the
participants used a number of 123 (56%) target-like regular simple past forms in the

first writing text. And the number of the target-like regular simple past increased in
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the second writing text. They used a number of 130 (58%) target-like regular
simple past forms while the number increased to 209 (92%) target-like regular
simple past forms. In the final piece of writing, the percentage of non-target-like forms
reduced from 44% to 8% over the end of the course.

Table 2 also shows that the participants in the Experimental Group used a
number of 173 (57%) target-like irregular simple past forms in the first writing text.
And the number of the target-like irregular simple past increased in the second writing
text. They used a number of 212 (62%) target-like irregular simple past forms while
the number increased to 320 (92%) target-like irregular simple past forms. The
participants in the Experimental Group produced 131 (43%) non-target-like irregular
simple past forms in the first writing text and the number reduced to 130 (38%) non-
target-like irregular simple past forms while the number reduced to 26 (8%) non-
target-like irregular simple past forms.

The second part of Table 2 represents the Control Group. It shows that the
participants used 66 (32%) target-like regular simple past forms in the first writing
text. The proportion of target-like regular simple past forms increased in the second
writing text to 80 (43%) and to 147 (76%) in the third piece of writing. The participants
produced 141 (68%) non-target-like regular simple past forms in the first writing text
but the number reduced in the second piece to 107 (57%) non-target-like regular
simple past forms and to 47 (24%) non-target-like regular simple past forms in the
final piece of writing.

Table 2 also indicates that the participants in the Control Group used a
proportion of 138 (41%) target-like irregular simple past forms in the first writing text,
but the number of target- like irregular simple past forms increased in the second
writing text to 159 (51%) and to 218 (69%) in the final piece of writing. The participants
in the Control Group produced 199 (59%) non-target-like irregular simple past forms
in the first writing text reducing to 154 (49%) in the second piece of writing and to 96
(31%) in the final piece of writing. The results of the experiment for both Experimental
and Control Groups show an increase in production of target-like simple past forms
usage. The table indicates: the Experimental Group's target-like regular simple past
forms usage increases from 123 (56%) to 130 (58%) to 209 (92%), while the target-
like irregular simple past forms usage grows from 173 (57%) to 212 (62%) to 320
(92%). The table indicates also: the Control Group's target-like regular simple past
forms usage increases from 66 (32%) to 80 (43%) to 147 (76%), while the target-like
irregular simple past forms usage grows from 138 (41%) to 159 (51%) to 218 (69%).
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The numbers of the verbs used by the two groups whether they are target-like
or non-target- like, regular or irregular verbs, refer to the differences which are
significant, these results and the differences reflect and support the results the Words
and Rules model and Brown [29]'s study, and indicate that ALEs follow the same
sequence of first language learners in learning the irregular simple past forms before

the regular simple past forms.

4. CONCLUSION

Comparing the number of target-like regular and irregular simple past forms
between the Experimental Group and the Control Group reveals that both groups
have achieved a remarkable increase in the number of target-like regular and irregular
simple past forms, but the Experimental Group achieved a higher percentage than the
Control Group. There are many reasons behind these results. The most important two
are: the Experimental Group practised the IWP and the CGLTA, and followed the
techniques of revising and redrafting based on focus-on-form in a communicative way
through interaction.

What is also noticed during the experiment is that Arab learners of English
have a group of integrated resources and different strategies-primary linguistic data
as well as cognitive strategies for grammatical rule formation- in order to perform the
different tasks related to L2 learning. Some of them depend on the L1 and try to
transfer or borrow using cognitive strategies-practising, receiving and sending
messages between each other, analyzing and reasoning and creating structure for
input and output- which enable them to understand and produce new language by
different means.

To sum up, ALEs acquire the irregular simple past forms before the regular
simple past forms, although each group was under different teaching method of
writing. It is concluded that ALEs follow the same the same sequence of first language
learners in learning the irregular simple past forms before the regular simple past
forms. However, textbooks and teachers start presenting the regular simple past forms

before the irregular ones.
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Our time makes special demands for future translators’ training due to the pro-
cesses taking place on the international scene: Ukraine's accession to the European
and world community, joining the national higher education system to the Bologna
Declaration, with a focus on Common Guidelines for Languages, the increasing par-
ticipation of Ukraine in humanitarian and peacekeeping missions of the UN, various
programs of cultural and educational exchanges, expanding business contacts. A fo-
reign language is seen as a necessary but insufficient condition for the implementation
of interpreters’ professional goals on a high level. Modern universities are challenged
to provide future translators not only with professional knowledge, abilities and skills,
but also with the ability to self-presentation in the labor market, work in accordance
with the new conditions of society, with modern technologies, being mobile and com-
petitive.

Aspects of translation study, requirements to be met by translators, certain per-
sonal qualities of the representatives of the profession, peculiarities of their training
have been the subject of scientific analysis of such scholars as R.Zorivchak, |.Korunets

G.Miram and others.
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In recent years, several theses emphasizing the importance of the formation
and development of certain aspects in the future translators’ training have been con-
ducted in the Ukrainian educational science: bilingualism (T.Pastrik), socio-cultural
competence (l.Golub), intercultural competence (l.Bakhov), professional skills (T.Kok-
nova), professional communicative competence (Z.Pidruchna), professional commu-
nication (N.Sobol), cognitive independence (L.Tarkhova), the use of ICT tools (O.Mat-
syuk, A.Yankovets), professional training (O.Sergeeva), world outlook (Zh.Talanova)
and others.

These investigations undoubtedly contribute to the knowledge accumulation
and systematization of some problematic aspects. However, despite the available sci-
entific work and the significance of the results obtained by the scientists there are some
contradictions that hinder the promotion of the future translators’ competitiveness,
namely the discrepancy between the demands of the modern labor market to the trans-
lators’ training and insufficient process of future translators’ competitiveness formation
while their training.

The purpose of our memoir is to consider the concept “training” and to precisely
define the concept “translators' training”, to determine the latter in the context of future
translators’ competitiveness.

In pedagogical literature, “training” is viewed as an organized, systematic pro-
cess of professional and pedagogical knowledge and skills formation necessary for
future professional activity and the way of mastering systematized knowledge, abilities,
skills, and necessary personal and professional qualities [1].

Having analyzed the definitions we ascertained that in most cases it is consid-
ered as a deliberately organized process that aims at the acquisition of professional
knowledge, skills and the formation of certain personal qualities that ensure the possi-
bility to work effectively within the chosen profession.

The analysis and synthesis of interdisciplinary researches made it possible to
state that the top of influential factors of future translators’ training modernization re-
duces to a limited group, i.e. globalization, European integration, information transfer
and commercialization of the translation services, as they have a positive impact on
the translators’ future development in the new millennium [2].

While examining Ukrainian theses for “Candidate of Science” degree we've
come across various scientific approaches to the essence of the future translators’

training.




57

Thus, O.Pavlyk sees no difference between translators’ professional training
and that of other specialists as she treats it in the same way as the notion “training”
itself [3].

One cannot quite agree to the above mentioned idea, as it is known that
knowledge and skills vary from occupation to occupation so any specialist requires
particular abilities, knowledge and talents to fulfil his duties.

However, L.Tarkhova considers translators’ training as educational activities
aimed at mastering the profession of an interpreter, the process of specialists’ identity
formation. This obtained knowledge and skills in combination with professionally im-
portant qualities allow a specialist to perform his translation activity. Nowadays the
quality of training is also determined by the desire to learn something new, by the in-
tellectual and creative potential. Thus, the process of future translators’ training must
contain such an element as an independent cognitive activity, through which profes-
sionals can improve themselves, solve complex professional tasks and analyze their
work [4].

We support this opinion, as it shows the complex nature of the phenomenon
under analysis, and believe that future translators’ training has its own peculiarities,
and thus, should be significantly different from that of other professionals. It finds a
great deal of support in scientific investigations.

V. Pasynok, a Ukrainian scholar, notes that a conceptual approach should be
used while training interpreters. Its aim is orientation of the contemporary studying on
national and universal values, human relations and harmony of the world; teachers and
students’ creative cooperation in order to form and develop permanent spiritual self-
improvement, maximum development of language and translation aptitudes and abili-
ties while mastering the profession; formation of linguistic philosophy, good attitude to
both native and other languages; structuring of knowledge as a means of holistic un-
derstanding and cognition of the world; practical mastery of the language and transla-
tion in accordance with the needs of the present; science and practice of translation
integration, etc. [5].

O.Matsyuk suggests forming translators’ professional competence by means of
information and communication technologies. As a result of the investigation it is pro-
posed to improve the content, forms and methods of translators’ training by means of
ICT tools, to teach students to use available software for language learning and adapt
them to translation disciplines; to actively engage free computer teaching programs

and Internet trainers in the educational process, which is supposed to cause interest
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and encourage students to self-improvement and their professional growth. Yu.Kolos,
A.Yankovets, R.Oleksiyenko have also proved the feasibility and effectiveness of using
information and communication technologies in the future translators’ professional
training [6].

|.Bahov's thesis shows the urgency of professional translators’ intercultural
competence formation. It is conditioned by the complexity of social and professional
communicative tasks which should be solved by a translator fulfilling his professional
activities in a modern society. It is proved that intercultural competence is an essential
component of modern translators’ professional culture, because their activity is related
to the role of intercultural mediator. The author treats intercultural competence as an
integrative personal formation, which is characterized by a set of knowledge, skills,
values, resulting in successful solving professional problems in terms of cultural inter-
action and in the style of cooperation and tolerance [7].

The formation of future translators’ sociocultural competence in learning the
German language after acquiring English has been studied by I.Holub. It is proved that
professional activity involves the mastery of sociocultural skills in order to successfully
overcome the translation intercultural linguistic and ethnic barriers and provide com-
municative and functional equivalence of the original and translation [8].

Future translators’ training is believed to be a process of their communicative
competence formation, which involves not only the acquisition of the language as a
means of communication, learning, self-education and provides free, legal, correct and
functionally adequate knowledge of all types of speech activity in a foreign language
at a level close to that of a native speaker, but also enables them to exercise all nec-
essary translators’ duties after graduating from a higher educational establishment.

The importance of future translators’ language competence is accentuated in
the developed concept of Ukrainian translators’ training in the twentieth century. The
main goal of training is to acquaint students with the linguistic pattern of the world,
consisting of conceptual structures, organized and displayed in each language on their
own. R.Zorivchak believes it necessary for a translator to master at least two foreign
languages as soon as he is able to get knowledge of two different cultures. The scien-
tist lists courses (foreign languages, translation studies, country study, literature, etc.)
that contribute to the achievement of a high level of the professional linguistic compe-
tence [9].
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It should be noted that this fully agrees with the recommendations of the Council
of Europe, which clearly outlines the task of forming students’ multilingual and multi-
cultural competence. Mastering a foreign language, translation in particular, suggests
attraction to another culture, learning a new social and cultural matter [10].

We do not deny the importance of linguistic and translation training in the pro-
cess of interpreters’ training, but believe that competitive translators’ training should
be integrated and one that will teach students to act in a rapidly changing external
professional environment. In addition to learning the language and the subjects con-
nected with translation itself it is necessary to prepare students for the peculiarities of
their profession. In this regard we consider plausible the idea that training should be
the basis for human development and progress of society and guarantee specialists’
individual development and their formation as highly-qualified, professional, mobile
and competitive specialists.

In our opinion, competitive translators’ training should be defined as the process
of qualitative accumulation of professional knowledge, the development of skills, per-
sonal qualities aimed at the interpreters’ successful work in the multinational society,
their non-standard solution of professional tasks and achievement of the desired social
status under conditions of continuous rivalry.

Thus, future translators’ competitiveness should not depend on their specializa-
tion, as while performing their professional duties they translate both orally and in writ-
ten form, so this characteristic of a specialist should contribute to a qualitative profes-
sional performance of duties regardless of the type of a specialist. The said above
requires new approaches to translators’ training who would be good at the subject
(translation), able to formulate and solve professional tasks; adapt in a dynamic pro-
fessional environment; overcome linguistic, socio-cultural and psychological barriers,
have high culture of interpersonal and inter-ethnic communication system, have uni-
versal values, knowledge and skills necessary for the effective performance of their
professional duties.

Unfortunately, there is no typical or common framework program for Ukrainian
universities translators’ training, particularly for series of practical subjects to study for-
eign languages.

As a rule, professional training of future translators at the university is realized
while studying “Theory of translation” which aims at developing the students' basic and

partly special and specific components of the translation competence, which refers to
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as knowledge and skills that enable interpreters to solve their professional tasks suc-
cessfully.

The basic components of translation competence include knowledge and skills
that are necessary for all types of translation (translation or interpretation in one of its
varieties) and regardless of the genre of the translated text (scientific, technical, busi-
ness, newspaper-journalistic, etc.). Special components include the knowledge and
skills required in one or several related types of translation (written, oral, consecutive,
simultaneous, etc.). Specific components of translation competence are elements nec-
essary for translating texts of specific genre and style: legal, economic, scientific, tech-
nical, artistic, medical, etc.

Nevertheless having analyzed the curricula of Ukrainian leading universities,
training interpreters/translators we found out that students study the humanitarian and
socio-economic sciences, natural sciences and get vocational and practical training.
We are strongly sure it is positive that future specialists’ training in translation is not
confined to the study and improvement of native and foreign languages only as stu-
dents can deepen their knowledge of the history of Ukraine, become politically aware,
learn mentality and philosophy of life of representatives of foreign countries, develop
their outlook, gain basic knowledge of psychology, sociology and other disciplines, as
in their work, they may face different kinds of translation and in various fields of sci-
ence. It is important that the curriculum include a number of subjects that teach future
interpreters intercultural communication skills, be tolerant to different ethnic groups,
religions and faiths. However, the disadvantage is that the students are hardly involved
in their future profession while learning these subjects. Their content is not profession-
ally oriented, thus students are not motivated to study them as they doubt to consider
them to be professionally important. This can be explained by lack of lecturers’ skills
to define and realize interdisciplinary ties in future specialists’ professional training.

To make our investigation valid we analyzed the list of professional and practical
training subjects, their number, particularly the subjects that provide students with in-
formation about the essence of the profession, the traits of character, skills that should
be developed for the successful professional duties implementation. Unfortunately,
there has been no single typical program for Ukrainian universities that train interpret-
ers/translators so far. Having compared the curricula of some higher educational insti-
tutions which train translators, we found out differences in subjects naming, their num-
ber and in the amount of credits. Thus, all the subjects of the professional and practical

training cycle may be divided into three groups, those that: 1) promote the formation
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of translation knowledge and skills; 2) focus on mastering a foreign language. We con-
cluded that the normative part includes language courses (Practical Course of the lan-
guage, Practical Grammar, Practical Phonetics, Comparative Stylistics, Comparative
Lexicology, etc.), subjects that provide students with knowledge of translation (Practi-
cal Course of Translation, Theory and Practice of Translation, Translation of various
functional styles, etc.), subjects that acquaint students with the English-speaking world
(Country Study, etc.).

Unfortunately, there are hardly any subjects aiming to challenge students be-
come acquainted with the profession itself. Few universities (Taras Shevchenko Na-
tional University of Kiev; Ivan Franko National University of Lviv; Ternopil V.Hnatiuk
National Pedagogical University) include the subject “Fundamentals of translators’ pro-
fessional work” in their curricula, and “Methods and tools for interpreters’ self-training”
— in Donetsk National University.

We became convinced that the curriculum does not provide courses aimed at
the competitive interpreter/translator’'s development, because we define such a spe-
cialist as the one who has some ability to intercultural communication, tolerant, is able
to adapt to changeable and not always regular conditions of his work, has significant
knowledge of the languages and ways of translation, works with translation programs;
has ideas about the image of a specialist of this type (make-up, clothes, manners,
norms of behavior, etc.) and knows self-management.

It is necessarily important but not professionally enough for students to fulfill
exercises improving their memory get knowledge of absorbing vast amounts of infor-
mation; of managing their emotions, moods, regardless of the speaker’s feelings, be
able to switch from one language to another. But it is not always sufficient in order to
be competitive.

Translators’ training should be integrated, including not only professionally de-
signed training courses and electives, but also psychological training, auditory training
and translators’ personality formation at different stages of the development. Taking
into account international experience in the field of translators’ vocational education it
will improve the quality of their training in Ukrainian higher educational establishments.

The analysis of Ukrainian scientists’ educational researches proved that the
problem of translators’ training remains relevant at the present stage of the Ukrainian
education development. Scholars aim to improve educational curricula in the field of

translation based on the dynamics of translation services market trends, needs and



62 ~ I —

opportunities for individual students, the quality of education standards at European

and global levels.
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€ecrokoe OnekcaHOp, kaHOudam nedazoeiyHuUX HayK, doyeHm,
doueHm Kaghedpu yKpaiHCbKOI ma pocCilicbKoi M08 XapKieCbK020

HauioHasibHO20 agpapHo:20 yHieepcumemy imeHi B.B.[JoKy4aega

Mema ma 3micm nedaz2o2iyHoi disiibHOCMIi euknadaydya

euwioi WKosu

AHoTauifa: B ctaTTi po3kpMTa OCHOBHa MeTa negaroriyHol AisfbHOCTI BUKNa-
Aada BMLLOI LIKONKM B CcydacHMX ymoBax. BignosigHO MeTn BU3Ha4eHi OCHOBHI 3agadi
negaroriyHol AiAnbHOCTI.

KnroyoBi cnoBa: negaroridyHa OianbHICTb, MeTa, dyHKLUIi, CTPYKTypa, BUKNa-

Jaud, BULLIA LLIKONA.

MeparoriyHa AisnbHICTb Le ocobnueur BMA, couianbHOI AiSNbHOCTI, cnpsMoBa-
HWUW Ha Nepeaavy Big CTapLUMX NOKOSiHb MOMOALLMM HAKOMNYEHOro NogCTBOM LOCBIAY
i KynbTypWn, CTBOPEHHA YMOB 4151 iX 0cObUCTiCHOro po3BuTKy. NegaroriyHa AisnbHICTb
Le TakoX Bua NpodecinHol AisnbHOCTI, 3MICTOM SIKOI € HaBYaHHS, BUXOBaHHS, OCBITa
i po3BUTOK CTyAeHTIB. NegaroriyHa AisanbHICTE MoXe ByTn NpodeciiHo | Henpode-
CinHot. HenpodecinHow € OianbHicTb 6aTbKiB MO BUXOBaHHIO AiTeN B CiM'i. Y cimen-

HOMY BMXOBaHHi HEMae cneujianbHUX ypOKiB, 3annaHoBaHux 6ecig npo mopanb, npu-
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poay, Kpacy. Bce cimenHe XntTa 3 Noro noBcskageHHUMU TypboTamum, CTOCYHKamu, pa-
aowamun i gpamamMu — Le ypoku, AKi JarTb gopocni Aitam. | ui ypoku, sik npasuno,
3anuwarTbCa 3 MIOOUHOK Ha BCe XUTTH, popMyroun 1T nedaroriyni norngan Ha BUXo-
BaHHSA HACTYMHOrO MOKOMNIHHA OiTen.

JTrogmHa, aka 3anmMaeTbca NPOodECIMHO NefaroriYHo AiAnbHICTIO, MOXe Hasu-
BaTUCS MO-Pi3HOMY: BUXOBaTelb, yYUTENb, BUKagaY, negaror. Yacto ue 3anexuTb
BiJ 3aknagy, B AKOMy noguHa npauioe. [Negaror — pogose NOHATTH MO BiAHOLUEHHO
00 BCiX iHWMX BULLE NepepaxoBaHNX MOHATb.

Omxe, negaror — ue daxiseub, KM Mae cnewianbHy NiAroToBKy i NpodecinHo
30iCHIOE (BMKOHYE) HaBYanbHO-BUXOBHY POBOTY B Pi3HMX OCBITHbO-BUXOBHMX 3akna-
nax.

MpodhecinHa aisnbHICTL BUMarae Big negarora cnewjianbHoi OCBiTU, TOGTO OBO-
NOAiIHHA NEBHOK CUCTEMOIO crieuiaribHUX 3HaHb, YMiHb i HABUYOK, WO HeoOXiaHi ans
BUKOHAHHA (OYHKLUIN, NoB’A3aHMX 3 Uieto npodoecieto. HeraTuBHi Hacnigku Henpasu-
NbHO BMBpaHOi Npodgecii 3a4innNaTb 9K camy NIOAUHY, Tak i Ti couianbHe OTOYEHHS.
Mpn npaBunbHOMY BMOOPI Npodecii iHaMBiAyanbHi 0COBGNMBOCTI BUMYCKHMKA BULLIOTO
3aknagy OCBITU B LifiloMy criiBnagatTb 3 BUMoramu npodpecii. lNigrotoska Jo npodecii
negarora nNnoBMHHa NoYMHaTUCA 3a40Bro A0 TOro, SIK NloAnHa 34iMCHUTL CBiK npode-
CinHumn BMbip, i NpogoBXyBaTUCA Y Npoueci 1 NpodecinHOT NiArOTOBKM y NEBHOMY Ha-
BYaNbHOMY 3aknagi.

Cnig po3mexoByBaTh TEPMiHN «negaroriyHa npodecis», «negarorivyHa cnedia-
NbHICTbY | «NegaroriyHa KOMMNeTeHTHICTby. [Npodecia — ue Bua TpyaoBOI AiANbHOCTI,
LLIO XapaKTepu3yeTbCs CyMOK BUMOT 0 ocobucTocTi. CneujianbHiCTb — Lie BUA 3aHATb
y pamkax uiel npodecii. KoMneTeHTHICTb — Le piBeHb i B NpodecinHol nigrotosne-
HOCTI, LLIO XapaKTepu3ye MOXIIMBOCTI crevjiasnicta y BUpiLEeHHi NeBHOro Knacy 3ajau.

MeparorivyHy AiANbHICTE MOXHA NPEACTaBUTU SIK CYKYMHICTb TakuxX B3aEMOZIit0-
YMX KOMMOHEHTIB: Uifb AisnbHOCTI, Cy6’eKT AisnbHOCTI (Negaror), 06’ ekT-cy6’ekT Aisnb-
HOCTIi (CTyAeHTHN), 3MiCT, cnocobu Ta pe3ynbTaT AiIANbHOCTI.

YBaXaemo, Lo MeTOK NpogecinHol negaroridyHol 4isfbHOCTI € Liflb BUXOBAHHS
0COBUCTOCTI B rapMoHil 3 coboto i coliymoM. [pu BCiX BiAMIHHOCTSX negaroriyHnx npo-
decin y HUX € chifibHa MeTa, BfiacTmBa negarorivHii issnbHOCTI - 3anyyYeHHs NauH
00 uiHHocTen KynbTypu. Came B MeTi NposBNAETLCA cneuundika uiei gisnbHocTi. Lis
MeTa BM3HA4YaeTbCAa K 0cobnmBa Micis, NpM3HaAYEHHS SKOI Lie CaMOBMU3HAYEHHSI OCO-
BUCTOCTI B KyNbTypi Ta YTBEPAXKEHHS JIIOANHU B JTOAMHI.

Mo>kHa BU3HAYMTK, WO 3MICTOM BUKaaaLbKOl AiSnNbHOCTI €:
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- NpoLeC opraHisadii HaB4yarnbHOI 4isiNbHOCTI CTYAEHTIB, CNPsIMOBAHOT Ha 3aCBO-
€HHA HUMMW NPegMEeTHOro COLLIOKYITbTYPHOro JOCBIAY SIK OCHOBW | YMOBU PO3BUTKY;

- Npouec opraHizauii BNacHOI isnbHOCTI.

A BignoBiaHO 3acobamu AianbHOCTI negarora €:

- HayKOBI (TEOPETUYHI Ta eMMIPUYHI) 3HAHHS;

- Y IKOCTi «HOCIIB» 3HaHb BUCTYNaTb TEKCTU NIAPYYHMKIB Y1 pe3ynbTaTn camo-
CTiINHMX CNOCTEpPEXEHb CTYAEHTIB,;

- JOMOMIXHI 3acobu: TexHIYHI, rpadoivHi, Komn'toTepu i T.i.

PesynbTatomMm BuKNagaubKol AiSNbHOCTI BNEBHEHO MOXHa BBaXaTW PO3BUTOK
CTyAeHTa, Noro ocobucTicHe, iHTenekTyanbHe Y4OCKOHaNEeHHs, CTAHOBIIEHHS MOro SK
ocobucTocTi, Ak cyb’ekTa HaBYanbHOI QiANbHOCTI.

Takum YnMHOM, JisnbHICTbL Negarora npeacTaBnsie cobo HenepepBHUIA NpoLec
BUPILLEHHA BENMYE3HOI KiNbKOCTI 3aady pisHUX TUNIB, Knacis, piBHIB.

[lo BuaiB negaroriyHol AianbHOCTI MU BiAHOCUMO:

- BUKIadaHHA — Takn BUA, cneuianbHoOl OiANbHOCTI, SKUW CNPSAMOBaHUK Ha Y-
paBriHHSA NepeBaXXHO Ni3HaBasIbHOK OiANbHICTIO CTYAEHTIB;

- BUXOBHa poboTa — negaroriyHa LianbHICTb, CpsiMOBaHa Ha opraHisauito Bu-
XOBHOr0O cepefoBMLLa i ypaBmiHHA Pi3HOMaHITHUMKU BUAaMU AianbHOCTI (Y T.4. | ni3Ha-
BanbHOK) BMXOBAHLIB 3 METOI BUPILLEHHS 3aBAaHb iX rapMOHINHOIO PO3BUTKY;

BuknagaHHs i BuxoBHa poboTa — ABi B3aEMOMNOB’A3aHi CTOPOHM O4HOro Npouecy
(neparoriyHOro), BOEANHO 3MUTi B HEOMY:

- OiANbHICTb 3 CaMOOCBITU | NPOECINHONO CaMOBUXOBaHHS;

- ynpaBsniHCbKa — QisrbHICTb KEPIBHUKIB OCBITHIX 3aKnagiB Ta X 3aCTYMNHUKIB;

- METOANYHA — AiANbHICTb METOAUCTIB 3 BUBYEHHS KpaLUX AOCATHEHb MCUXO-
noro-negaroriyHMX HaykK i nepegoBoro negaroriyHoro 4oceigy;

- HayKOBO-OOCNiAHNLbKA — OIANbHICTE NegaroriB-ekcnepuMeHTaTopiB.

OcHOBHI GoyHKLUIT Negarora B Cy4acHOMY PO3BUTKY CycrinbCTBa: iHbopmaLinHa,
po3BMBarnbHa, opieHTyBanbHa, Mobini3auiriHa, KOHCTPYKTUBHA, KOMYHiKaTUBHa, opra-
Hi3auinHa, gocnigHunubka. lNegaror peanisye o3HayeHi PyHKUiT Yy pisHOMaHITHUX BUaax
BMKNagaLubKol i BUXOBHOI AisiNbHOCTI.

NeparoriyHa AianbHICTb SK CKNagHa AMHaMivyHa cuMcTema cKnagaeTbes i3 B3ae-
MOMOB’A3aHNX KOMMOHEHTIB, L0 SBMATbL COO0I0 BIHOCHO CaMOCTIilHI OYHKUiOHanbHi
BUAOW JisiNbHOCTI. [JO TaKMX KOMMNOHEHTIB MU BiAHOCUMO: KOHCTPYKTUBHUW, OpraHi3ain-

HUW Ta KOMYHIKaTUBHUW.
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KOHCTPYKTUBHUI KOMMOHEHT MOB’A3aHMin 3 BigOOPOM Ta KOMMO3WLIED Ha-
BYanbHO-BUXOBHOIO MaTepiany y BignoBigHOCTI 3 iHAMBIAyanbHUMU OCOBMBOCTAMU
CTYOEHTIB, 3 NnaHyBaHHAM i Noby4oBOK nMegaroriYyHoOro npouecy, 3 NPOeKTyBaHHAM
HaBYanbHO-MaTepianbHOI 6a3n AN NpoBeAEHHSA HaBYaIbHO-BMXOBHOI pobOoTH.

OpraHisauinHnm KOMNOHEHT nepenbavae BKNHOYEHHSA CTYAEHTIB Y Pi3HOMaHITHI
BUOW AiSNbHOCTI, OpraHi3alito CTYAEeHTCbKOro KONEeKTUBY Ta NepeTBOPEHHA NOro B iH-
CTPYMEHT neaarori4yHoro BnfvBy Ha OCOBUCTICTb.

KoMyHiKaTMBHMA KOMMNOHEHT O3Hayae BCTAHOBMEHHS nefaroriyHo AOuiNbHUX
B3aEMWH 3 CTyaeHTaMu, koneramm, 6atbkamu, npeactaBHMKaMn rpOMagaCcbKOCTi.

MeparoriyHa gianbHICTb Negarora, 9K i 6yab-AKa iHWa, XapakTepu3yeTbCa NeB-
HUM cTunem. CTunb AisnbHOCTI (Hanpuknag, ynpaBniHCbKOI, BUPOBHUYOI, negaroriy-
HOT) y camoMy LUMPOKOMY CMUCHi CnoBa — Lie CTilka cuctema cnocobis, NpUNoMiB, LLO
NPOSIBASAITLCA B PI3HUX YMOBaX 11 iCHyBaHHSA. BiH 3ymMOBOETLCA crneundikoro camol
AisANbHOCTI, iHAMBIAYaNbHO-NCUXONOrYHMMN OCOBNIMBOCTAMM MOANHN.

CbOrogHi po3pisHATb NOHATTH IHOMBIAYaNbHOrO CTUMO AisnbHOCTI. CTunb ne-
AarorivyHoi AisanbHOCTI, Bigobpaxatouun 1i cneymdiky, BKNKOYAE i CTUNb YNpaBmiHCbLKOT
AiSiNbHOCTI, | CTUNb caMmoperynsuii, i CTUMb CNINKyBaHHSA, KOTHITUBHUIA CTUINb i cy6’ekTa
—nepgarora.

CTtunb negaroriyHol QisinbHOCTI BUSIBNSIE BNANB LLOHANMeEHLEe TPbOoX haKkTopiB:

a) iHaMBigyanbHO-NCUXONOriYHNUX 0COBNMBOCTEN nefarora, WO BKIYaKTb iH-
AMBiAyanbHO-TUNOSOriYHI, 0COBUCTICHI M NoBeAiHKOBI 0COBNNBOCTI;

0) ocobnuBocTen camol gisinbHOCTI;

B) ocobnmBoOCTEN CTyAEHTIB (BiK, CTaTb, CTATyC, PiBEHb 3HaHb i T.M.).

CTuni negaroriyHoi AisnbHOCTI AndepeHLitoloTbCA HacaMmnepen Ha Tpu 3ara-
INbHI BUAW:

- aBTOpUTapHUN,

- EMOKpPaTUYHUIA,

- nibepanbHun.

3a A. MakapeHKoM, BUMOITIMBICTb, AOBIpa i noBara 40 0COBUCTOCTI, FOTOBHICTb
AONOMOITU MOSIOAIN NANHI, 06CTaHOBKa BUCOKOI MOpani — Ui Ta iHLWi XapakTepuCTUKn
neJaroriyHOro KepyBaHHS CMpUsitOTb CTBOPEHHKD YMOB CMiBPOOITHULTBA, rOTOBHOCTI
00 nofonaHHA TPYAHOLLIB, criBnepeXuBaHb Towwo [1].

Mpn aBTOPUTAPHOMY CTUMI CTYAEHT pPO3rnsgacTbCa sK 06’€KT negaroriyHOro

BnnuBy. Negaror ogHOOCIGHO BUPILLYE, MPUAMAE PiLLIEHHSA, BCTAHOBITHOE XKOPCTKMUIA KOH-
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TPONb 3a BUKOHAHHSM MOCTaBIEHMX HUM BMMOT, HE ODI'PyHTOBYE CBOI Aii nepepn CTy-
AeHTamu. B Hacnigok uboro CTy4eHTU BTpadaoTb akTUBHICTb abo NposABASOTH il nuwe
npw KepiBHIN pori negarora, y HUX HU3bKa CaMOOLiHKa, MPOSIBMSETLCA arpeCUBHICTb.
[Mpwn aBTOPUTAPHOMY CTUMI CUMNWN CTYAEHTIB CNPAMOBAHI Ha NCUXOMONYHUA 3aXUCT, a
He Ha 3aCBOEHHS 3HaHb | BNacHWM po3BUTOK. [[ONOBHUMK MeTOoAamMu BrVBY TaKoro
negarora € Hakas, NoBYaHHS. [Ina Taknx negaroriB XxapakTepHi HU3bka 3a0BOSEHICTb
npodecieto, npodeciiHa HecTivKiCcTb. [Negarorn 3 uuM CTUNEM AisiNbHOCTI rONOBHY
yBary 3BepTalTb Ha METOAMYHY KynbTypy, Y negaroriyHOMy KONeKTUBI YacTo nigupy-
0Tb.

Mpn gemokpaTUYHOMY CTUII CTYAEHT PO3rNA4aceTbCs K PiBHONPAaBHUN NapTHeEP
y CMinKyBaHHi, Konera y cninbHOMY MOLWYKy 3HaHb. [Neparor 3any4vae CTyAeHTiB OO0
NPUMHATTA pilleHb, BPaxoBYeE IX OYMKM, 3a0X04Y€E CaMOCTINHICTb CYy)KEHb, BpaxoBye
He TiNbKM YCNIiLWHICTb, ane n ocobUCTICHI AKOCTi cTyaeHTiB. MeTogamum BNnuBy € cno-
HyKaHHS OO Ail, nopaga, NpoxaHHs. Y Takux negaroriB CTyQeHTU YacTile BigdyBalTb
CTaH CMOKiIAHOI 3a[40BOSIEHOCTi, BMCOKY camoouiHKy. [Neparorn-gemokpatun Ginblue
3BepTaloTb yBary Ha CBOI NCUXOIOriYHi YMiHHSA. [X xapaktepuaye Bucoka npodecinHa
CTIMKICTb, 32JOBOSIEHICTb CBOEID Npodhecieto.

Mpu nibepanbHOMY CTUMi Nedaror yHUKae cutyauii NpUAHATTA pilleHb, nepe-
Aae iHiyiatmey ctygeHTam i koneram. OpraHisauito i KOHTPOSb AIANbHOCTI CTyAeHTIB
34incHoe 6e3 cucTeMu, NPOSIBRSIE HEPILWYYICTb, BaraHHs. Y rpyni HECTINKUI MiKpPOKITi-
MaT, € NPUXOBaHi KOHMIIKTN.

Omxe, negarorivyHy SiaNbHICTb BUKNagaya BULLIOT LLKOMK NOTPIGHO po3rnagaTu
TifIbKM 32 JONOMOIOK CUCTEMHOrO MiAXoAy 3 ypaxyBaHHSAM 3a3Ha4YeHUX B AaHi CTaTTi
enemeHTiB. A epeKTUBHICTb NegaroriyHol AisinbHOCTI 3aneXuThb i Big MOTMBIB ManbyT-

HbOro BMKMNagada 0o BMbopy uiei npodecii.

Cnucok nitepatypm:
1. Anekctok A.M. lMNeparorika BuLLOT ocBiTM YKpaiHu. IcTopis. Teopia: Migpy4Huk. — K.:
JInbBigp,1998. — 560 c.
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CoMKuH Anekced,

CaHkm-lNemepbypackuli 20cydapcmeeHHbIU UHCmUmym KUHO
U mesniesudeHus,

rnpogbeccop, AokmMop rneda2o2uyvecKux Haykx,

Kaghedpa husuyeckoz20 socrumaHus

Knaccudgukauyus npusemrneHull

8 JXeHCKoU crnopmueHoU 2uMHacmuke

AHHoTauwms: [laHHasa cTaTbs NocBslleHa Knaccudukauum BapnaHToB Npusem-
NEHUIN B XXEHCKOW CMOPTUBHOW rMMHacTuKe. B npeanaraemoit Hamn knaccudukaumm
BblOENATCSA TpU Groka BapuaHTOB NPU3EeMIIEHWUIA: OAHOBPEMEHHO Ha [BE HOMM, Ha
O[HY HOTY 1 Apyr1e BapuaHThbI.

KnioueBble crnoBa: XeHckas CropTMBHasi TMMHacTuKa, NPU3eMneHus, rmm-

HaCTKN «3JTUTHOIo» YpPOBHA.

Bce Buabl cnopTa MMetoT cBou creunduyeckne 0COGEHHOCTU BbINOSHEHMS
crnopTCMeHamu ABuratenbHbIX AEWCTBUA. OTU AeNCcTBMSA 0ByCrnoBneHbl, BO-NepBbIX,
NX LEeNeBoW HanpaBneHHOCTbI, BO-BTOPbIX, BIMSIHUEM BHELLUHUX YCNOBUI (Hanpumep,
napameTpammn N TEXHUYECKMMM XapaKTepUCcTMKaMm CriopTUBHOIO cHapsiaa unm obopy-
[AOBaHus), B-TpeTbUX, CyLLEeCTBYOLWUMI B JaHHOM BUAe CnopTa npaBuiamMn COpeBHO-

BaHun. B CI'IOpTl/IBHOI7I r’MMHacCTUKe rraBHbIMU Tpe6OBaHVIFIMI/I K COpeBHOBATENIbHbIM



70 - T

yrpaXHEHNAM SABMSAIOTCA TeXHUYeckas NpaBUSIbHOCTb BbINOMHEHUS, Bblpa3uTenb-
HOCTb ABMXEHWIN, CIIOKHOCTb M KOMMNO3ULNOHHOE MNOCTPOEeHMEe KOMBUHauun. XXeHckas
CMOPTMBHAA MMHACTMKA «3SIMTHOrO» («OSIMMMUNCKOrO») YPOBHA Ha COBPEMEHHOM
aTane pasBuUTUS XxapakTepusyeTcs BblCOYaNLLEN CNOXHOCTbLIO MporpaMmm Ha BCeX CHa-
psaax n, B TOM YMchne ux 3aBepLuaroLlen gasbl, — COCKOKOB (C pa3HOBbICOKNX BpycbeB
n BpeBHa), NnpusemneHnn (nocne onopHbIX NPbIKKOB N akpobaTU4eCKUx CoeanHeHU
Ha BOJIbHbIX YNPaXXHEHUSX).

MpusemneHne, Kak oBUraTenbHbIN HaBbIK, MPUCYTCTBYET BO MHOMMX cdpepax ye-
noBeYecKon OeATEeNbHOCTU: B MOBCEAHEBHOM XU3HU, NMPU (PU3NYeCcKon NoaroToBke B
apMun, CUNOBbLIX U NPaBOOXPaHUTENBbHbIX CTPYKTYpax, B cdpepe Uckycctea (UmpkK, 6a-
net, knHemaTtorpacd). OgHako Hambonee LWMPOKO pacnpoCTpaHEHO Npu3emsieHne B
CMOPTMBHOWN AeATEeNbHOCTU, Hanpumep, B oUrypHOM KaTaHUK, Npbbkkax Ha akpobaTu-
YeCKOM A0POXKe, NPbPKKaX Ha nbbkax C TpaMnnuHa u nbbkHOM dpucTanne (pasgen
«AkpobaTtukar), roe coxpaHeHne yCToMYMBOro paBHOBECKS B MOMEHT KOHTaKTa € Ono-
pon nocne asbl NoNéTa ABNAeTCs OAHON U3 OCHOBHbIX TEXHUYECKMX 3a4ad, npeanu-
CaHHbIX NpaBunnamMm COPEBHOBAHWIA.

[MpaBuna copeBHOBaHW NO CNOPTUBHOW MMMHACTUKE NPeabsBnsaioT rMMHacCT-
KaM «3fIMTHOro» YpOBHSA BbICOKNE TpeboBaHUS He TONMbKO K TPYAHOCTU BbINOSTHAEMbIX
3NeMeHTOoB (B TOM yucrie 1 ¢ ha3on nonéTa), COCKOKOB CO CHapSL40B, OMOPHbIX U ak-
pobaTnyeckmx npbbkkoB. CNOPTCMEHKN OOIMKHbI 3aBepluaTb BCe 3TU ABUraTernbHble
OENCTBUA YETKUM U TEXHUYECKN NPaBUSIBHO BbIMNOMHEHHbIM Npu3emrieHneM. B cnop-
TMBHOW MTMMHACTKKe, MOMUMO BEPTUKANbHOro nepemMeLleHnd, nobasnseTcs npakTude-
CKM BCerga ewé 1 ropusoHTasnbHoe nepeMeLleHne rmMHacTKu nepeg npusemreHmnemMm.
BrnageHue yHuBepcasnbHbIM HaBbIKOM — TEXHUKOW NpU3emneHmns, ctabunusauum, k-
caumn Unn BOCCTaAHOBIEHWS PaBHOBECUS B akpoBaTUYECKNX N OMOPHbIX NPbPKKaX, Co-
CKOKax, MMMHaCTUYECKUX MPbBbKKax unu, apyroe HasBaHue, «TaHueBasbHbIX 3fieMeH-
Tax» (Dance elements — leaps, jumps, hops) pas3nn4HOM CTPYKTYPbI U CIIOXXHOCTU SiB-
naeTca HernpeMeHHbIM YCNoBUEM OOCTMKEHNA «SNIUTHOIO» YPOBHS MacTepcTea [1, 2,
3]. Mpw BbINOSIHEHUN COCKOKOB C Pa3HOBLICOKNX BpycbeB 1 GpeBHA, ONOPHbIX MPbK-
KOB, BOMbLUMHCTBA akpobaTUYECKUX MPbIKKOB B BOJSIbHLIX YNPaXXHEHUSIX, COrfiacHo
[MpaBunam copeBHOBaHWUN, TMMHACTKN AOSTKHbBI NPU3EMIIATLCS OOHOBPEMEHHO Ha ABe
Horn. BmecTte ¢ Tem, Hanpumep, Ha BpeBHE U Ha BOJSbHbIX YNPAXXHEHUAX MPU BbINOS-
HEHMM KaK akpobaTn4eckmx, Tak U TMMHACTUYECKMUX NPbPKKOB CMNOPTCMEHKN MOTYT Bbl-

NOJTHATb U Opyrne BapunaHThbl npusemMmneHun.
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[na cuctemHoro npeacraesneHns 06 yHMBEpPCanbHOM HaBblKe MpU3eMIeHNs
Heo6Xxo4MMO MPOM3BECTM KNacCcUUKaumio ero BO3MOXHbIX BapuaHTOB B COOTBET-
CTBMM C cylwlecTeyowmnmu NpaBmnamm copeBHOBaHWN. PaHee aBTop yxXe BbINOMHAS
nogo0bHyto nccnegosatenbckyto padboTty [4]. OgHako ¢ Toro BpemeHn MexayHapoaHas
depnepaums rumHacTukun (PUXK) asaxkabl nameHsana NMpasuna copeBHOBaHUIM MO CNop-
TMBHOW MMMHAcTMKe ANs XeHLWMH. [NoaToMy uenbio gaHHon paboThl ABNAeTCcAa paspa-
6oTka knaccudurKauun NpU3emMneHnin B XXEHCKOM CNOPTMBHOW MMHACTUKE C Y4ETOM
nocnegHen peagakuuu MNMpasun copesHoBaHnn VK Ha 2013-2016 rogbl [5].

Ha nepBoun cTyneHn npeanaraemMon Hamu Krnaccudukauum BbIAENAKTCA TpuU
6rnoka BapuaHTOB NPU3EMSIEHNIN: OAHOBPEMEHHO Ha ABE HOMW; Ha OOHY HOry; Apyrue
BapuaHTbl. Hanbonee MHOroYNCrEHHbIM ABNSIETCS NEPBbIN 610K — NPU3eMMeHns Ha
ABe Horn. ATOT BIOK HAa BTOPOW CTYNEHN Knaccuukaumm cocTouT U3 AByX rpynn npu-
3eMNeHnn:

— nocrne BpalleHU BOKPYr (PpoHTanbLHOW ocu Tena B nosiéte (To ecTb «Mno
canbTo» BNepéa unu Hasag) — 3TO COCKOKM ¢ BpeBHa, pa3HOBbLICOKMX BpycbeB, onop-
Hbl€ NPbLPKKWN, akpobaTnyecKne NPbbKKU Ha BOMbHbIX YPaXHEHUSX;

— B TMMHACTUYECKMX MpPbbKKax Ha BpeBHe U Ha BOSMbHbIX YNPaXXHEHWUSIX, B KOTO-
pbIX MOXET NPUCYTCTBOBAaTbL BpaLleHWe BOKPYr NPOAOSNIbHON OCY Tena B NosieTe.

Mo aHanoruu ¢ nepBbIM BIOKOM, BTOPOW BOK Ha CBOeW BTOPOM CTyneHu Knac-
cudmKaummn Takke COCTOUT U3 ABYX rPynmn Npu3emMneHui:

— nocne BpaLeHnin BOKPYr pOHTanbHOM OCx Tena B NonéTe («no canbTo» Bre-
pén unu Hasag) 1 BOKPYr carmTtaribHOW ocu Tena B nonéte («no canbTo» 60KoMm);

— B TIMMHAaCTUYECKNX MPbPKKax Ha BpeBHE N Ha BOSIbHLIX YNPaXXHEHUSAX, B KOTO-
PbIX MOXET NPUCYTCTBOBaTb BpaLLEeHne BOKPYr NpoA0SIbHOM OCKU Tena B NOnéeTe.

Bo3MOXHbI Tpy BapuaHTa NpusemsieHns Ha ogHy HOry — Apyras Hora Bnepés,
Hasaf, B CTOPOHY — NPUYEM, Kak B MepBOM, Tak U BO BTOpoK rpynne. Hanpumep, npu-
3eMreHne Ha oAHy Hory, Apyras Ha3ad Ha b6peBHe — canbToO Has3az MPOrHyBLUNCHL C
npusemneHnem Ha ogHy Hory (5.313) n npbbkok warom B wnarart (2.101).

HakoHew TpeTnin, caMbli HEMHOIMOYNCIEHHBIN GNOK Ha BTOPOW CTYNEHU BKIHO-
YyaeT B cebs apyrve BapuaHTbl (TpW rpynmnbl) NpU3eMAeHnn, XxapakTepHble 419 OTAENb-
HbIX CHapsiAoB:

— B yNop cnas BepxoMm Ha BpeBHe nocne pasnmyHbIxX (orskoB C BbICOKOW dha3om
nonérta (5.208, 5.308, 5.408);

— B YMNOp néxa Ha COrHyTbIX pyKkax Ha BOJSIbHbIX YNPaXHEHUAX — MPbBKOK

Schuschunova 1 ero ycrnoxHéHHble BapuaHTbl ¢ nosopoToM Ha 180° n 360° (1.108,
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1.208); NpbIKOK B rpynnupoBke ¢ noBopoToM Ha 720° (1.313); NpbKOK «NUCTONETUKY
c noBopoTom Ha 360° (1.214); npbhkok Tsavdariduo (3.107).

— B MonepeYHbin Wwnarat (TONbKO ABa BapuaHTa): Ha BpeBHE «TOMYKOM ABYX
HOI — HACKOK He kacasicb B wnarat» (1.305); Ha BOMbHbIX YNPaXXHEHUAX «MPbIXKOK La-
rom B LUNarat ¢ nosopotom Ha 360° B nonoxexue wnarat cuasa» (1.301).

Ha BTOpom BapuaHTe crnegyeT OCTaHOBUTLCA NoapobHee. BrnepBble B XEHCKOWN
CMOPTUBHOW MMMHACTUKE MpuU3eMIieHne B Yrop féxa Ha COrHyTbIX pyKax, HOrM BMecTe
6b1n1 NokasaH B cepeanHe 1980-x roqoB COBETCKOW M’MMHACTKOW, abCOMOTHON YeMnu-
oHkon Onumnuiicknx urp 1988 roga E. LywyHoBon. OHa MCNonNHUNa «npbiKOK HOMM
BPO3b COrHYBLUUCb C MOCAedyLWMM UX passedeHneM yepes nNpogoribHbIW wWnarar,
cBeJeHneM Hasaj 1 nageHneM B ynop fnéxa Ha COrHyTbix pykax». B Npasunax copes-
HOBaHWIN OH cTan «MMeHHbIM» (Schuschunova). [Jo Hayana 2000-x rogoB pasfnnyHble
NPbPKKX C NPU3eMIieHneM B ynop néxa Ha COrHyTbiX pykax 6blny AOoCTaTOYHO Nomny-
NAPHbI Y TMMHACTOK «3fIMTHOrO» YPOBHSA. B 4acTHOCTH, UX B CBOM NPOrpaMmmbl BKIO-
Yyasiv U3BeCTHble POCCUNCKNE TMMHACTKK, oniMMnunckme yemnuoHkm C. XopknHa (1996
n 2000 rogos) n E. 3amonogumkosa (2000 roga), 6poH3oBbI Npn3ép ONMMNUNCKUX
urp 2004 roga H. 3uraHwuHa. OgHako B HAcTosLLEE BPEMS NPbLRPKKK C TAKUM BapuaH-
TOM MpU3eMMeHNa OOCTAaTOMHO pPeaKo BKIIKYAKT B CBOW MporpamMmbl MMMHACTKM
«3NUTHOIO» YPOBHS B CBSA3U C MX HEBBICOKOW TPYAHOCTBIO — MakCUMarnbHO «rpynna C»
(1.313).

B Havane 1990-x rogos Beniacb AUCKYCCUSI O BO3MOXXHOCTU BbIMNOSTHEHNA TaKOro
BapuaHTa nNpu3eMneHus 1 nocrie akpobaTnyecknx npbbKKoB, Hanpumep, 1% canbTo
Brepéa (B rpynnupoBKe, COrHYBLUUCHL, NPOrHyBLUUCKL) B ynop néxa. B CLUA, gaxe no-
cne 3anpeLleHns nogobHbix anemeHToB MexayHapoaHon denepaumen rMMHaCcTUKK,
OGbIN0 BHECEHO NpeasiokeHne 06 ux AOoNyWeHUn B CTyOeHYECKMX COPEBHOBAHUSAX
(NCAA — collegiate competitions) [6]. EAMHCTBEHHBIN akpobaTUYECKNA MPLPKOK «MO-
BopoT Ha 90° — canbTo 60KOM HOrM Bpo3b ¢ NoBopoToM Ha 90° ¢ npusemneHvem B
yrnop néxa Ha COrHyTbIX pyKax», KOTOpbI NPUCYTCTBYET B COBpeMeHHbIX [MpaBunax
copeBHoBaHUN OWVK, — aTO aneMeHT, BbINOSIHEHHbIV rpeyYeckon rumHacTkon B. Tcas-
Aapuay, cTaBlMN «MMeHHbIM» (Tsavdariduo). B ¢BSI3W C HU3KOW TPYOHOCTbLIO 3TOro
npbbkka («rpynna A») OH He BKNOYaeTcs MMHacTKaMu «3fIMTHOrO» YPOBHSA B CBOWU
nporpaMmmbl.

B 1980-e roabl crniegyst TeHAEHUMK, NONYNAPHOM TOraa B My>XCKUX akpobatuye-

CKMX NPbIKKaX Ha BOJ1bHbIX YMPaXHEHUNAX, TMMHACTKN «3JIUTHOIoO» YpOBHA CTalin ocBa-
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MBaTb MPbLPKKN C NPU3EeMIIEHMEM Ha PYKN 1 NOCneayLwmMM nepexoaom B KyBblpOK Bre-
pén. BnepBble Ha MexXayHapOAHOW apeHe Takne « My>CKue» akpobaTndeckmne npbhkkm
NPOAEMOHCTPMPOBANN COBETCKME TMMHACTKM:

— nontopa TBucTa (Arabian salto) B rpynnuposke (E. [laBbigoBa, abcontoTHas
yemnuoHka Onumnunckmx nrp 1980 roga);

— nonTopa canbTo 60KOM COrHyBLUIMCL HOMM Bpo3b (E. WywwyHoBa);

— nontopa TBucTa nporHyswmuck (O. Ctpaxesa, YeMnuoHka ONMMNUNCKUX Urp
1988 roga B KOMaHAHOM NMEPBEHCTBE).

OpgHako MexayHapogHasa ®efepaunsd rmMHaCcTUKK 3anpeTuna nogobHbIn Bapu-
aHT NpM3eMneHnsa aAnsa AeByLleK B CBA3M C BbICOKOW TpaBMoonacHocTbio. CrneayeT oT-
METUTb, YTO coBpeMeHHble [NMpaBuna copeBHoBaHnn GUVXK (MyKckasi cnopTMBHasi rmm-
HacTMKa) 3anpeLyaroT akpobaTnyeckne NpbikKKM Ha BOSMbHbLIX YpaXXHEHUAX ¢ Nogoo-
HbIM NPU3EMNEeHNEM 4115 TMMHACTOB-IOHNOPOB U OrPaAHNYMBAIOT NX BKIKOYEHUE B Npo-
rpamMmMbl TMMHACTOB-MYXX4WH.

Takum obpasom, B pesynbTaTe Hallero uccrnegoBaHusa u aHanmsa Npaeun co-
peBHoBaHUn GUVK (>keHckasa cnopTuBHada rumHacTtumka) Ha 2013-2016 rogbl 6bina pas-
paboTaHa knaccudumkaumsa nNpu3eMeHnin, CoOCTosLWAaa Ha NepBOM CTYNeHUn M3 TPEX
Gr10KoB: OQHOBPEMEHHO Ha [Be HOMM; Ha O4HY HOry; Apyrue sapuaHTsl (Puc. 1). Kax-
Abl N3 3TNX B6I0KOB Ha BTOPOM CTYNEHM Krnaccudukaumm COCTOUT U3 CBOUX rpynn npu-
3emneHun. [laHHyo Knaccuukaumio MOXHO UCMOSNb30BaTb Ha NPaKTUKe Kak MeToau-
Yyeckoe CpefCcTBO ANd LenecoobpasHon nocrefoBaTeNlbHOCTU 00YyYeHUA TMMHACTOK

3TOMY YHUBEPCAJSIbHOMY HaBbIKY.

MpunsemneHune
Ha aBe Horu Ha ogHy Hory
Cockoku, ogop- MMHacTuJeckme AxpoBaTiieckue NMMHacTn4Yeckue
Hble 1 akpobaTu- NDBbii NDbIKKM
yecKkune nobiRKKkn p v ﬂpr)KKM p

[pyrne BapnaHThl

~.

B cen Ha GpeBHe B wnaraTt

B ynop néxa Ha BOSbHbIX
YNPaOXKHEHUSIX

Puc. 1. Knaccucumkaumsa npusemMmneHuin B XXeHCKON CNOPTUBHON NTMMHACTUKe
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Bbopucoea AnuHa, acriupaHmka Mexx0yHapoOHO20 3KOHOMUKO-
2yMaHuUmapHo20 yHusepcumema umeHu akademuka CmenaHa [embsiH4yKa,

2. PosHo, YkpauHa

Cesizb MemoOu4YeCcKo20 MbIWI/IeHUsI C YPOBHEM

mMemodouyYyecKoll KoMrnemeHmMHocmu neda2o2a

AHHoTauma: Crtatba noceslleHa npobneme QOpMMPOBAHUA METOLUYECKOM
KOMMNETEHTHOCTU npenodasatens. B cTraTbe paccMoTpeHa CBA3b MEeTOLMYECKOro
MbILLSIEHUST C YPOBHEM METOANYECKON KOMMETEHTHOCTH.

KrnoueBble crnoBa: KOMNETEHTHOCTb, NpenogaBaTerib, MblWfeHne, YPOBHN,

dopmmpoBaHme.

Passutue umBunmsauumn guktyet Heob6xoaMMOCTb Nepuoanyeckon MoaepHu3a-
uum obpasoBaHna U, Kak Creactsne, UAMEHeEHne ero LLEeHHOCTHbIX opueHTauun. Oc-
HOBY HOBOW CTPYKTYPbl LLEHHOCTEN COCTaBNAKT KOMNETEHTHOCTb. B 0TeyecTBEHHOM U
3apybexHon nutepaTtype nocrneaHux neT UCnosb3yeTcs NOHATUE «KoYeBble KoMMe-
TEHTHOCTM», OCHOBHbLIMW NPU3HaKkaMn KOTOPbIX ABAATCS MHOrO(YHKLMOHAbHOCTb,
HaoNpPeAMETHOCTb, MEXANCUUNIIMHAPHOCTL, MHOFOMEPHOCTb. B HacTosLee BpemMsi He
npencraBnaeTcss BO3MOXHbIM TOYHOE orpeferieHMe cocTaBa KMiYeBbIX KOMMNEeTeH-

umin. OgHako, Kak nokasano uccriegoBaHue, Ans npodgeccuoHanbHoW neaarornku
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Hanbonee 3Ha4YMMbIMU U3 HUX SBMAIOTCA: coumanbHasi, KOMMYHUKaTMBHadA, COUM-
anbHO-UHJOPMaLUMOHHas, NepcoHarbHas, cneunanbHas KOMNEeTEHHOCTH.

HeobxoauMOoCTb HenpepbIBHOIO COBEPLUEHCTBOBAHUA NPOdeCCUOHaNbHOro
YPOBHSA npenogasaTerien B yCroBUAX BbICTPOro ycrapeBaHUs MMmeloLlerocs negaro-
rMYecKoro onbiTa, NOSABEHUS HOBbLIX NeJarorMyeckmx TEXHOMOrMN akTyanuampoBana
npobnemy COBEpPLUEHCTBOBAHUA METOANYECKOM KOMMETEHTHOCTM Kak BeayLlero
CTPYKTYPHOrO KOMMOHEHTa NpodyeccrnoHanbHo-neaarorn4eckon KOMNeTeHTHOCTH.

Kak otmeyaeTt A. A. Opnos [1], BaXXHeNLLEN XapaKTEPUCTUKON TINYHOCTN ABIS-
€TCs ee HanpaBfieHHOCTb, a Hanbonee cylleCTBEHHbIM MokasaTtenem npodgeccmo-
HanbHOW HanpaBneHHOCTU NpenogaBaTens npeacrtaeT 0Co3HaHWe UM CBOen aesTerb-
HOCTM KaK HenpepbIBHOrO npouecca peLleHnsa negarorndeckmx 3agad ¢ uernbko passu-
TUS NIMYHOCTU oByyatoLLerocs.

Ecnv nveTb B BMAy metoamyeckyto paboTy npenogasartens, T0 34ecb ocobyto
ponb Urpaet chOpMMPOBAHHOCTb MEMOOUYECKO20 MbIUWIIEHUS].

Moa MeToanYeckMM MbiluNeHneM NnpenogaBaTenst Mbl MOHMMaeM 0COBEHHOCTH
MbICIUTENBHON AeATEeNbHOCTU, OOYCNOBMEHHbIE XapakTepoMm M BUOOM npodeccuo-
HanbHOro Tpyaa. (naBHoOe B MeTogMyeckon pabote — paunoHanbHas u acdekTnBHas
opraHusauunsa OeaTenbHOCTU CTYAEHTOB C Lenblo onTuMmarbHoro obydeHns, socnmra-
HUSA N Pa3BUTUS JIMHHOCTU KaXXoro U3 HUX.

MeToguyeckoe MbllnNeHve npenogasaTernisa He criedyeT OTOXAeCTBNATb ¢ u-
nocodcknmM, nornvyecknm n gaxe obwenegarorndeckum. Ewé b6.M. Tennos [2] noa-
YyepKuBarsl, YTO MHTENNEKT Y YerioBeka eauH U e4uHbl MeXaHU3Mbl MbILLSIEHUSA, HO pas-
NNYHbI POPMbI MbICSIUTENBHOM OEATENbHOCTU, MOCKOSbKY pasfiMyHbl 3a4adun, CTos-
Lne B TOM 1 ApYrom criydae nepen yMOM yernoseka.

MeToguyeckoe MbllWNeHNne — 3TO onpedeneHHoe BuaeHue rnpenogasartenem
npouecca KOHCTPYMPOBaHUS U opraHmsauumn obyydeHnsa no ceoen gucumnnuHe, suae-
HMe oby4arloLLerocs B KOHTEKCTE U3y4eHUs UM y4ebHOM OUCUUNIIUHBI U T.0.

MeToguyeckoe MbllneHne npenogasaTeris — ABfieHne MHOroypoBHEBOE, T.K. B
HEM OTPaXKalTCA KOHKPETHblEe YCTaHOBKMW, NMCUXONOro-nefarormyeckne 3HaHus, rnpo-
dreCCMOHaNbHO-NNYHOCTHbIE KayecTBa, CNOCOObl YMCTBEHHbIX U MPaKTUYEeCKUX Oewn-
CTBUMN.

Cneundurka MeToan4eCcKoro MbllLNEHMA NpenogasaTens onpeaensercsa Tem,
YTO 3TO HE TOSbKO NO3HAaBATENbHbIN, HO M KOHCTPYKTMBHO-NpeobpasoBaTeNbHbIN NPo-

uecc. BaxHenwen 4epTon 3TOro Buaa MbIWSIEHUS ABMSIETCA OCMBbICIIEHUE KaXKOoun
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y4yebHOo-BOCNMTaTENBHON CUTYyaunn, onepaTuBHbIA BbIBOP 1 peanusauusa ontumans-
HOro BapuaHTa ee peLueHus.

lMoaTomy Hapsioy € TakMMy Ka4yecTBaMu, Kak LierieHanpaBneHHOCTb, KOHLEHTPK-
POBaHHOCTb, MMBKOCTb, OOBLEKTUBHOCTb, PELUMTENBHOCTb, HAYYHOCTb, AWANEKTUY-
HOCTb, JTOTMYHOCTb, OCOBYIO POrib B peLLeHUn NpenogasaTenem MblCNnTeNbHbIX 3aa4
urpaeT TBOPYECKUI XapakTep MblwneHnd. Ha ato ykasbian ewe K. YiwunHckmi, noa-
YepKuBasi, YTO negarormyeckas AesTernbHOCTb — OAMH U3 BUOOB UCKYCCTBa, KOTOPOe
TpebyeT OT negarora BbICOKOPA3BUTOrO TBOPYECKOrO MblLLneHns [3].

WNHaye roBops, 0COBEHHOCTU METOANYECKOro MblLSieHUs 00yCnoBnNeHbl Takke
obwen cTpaternen negarornyeckon paboTbl, €e «CBepx3agayeny, Kotopasi 3aknioya-
eTcsa B TOM, 4TO 6bl BKMOUMB 0By4varoweroca B AeATenbHOCTb U obweHne, caenatb
ero cybbekToM 3ToN OeATENbHOCTU.

HeobxoanumMo noayvepkHyTb, YTO MOHATME «METOAMYECKOE MbIlIieHne» oTpa-
XaeT He TONbKo 0COBEHHOCTU MbICIMTENBHON AeATEeNnbHOCTN NpenogaBaTens, HO U
npodeccnoHanbHy0 cneundguky ero BOCNpUATUS,, BHUMaHUSA, BOOBpaXKeHUs1, NaMaTy,
a Takke 0COBEHHOCTU ero aMOLMOHaNbHO-BONEBON cdhepbl. YposeHb cghopMuposaH-
HOCMU MemoOu4YyecKo20 MbIWIIEHUs 110380/15lem oxapakmepu3ogamb cmerneHb Me-
moouyeckol KoMrnemeHmHocmu ripernodasameris.

PelweHne npenogaBaTenemMm metoguyecknx 3agad, MMeLWmx obbIYHO LenocT-
HbI, MHOFOCTOPOHHWI, KOMMNSIEKCHbIN XapakTep, TpebyeT yMeHUs MHTerpupoBaTth 3Ha-
HWUS, NProBpeTEHHbIE NPU N3ydeHUU pasnnYHbIX HayK. B cucteme kateropun, KOtopble
perynupyloT pelueHne MeTOAMYeCcKUX 3afad B KayecTBe OCHOBHbIX MbICIUTENbHbLIX
eVH1L NPOodEeCCUOHANbLHOMO MbILUMEHNS BbIOENAIOT creayoLme:

1. Beaywwme naewn, KOTopble onpeaensaoT 6Ly HanpaBneHHOCTb AesTerb-
HOCTW NpenofasaTens U KOTopble OOMKHbI CTaTb IMYHBIMU YOEXAEHUSMWN, OCHOBaHM-
MM ero negarorm4eckoro Kpego (Hanpumep, naey passmparoLLero obyyeHus, ryma-
HM3aunn obpasoBaTenibHOro npowecca n ap.);

2. paspaboTka KOHCTPYKTUBHO-METOANYECKUX CXEM, KOHKPETU3MNPYIOLLMX 06-
LiMe naen 1 NpuHUMnNbl (Hanpumep, NOCTPOEHNe CUCTEMbI MEXONCLUMNIMHAPHBIX CBS-
3el, KOHCTPYMpOBaHNE CUCTEMbI YH4EOHbIX 3aHATUA 1 Op.);

3. COBOKYMHOCTb MpPUEMOB [OEATeNIbHOCTU [MpU peLlleHun onepaTuBHbIX
y4yebHOo-negarormyeckmx 3agau.

AHanun3 Hay4HbIX Ny6rMKkauun n npoBeaeHHbI Hamu onpoc ByayLmnx 1 gocTa-

TOYHO OMbITHLIX NpenogaBaTenen cBMAaeTenbCTBYHOT O TOM, YTO NnpenoaaBaTtesin 3a-
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TPYOHSOTCA Ha OCHOBE MOJSTyYEHHbIX B By3ax 3HaHWU (popMmnpoBaTb COBCTBEHHOE OT-
HOLLUEHMEe K MeToAMYeCKMM npobrnemam COBPEMEHHOW BbICLIEN LUKONbl. MHorne He
yMeT (hopMynmpoBaTh negarormyeckme Lenm u sagayum, HaxoanTb ONTUMarnbHbIA Ba-
pUaHT MUX peweHnd. B nx gestenbHocTn npeobnagaeT Tak Ha3biBaeMbli Meponpus-
TUMHBIN NOAXO0A: OHU He peLLaloT 3aayu, HanpaslieHHble Ha pa3BuUTUE NIUYHOCTU 00Y-
yaroLerocqa cpeacTesaMm CBOEV ANCLMNIIMHDI, @ NIIaHMPYOT U NPOBOAAT yd4ebHble 3a-
HATUS.

3HauuTenbHas YacTb nNpenogaBaTernien OpUeHTUpoOBaHa Ha 3HaHWEBLIN NOAX0S,
B 00y4eHun, a OT Teopun Neaarormkun, NCUXoNorMm 1 MeTOAMKN OHU OXMAAKT YHUBEP-
canbHbIX peLenToB.

Hawe obpalueHne K ypoBHSAM CHOPMUPOBAHHOCTN METOANYECKOTO MbiLLIEHUSA
npenogasatenen BY30B no3Bonunno BbIAENNTb TPY OCHOBHbIX YPOBHS:

1) Huskul yposeHb. lNpenogaBaTenb He ymeeT NPUMEHSATb TeopeTudeckue
3HaHuWs Ha npakTuke. Kak npaBuso 3aTpyaHAEeTCs caMoCTOSATEeNbHO dOpMynMpoBaTh
3aa4vv AnaakTU4ecKoro n BocnutTaTesibHOo-pa3BmMBaloLLEro xapakrepa. BosHukatowme
TPYAHOCTU pellaeT WabnoHHO, OPUEHTUPYACH, B OCHOBHOM, Ha BHELLHWE OBCTOATESb-
CTBa, Ha cam YaKT, He CBA3bIBasA NpOLIeCC peLleHns 3agaqm ¢ AMarHoCTUKON COCTOS-
HWA 1 BbIIBNEHNA ocobeHHoCcTen 0b6bekTa n cybbekTa AeAaTeNTlbHOCTMU.

2) CpedHul yposeHb. OTMEYaTCA NULLb HEKOTOPbLIE YMEHUS CUHTE3NPOBATb
TeopeTudeckne 3HaHUsA 1 UCNoMb3oBaTb MX Ha NpakTuke. [Npu peweHnn guaakTude-
CKMX N OpYyrux 3agad B ornpeaeneHHon Mepe onnupatrTcsa Ha 3HaAHWUSA, MNOMyYeHHbIe ny-
Tem obpasoBaHus UnNn camoobpasoBaHus. IMetoT BMOSMIHE OCO3HAHHYIO FIMYHYO MO-
3MLUMI0, OCHOBAHHYKD Ha COBPEMEHHbIX MedarorM4eckux U AnOakTUYecKUX KoHuen-
unax. OgHako OHa elle HeycTonMuYMBa U MOXeT AedopMMpoBaTbCA No4 HeraTUBHbLIM
BO3ENCTBMEM pearibHOM XU3HWU. [ANs MeToANYEeCKOro MbIWSEHNA XapaKTepHbl OT-
AerlbHble TBOPYECKNE ANIEMEHTHI.

3) Bbicokuli ypogeHb. TBOpYECKMI HECTaHAAPTHBIN NOAXOA K aHanu3y neaaro-
MMYECKMX CUTyaLnin, BbIGOP ONTMMAanbHOIo peLleHns 3agaqm Ha OCHOBE ANarHOCTUPO-
BaHMS 0COBEHHOCTEN KOHKPETHbIX yCnoBM. CUCTEMHOCTb UCMONb30BaHNA KaTeropu-
anbHoro annaparta. B npouecce mogenupoBaHus cBoen AesTenbHOCTU onupaeTcs Ha
KaTeropuu, NpMHUMNbI, METOAbI, KPUTEPUUN NMCUXONOro-Nneaarornyecknx aucumnnnvH. B
KOHKPETHbIX CUTYyaLMsIX ONMpaeTCcs He TOSbKO Ha TeopeTudeckne 3HaHS 1 nepeaoBomn
negarorMyeckMi OnbIT, HO U Ha MeAarorMyeckyrd MHTYULMIO, CBOe SMOLMOHanbHoe

BOCIMPUATUE U JINYHBIN ONbIT.
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Takum 00pa3omMm, ypoBeEHb METOAMYECKOW KOMMETEHTHOCTU npenofaBaTterns
HanpsIMyto 3aBUCUT OT METOAMYECKOTO MbiuneHnsi. COBMECTHO BCS 3Ta AeATENbHOCTb
NpOsIBNSIeTCA B OCHOBHbIX BUAax metogmdeckon paboTbl, koTopaa obpasyeTt ABa B3a-
MMOCBSI3aHHbIX 1 B3aMMOOOYCMOBIEHHbIX HanpaBrneHust — y4ebHO-MeToaMYECKYO U

Hay4YHO-MEeTOONYECKYIO.
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AHHOTaumsa: CTaTbd MNOCBSsILLEHA YTOYHEHUIO MOHATUA KOMMYHUKaTUBHOIO
KBecta (CQ) B KOHTEKCTE NPOEKTUPOBaHUSA y4ebHOM AeaTenbHOCTM U pa3paboTkm ne-
Aarornyeckoro MHCTpyMeHTapusa ans opMmpoBaHns U PasBUTUS UHTEPKYNbTYPHOM
MEXITMYHOCTHOM KOMMYHUKATUBHOW KOMMeTeHumMn. B ctatbe oTMevaeTcs ananektu-
yeckasi npupoaa B3aMMOOENCTBUSA KOMMYHUKATUBHOIO U MeTa-KOMMYHUKATUBHOIO /
MeTa-KOrHUTUBHOIO, CTpaTerm4eckoro nnaHoB opraHmsaumm CQ; npoTMBonocTaBns-
l0TCA ABe Bedylune TeHOEHUUN B PUTOPUYECKON U NIMHIBOAMOAKTUYECKON OpraHu3a-
UMM KOMMYHUKaTUBHbIX KBECTOB — TEHAEHLNSA K KOHKPETU3aUmMn s13bIkoBON 060M04KN
peyeBbiX OENCTBUM FOBOPSLLErO U TEHAEHUMA K KaTeropmsaumm pedesbiX OeNCTBUMN,
KOMMYHUKaTUBHbIX TAKTUK.

Mpun onope Ha kpuTepumn OOKYCHOro coaep)kaHnsa obyvyeHms aBTopamu Bblge-
NATCA Crneayrolme OCHOBHbIE YeTbIpe TUMna KOMMYHUKATUBHbBIX KBECTOB: NMpuKniaa-
Hble (MPaKTUKO-OPUEHTMPOBAHHbLIE UCMONHNTENBCKUE), CTPaTErMYeCcKkue; cLieHapHbIe U
CTPYKTMBHbIE.

KnrouyeBble cnoBa: KOMMYHUKaTMBHbBIA KBECT, NIMHIBOANAAKTUKA, WHHOBALU-
OHHblE TEXHONOrMM oby4eHnsa A3blkam, MHTEPKYIbTYPHAss KOMMYHUKaTMBHAsS KOMMe-

TeHuus.

HacTtoswasn ctatba nocesileHa pa3paboTke NOHATUS KOMMYHUKATUBHOIO KBe-
cta (aHrn. Communicative Quest — CQ) kak MAHHOBaLUMOHHOW TEXHOSOrMM KOMMYHUKa-
TUBHOIO OOYYEeHMSI MHOCTPaHHbLIM s3blkaM. [1peamMeToM paccMOTPEHMS BbICTYNaKT
pasnn4YHble BO3MOXHbIE TPAKTOBKN MOHATUS KOMMYHUKATUBHOCTWN, BO3MOXHAsA TUMO-
Normst KOMMYHUKaTMBHOMO KBECTa B JIMHIBOANOAKTUKE.

3a TouKy oTcyeTa B pa3BUTUM NMOHATUSA «KKOMMYHUKATUBHbBIN KBECT» MOXHO MNpu-
HSTb BblOENEHNE OHOro B Ka4eCTBE BMOOBOIO TEPMMHA MO OTHOLLEHUIO K POOOBOMY
noHsTuo Beb-kBecTa. MNocnegHun TpagnuUMOHHO TPaKTyeTCs Kak OCHOBaHHasi Ha arn-
roputme / nocnegoBaTenbHOCTM OENCTBUN MHHOBAUMOHHAsS negarormdeckas TEXHO-
norusi, HasBaHWe KOTOPOW MOAYEpPKMBAET aKLEHT Ha 3KCriyaTtaumm BO3MOXHOCTEMN
KomnbtoTepa u cetn «MHTepHeT». BBeaeHHbIE B METOANYECKNI OBOPOT C NErKOWN PyKn
npodeccopa yHnsepcuteta Can-[unero bepHn Jogxa (Bernie Dodge [1; 2]) noHATUS
N COOTBETCTBYKOLME MeToauveckMe noaxodbl Npuobpenu nnaHeTapHyk nonynsp-
HOCTb. BMecTe ¢ TeM, HacKOnbKo NpeacTaBnNAeTCA BO3MOXHbIM CyaUTb, NOHATUE KOM-

MYHUKaTUBHOIO KBECTA NMO-NpEeXHEMY BbleNnAeTCcA No TUNOJI0rM4eCKoMy Npru3HakKky (VIF-
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poBOM) 3adayu, Knaccumumpyemon kak KOMMYHUKaTMBHaAA (Hanpumep, «B3sTb WH-
TepPBbIO», «BbICTYMUTb C peybio» [2]). HO Hackonbko AaHHOe onpefeneHne TepMuHa
ABNSETCA onpeaeneHnemM KOMMyHUKamueHoU MemodOuKU MO CyLLEeCcTBy?

Ecnv noa «KOMMYHUKaATUMBHOCTbIO» MOHUMAETCS FOTOBHOCTb BbLINTU B MpO-
CTPaHCTBO ceTn VIHTEPHET M OCYLLLECTBUTb TaM HEKOTOPbLIN NOUCK, TO Nodemy 6bl Toraa
He OTHEeCTWU 3Ty rOTOBHOCTb K 0BS1AaCTM TEXHUYECKOMW U  MOUCKOBOM KOMMNETEHLNN?
Ecnun peub e naget 06 obecyxaeHnn pparmeHToB 6onee nonHoro obuiero obpasa Ha
OCHOBE HeMOJSHbIX JaHHbIX Y4aCTHMKOB rPynnoBOro obcyxaeHus, To 4em COOCTBEHHO
3Ta pa3HOBMAHOCTL BeG-KBECTA (BNPOYEM, N HEODS3aTENbHO «BED-» ) NPUHLMNMANBHO
oTnMyaeTcs oT Apyrnx?

Y10 COBCTBEHHO KOMMYHUKamuU8HO20 COAEPXKNTCA B TOM UM MHOM npeanara-
€eMOM yyallemcs kBecte? Cnenyet nu nonarate B paBHOW Mepe A0CTaTOYHbIM OCHO-
BaHMEM OS99 HapeYeHUs KBeCTOBOro 3aaHnst KOMMYHUKaTUBHBIM NO3MLMOHMPOBaHNE
KOMMYyHUKauuu (@) Kak noBoaa (Hanpumep, «Criyxu») ans nosy4eHns HoBoro 3HaHus /
onbiTa; (b) Kak uenu nonyyeHus 3HaHuA (e.g. «ycnewHoe obueHney), (c) kak obpasa
npeacTaBneHnsa pesynbTaTa HOBOrO 3HaHWUA / onbiTa («NpoBefeHne 3aceaHns Kpyr-
noro crtonay» unu «obpatleHne ¢ nnameHHom n ydbegutenbHon peybto» [cf. 2]); (d) kak
TeMbl kKBecTa (e.g. «Cuna crnosay, «A3bIK MYyXOHEMBbIX»); (€) KaK HEKOTOPOM OXuaaro-
wen peweHus npobnemel (Hanpumep, «Kak paccmewnTb npuHueccyy); (f) kak 06b-
eKTa uccnegoBaHust UM ero 3HaunmbiX CBOMCTB (e.g. «KuTanckasa 4arHas uepemo-
HUSA», «KOMMyHMKaTUBHbIE (PYHKUMWM 3aronoBka B rfaMypHOM XypHane»); (g) kak
gopmbi, Memoda n cpedcmea Nony4yeHnst HOBOro 3HaHus / onbita / yMeHns/ roTOBHO-
cTn? Kasanocb Obl, B 4JaHHOM NepeyncneHnm npeacraBneHa 4octaTtoyHo yoeamrenbs-
Has TMNOMNOrMsi KOMMYHUKATUBHOCTM Y KOMMYHUKaATUBHOIO KBecTa. Ho B TO e Bpems
OCTaeTCs HeKkoTopasi ApamaTudHas HedoCKasaHHOCMb, NPUPoLa KOTOPOM MOXET
ObITb OnNpeaeneHa kak ABosikas. BeposaTHO, okoHYaTeNbHOM Krnaccudgukaumm KBeCcToB
MO YKa3aHHbIM KpUTEpMAM NPEenaTCcTBYEeT npedernbHas LwumpoTa M ConyTCTBYOLLAs
OHOWN Pa3MbITOCTb MOHATUA KOMMYHMKaLMK. [la n 4TO Takoe KOMMYHMKaUUSA — CBA3aH-
HbI/ C KOHTAKTO-YCTaHOBIIEHMEM M OOMEHOM BbICKa3bIBAHUSMM U CMbICIIAMWN 3N1EMEHT
XU3HW N OeATENbHOCTU, HEOBX0ANMOeE YCrNOBME UHTEPAKLMK / B3aUMOAENCTBUS UK
K€ caM HenpepbiBHbIA XU3HEHHbIA MpoLecc, yvyactne B GUEeHUn nynbca MUpPOBOW
Xn3un? C gpyron CTOpoHbl, Aabbl He BnacTb B OWNOKY, HE crnegyeT UrHopupoBaTtb
negarorMyeckuin KOHTEKCT KBECTOBOrO 3aflaHusl, a UMEHHO — codepxkaHue o0by4eHUs.
Huxe B kKadecTBe NPUOPUTETHOIO cogepaHusa byaeT paccMaTpmuBaTbCa MEXKYNbTYpP-

Hasa / UHTepKYyNbTypHaa KOMMyHUKamueHasi KomriemeHyus [cf. 3].
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Mpexae Bcero, Bbi3blBAET COMHEHUSA BO3MOXHOE MNpeAcTaBneHne 0 KOMMYHU-
KaTMBHOM KBECTE KaK O MOHOTUMNe. 3TOMY AOMNYyLEeHUIO NPOTUBOpeYaT Kak npeacTras-
NeHns 0 MHOrOypOBHEBOW OpraHu3aLmm CUCTEMbI S3blKa, Tak 1 O MHOTOYPOBHEBOM Op-
raHu3aumm s3bIKo8oU J/IUYHOCMU roBopsLero (KoMMyHukaHTta). B nepsyto oyepenpb
30ecb 3acnyxuBaeT YNOMWHaHUS MHOrOypoBHEBas MOAerb S3bIKOBOW NMYHOCTU B
CTaHOBIEHUK, KOTOpPYHo pa3dpabaTbian .U. boruH [4; 5 etc.]. YNOMsIHYTbIN aBTOP KOH-
Lenuun (BTOPUYHOM) A3bIKOBOW JIMYHOCTU yyallerocs MHOroKpaTHO OTMeYaeT HepaBs-
HOMEPHOCTb B (POPMMPOBAHUSA U HAMOSMHEHUS TPaHEen A3bIKOBOW JIMYHOCTU roBOpS-
wero (cnywatowiero, ymTtatrowero 1 nuwyuwero) nHamemaa. CnegoBartensHo, cylle-
CTBYET nefarornyeckas n metoanyeckas LenecoobpasHoCTb BblAeneHnst pasHOBUA-
HOCTEN KOMMYHWKaTMBHbIX KBECTOB C TOYKM 3pEHUS BbiOOA pasnmyHbIX HanpasreHuim
N FTOPU3OHTOB COBEPLUEHCTBOBAHUA KOMMYHUKATUBHbBIX FOTOBHOCTEN yyawmxcs (cf.
HaCbILLLEHHOCTb Versus cuTyatuBHasa o6yCcnoBneHHOCTb peyun). OTMETUM B 3TOWN CBA3N
Takke COBPEMEHHYK TEHAEHLUMIO K BO3pacTaloLen cneumannsaumm npogunen ody-
YeHus, MHAMBMAYanNbHbIX 06pa3oBaTeNbHbIX TPAEKTOPUN U MapLUPYTOB yYaLLMXCA.

B 10 Xe Bpemsa npeacTtaBngeTca AoNyCTUMbIM paccMaTpuBaTb MNPOLLECC KOM-
MyHMKauumn B obLiecTtBe (M KynbType) Kak OCHOBAHHbIA Ha rapMOHUM Pa3HOPOAHbIX
¢rakTOpOB U OeTEPMUHAHT YCNELLUHOWN MEXITNYHOCTHON 4en0oBOW KOMMYHUKaUnK. Kax-

Jasi odepeHas NonbiTKa YACHUTb NPpUpoay KOMMYHUKaLMK NpMBOAUT K Bce 6onbLliemy

OCO3HaHWUID UHMe2pauyUOHHOU NpUpoabl HE TONbLKO KOMMYHUKALIMK KakK TaKOBOW, HO U

KOMMYHUKaTMBHOIO KBECTA KaK NpOeKTa opraHmsaumm oby4yeHns B COBpeMEHHOM KOM-

MYHUKaTUBHOM KItoye. BMecTe ¢ TeM NOHATUE KOMMYHMKaLMK Kak BceobLlero y4acTtus

B_NepenncbiBaHUN KapTUHbl BbITUS B KOHTEKCTE 0byyeHusa a3blkaM U KynbTypam 06-

LeHnAa npeacraBndeTcd CrvLLKOM LLIMPOKUM.

Moa4epKHEM, YTO YCMNELIHOCTb MHTEPAKUUKN B LIENEBON KYNbType He rapaHTu-
pyeTca n He obecneymBaeTca 3HaKOMCTBOM TOJSIbKO C rpaMMaTuKon 1 crnosapem. He
BCE TO, YTO ABNSAETCS NOTEHUMANbHO AONYCTUMbIM C TOYKU 3pEHNSA rPaMMaTUKN A3blKa,
COOTBETCTBYET HOPMaM OOLLEHMSA ero HocuTenen. A3bik kKak MoLHenLwas n3 n3BecT-
HbIX YeNI0BEYECTBY MHTEPNPETALMOHHBLIX CUCTEM 0BCnyXuBaeT (GOpPMNPOBaHNE U pe-
anun3aumio NMYHbIX 1 NpodeccroHanbHbIX Lernen Yyenoseka. Bmecte ¢ Tem 30Ha roc-
noacTBa epaMmMamuKu 2080pALLLE20, NPUHATBLIX B 0OLLLECTBE NpaBui U CTaHAApPTOB 00-
LLeHUA, nparMmaTuyeckux akTtopoB, onpenensowmx KOMMYHUKaTUBHOE MOBeaEeHNe
MHOMBUAA, MOXET paccMaTpMBaTbCs Kak JOMUHAHTHBLIN NaH opraHM3aunm KOMMYHK-
KaTMBHOrO BO3LEVNCTBUSA M B3aUMOOEWNCTBUS, UM «OUCKypca» U «KOMMYHUKaLUN»
[cf. 6].
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WNHTepnpeTauna ceMaHTUYeCcKoro 1 nparmMaTM4eCcKoro acrnekToB BbiCKa3blBaHUSA
obycnosneHbl ynotpebneHnem B KoHTekcTe obweHus. B npeagnaraemon B.I". akom
MOZENN OLEHKM YCITOBUIN YCNELLHOMO NMOHMMAHNA B MEXKYITbTYPHON KOMMYHUKaLMK U
afiekBaTHOro nepesoja C OOHOro A3blka Ha APYron BblAENATCA «PopMa» BblCKa3bl-
BaHUSA U npazmema, TpakTyeMasi Kak 3ahMKCUpoBaHHas B OnNpeaesieHHON KynbType
coyuarnbHas yHKkuusi akma pe4u [7, 570-571]. OTMeYeHHasa neyaTbio HesiBHOCTH /
HebyKBanbHOCTM NparMemMa B KOHTEKCTE MEXKYNbTYPHOro o6LLEeHNA MOXeT npeacTas-
NsATb cOBOW s1aKyHY — OAWH N3 UCTOYHUKOB HEMOHUMAHUS, He4OPa3yMeHUs!, aCUMMET-
PUYHOIO UCTOSKOBAHWS, HEOXUAAHHbIN N HENOHATHBIA U HE3aMEeTHbIA ANA HENOCBS-
LWEHHbIX Hepacno3HaHHbIN 3NIEMEHT MHOSA3bIYHOIO WHOKYMbTYPHOro amckypca [ibi-
dem; 8].

O6yyeHne MHOM KOMMYHUKATUBHOW KyrnbType Ha nNpeaMeTHbIX obpasuax UHo-
A3bIYHOMO AUCKypca npegnonaraeT nepeBod M3yyYeHUa abCTpaKTHbIX KaTteropum u
NPVHLMMNOB O6LLEHNS B MAOCKOCTb JIUYHO M1epexxumoa0 3HaHUs y4allerocs B Moaycax
3aTpyAHEHMS, OTKPbITUS, MEPEXNBaAHMA ycrexa Unn Heyaadm B onope Ha cobCTBEH-
HbI/ OMbIT AEACTBOBAHUA U KOMMYHMUKaLMK, oLIMBOK 1 ycnexos. B npegensHoOM crnyvyae
obyyeHune No 03HaYEHHOW TEXHOMOMMM MOXET OnpeaenaTbCs Kak 0byyeHne yepes Bo-
BrieYyeHue, yBneveHme, urpy, kak caMmopackpbITUe HOBOrO KOMMYHUKATMBHOMO NOTEH-
yuana BTOPMYHOM A3bIKOBOM IMYHOCTU B CTUXUK LeNeBOM KynbTypbl 0buweHus. B nge-
anbHOM MpeacTaBnNeHNn TEXHOMNOMMM KOMMYHUKaTMBHOMO KBECTa pedb MOXET naTtun o
HenpepbIBHOM 00y4eHuu, Koraa KBeCT NpopacTaeT B XU3HEHHbIE NPaKTUKK, a YPOBEHb
NHTEepeca K NnpegMeTy AOCTUraeT roTOBHOCTM K MCCNeaoBaHMIO LIeNeBO KynbTypbl BO
«BHEYYeOHbIX» YCNoBusX, e.g. B XaHpe dérive — nytelwecTsnsa 6e3 kapThbl.

OAHMM 13 YacTHbIX NpenmyLecTs TexHonornn CQ ABnseTcss BO3MOXHOCTb J0-
CTWYb onpeaeneHHoOM KOMMPEeCcCUn BpeMEHU Ha N3y4YeHne MHOTOCITOBHO TPaKTyeMbIX,
HO TPYAHO yCBamBaeMbIX SBNEHNA S3blka B €r0 KOMMYHMUKaTUBHOW (byHKUMN. BmecTe
C TeMm criefyeT OTMETUTb KaK MPM3HaK Ka4eCTBEHHOCTU KBECTOBOW pa3paboTkun banaHc
06bscHUMeIbHO20/ UHMepnpemayuoHHO20 U deMoHcmpayuoHHO20 nodxo0oe B 0by-
YeHUn NpakTuke A3blIkoBoro obweHus [cf. 9, 381-383]. B 0b6yyeHnn A3biky Kak cpeacTBy
MEXITMYHOCTHOrO O6LLEeHUNs, KaK HM B Kakon apyron obnactn Heobxoamm 6anaHc aKc-
NAMUUTHON (OB BACHUTENBHON) U UMNANUUTHOW (MPaKTUYECKOM — peyeBOm, TEKCTOBON)
dopm BBeAEHNA HOBOrO y4ebHoro sisbikosoro matepuana [cf. 10,8].

B kOMMyHVKaTMBHOM KBECTE KOMMYHMKALWS Kak cnocob (kak cpeacTBO U MyTb)
npypaLLeHns onbiTa N KOMMYHUKaUNS Kak npobrnema. CuTtyaums KOMMyHUKaLMK (Kak

€OVMHCTBEHHOro MNyTU MOSyYeHnss MHGOPMaLMM) CTaHOBUTCA NpobremHon. B aTon
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TOYKe pa3BUTUSA CLEeHapUst KOMMYHUKaTMBHOMO KBECTa MMeeT MeCTO BbIxod B 06racTb
KpuTuyeckoro meiwneHus (cf. “devising a new algorithm is critical thinking.” [11, 11]).
B KOMMyHMKaTMBHOM KBeCTe y4yebHasa AesTeNbHOCTb PacKpbIBAETCs Kak camoaBuKe-
HWe onbiTa, 6anaHcmpyoee Ha BECax MOMEHTalNbHOW MHTYULMK N (HECNELUHON) pe-
donekcun.

KOoMMyHMKaTMBHbIN KBECT YKa3blBaeT HaM Ha TO, YTO YCIOBMEM pPELLEHUS] KOM-
MYHUKaTUBHOW 3aa4un SIBNSETCA He OAWH BUA pednekcum, a Heckonbko. B Tom yncne
pedriekcna Mema-KoMMyHUKamueHasi, Mema-Ko2HUmugHasi 1 Memas3bikogasi B NX
B3aMMOMNPOTMBOMNOCTABNEHHOCTN U B3auMoaencTemm «4T1o cobCTBEHHO S cKasan, Ko-
roa s 910 ckasan? Kak s oTBeTun Ha BoOnpoc, koraa MHe 3aganu sonpoc? YTto nocny-
XWUIO NMPUYMHOM U YTO pe3yNibTaTOM MOEro KOMMYHUKaTUBHOIO AENCTBUA? ».

KOMMYyHWKaTMBHbIN KBECT MMeeT MEeCTO TaMm, rae NPouUCXoamuT NOCTOSHHOE Mne-
PEKMIOYEHNS N3 KOMMYHUKaTUBHOIO pexnMa y4ebHon AeaTenbHOCTM B METaKOMMYHM-
KaTMBHbIA 1 BHOBb B KOMMYHWKATUBHbIN. [1py 3TOM Mbl 4OSMKHBI BBECTU NEpBOe Aere-
HMEe KOMMYHVKaTUBHbIX TECTOB Ha KOHKpemu3supyrouwjue v Kamezopu3syroujue
(Takke «CTpyKTMBHbIE» [12; 13]) B 3aBUCMMOCTW OT BbIABWXEHUSA Ha NEPBLIN MNnaH
YyCTaHOBKM Ha hopmmnpoBaHme 0606LLEHHOIO NOHATNE HEKOTOPOro KOMMYHUKATUBHOIO
OEeNCTBuS («peyeBoro xoda») UM Ha KOHKpeTu3aumio 0006LLEHHOro NOHATUSA pede-
BOro xoJa B BUAE TUMUYHOMO U BCE Xe eANHUYHOIO SA3bIKOBOrO BbICKa3biBaHWUA / pe-
4YeBOro wara.

Mema-koMmmyHuUKamugHbIlU NnaH KBeCTa MOXEeT BKMNoYaTb B ceba mmnnuumT-
Hble CUrHasbl UKW SKCMNUUTHBLIE peKoMeHZauun no opraHuMsaumm npocTpaHcTBa U
npouecca obuweHns. K MMNAIMUMTHBIM CcUrHanamMm OTHeceM 3anporpaMMUpoBaHHbIE
npoBarbl B UTPOBON KOMMYHWMKaumMn. K 3KCNNUMUUTHBIM OTHEceM, Hanpumep, «Peko-
MeHOaLMM POCCUNCKNM NpeanpuHMMaTenam no onTuMmM3aumm pedeBon UHTePaKUmmn C
HeMeLKMMU genosbiMu naptHepamuny [14, 34-35.]; npoayKTUBHbIE U KOHTPNPOOYKTMB-
Hble cTpaTernn ‘ice-breakers versus ice-makers’ B MeXKynbTYpHbIX AeN0BbIX Nepero-
Bopax [cf. 15, 175 etc,]. MeTa-KOMMyH/KaTUBHbIE pEKOMEHOAUUN MOTYT HOCUTb KOH-
KPETHbIN MPUKNaAHOM XapaKTep, Kak B YKa3aHHbIX Criyvyasix, a MOryt onepvpoBaTb
0606LeHHbIMK KaTeropnammn 6onbLuon emkocTn. Obwasa TeHgeHUNS MeTakoOMMYHUN-
KaTMBHOIO MbILUSIEHUS 3aKniyaeTcss B (hopMmMpoBaHMM 0Ccoboro Metasasblka — si3blka
ONUCaHMsA KOMMYHUKaTUBHbIX COBbITMI 1 NPOLIECCOB, CNOCOBCTBYIOLLErO KaTeropmsa-
LUUKN OCYLLECTBNSAEMbIX KOMMYHUKaHTaMM OENCTBUI (€.g. NOHATUS CTaTYCHO-PONEBON

XapakTepUCTuKn, nparMemMsbl Kak Tuna A3blIKOBOIro 3Haka etc.).
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Cob6CTBEHHO KOMMYHUKATMBHLIN MflaH KBECTa MOXET paccMaTpmBaTbCA Kak
KOHKpemu3auyusi e ANHUL, MeTakOMMYHUKaTUBHOIO MiaHa B CErMEHTHbIX eAnHuLax op-
raHnsaumm peudn. lNepexoa oT abCTpakumm K KOHKPETUKE peveBOro B3aMMoaencTeBns
noapasymeBaeT obpalleHue Kk 6ase JaHHbIX ayTeHTUYHbIX POPM, CTpaTerum, ANCKyp-
CVBHbIX MPAKTUK N3y4aeMoro KOHTUHyyMa S3blKa-KynbTypbl. YHUBepcarnbHble ean-
HULbI OpraHM3aumm peyn, Haxoasuwme onmcaHme MeTakoMMyHMKaTUBHOIO nnaHa (06-
pallieHve, Bexnueasi npocbba, cornacue, U3BMHEHWe, nepdopmaTmebl U T.4.), Tpe-
OylOT KOHKpeTM3auum B CUCTEME PUTOPUYECKMX CPEACTB U3y4aemMoro KOHTUHyyma
A3blka-KynbTypbl. IHBEHTapb MeTa-KOMMYHUKATUBHbIX PUTOPUYECKUX CPEACTB opra-
HU3aunn peyn BHe pecypcHomn 6asbl A3blka He MeeT NPUKIaaHOro 3HavyeHus. EQuHu-
uam-muram mMeTa-KOMMYHUKATUBHOIO MnfiaHa OnucaHus B CTUXUKN U3y4aeMoro si3blka
COOTBETCTBYHOT TakMe KOMMYHUKaTUBHbIE eOUHUUbI-COObIMUST ANCKYpCa KaK ycneLu-
Hoe OuckypcusHoe cobbimue (M.B. BeprenbcoH [6]), KoOMMyHUKamueHoe cobbimue,
3rnu300 KOMMyHUKauuu, pe4desol nocmyrnok / pedegoe delicmeue (30eCb OTHOLLEHNE
obpaTtumoe), 80rnpPocHO-omeemHoe edUHCMEO, pedyegol wae, rnpazMmema, KosisioKa-
yusi, akmyarnusogeaHHas crio80gpopma, MosiHaHue Kak Hyrneeou 3Hak 8 becede u m.o0.
Y3K0 TpakTyeMbli KOMMYHUKATUBHbIN KBECT NPU3BaH KOHKPETU3MPOBaTb YMEHUS y4a-
LLlerocs B TOM MM MHOM >XaHpe 06LLeHns, NepeBecTn aeknapaTMBHOE 3HaHWE NpaBu
00LeHns Ha ypoBEHb YMEHNS.

CraTtycHo-poneBasi urpa, cosgaHue (PUKTUBHOrO nepcoHaxa, npoueccyarnb-
HOCTb 0bpasa nepcoHaxa B UHAMUYECKOM KOHTEKCTE NMPOXOXOEHUS KOMMYHUKaTUB-
HOro KBecTa CrnocOOCTBYIOT BOBMIEYEHMIO yvaLLMXCA B y4ebHy aeAtenbHocTb. He
TONbKO 3NeMeHThI pedbriekcnn, HO U BXMBaHUE B PONeBon urpe (MHTEHUMOHarnbHoe,
3MOLUMOHarnbHOe, NOBEAEHYECKOE), TOTOBHOCTb YNaBnvBaTb U BXOOUTb B YYyXME KOH-
TEKCTbl, HaXoauTb cebsi B HUX (KaK «4y>KOoe-CBOe» ), BO3AeNbIBaTb 3TN KOHTEKCTbI U pe-
WwaTb 3a4a4n XxapakTepuayT KOMMYHUKaATUBHbLIN KBecCT [cf. 16; 17].

He Bcsikaa onopa Ha KOMMYHWKaTUBHbIV MaTepuan genaeT 3agaHue KOMMYyHU-
KamueHbIM MO CoAepXaHuto obyyeHuns. B aTon cBaA3n cnegyeT ynoMsiHyTb 1CUX0s102u-
yecKkue TeCTbl 1 kBeCTbl. Hanpumep, B nonynsipHom Beb-Tecte «Kakon Bbl MOCKBUMY? »
NPMBOAWTCA Crneayllwnin penmM 1 CKpMNT KOMMYHUKATUBHOIO MOBEAEHUA B HEM:
«MeTpo, nepenonHeHHbIN BaroH. Bam Hy)XHO BbIXOOUTb Ha crefyowen cTaHumMm, HO
HY>XHO NpobuTbes k ABepsM. Bbl: (a) «[enaete nuuo KMPNM4omM U HEBO3MYTMMO MpPO-
buBaeTte cebe nyTb, Kak Negokos, He obpallas BHUMaHMSA a TUXMA MaT B Ball agpecy;
(b) « Tepnenuso xageTe, Korga noesa npubyaeT Ha Bally CTaHUMIO, HAAEACh Ha ApYx0y

N CO3HATEJIbHOCTb NOPOXXaH, KOTOPbIE YK TOYHO pacTakoT OT BaLLen yJ'IbI6Kl4 n gagyt
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BO3MOXHOCTb CMOKOWHO BbIATM Ha NeppoHy»; (c) «3apaeTe oguH 1 TOT XXe BONpocC Ae-
CATU He3HakoMbIM noaam «lpoctute, Bbl cennyac sbixoaute?» [18]. HecmoTpa Ha
ApamMaTu3M M XyOOXECTBEHHbIA MCUXOSNOrM3M OnucaHus, AetanbHO U TOYHO npea-
CTaBIIEHHYIO KOHKPETUKY KOMMYHUKaTUBHOIO NoBeAEeHNs B CTaHAAPTHOM NOBCEOHEB-
HOW cuTyauuu, rpoueccyasnbHOCMb obpalda KOMMYyHUKaHma 8 OUHaMU4YeCKOM KOH-
meKkcme 1 Hanuine onyuu 3Ha4umMoz20 8bIbopa AaHHbIV TECT HEe MOXeT BbITb NpU3HaH
KOMMYHUKaTUBHbBIM KBECTOM, NOCKOJSIbKY He 06HO8/I5em MUp OrnbiTa YernoBeka ero npo-
XOASLLEero, a TONbKO yTBepXaaeT B ero CTaTU4HOCTU U HEU3MEHHOCTU. B cnyyae ecnu
rpupocmM KOMMYHUKamuUHbIX HaBbIKO8 U NMo3HaHUll B X04e peLLeHNs UHTEPaKTUBHOIO
3a[aHu1s He OCYLLEeCTBMSETCS, NPEACTABNAETCA KOPPEKTHBIM YTBEPXKAATL O CHOXKETHO-
ponesov opMe TECTMPOBAHNS KOMMYHUKATUBHbBIX FTOTOBHOCTEN, HO HE O KOMMYHMKa-
TMBHOM KBECTE Kak obyyvaroLlen TEXHOornu.

B kayecTBe NpomMexyTo4yHOro pesynbtata uccnegoBaHus Mbl MOXeM Npeasio-
XWUTb CriegyoLlyto BO3MOXHYI0 TUMNOSTOMNI0 KOMMYHUKATUBHbLIX KBECTOB B KOHTEKCTE
HPOpPMMPOBAHNA KOMMYHUKATUBHOW KOMMETEHLNN

(a) KoMMyHUKaTUBHbIE KBECTbI YPOBHS UCMOSIHUMESS

a.1. lNMpuknadHbie CQ HanpaBneHbl HA POPMUPOBAHNE KOHKPETHBIX KOMMYHM-
KaTMBHbIX FTOTOBHOCTEN ANSA BbINOMHEHUSI CTAHOAPTHbIX KOMMYHUKATUBHbLIX 3ada4y B
YCTONYMBbLIX CTEPEOTUMHBIX KOHTEKCTaX MHCTUTYLMOHAaNbHOro obweHus. MNMpuknagHbie
KBECTbl MOCBSALLEHbI 0Oy4YEeHMI0 KOMMYHUKaUMM B pamKax ornpeaeneHHbIX ukcupo-
BaHHbIX )XaHPOB, TUMNOBbIX CUTYaLWNA U CLLeHapueB NX pa3BuTus. 13 sBcex pasHoBUOHO-
CTen KBecTa OHM Hanbornee NONHO obecneyveHbl Ha YPOBHE pecypcHoun 6a3sbl COOTBET-
CTBYHOLMX CTaHAAPTHbIX ayTEHTUYHbIX HOMMHATUBHLIX cpeacTB. OTpabaTtbiBaeTcs
BbIOOP pUTOPMYECKON TaKTUKK, ONTUMAarnbHOro CyGCTUTYEHTa peyvyeBoro xoaa, wara,
HOMWHATUBHOrO cpeacTtBa (BblCKa3biBaHWUs, TepMUHA, crioBodopmbl etc.). Pasyme-
€TCs, peyb MAET O CTaHOAPTHbIX, CTEPEOTUMNHBIX KOMMYHUKATUBHBIX COBLITUSIX U CLe-
Hapusx. MNonb3yoTca CNpocoM Ha pbiHke obpasoBaTenbHbIX yCnyr (Hanpuvep, Ans
TaKMxX cneumanbHOCTEN KaK «MapKeTUH», «cepBucy etc. [cf. 19]) u B cdhepe ynpasne-
HUS Kagpamu.

a.2. Cmpameau4deckue CQ HanpaBneHbl Ha (popmMMpoBaHME FOTOBHOCTEN K
AENCTBOBaAHMIO B HECTaHAAPTHbIX KOMMYHUKATUBHBIX CUTyauusix Npu Ornope Ha uc-
Nonb30BaHNe TexHonormm kputndeckoro molwnexms (TKM, [cf. 11 etc.]), opneHTumpo-
BaHHblE€ HA MNOUCK HECTAHOAPTHOrO peLleHnsd, Bbixoaa ns cutyauumn. PacnpoctpaHeHsbl
B UFPOBOW MHAYCTPUKN, NCNOSL3YIOTCA B Nporpammax passutua TKM, npy noarotoske

nepcoHarna gnd pa60TbI B Ype3BblYaNHbIX cutyauumnax.
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(b) KBecTbl Mema-KOMMYHUKamu8HO20 ypPOBHS

b.1. CmpykmueHbie CQ HanpasneHbl Ha (hopmMMpoBaHME FOTOBHOCTEN K OCY-
LLLECTBMNEHNIO YNpaBeHMs KOMMYHMKATUBHBIM NOBEAEHUEM OpYrux nogen (negaror,
pykoBoauTenb, Npeacenarens AnccepTaumMoHHOro coseta etc.). McnonbsyoT meTa-
A3bIK KaTeropmsoBaHHbIX KOMMYHUKATUBHbIX AeACTBUMM (e.g. «3acedaHne obbaBNnS-
€TCS OTKPbITbIM»; «YBaKaemble 4reHbl AMCCEePTaLMOHHOrO coBeTa, 0bbaBnseTcs
cBoboaHas guckyccus»; «llepexogum K TanHOMY rofloCOBaHUIOY; «A cendac Mbl ro-
TOBbI OTBETUTb Ha BCE BalUW BONPOCHI» etc.).

CTpYKTMBbI BbINOMHAT BaXHY0 (PYHKUMIO cermeHTaunn gnanora: «OHn ob6b-
€OVHAIT BbICKa3blBaHUSA, KOTOpble CryXaT Ans UCMOMHEHUs OENCTBUN 3a4nHa U
OKOHYaHWSA Auanora; akTUBU3MPYIT BHUMaHWE CryLllatolero; NPporHo3mpyoT MeHy
KOMMYHUKaTUBHOW PO Y4aCTHUKOB MHTEPaKUuKU, OCYLLECTBIAIT nepedadvy npasa
roBOpPEHUS, NpepbIBaHWE FOBOPSLLErO UM COXpaHEeHUe poriv roBopsLLero, nogaep-
XaHve TrOoBOpSILLEro U COXpaHeHWe rpaBa rOBOPEHUs, a TaKkKe nepeknioveHve
TeMbl Auanora, ykasaHue M YTOYHeHWe Tembl U T.n.» (umt. no [13, 158]).

b.2. CuyeHapHble / koppekmueHblie CQ HanpasneHbl Ha OPMUPOBaHNE FO-
TOBHOCTEWN K BHECEHWNIO KOPPEKTMB 1 YNPaBMEeHUIO NpeanovyTeHnamMm B BbiIbope KOMMy-
HUKaTMBHbIX CTpaTeErmin 1 KOMMYHUKaTMBHbIX XO40B, pacnpeaenennsa n genermposa-
HUS KOMMYHUKATUBHbIX POSNEn B U3MEHUBLLEMCH COLMOKYIbTYPHOM KOHTEKCTe [cf. 15;
14]. Hanpumep, BapbupyeT 06beM BpEMEHU, BbIAENAEMOrO Ha PacnpOCTPaHEHHLIN B
a@HIMOCAaKCOHCKOM KOMMYHUKaTUBHOW KynbType XaHp “small talk” BapbupyeT B 3aBUCHU-
MOCTW OT 4ENOBOW KynbTypbl CTpaHbl NpebbiaHus [15, 40] 1 nognexuT anMMUHUpO-
BaHWIO TaM, rae OH HEYMECTEH B JenOBbIX NeperoBopax C TOYKN 3pEHNSA NpUHMUMaLo-
LLIe KOMMYHUKATUBHOWN KyNbTypbl. YMECTHOCTb 0bpaLleHns no umeHam, npasuna ob-
palleHuns K cTapLuMMm, 3aTparmBaemMble TeMbl, NpeanoyYTUTENbHbIE BUAbI apryMEHTOB,
cobntogeHne ancTaHuumn No OTHOLLEHUIO K cOBeceqHUKy, npaBuia BEXNMBOCTA U NPO-
yne NPosSIBNEHUS anbTepHaTMBHOM KyNbTYPHOW NOrMKK nognexaTt yyeTy u cobnioge-

HWIO B MHOKYTNbTYPHOW cpeae.
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